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Chapter I. Introduction 

That test score differences on commonly used intelli- 

gence tests exist between iegroes and whites is a generally- 

reported finding. When the test scores of carefully matched 
groups of Negroes and whites are compared, ere socio-economic 

factors sufficient to explain these test score differences? 

The purpose of the present study is to investigate these 

test score differences, first on test questions wiich were 

rated either highly cultural or highly non-cultural in con- 

tent; second in relation to socio-economic backyrouc4 28 meas- 

ured by a revision of the Sims Record Card; «nd third in rela- 

tion to the effects of extremes of socio-economic background - 

&gain as measured by a revision of the Sims Record Card - on 

questions rated cultural and auavstitenbed., 

The Sims Record Card has been used previously as a meas- 

ure of socio-economic status. Bruce (9) used it for classi- 

fying: Negro and white children in rural Virginia. Canady (10) 

(11) used it for classifying Negro college freshmen. Sumer, 

(51) and Wheatley end Summer (55) accept it as a classifica- 

tion tool in their studies of neurotic tendeney and soclo-eco- 

wants dhnted ef Negro college students. However, Leahy (36) 
questioned Sims' statistical methods in the standardization of



when Negroes and whites were matched for chronolo ical and 

mental ages, the Negroes were superior to the whites on the 

verbal material in the Stanford Binet. Clarke alec notes thet 

all his subjects were from the same poor ars of New York City, 

and that 25% of his Negro group hed migrated from the South. 

Clarke's conclusion is that the migrant Negro has better verbal 
ability than the white because verbal ability depends very 1it- 

tle on formal schooling. Since the Southern Negroes generally 

obtain less schooling than either Northern Negroes or Northern 
whites, the verbal ability of the Southern Negro should be sv- 
perior to either of the other groups. ‘lineberg (35) finds 

exactly the opposite. He reports that Negro children who had 

migrated to the North show greater improvement on the linguis- 

tie teste than on the perfevannce tests as their period ef rea- 

idence in New York City increases. EKlineberg's view is sup- 

ported by Brown (9). Machover (36) studied the performance of 
Negro and white crizins.s on the Bellevue Adult Intelligence 

Seale. He finds that Southern Negroes who had migrated North 

at least five years prior to the examination were more re- 

stricted on the performance tests than on the verbal tests. 

Machover concludes that the lower Negro performance test scores 

resulted from "..,lack of cultural developnent...‘. Davidson 

and others (17) support Machover's findings. Pasamanick (51) 

shows that Negro infants of low socio-economic status surpass 

white infants, even « group of white infants of very high so- 
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does not reduce test score differences. The first group of 

writers speak often of the “culture hypothesis", by which they 
mean that all test score differences are the result of differ- 

ences in social and economic factors in the background of any 

recial group. The second group of writers regard test score 

differences as the result of genetic factors which are held in 

common by members of a racial group. : 

Klineberg (33)(34)(35) summarizes the position of those 

who hold that the socio-economic factors ere directly respon- 

sible for racial differences in test scores. Montagu ()1) 

points out that Negroes in some of the Northern states obtain 

higher test scores than whites in some of the Southern states, 

and that the cause of this is the superior socio-economic status 

ef the Negro in the Northern states. Other writers (1)(28)(35) 
vigorously support this finding. Garrett, analysing the same 

data used by Montagu, finds that the above conclusion is spu- 
rious - the Northern Negroes whom Montagu compared with South- 
ern whites were lower in median score than whites from the 
came geédpeshhe agus. In terms of overlapping (the number of 

Negroes whose scores equalled or exceeded the mean or median 

seore of the whites) the Northern Negroes bore the same rela- 
tion to Northern whites as Southern Negroes bore to Southern 

whites. (19)(20)(21)(22) Roberts, in a series of studies (is) 

(46)(47) notes that the scores of Negro college women from the 
North are higher than those of Negro college women from the 
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Chapter II. Procedures and Methods 

Rating the gGuestions 

Two hundred and twenty-six questions were rated by 78 

judges, of whom 31 were professors of psychology or psychology 

graduate students, 20 were full-time teachers or education 

graduate students, 11 were counseling and guidance majors or 

professional workers, five were sociology professors, and 11 

were in allied fields. Each question was rated on a three- 

category scale as follows: 

Category ‘. - least cultural 
Catezory II - neutral 
Category Ht - must cultural 

No definition of “culture” was given to the raters. Each 

rater was permitted to use whatever concept of the word suited 

him best in describing wha. was required to answer the ques- 

tions. 

A question was accepted as belonging in any one of the 

three categories whenever 50% or more of the raters agreed in 

their judgments. If less than 50% of the raters agreed on one 

category, chi square was calculated between the ratings given 

by the judges and chance expectancy. When the value for chi 

square was below that value equal to a probability of 10%, the 

question was rejected. The criterion of 10% was suggested by 

Guttman, (24) The one question which gave a U-shaped distri-
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rural, Except in three schools, a1] members of the senior 
class who were present at school on the day of the examina- 

tion were tested. The three exceptions were large schools 
where the principals felt that too much school time word be 
consumed in testing all the seniors. In these latter schools, 
only the academic and commercial pupils were tested, 

The test questions were administered in the order that 

they appear in Appendix A. A time limit of 5 minutes wes 
adopted to conform to the length of class periods in the 

schools, 

item Analysis of the Sims Record Card 

The Sims Record Card was administered to each subject 

when the test questions were Bdministered. A sample of 00 
Sims Cards was selectsd from the total of 2663. Each school 
contributed to the sample in the same ratio that it contrib- 

uted to the total sample. Sampling within the school was ran- 

dom, and included Negroes and whites indiscriminately. 

Point biserial correlation was calculated for each Sims 

item. For those items where more than a simple yes or no an- 

swer was required, point biserial correlation was calculated 

for every possible dichotomous combination of answers, (Table 1) 

A point biserial correlation of 40 was adopted as the 

standard for accepting an item. Eleven of the 23 Sims items 

-o-
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Table 1. (cont.) 

Servants in the home: 
a, One part-time or 

more vs. none 
b. One or more always 

vs. one part-time 

and none 

Care in the family: 
@. Cne or more vs. none 
b. More than one vs. 

one or none 

Magazines in the home: 
a. Ome or more vs. 

none 
b. Two or more vs. 

less than two 
ce. Three or more vs. 

less than three 

so
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met this standard. (Table 1) The 4.00 Sims Cards were rescored 
on the basis of the 11 questions, allowing one point for each 

SpPropriate answer, and point biserial correlation between 
each of these 11 questions and total seove for the 11 ques- 
tions was calculated. With the exception of items 11 and 

21(b), al] items showed an increase jn correlation on recal- 

culation, (Table 1) 

Sims' five occupational classes were reduced to two in 

the revision of the Sims Card. This is in substantial agree- 

ment with Canady (11) and Robinson and Meenes. (8) Canady 
presents data to show that the children of luis professional, 

commercial, and artisan parental groups obtained mean scores 

on the ACE of 96, 95, and 9 respectively, while the children 
of the skilled labor and unskilled labor groups obtained means 

of 88 and 75 respectively. Robinson and Meenes used 11 oceu- 

pational classes in their 1945-6 study, and reported no grad- 
ual and consistent decrease in test scores of the children as 
their fathers' occupations decreased in the occupational scale, 
Instead, they report a dichotomy between the test scores of 

children of professional, clerical, and go vernment workers on 

the one hand, and the test scores of children of craftsmen, 
domestics and other service workers, and laborers on the ether, 

Soth of these studies coincide with the present combination of 
Sims occupational classes I, TI, and III in one large group, 

and Sims occupational classes IV and ¥ in another group. 
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Number of Pairs of Subjects 

“mite | 

Possession of personal 
bank account 48 65 

Education of father: 
attended college . 196 1 1% 

Education of father: 
attended high school 1ss 20 38 

Education of mother: 
prem wc high school 138 8 67 

Private music lessons 156 19 38 
Mother' 
in stun Uy oh ks 

Family's attendance at 
concerts: Occasion- 
ally and often vs. never 122 30 61 

Dental care: Yearly and 
oftener vs. when needed 
and never 102 90 21 

Magazines in the homer 
or more vs. less 

than 135 43 78 

Number of books in the home: 
Over 125 vs. 125 or less 159 33 sh 

Wa ’ ten lasece I, Il, and Itt 
vs. classes Iv and ¥ 197 10 6



 



15-1 

= : 
3 

Total 213 

2 . mean “ts, 53,



i 
3
2
 

: 
a 

A
o
 

n
g
e
m
e
r
o
n
o
u
n
a
a
m
s
t
c
c
o
o
n
n
 
»
 
3
3
%
 
w
h
t
 

. 
ay 

ig 
RRS 

te 
a
q
 

1H 
P
A
N
G
 
I
A
A
 
V
a
r
o
 

me 
2 

4
 

i 
| frasavacasasamaztaaracenomsnen 

i 
i! 
i



 
 

a
 

Con snneamaing 
ite 

a 
EeR 

RelNeR RRR ERA 
emt 

i 
i
y
 
2
0
0
0
0
0
 
M
O
 
M
M
M
 
P
O
—
 

mH4 
3 

T
A
T
A
 

RS WRIA 
NRR 

i ; 
iy 

P
O
L
E
 

NNN OS 
TAT 

GO 
CNS 

Y
O
O
N
 
R
e
e
 

i 
: a 

id RACSSPESRR IIASA 
TSRMYTRITE ATI 

SEN 
itt



: H 
eA ATER PAALARSRS 

he sats 

3 
a 

*WCRSRRANMNAMRAARARRSREARET 

ila 
“TRAAASISOWETSRRAARSIIIOR 

EMS 
ii 

: 
i 

ig 
“"aMRERREMMNENR 

RANK IOUS See 

a9 4 senanonssnnsceasanaisacuncs 
z4| 
T
N
O
 

OO 
8 P

E
 

OS 
oe mate 

tw 

id 
S
A
A
S
?
 
A
A
R
I
T
I
S
 
RIM S

A
R
R
S
S
I
Q
O
Q
r
e
g



Culturel Questions: 

ioe mean 
te mean 

Probability that 
difference is chance 

Non-cultural Questions: 

Ne mean 
unite mean 
Brobability that 

difference is chance 

Negro Subjects: 

White Subjects 

Culturel Questions 
Non-cultural ions 
Probability that 

difference is chance 

monly 

16.5 
0.1% 

12.6 
15.6 

0.1% 

iscé 
0.1% 

After 

matching 

0.1% 

8.1 
10.1 

0 
al 

71.0% 

103 
6.08% 

ee
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test questions is valid, it could be expected that the scores 

obtained on the cultural questions would be more affected by 

changes in the revised Sims score than scores obteine’ on the 

non-eultural questions. The cultural questions are assumed 

to possess a greater relationship with the items contained 

in the revised Sims Card than do the non-cultural questions. 

If the items contained in the revised Sims Card were 

measuring the sam cultural factors as the ratings given by 

the judges to the test questions, the difference in test 

secre betwccn the lew and high Bias geewpe cheuld be grester 

for the cultural questions than for the non-cultural ques- 

tions. This is not found consistently in this study. 

The difference between the culturel means of Negro sub- 

jects of the low Sims grou end Negro subjects of the high 

Sims group is 1.2. The difference between the non-culturel 

means for the same Negro groups is 2.2. The difference be- 

tween the cultural means is not significant (P = 23%). The 

difference between the non-cultural means of these groups is 

significant at the 3% level, (Tables 11 and 12) This is not 

the expected change. As the Sime group changes from low to 

high, mean culturel scores change from 6.6 to 9.8, but mean 

non-cultural scores change from 11.4 to 13.6. The absolute 

change is lerzer for the non-cultural questions. 

The difference votecen the culture asens of white ew 

-~ he



score of the subjects in the low Sims group on the cultural, 

rather than the non-cultural, questions. This is not shown 

in the findings for either the Negroes or whites. It could 

also be expected that a greater percentage of subjects in 

the low Sims group would overlep the mean score of subjecte 

in the high Sims group on the non-cultural questions rather 

than on the cultural quwstions. ‘The reverse is found for 

the two Negro comparisons, although the white comparisons 

fulfill this expectation. Concerning the overlapping by the 

High Sims group at the upper seore of the low Sims group, 

it could be enpected that greater overlapping would occur on 

the cultural questions than on the non-culturel questions. 

This holds only for the white comparisons; the reverse ob- 

tains for the Negro comparisons.



age (9 to 17) and at no grade (4 to 11) did the Negro mean 

score equal the white mean score, Rhoads and others (ij,) find 

that, at the age of three, the man IQ of Negroes is lower than 

the mean IQ of whites. All subjects are described as of low 

socio-economic status, and had been om & partially controlled 

diet for at least two year. Shuey (9) concludes that, after 

matching Negro and white college freshmen for various aspects 

of socio-economic background, the Negro scores on the ACE are 

lower than the wh‘te scores. Tanser (52) compared Canadian Ne- 

groes and whites living under identical socio-economic condi- 

tions. He reports that Canadian Negroes are lower, in test score, 

than Canadian whites. Willis, (56) working in Southern junior 

high schools, reports that the mean IQs of seventh grade Negroes 

are lower than the mean IQs of seventh grade whites. 

"Up to the present, little has been reported on Negro- 

white differences in World War II. However, the World War I 

testing data (59) have received such thorough treatment that 

they form a separate body of data. Sxcept for those writers 

who used extreme selection methods, (6)(35)(41) all findings 

show that Neuro performance on the Alphs, Beta, and the Com 

bined Scale were significantly.lower than white performances, 

Thus, Alpers and Boring (1) conelyde that on the Combined Scale, 

which included the Alpha, Seta, end individual test nutes, 

skin color has more effect on test score than eoourapny » 
Montagu (1) reports that the test score differences appeared, 

-@-



Mean differences are not accepted as the proper method 

for studying recial @ifferences by 011 writers in the field. 

Jenkins (29)(30)(31) concludes that average test scores favor 

the whites, but he emphasises that too much concern with mean 

@ifferences has hidden the truth of the identical abilities of 

the two racial groups. Instead of studying mean scores, Jenk- 

ins would study the percent of superior deviants (IQ 130 or 

sbove) in each racial group. In this way, Jenkins purports to 

have shown that the proportion of superior deviants among Ne- 

gro children was equal to, or greater than the proportion of 

such children within a white population. (26) That each racial 

group has an equal proportion of superior members is supported 

by Brown, (8) Canady, (10)(12)(12)(13)(1h) Herstovits, (25) 

Jenkins and Randall, (32) Klineberg, (33)(3h)(35) and Lowie. 

(37) Jenkins, however, later modifies his conclusions to show 

that the proportion of bright Negro children is less than the 

proportion of bright white children. (31) 

Shuey (k9) reports that none of the Negro college fresh- 

men equalled that test score which was at the seventy-fifth 

percentile for whites. Garrett (22) notes that under very 

favorable conditions for the Negro, about one-eighth as many 

bright Negro children can be expected in the schools as bright 

white children. 

In the present study, the superior deviant is represented 

by @ score 2.5 sigmas or more above the mean. Wo Negro sub- 

- ko -



material, Although verbel and non-verbal material may not be 

synonymous with the cultural end non-cultural classification 

used in the present study, it might be well to sumarize the 

findings of these verbel and non-verbel studies in relation to 

the findings of the present study. 

In the present study, when the total scores of the Negroes 

and whites were divided into scores on the questions rated as 

cultural and scores on the questions rated as non-cultural, 

the white mean scores were significantly higher than the Negro 

mean scores for both types of question, Insofar as the cultur- 

al questions are equivalent to Bruce's information questions, 

and insofer as the non-cultural questions are equivalent to 

Bruce's new-situation questions, this finding confirms Bruce's 

conclusions (9) low Negro test secre does not result from 

special difficulty with either type of question. If verbal 

and non-verbal material can be identified with cultural and 

non-cultural questions, this finding confirms the finding of 

Bean (5) who concludes that Negroes aré not lower in verbal e- 

bility - as demonstrated by the Binet IQ - than they are in 

non-verbal ability - as demonstrated by the Minnesota Paper 

Formboard, Also, if the cultural questions used in the pres- 

ent study can be identified with the material contained in the 

Army Alpha, and if the presently used non-cultural questions 

ean be identified with the material contained in the Army Bete, 

the present finding confirms the conclusions of Alpers and 

«ke



questions were matched for difficulty or not. On the basis 

of these findings, it might be said that Negro performance is 

more approximate to white performance when cultural questions 

are administered. Again, this might be concluded whether the 

  

Many writers on race differences conclude that as socic- 

economic conditions for the Hegro improve, test score differ- 

ences between Negroes and whites decrease. Much of the World 

War I data are interpreted in this fashion, Thus, Montagu (1) 

states that some Northern Negroes obtained higher Alpha scores 

than some Southern whites because the socio-economic status 

of these Northern Negroes was superior to the socio-economic 

status of the Southern whites with whom they were compared. 

It should be pointed out that this conclusion did not result 

from an experimental study, but was based on Montagu's know- 

ledge of the conditions of the Negroes and whites in the North 

and the South. His position has received support from other 

writers. (1)(28)(35) 

Garrett also showed that, in those sections of the country 

where socio-economic factors were higher, there were gener- 

ally higher Alpha and Beta scores, but that the effects of 

improved social status affected the whites as well as the 
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pothesis that, as socio-economic position rises (from the 

lowest 25% of the revised Sims scores to the highest 25% of 

the revised Sims scores) test scores become more alike, As 

far as the present revision of the Sims Card is a measure of 

socio-economic status, the Negro and white subjects in the 

high Sims groups obtain significantly different teet scores 

for both types of question. (Tables 11 and 12) Im each case, 

the white subjects obtein higher mean scores than the Negro 

sub‘ects. This finding is not as clear when comparisons are 

made between the Negroes and whites of the low Sims groups. 

When the latter comparison is made with the non-cultural 

questions, white subjects obtain a significantly higher mean 

score. However, when the comparison is made with the cultural 

questions, @ reversal occurs; the mean score of the Negroes of 

the low Sims group is higher, but not significantly higher, 

than the mean score of the whites of the same Sims group. 

(fables 11 and 12) 

The overlapping data follow the same pattern, Within 

the high Sims groups, white overlap et the Negro mean is 77% 

for the cultural questions, and 89% for the non-cultural ques- 

tions. Within the low Sims groups, the overlapping for the 

cultural and non-cultural questions is 7% and 72% respectively. 

The overlapping at the upper scores is in agreement with the 

mean overlapping. However, it is noted that the Negro over~ 

lapping at the upper white score is considerably greater with- 
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parental occupation. (8)(8) 

The multi-criterion used in the present study is at least 

as acceptable as amy of the criteria used in e>riving at the 

conclusion that test score differences decrease when socio- 

economic conditions are more favorable for the Negro. On 

this basis, it is concluded that test score differences do not 

decrease as socio-economic status, as measured by the 11 items 

in the revised Sims Card, increases. 

       mp AL + 3 ot - SO eto ecrs 9. io 

White Subjects of the Low Sims Group 

  

Whether or not the matching criteria used in the present 

study are valid measures of true socio-economic status cannot 

be determined. However, in terms of the mtching criteria, 

the Negroes classed in the high Sims group differ from the 

whites of the low Sims group in the frequency with which the 

ll items in the revised Sims Card were reported. The Negroes 

in the high Sims group are equivalent to the whites in the 

Low Sime group in terms of age, grade, amomt and place of 

schooling, and curriculum. These factors, it should be noted, 

are among the important variables which Klineberg (33)(3h)(35) 

and others consider to be the causes of test score differences. 

When the comparison between these two groups was made 

with the non-cultural questions, the difference in mean test 

scores was insignificant. The Negroes who fell in the high 

- 8 -



be lower than in « group possessing these factors in the big>- 

est degree. This is not shown by the dese of the present 

study, The findings of this comparison shor thet Negroes of 

the high Sims group do not make significantly @ifferent non- 

cultural scores than whites of the low Sims group. On the 

other hand, it is shown in the findings thet the Negroes of 

the high Sims group obtein a mean score on the cultural ques- 

tions that is greater than the mean score of the white sub- 

jects of the low Sims group, and thet this @ifference is sig- 

nificant at the 6% level. 

* 
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was in favor of the Negro subjects, and was significant at 
the 6% level. This finding supports the above conclusion 

that there is no evidence thet the cultural questions are re- 

sponsible for the lower Negro test score. It fails to support 

the conclusion of other writers who hold that, as socio-econom- 

te status of We tes puibe teed bee cli, ee es 

ferences tend to disappear. 

The 11 items in the revised Sims Card cannot be used to 

explain the commonly found test score differences. If test 

scores were highly and positively related to these Sims items, 

high Sims scores should be associated with high cultural 

scores, and low Sims scores should be associated with low cul- 

tural scores. Such a relationship was not found. 

The test score differences found in the present study 

cannot be explained by differences in age, school grade, 

school attendance in terms of the geographic location of the 

school, or by curriculum. Thesé were tao matching constants. 

- SQ +



ae od Slat Sage” clas Bate tl 2 
“olasstel R. R. - nrelatipe te veStndersey military trein- 

maesvem, Be Oe GIBBY, R. *; mC 
S. Je, and STLVERMAN, # eas: bce ea ae 
One dames ch bet ee 
vue Scale. » 1950, 

an oe + J, sbmorm, soc. Psychol., The, il, 482. 
GARRETT, H. E. Ce oe tee Se 

[rt = eae ee J, sbnorm, soc, Psychole, 

og, che army. tonte. iver Sn a‘ yifeiols. “Amers Je Peyshole, 
1945, 58, 95. 

— HE, B. nan testa SP ton, ‘an 

GARRETT, H. BE. Negro-white differences in mental abil- 
ity in the United States. Sei, Mons, Ns Yo» 1947, 
65, 329-333. 

GARRETT, He is Ps eal differen as races. 
Selene, 19S, Il, 1eci?e ae 

GUITMAN, Le "a> Sonnet ieee oi waiae 
ety canapetee In c. We Churchaan and ethers (Eds.), 

    
HERSKOVITZ, M. J. Comparative studies in biol- 

ogy. Selence, 19h, 100, S0-S1. 
HERSKOVITZ, M. J. On “racial” differences. Science, 

19hS, 101, 200. 

HUNT, W. A. renee differences in intelligence in 
World War II. note of are J. abmorm, soc. 

Psychol., 19:7, ‘We 25h,-255 

JENKINS, M. D. The intelli of Negro children. 

Bdue, Methods, 1939, 19, 106-112. 
“hs



15. ¢ De Ps Tee eet ee eee 
in racial groups. 
230-238. 

16. DAVENPORT, R. R. Implications of mt and 

cinssiftogians teiatipg” tel tmdnarany aiisvary erin 

17. DAVIDSON, K. S., GIBBY, R. Go, MC NEIL, 2. 8B. —. 
8. Je, and STLVERMAN, 3. oat or pee 
and white differences on Form I of 
vue Scale. J, consult. Psyohol., 

18. a R. ip x Training Unit “santos as 

eo . 

1948, < “fai. 

19. GARRETT, H. E. & note ge pe antelitenin Sones Ee 

eto ae Par» 1918. Js sbnorm. soc, Psychol, 

20. om. ee eee Sa wakes — recruits 
ven 

Tons, 58 8, 180-495. 

21s GARRETT, H. E. "Facts" , - 

race nces. fess rs oL, hah-hoe. 

22. GARRETT, H. EB. Negro-white differences in mental abil- 
ity in the United States. Sei, Mone, Ne Yes 1947, 
65, 329-333. 

23. GARRETT He os difference as races. 

Seseuses 105, 101, 1617. eo 
a. GUPTMAN, L. The Cornell technique for scale and inten- 

sity analysis. tn c. ¥, Le en and ethers (Bds.), 
pa.S re 243 oO 2 “e Ss ¢      

25. HERSKOVITZ, &. Comparative studies in heen biol- 

nay nalanah. Uke 100, 505k 
eb, HERSKOVITZ, M. J. On “racial” differences. Science, 

19hS, 101, 200. 

27. HUNT, W. A. Negro-white differences in intelligence in 
World War IT. A ~~ f oo J. abnorm. soc. 
Psychol,, 1h7, & 2-255 

28. JENKINS, M.D. The intelli of Negro children, 

Bdue. Methods, 1939, 19, 106-122. 
“*s



he. National survey oo oa of Negroes. U. Ss 

tg eh 

4S. ROBERTS, S. 0. Socio-economic status and performance of 
Ne colle north and south, the ACE. 

Amer, Psyohole, 196, 1, 253. ™ 
46, ROBERTS, 8. 0, Socio-economic status and academic per- 

formance of Negro college - north and south. 
Amor, Psychol., 1947, 2, 315. 

47. ROBERTS, S. 0. Socio-economic status and the performance 
on the ACE of Negro college freshmen, veterans and non- 
See, ae Se north end south. Amer, Psychol., 
1948, 3, 

48, ROBINSON, M,. L., and MEEWES, M. The re between 

: spew of pefonee." de toaee Bitar, TAT, tes Be 

9, SHUEY, A. M, A comparison of Negro and white college 

   
   

3 by moans of the ACFE, J, Paychols, 1942, 2, 
35-526 

B- om, ve Me = — te pO C 4! Conon. a! 

Bloomington, Lied cr tera oan s. “ 

51. SUMNER, yy pea tendency and socio-economic 

status college women. J, soc. Psychol. ish, 28, 2010. : 
52. TANSER,  spnted ELLE Cees Chatham, Ontarios 

The She Oo 9. ~ 

53. TERMAN, L, M., and MERRILL, MH. A. Spas stine inte dit gence. 
Cambridge: Houghton Mifflin Co., ° 

Sh. UNESCO report on race. Press Release, 18 July 1950. 
= %-



 



Suppose you were asked this question: 

What letter is next to A in the alphabet? 

(apn (8) 8 () 8 (DP es 

The answer, of course, is B, and B is (C), so you would 

blacken in the circle under colum 6 on the answer sheet to 

indicate that the proper answer was not colums A, B, D, or 

B. Wateh this carefully. Where a number is the correct 

answer, you Will not be so easily confused. If you make a 

mistake, erase it completely and mark the correct circle. 

Use pencil only. 

FART TWO. This part consists of questions that cannot 

be marked on the answer sheet as they were in Part One. 

The answers must be printed on the answer sheet. PRINT ALL 

ANSWERS CLEARLY. 

TRY EVERY QUESTION. Some are hard, and some are easy. 

Read the questions, and if you imow the answer immediately, 

put it down. WHEN YOU COME TO A HARD QUESTION SKIP IT AND 

{TO THE NEXT. When you have gone through the test once, 

and marked the easier problems, start again on the hard 

ones. By doing this, you will gt a higher score. Make the 

highest score you can. 

Do not talk to your neighbor or make loud remarks. It 

may disturb someone else, and everyone wants to get as high 

«+ 60 -



Questions 1 to 7. Directions. 

Look at sample problem
 1 below. 

Look at figures 1, 2, and 3. 1. 

Figure 1 is a large circle. * 

Figure 2 is a small circle. By ° 

what rule is figure 1 changed 

to make figure 2? The rule is “making it smaller’. Now look 

at figure 3. It is a large square. What will it be if you 

change it by the same rule? It will be a small square of the 

same color as the large square. Figure B is a small white 

square. In the sample answer sheet above, the 
"0" under col- 

um B, for sample problem 1, has been blacked in to indicate 

the correct answer. 
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Sample Problem 1. 

5+ GO #82 & 
1 2 3 A B Cc D Bg 

Now look at sample problem 2. The rule is turn figure 1 

upside down to make figure 2. Now look at figure 3, and think 

how it would look when turned upside down. It would look like 

figure D. The space under colum D on the sample answer sheet 

alongside of sample problem 2 is blacked in to indicate the 

correct answer. 

Sample Problem 2. 

, 4 3 4.58 
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q a 

D 

co cs 

B c 

6 

3 A 

dow do these seven problems. Put your answers to these 

Sample Problem 6. 

C) = 
1 2 

problems on the answer sheet by blackening the correct “0” 

each problem. for



Question 12. Directions. Look at drawing 12 below. Notice 

the first three forms. How are they alike? Now look at the 

next five drawings lettered A, B, C, D, and B. Which one of 

these is most like the first three? Record your answer as 

before. 

“¥OR ¥OR +E 
Question 13. Directions. Look at 

drawing 13. Mote space number 5. 

It is different from every other 

space shown on the drawing. Look 

carefully and you will see why it 

is different. We call space 5 

UNIQUE. Any space is unique which ’ 

has no other space like it exactly. 13. 
Now examine spaces 6, 9, 10, 11, and 12 im that order wmtil 

you find another unique space. Which one is it? 

(ass (B)9 (C)lO. (Dj (Bae 

  

Questions 14 to 16. Directions. fhe directions for these 
three problems are alike. Find the way the three things in 

capital letters are alike. Then look at the words in small - 
letters. Which one of the words in small letters is MOST 
LIKE the three words in capital letters? 

« @-~«



pints of this mixture? 

(as (8% (7 Ve ig he 

20, A man drove « distance of 120 miles in six hours, snd then 

returned to his starting point in four hours. What was his 

average number of miles per hour for the entire trip? 

(ajl2e (8)18 (c)20 «((Dja = fees 

21. A merchant sells men's ties at $2.60, « profit to him of 

30%. What would the price have been had he sold them at a 

profit of 10%? 

(a)1.82 (B)2.00 (C)2.10 (D)e.20 (2£)2.50 

22. A and B buy a ten gallon can of gasoline et 22.) cents 

per gallon, and 55 cents for the can. Bach takes 5 gallons 

of gasoline, and A keeps the can. A pays $1.50, and B pays 

the rest. Which one is indebted to the other, and how much 

is owed? 

(A)B owes A $.7h (2)A owes B $1.50 (C)B owes A $1.29 

(D)A owes B $.17 (E)B owes A $.17 

23. If a wire 20 inches long is to be cut so that one piece 

is 3/4 as long as the other piece, how long must the shorter 

piece be? . 

(a)5 (88 12/21 (c)l2 3/4, (dja 9/2. = (8)15 

ah. A man died leaving $1200 to be divided among his wife, 

his son, and his daughter. For every dollar the daughter got, 

~ 68 -



30. 

31. 

326 

33+ 

35+ 

- 

LAVIABIE: (A)eble to vote (8)indicative (¢) open for 

discussion (D)subject to tax (B)traitorous 

CUMULATIVE: (A)atteched (B)destruction (¢)increasing 

by addition (D)recuperative (E)used caa- 

tiously 

BQUERRY: (A)mmight (5)efficer in charge of horses 

(c)squire (D)steward (E)waiters 

CAVORT: (Ajoaper ‘B)denounce (C)envy (D)requirea 

(Z)suit 

INTAGLIO: (A)cement (B)harem (C)incised carving 

(D)moss (Z)stained glass 

HAUTEUR: (A)ercher (S)haughtiness (C)regret 

(D)staleness (Z)wermth 

AGENDA: (A)business (B)eouncil, (C)disesses ef the 

liver (D)edds and ends (8)remants 

AMBLIORATION: (A)eagreement (5)discussion (Cc )improvement 

(D)seduction (B)softening 

MAYHEM: (A)brokerage (B)coroner's inquest (C)murder 

(D)reajeh (8)violent bodily injury 

Questions 37 to k6. Directions. Pind the word in small 

letters which is either the same as or the opposite of the 
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chat best fits the definition. Which one of the letters is 

the right answer? 

47. MBMOIRS OF ONE'S LIFE WRITTEN BY ONESELF. 

(A) a (B)P (©) K (DDS (8) U 

48, DOCTRINES OR IDBAS SPREAD BY ORGANIZED EFFORT. 

(aA) L (eB) mw (c) 0 (dD) Vv (8) P 

49. & SUSPENDED HORIZONTAL BAR USED BY ACROPATS. 

(a)s (B)P (©) Lb (D)R (8) Tf 

Questions 50 end 51, Directions. Here you find incompleted 

statements written in capital letters. Below the incompleted 

statements are four or five words in small letters. Which one 

of these words completes the statement best? 

50, SUNLIGHT IS TO DARKNESS AS (7) IS 10 STILLNESS. 

(A)quiet (P)sound (C)dark (D)low? (B)moonlight 

51, AUPOMOBILE IS TO GASOLINE AS BULLET Is TO (?) 

(A)sol@ier (8)powder (C)rifle (D)bomb 

Questions 52 to Sk. Directions. Bach of the three statements 

in capital letters has almost the same meaning as one of the 

Ly, statements in small letters below. Notice the five num- 

bers below each of the statements in capital letters. These 

numbers refer tevthe numbered statements in small letters.



be forced by men less cautious than himself. What he wanted 

was @ minister of foreign affairs who would be et once vigi- 

lant and prudent, active and obedient, and who would relieve 

_ him from the trouble and worry of routine work while allowing 

him to control the main lines, and cccasionally the details 

of the national policy. M. de Glers was exactly what he want- 

ed, and accordingly the tsar not only appointed him minister 

of foreig affairs on the retirement of Prince Gorshakovy in 

1862, but retained him to the end of his reig in 189). In 

accordance with the desire of his august master, NM. de Giers 

followed systematically « pacific policy. Accepting as a 

fait accompli the existence of the triple alliance created by 

Bismarck for the purpose of resisting any aggressive action on 

the part of Russia and France, he sought to esteblish more 

friendly relations with the cabinets of Derlin, Vienne, end 

Rome. To the edvances of the Prench Government he st first 

turned a deaf ear, but when the rapprochement between th: two 

countries was effected with little or no cooperation on his 

part, he utilized it for restraining Prance and promoting 

Russian interests. He died, aged 75, on the 26th of Janmry, 

1995, soon after the ascension of Nicholas II, 

62. What opinion was generally held about t'« views of Alex- 

ander III? 

(A) Se wes thought to be cautious. 

(8) He as thought to be strongly anti-German and pro-Slav. 

 



How you do this ones 2 3 3 12 x x = ¥ 

68. If a= 1, p = 3/4, and q = 5, what does this equal? 

Taq + 3altp 

69, If x9 =m, x* = a, and x = p, what does this equal? 

Questiors 70 to 75. Directions. Here you will find eentenc- 
es with some words left out. The omitted words have been 
mixed with other words and are written in capital letters 

below each sentence. Find one word among those in capital 
letters that fits into each blank, and print it on the answer 
sheet in the proper order, On the answer sheet, there are as 

many spaces for the answers for each sentence as there are 
blank spaces in each sentence. When you print the answers on 
the answer sheet, print them in the same order as they come 
in the question. Be sure to print only one word for each 
blank, and be sure that that word is one of those in capital 
letters below the sentence, 

* 

We levees) victories can be won fevucel for the right. 

71. There was s (.....) interrelation which (.....) in prim 
itive (scat reseed magic, priesthood, end kingship. 

AWAY ZELIEVED BETWEEN 3ETWEEN CLOSE EXISTED MOODY 
OPENED ORE OVERLOOKED SOCIETY SUBJECTED 
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Appendix 5 

Judges retings, type of question, 

percent passing, and source of question 

for each test question used
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Negroes of “gee Table 7 for the separate percentages 
whites passing each question. 

because tion selected from CAVD, 
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Appendix B. (cont.) 

Test 4, group 2, no. 10. 

Test 5, questions 1h, 76, and 18, 

Test 6, questions 13, 18. 

Test 8, questions 9, 12, 16, 18. 

From OSATMA: HE: A-lj: questions 1, 5, 10, 15, 20, 35, 

ko, 4S, 60, 65. 

?rom OSATMA: IE: A-8: questions 2, 53. 

From self-constructed questions: i questions, 

The following questions were rejected for use because 

they were reted 1s neutral questions, or because the retings 
were considered inadequate: 

From the ACE 1917: 

page 6, questions 1, 7, 13, 16, 28. 

page 10, questions 2, S. ‘ 

page l;, questions 7, 10, 19, 22, 26, 31, 3h, 37, ho. 

From the BETA: A-2h: question 45, 

From the BETA: CN-7: question 5s, 

From the CAVD 1947: « 
Level M, question 3h, 

Level qi, questions il, 17, 31. 
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Appendix 8, (cent.) 

Edition, form 3. Institute of Educational Research, Bur- 

eau of Publications. Teachers College, Columbia Univer- 

sity, N.Y. 

V + CAVD, 197. Tee I. EB. BR, Intelligence Scale, CAVD, 1947 

Edition, form . Institute of Educational Research, Bur- 

eau of Publications. Tea. ors College, Columbia Univer- 

sity, ¥. Y. 

VI - OGIS2 A-5. Otis Group Intelligence Scale. Advanced 

Exsmination, form A. World Book Goupany, Yonkers-on-Hud- 

son, HN. Y. 

VII + OSATMA: HSs A-1h. Otis Self Administering Tests of 

Mental Ability. Higher Examination, form A. World Book 

Company, Yonkers-on-Hudson, HW. Y. 

VIII - OGATMA: Hs B-10. Otis Self Administering Tests of 

Mental Ability. Higher Examination, form B. World Book 

Company, Yonkers-on-Eudson, W. Y. 

IX - OSATMA: HEs D-23. Otis Self Administering Tests of 

Mental Ability. Higher Examination, form D. World Book 

Company, Yonkers-on-Hudson, BH. Y. 

X - OSATMA: If: B-2. Otis Self Administering Tests of Mental 

Ability. Intermediate Examination, form B. World Book 

Company, Yonkers-on-Hudson, H. Y. 
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13. Gifts persuade even the gods. 

1h. When the rabbit was caliph, he wed a lion for vigier. 

Questions 55 to 61. Directions. Each question in this sec- 

tion bas ite om set of dipections, Read each one carefully. 

Some questions refer to the alphabet, which 1s reproduced be- 

low. 

asovervpeetrtetbQuservren 

So 3 8 A HS 

SS. Suppose that the first and second letters of the alphabet 

were interchanged, also the third and fourth, fifth and sixth, 

ete. Which letter would then be the sixteenth letter of the 

series? . 

(A) P (B)M (c)8 (D)R (BO 

6. If the letters in the word IF appear in the same order 

that they do in the alphabet, and if the same is true of the 
letters in the word AN, put a black mark under colum A on the 

answer sheet. But if this be true only of ome of these words, 

put a black mark wider colum 5 if thet word is IF, and under 

colum ¢ if that word is AN. 

57. Find the two letters in the sord AFTER which have just es 

many letters between them in the alphabet as in the word. 

Wnich one of these two letters comes first in the alphabet? 

(A) F (8) T (c) eB (DPR (Ba 

«*@-



58. Pind the letter which, im thie sentence iteslf, eppoare 

@ second time nearest the beginning. 

(a) i (B)e (C)t (D)w (EB) r 

59. If the first two statements below are true, the third is 

(A) true (B) false (C) not certain 

Some of Brown's friends are Baptists. 

Some of Brown's friends are dentists. 

Some of Brown's friends are Baptist dentists. 

60. When the time by « clock was 6 minutes past 10, the hands 

were interchanged. The clock then said about what tine? 

(4)8210 (B)1:50 (C)10210 (D)2:05 (B)10208 

61. If the following words were seen on * wall by looking in 

a mirror on an opposite wall, whieh word would appear exactly 

the same as if seen directly? 

(4) GHIO (B) saw (C) NOON (D) moToR (B) oFTO 

Questions 62 and 63. Directions. Read the paragraph below, 

ead esver the two questions that follow. 

On the death of Alexander II in 1861, it was generally 

expected that NM. “2 Giers would be dismissed as deficient in 

Russian nationalist feeling, fer Alexander III was credited 

with strong anti-German, Slavephile tendencies. In reality, 

the young tsar had no intention of emberking em wild polit- 

ieal adventures, and was fully determined not to let hie hand 

-%-


