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THE ACQUISITION OF SKILL IN ARCHERY.

The great majority of experiments upon habit formation in man havedealt

with functions involved in implicit behavior; functions connected chiefly with
the speech mechanisms have received most attention. Improvement in such
activities as addition, translation into code or from code, solving mechanical
puzzles, checking letters on a printed page, or memorizing word material is
due almost. wholly to increase in complexity of language habits. Practice
in typewriting and musical technique is, in the beginning, followed by the
formation of implicit* habits which later are dropped out to leave only the

direct sensory-motorreactions from eye to fingers. Improvement in writing
and in telegraphy probably involve similar changes. In the studyof all such
functions in human adults the subjects have already, at the beginning of the

experiments, a vast numberof constellations of habits in the implicit systems
which have more or less in common with the problem offered by the experi-

mental situation and mayinfluence the course of learning in unknown ways.
This is illustrated by the relation between the fullness of ‘‘meaning” of word
material (z. e., the numberof habits in which the material is already involved)
and the ease with which it is learned.
The existence of such complex systems of implicit behavior with their

equally complex relations to overt activity makes it difficult to distinguish the
different functions improved in learning, or to say whether a given amount of
improvement is the result of a gradual coordination of many unrelated habits
or of the simpler union of a few constellations of habits; whether the practice
is distributed over a large numberof nervous changes oris concentrated upon
the fixation of a very few newneural pathways. For an insight into the mech-

anism of habit formation some simple, more direct sensory-motor associations
must be studied, particularly such as permit of the control of related functions,
metabolism, etc. This is best accomplished with animals, as they may be

subjected to more vigorous training methods than is possible with man, but
some types of learning in man, free from the complications of language habits,
must be studied before the extension of the results obtained with animals to
man will be completely justified. The activities studied by Bair (tossing shot),
Whitley (tracing the smooth maze), Swift (tossing balls), Wells (tapping), and
Partridge (inhibition of the winking reflex) call for the formation of relatively
simple motor habits, but have the disadvantage of giving little to interest the
subjects and probably offer a weaker stimulus to learning than is provided
by more complex activities,

In the spring of 1913 Dr. J. B. Watson suggested archery as a means of
studying hahit formation in man which would in part avoid the complexity
of language habits. Material for practice in archery was obtained and a pre-
liminary experiment was begun by him at the Marine Biological Laboratory of
the Carnegie Institution of Washington on Loggerhead Key, Tortugas. The
 

*The term '‘implicit”’ is used in the sense defined by Watson (1914) as a common namefor the
movements, too slight for deteetion, which seem to bridge the gap between external stimulus

and overt reaetions when more than a single reflex is involved.
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108 THE ACQUISITION OF SKILL IN ARCHERY.

chief object of this experiment was to test the value of the method and to work
out the technique of experimentation, but the range of the experiment was
extended to include a comparison of the rate of improvement in two groups
of men differing in certain respects, to be considered later. The writer acted
as subject and assisted in conducting this experiment. During the spring
of 1914 the range described below was constructed on the grounds of The
Johns Hopkins University and the experiments were continued in a study of
the relation of the rate of improvement to the distribution of practice.

I wish to express my very great indebtedness to Professor Watson for the
unrestricted use of the data obtained at the Tortugas, for the main features in
the design of the apparatus employedin the later work, and particularly for
his generous advice and assistance throughout the experiments.

Mythanks are due.also to Dr. Alfred G. Mayer for his interest in the work
“and for permitting his laboratory staff to devote their time to it.

Finally, I owe a great deal to the people who have taken part in the experi-

- ments, particularly to those in the “5-shot group,” whose regular practice for
many weeks was carried out at no small inconvenience to themselves.

EQUIPMENT.

The equipment used in the Tortugas experiments consisted uf bows, arrows,
target, screen to mark the results of wild shots, and a shield for the expcri-
menter near the target. The arrows were of good quality, 28 inches in length.
The bows were of lemon wood, 6 feet in length, and requiring a pull of 44
pounds to draw the arrows to the head. Anarrow properly discharged from
such a bow will pierce a half-inch pine bourd at a distance of 40 yards and
has an almost flat trajectory for that distance. The target was the official —
48-inch target of rye straw faced with white canvas, on which was painted a

10-inch black bulls-eye. It was mounted on a metal tripod so that the center
of the bulls-eye was 4 fect from the ground.
The length of the range used in all the experiments was 40 yards, at which

distance the bulls-eye subtends a visual angle of 33’. The target was set up
at the foot of a sand-bank, which served to stop the arrows passing the target.
As beginners rarely hit the target at this distance, some method of recording
the distance of wild shots from the bulls-eye was necessary. For this purpose
a muslin screen, 14 feet square, was erected around the target. The arrows
made holes in the cloth and the distance from these to the center of the
bulls-eye was taken as the record of the shots. This mace it necessary to
measure each shot as soon as it was fired, a method which proved neither
convenient norsafe.
The method employed in the first experiment was the following: The sub-

ject was given instruction by word and example of the method of nocking,
drawing, and loosing the arrow, but was told nothing of the method of aiming,
the choice of a point of aim, or the general bodily positionin aiming and loosing.
He hadto find out for himself how to aim, to prevent the bowstring from

catching on his clothing or arm, to allowfor the curve of the arrow’s trajectory,
to counteract the kick of the bow by increased tonus of the flexors of the left
arm, together with the large numberoffiner details which make for accuracy.
After the first instruction he was given a how and 12 arrows and sent to a
point 40 yards in front of the target, where he stood alone andloosedthe arrows
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ai intervals of 2 minutes, or in each case as soon as the preceding shot had been
measured and recorded. Twelve shots were fired thus each day for 30 days.
The subjects had no opportunity to observe each others’ methods of shooting
from a distance of less than 40 yards. Discussion of methods of shooting was
prohibited, but not with perfect success. The result of each man’s practice
was posted daily and for group B (page 111) a prize of $5 was offered to
the subject making the best score on the greatest numberof days.

For the continuation of the work in Baltimore a safer and more convenient
range was necessary. <A plot of open ground, 40 yards in length by8 in width,
was laid out and the buildings shownin plate 8, figures 1, 2, and 8, were put
up at opposite ends of this. The small shed (figure 2}, which serves to pro-
tect andisolate the subject, is 12 feet high and 12 feet wide by8 feet deep. It
is equipped with racks for arrows, bows, etc., and a small telescope for use in
rifle practice. The target shed is somewhat larger, 14 feet high by 12 by 12
feet. (plate 8, figures 1 and 3). Three feet back from the open front of this shed ~
is a pile of baled straw, packed tightly from the floor to the roof. The space

behind this straw partition is used for the storage of extra equipment. The
front of the shed is provided with large swinging doors, padded on theinside
with heavyquilted canvas mats. When these are opened, as in the photo-
graphs, a surface 14 by 24 feet. is exposed, which will catch and hold the arrows
wherever they strike. The 4-foot straw target is mounted in the center of
the baled straw and a 10-inch paper bulls-eye marks the center of this. Plate

8, figure I, shows the appearance of the target-shed from the opposite end
of the range.

In the main experimentrifle practice was used as an index of the relative
ability of the subjects under the same conditions of practice. An efficient
single-shot air-rifle was used at a range of 40 yards. The 4-foot steel-faced
target used with this is shown in plate 8, figure 8. A constant supply of
paper targets was provided, a separate one being used for each subject’s daily

practice. ‘The entire equipment could be swung out of the way readily in
preparation for arrow practice. As the bullet holes in the paper are not
clearly visible at 40 yards it was necessary for the experimenter to watch the
target through a telescope and report the position of each shot to thé subjects.

COMPUTATION OF AVERAGES AND COMPARISON OF INDIVIDUAL
AND GROUP RECORDS.

A series of records of shots with the bow or rifle invariably shows a great
range mn the aceuracy of the shots, even ig_the case of subjects who have
acquired a considerable degree of skill. Vaih-increasiyg skill the range of

variation decreases, but the relative amount of vationas measured by the
coefficient of variation remains practically constant. This is Jlnstrated hy
the record of one subject given in table 33.
Some of this variation may be the result of the learning process itself (the

successivetrial of different methods), but the greater part of it is certainly due
to chance external agents, such as variations in the strength of the wind,
weight of the arrows, tightness of the nock on the string, tension of the bow,
temperature, and extent of fatigue. As a result the average of any small
numberof shots does not give a fair measure of the skill of the individual, and
the use of such averages as a measure of the initial and final accuracy and
amount of improvement does not lead to trustworthy results.
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All group records, each based upon 20 successive shots, are included in
table 39, but for the computation of the amount of improvement it has
seemed best to use averages based upon as large a number of shots as
possible. The simplest method, and the one which probably gives the most
dependable results where comparisons are made of the total amonut of im-
provementin a given amount of practice, is that of using the average of all
shots during the first half of practice as an index of the initial accuracy, and
the averageof all during the second half as an index offinal accuracy.

TapLe 33.—Relative amount of variation in records of shots during successive practiceq t

periowiliPor One subject of the 12-shot Group.
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The chief objection to this method is that it assumes a like form for the
learning curves of the groups compared anddoes not give sufficient weight to
rapid initial improvement, final spurts, or similar variations in the rate of
learning. To meet this objection the improvement from the first to the last
3 anc from the first to the last 40 shots has also been computed and com-
pared with that obtained by the first method.
In comparative studies of learning, the further question of the relative value

of the absolute amount of improvement and the percentage improvement, 1D

terms of initial skill, arises. It scems to the writer that the use of percent-
ages is justified only whenit ts clear that cach step in learning presents the sauie
ditficulty to all individuals compared. If the first stages of learning present,
for the individual with a low initial skill, the same difficulty as do the second
stages for the individual with greater initial skill, then the absolute improve-
ment would seem uinore accurate measure for the effects of such factors as
distribution of practice. Figure tl shows the relations of iuitial and final
skill in arehery for the individuals studied. On the average, the absolute
improvementof those of lowinitial accuracy was little greater (han that of the
others, which indicates that the problem really presented greater diffeultics
for them throughout.

Tu the case of rifle practice this does not secm to be true. Wigure 12 shows

that individuals of lowinitial accuracy made by far the greater absolute
improvement, and in this case it seems that the percentage rather than the
absolute impravement should be used in comparison of the groups.
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Fic, 11.—Initial and final accuracy with the bow in 19 Vie. 12,—Initial and final
subjects computed fromfirst and last 40 shots. The accuracy of 9 subjects
ordinates are inches from the bulls-eye; the abscissa, with the rifle, arranged
the different subjects arranged in the order of their as figure 11, except that
initial skill. The groups of which they are members the ordinates represent
are given below. The straight lines show the aver- centimeters.

ave amount of improvement for amy given initial
accuracy.

A COMPARISON OF UNLIKE GROUPS OF INDIVIDUALS UNDER THE
SAME CONDITIONS OF PRACTICE.

The first experiment was conducted with 8 subjects, cach shooting 12 arrows
daily under the same conditions. Four of the subjects (Group A) were inves-
tigators working in the laboratory, 4 (Group B) were skilled laborers. The
men of the first group were all trained in habits of delicate manipulation,
such as those required by microscopic technique, and to a niuch less extent
in acts of skill demanding codrdination of widely dispersed groups of Jarge

muscles. The second group included a good marine engineer, anotherof less
thorough training, a carpenter (acting as cook), and afirst-class pilot who had
served apprenticeship as a commonsailor.

TanLe 34.

| |
| Group A. Group B. j

 

i
—-——_—---

| inches. inches. 1
Tio 40 shots.. 60.1: 78.0 |

341 360 shots. tee BBL sis |
I ————_—

Absolute improvement | 21.5 | 31.2 |
\ i i 

The distinction between the groups was made primarily upon professional
status, and it is not certain that they differed materially in the number and
variety of habits of manipulation at their command. Certainly Group A pos-
sessed a much greater range and complexity of impheit habits than Group B,
while the reverse was probably true of habits of the type involved in archery.
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In computing the relative progress of the groups it has been found necessary
to omit the record of the writer as involving a different type of learning, and
hence not fairly comparable with other records. Acting both as subject and
as experimenter, the writer was forced to read such instructions on the use of

the bow as were available, and to question the other subjects as to their
methods of aiming and loosing. From this it followed that many of the
adjustments which the others must make by the method of trial and error

were reached by him directly through the mediation of preéxisting language
habits. The advantage of this learning with instruction is shown in figure 18,
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Fig. 13.—Rate of improvement with and with- Fre. 14.—Learning curves of group A (........ )
outinstruction, The heavyline is the learn- and B ( ) under light conditions of

ing curve of a subject who received detailed practice.

instructions. The lighter lines are typical
curvesof learning without instruction. Or-
dinates, distance from the bulla-eye iu

inches; abscisss, successive shots arranged
by twenties.

where the experimenter’s record is compared with 3 other typical curves of
learning without instruction. (In this figure, as in all the following learning

curves, the ordinates represent the average distance from the bulls-eye of suc-
cessive groups of 20 shots plotted on the abscisse.)

TaBLe 35.
 

Group A. Group B.

 

inches. aches.
J to 180 shots, . a 55.78 56.91

181 360 shots. ee Ll 44.80 45.77
 

Absolute improvement. 10.98 11.14     
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The scores of the two groups, this one record being omitted, are given in
table 36 and graphicallyin figure 14. Tf the averages of the first and last few
shots are taken as indices of the total improvement, there is a fairly large
difference in the amount of improvement shown by the two groups. The
average, in inches from the bulls-eye, of the first andlast 40 shots are given in

table 34.
These averages make it appear that the laborers made the greatest absolute

improvement, while the investigators showed the greaterinitial and final skill,
From the appearance of the learning curves, it seems probable that the aver-
ages of the first and second halves of practice give the truer view of the skill

and improvement of the two groups. These averages are given in table 35.

TaBLe 36.—Average distance from bulls-eye of successive growps of 20 shots, for two unlike
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From this it appears that there is no significant difference, either in the
absolute accuracy or amount of improvement shown by the two groups of meri
shooting under the same conditions,

DISTRIBUTION OF PRACTICE AND RATE OF LEARNING.

PURPOSE AND METHOD OF THE EXPERIMENT.

A yearafter the end of the experimentjust described, with the completion
of the Baltimore range, the work was taken up again in a test of the effect of the
distribution of practice upon the rate of improvement. 26 subjects were
distributed in 4 groups, shooting daily 5, 20, 40, and 60 arrows respectively.

Owing to irregularity in attendance of some of the subjects, only 19 records
complete to more than 300 shots were obtained, and this fact accounts largely

for the differences in the numberof subjects and composition of the different
groups.
The method employed in the experiments carried out in Baltimore was not

greatly different from that used in the Tortugas experiment. The subjects
were given only as much instruction as seemed necessary to prevent accident.
They were forbidden to discuss their methods of shooting or to seck outside
instructions, and in his attempts to follow the various steps in the learning
process the experimenter avoided, as much as possible, asking questions which
might give the subjects a clue to better methods of shooting. In one respect
the technique of the later experiment differed from that of the earlier. The
subjects were practically all volunteers andso interested in each other’s shooting
that it was found impossible to prevent them from watching each other
practice. This gave a considerable opportunity for imitation, which was not
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offered in the first experiment. The problem of imitation is considered on
page 118. Rivalry between the various members of the groups was encouraged
and the daily averages were posted on a bulletin board in the shooting-shed.

COMPARABILITY OF THE GROUPS STUDIED.

The subjects for the 5-, 20-, and 40-shot groups were boys and men ranging
in age from 14 to 36 yeaTs. Those of about the same age were assigned to
different groups, with the result that the average age of all the groupsis ap-
proximately the same. Furthemmore, from the data presented in figure 15,
it seems clear that there is no correlation between the age of the individual

and the rate of improvement of the function, and hence the slight difference
in the average ages of the groups (a maximumof 3 years) may be safely

disregarded.
The records of a womanare included

in the averages of the 5-shot group. r
Analysis of the individual records shows
that the averages of the group were not
seriously influenced by the inclusion of
this sertes of records.
With respect to previous training, 20+

none of the subjects had ever shot with
the bow, beyond the sporadic practice
with umbrella ribs and unfeathered io}
arrows which comes within every
boy’s experience.: In tratning in other
functions there was a goodbit of varia-
tion, but none of the subjects was par- ; v
‘ticularly well trained in athletic sports -s
of in difficult habits of manipulation, Fig. 15.—Relation of age to rate of improve:

307

 

 
 

and, in general, the groups average out ment. Solid line represents ages of sub-

fairl . ‘ll ith th . - . f th jects in years arranged in order from left

airly well, with the exception of that. to right. Dotted line gives in inches the
. whose members loosed 60. shots per absolute amount of improvement for the
day subject in the corresponding position on

. the solid line. Averages are computed
The study of the 60-shot group was fromfirst and last 40 shots,

undertaken after the others had finished
shooting and after their average improvement had been computed. Asit

seemed that there was some advantage in favor of the d-shot group, the
attempt was madetotest the effect of a still greater concentration of practice,
continued until quite appreciable fatigue was produced. For this purpose
the 60-shot group was organized, but since in the early part of practice this
numberis excessive, it was necessary to pick subjects who were physically able
to meet the exactions of the experiment. Asa result, the group was made up
of young men ranging in age from 19 to 23 years, in better physical condition
than the members of the other groups. “he range of variation in age is less
in this group than in the others, which fact probably gives an advantageto the
group at the start, Furthermore, the superiority in physical strength of the
members of this group gives an advantage quite aside from the question of

fatigue, in that the bow maybe drawn with greater ease and steadiness by an
individual whose strength is not greatly taxed by its weight. Sixty shets rep-
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resent aboutthe limit that a beginner can shoot without rest during the first
few days of practice, and it seemed that if fatigue had played an important
part in determining the different rates of learning of the other groups, its
effects should be much more marked in the records of the 60-shot group.
The averages of the Tortugas group, shooting 12 shots per day, have been

included in the tables for comparison with the later groups, although these
averages, like those of the 60-shot group, are not strictly comparable with the
others. The average age of the group is considerably higher than that of the
remainder, and the range, from 22 to 46, is likewise greater. The practice
of the group was carried out under what seemed to be much more unfavorable
conditions (at a temperature ranging as high as 110° F. and at times in a
blinding glare of light, at others in a very strong wind which carried the
arrows several feet from their direct course).

In all of the experiments enough arrows were provided to allow each subject —
to shoot his full daily number without pause. The arrows were marked -
individually and arranged in groups of 5, and the results of the shots were
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 Fig, 16.—Learning with therifle; all subjects shooting 20 shots daily. 5 shot
BYOUP;ee 20 shot group; -—~---— 40 shot group. Ordinates are distance from

the bulls-eye in centimeters; ubscissse, successive shots averaged by twenties.

recorded by successive fives, as it was found to require too much time to keep
all of the records in regular order. In the case of the 5-shot group the arrows
were recorded in the order in which they were loosed.

Finally, as a control upon the respective abilities of the groups to form
habits of manipulation underlike conditions of practice, each subject. was

required to shoot 20 shots daily with the rifle. The daily averages were com-

puted and from these the average improvement of each group was obtained.
Owingto the difficulty in securing subjects for the experiment, three individuals
who had had some rifle practice were included. One of these was assigned to
each group. Their records for rifle practice were not ineluded in the group
averages.
The daily rifle scores of the three groups are shown in figure 16. As in the

case of practice in archery, it has seemed best to use the averages of thefirst



 

116 THE ACQUISITION OF SKILL IN ARCHERY.

and second halves of practice in judging the improvement rather than the
records of the first and last few shots (see p. 110). The amount of improve-
ment measured in this way is shown in table 37.

In so far as the improvementin rifle shooting may be considered an index
of the relative ability of the groups, the 5- and 40-shot groups seem to be
almost equal, the 20-shot group somewhat inferior in rate of improvement,
When the percentage of improvement overinitial accuracy is considered, as
seems justifiable by the data given on page 111, the inferiority of the 20-shot
group is less marked.

TABLE 37.—Relative improvement of subjects shooting 20 shots daily with the rifle.

(Thefigures represent centimeters from the hulls-cye.]

Group shooting with the

bow. (Shots daily.)
Averare of all shots.

 

|
From 1 to 140,,... . | 17.5 14.4 4 21.9

14° 180.000.........1 he 10.8 | 15.1
to

Absolute intprovemeut.) 6.2 , 3.6 | @.8
Percentage ,....,..... 35 | 23 | 3L |

| po

5 20. 40

, |

 

CONDITIONS AFFECTING IMPROVEMENT.

Before comparing the relative abilities of the groups a few wordsare neces-
sary concerning the complexity of the habits formed andthe general character
of the learning curve. Very delicate adjustments, both of the eye-hand
coérdinations at the moment of aiming andparticularly in the quick changes
in muscular tension at the momentof loosing, are necessary. The movements
involvedin loosing the arroware the most difficult to control exactly. At the
moment of aim the extensor inuscles of the bow armare resisting a pull of
about 40 pounds; the flexors are under no strain, When the bowstring is
released the extensors are suddenly freed from strain and tend to throw the
arm outward. The tonus of the flexors must he increased immediately to
counteract this tendency. The bow-arm of a beginner frequently swings
4 inches out of position before the arrow leaves the string and the delayed
tensing of the flexors then draws it a still greater distance in the opposite
direction. This movement must be almost wholly overcome hefore accurate
shooting is possible. Equally accurate anddifficult movementsof the loosing
hand must be acquired. An average variation of 2° of are in therelative posi-
tion of the hands results in an average of 25 inches from the center of the
bulls-eye. Some of the championship records given belowrequire an average

variation of less than 30’ of are in the alignment of the arrows.
The record of a subject whose practice extended to more than 1,300 shots

is given in figure 17. This is the subject mentioned on page 122 as having
had opportunity for practice of implicit habits before the beginning of the
experiment. This accounts for the high initial skill and for the resulting
fatness of the first half of the learning curve. With the exception of the high
initial accuracy the curve seems to be typical for this amount of practice.
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Improvement after the average of 25 inches is very slow, with the suggestion
of a plateau just before the quick improvement after 900 shots. Such periods
of no improvement occur frequently in the practice curves. In some casesit
has been possible to determine the cause of these with certainty. Thus one
subject, after witnessing a slight accident occurring to anotherin loosing the
bow, assumed, to avoid a repetition of the aceident, an awkward aiming posi-

tion and a slow release which interfered seriously with accurate shooting.
The aiming position was quickly corrected, but the slow release persisted for
many days and kept progress almost at a standstill. In general it seems that
the plateaus are the result either of the accidental formation of conflicting
habits, or that they represent points where no improvement can be made until
a new method of shooting is hit upon by the methodof trial anderror.
The amount of practice recorded in the experiments was not sufficient to

bring the skill of the subjects near the limit of improvement. The final
accuracyof about 15 inches indicated in figure 17 is greater than that obtained
by anyof the other subjects. In comparison with championship recordsthis
average is still very high. The championship scores at the distance of 40
yards made in the double American round from 1880 to 1908 vary from 312

Whol\
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Fra. 17.—Improvement in long practice.

to 412. Reduced to inches from the center of the bulls-eye, they are about
11 and 7.8 respectively. The most consistently good record available is a
practice score averaging about 5 inches for 90 shots. Studies of the rate of
improvement from 15 to 10 inches are not available, but progress is certainly

extremely slow. The writer, after reaching the average of 15 inches, has
made scarcely any progress in 1,000 shots, The records used for comparison
extend overonlythefirst 360 shots, and deal therefore only with the prelimi-

nary stages of learning. During thefirst 100 shots, particularly, progress is
tuade by leaps. The relation of the how, hands, and arrowcall out suddenly
group habits of reaction to geometrical relations; the subject, for example,
begins to nock the arrow at a constant place on the string and shows at once a
marked improvement in accuracy. Most of the codrdinations of larger
groups of habits are formed very early in practice and probably account for
the negative acceleration in the learning curves.
An attempt has been made to test the effect of fatigue upon the daily im-

provement. All first shots for daily practice were averaged for the 5-shot
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group. The second,third, etc., shots were averaged in the same way. The
differences between the average of the first and fifth shots gives a rough
measure of the improvement during practice. In the same way averages were
obtained for the 20- and 40-shot groups, but the averages of successive 5 shots
instead of single shots were taken, making the average improvement shown a
little too small in comparison with that of the 5-shot group. These were then

reduced to terms of average improvement during 5 shots loosed in rapid
succession. The averages are 1.5 inches for the 5-shot group; 1.5 inches for

the 20-shot group; and a negative improvement of 0.2 inch for the 40-shot
group. The full data are given in table 38. Little more can be deduced
from the results than that fatigue is much more severe after 40 shots than

after 20, in the former case obscuring any progress made or perhaps pre-
venting progress (see p. 126).
The question of improvement during periods of no practice is closely related

to that of the effect of fatigue in obscuring the improvement during practice.
The data have not been analyzed carefully for the improvement during the
24-hour periods of rest, but the effects of some 48-hour periods of rest have
been examined. In the 5-shot group there was a decided loss during these
periods in the case of 3 of the 4 subjects. The fourth showeda slight gain.
The absolute amount of gain was

+1.5 — 5.0 —3.5 —3.2

With theresults not obscured by fatigue there is a decided loss after practice
is stopped.
For the 40-shot group the average gains during 48-hour periods without

practice were
—0.5 —0.7 +2.5 +5.5

The recordof the individual making the greatest progress during this periodis
given in figure 18. The solid lines of the figure connect the averages of the
first and second 20 shots loosed daily. The dotted lines represent the inter-
vals of no practice. The effects of fatigue are very pronounced in this case.
Other individuals of this group showsucheffects to a less marked degree.
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Fig. 18.—Effects of fatigue. Learning curve of one individual in 40-shot group is shown,

plotted for successive groups of 20 shots. Solid lines show improvement during prac-
tice; dotted lines, improvement from one dayto next.

The question of the part played byimitation in the improvement of the
subjects is an interesting one. They watched each other’s practice and the
practice of the experimenter during the greater part of the experiment. From
the different methods of aiming employed bydifferent subjects it seems that
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imitation played no large part in the learning. Plate 9 shows the different
methods of aiming which gave equally goodresults within the limit of practice.
In the one case (figure 1) the alignment was obtained bysighting along the
arrow, while the elevation was determined from the position of the right hand
in terms of kingesthesia; in other cases the subjects looked only at the bulls-
eye and determined the relative positions of the hands almost wholly by
kinesthetic stimuli (figure 2). In the method of aiming shown in figure 3 the
position of the right hand was determined by contact with the face, almost the
whole adjustment being made in terms of visual and tactual stimuli. In the

TasLe 38.—Effect of fatigue.
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case of every subject some such peculiarities of aiming and loosing could be
distingnished, and in most eases the aiming position could be traced out as the
result of adjustmentby trial and error to difficulties occurring in the early
part of practice. Thus the position in figure 1 was assumedoriginally to
prevent the arrow from falling off of the Jeft hand when the bow was drawn.
The great opportunity offered in the expertment for imitation and the small

extent to which it seems to have been used raises the question of the real value
of imitation im human learning. It is hoped that the further use of archery
will furnish more adequate evidence upon this point.
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EFFECT OF THE DISTRIBUTION OF PRACTICE.

The group shooting 5 shots daily was organized first and their practice
continued for about 2 weeks before the 20- and 40-shot groups started. Their
practice extended, altogether, from June 22 until September 20. Practice
could not be carried out on Sunday and comparable records of 360 shots were
obtained from the 12 weeks’ practice.
The 20- and 40-shot groups were organized at the same time and their

practice was continued for 4 weeks, giving records of approximately 400 shots
for each subject in the 20-shot group and 800 for each in the other group.
Comparisons have been madeonly of the rate of improvement, measured in
various ways, in the amount of practice represented by 360 shots. A more
certain method of comparing the groups would have been perhaps to continue
the practice of each group until a given degree of accuracy was attained and
then comparing the amount of practice necessary to reach this stage, as was
done by Ulrich in his study of the rat, but this method is practicable only

when the final accuracy selected is near the limit of improvement, and the
time requirements for such an experiment could not be met.
For purposes of comparison the records-of the groups have been averaged

in series of successive 20 shots and the curvesin figure 19 have been plotted
uponthe basis of these averages, which are given in table 39. The daily aver-
ages are disregarded in this treatment of the data, which consist of averages
for like amounts of practice. The records of the 12- and 60-shot groups are
included for comparison with these others, although, as has been shown, these
groups are not strictly comparable with the remainder.

TaBLe 39.—Averages of successive groups of 20 shots for the groups of subjects compared.

{Figures are in inches from the center of the bulls-cyc.]
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From inspectionof the curves infigure 19 it appears that the 5-shot group is
considerably superior to the others in final accuracy and in the amount of
improvement, possibly excepting the 12-shot group. The superiority of this
group is really somewhat greater than is apparent from the curve, for the sud-
den loss in accuracy coming at the 320th shot is the result of a few days of
extremely cold weather, which stiffened the fingers of the subjects and made

accurate shooting impossible.
The 60-shot group shows a greater average accuracy but less improvement

than the 5-shot group. The 12-shot group shows a much lower accuracy than  
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any of the other groups, with a somewhat greater amount of improvement.
The improvement shown by the 12-shot group is in part spurious, owing to
the method of recording the shots in this group. At the beginning of practice
many arrowsfell short. These were recorded as failures. In computing the
averages these failures are counted all as 84 inches from the bulls-eye, which

was, probably, an overestimate, and added something near 6 or 8 inches to
the average records of the first 60 shots.

The amount of improvement in the 5 groups has been expressed in three
ways: by the difference in average between the first and last 5 shots fired:
between the first and last 40 shots; and by the differences in the averages of
the first and last half of practice. These results are given in table 40.
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Fig. 19.—Learning curves for improvement in archery for 5 groups shooting 5, 12, 20,

40, and 60 shots daily. Arranged as in figure 13.

The absolute iniprovement, measured by ay of these methods, is greatest
in the 12- and 5-shot groups. The 60-shot group comes next with considerably
less improvement, and the 20- and 40-shot groups are about equal. It appears
from this that the rate of improvement per unit of practice is somewhat greater
when the practice is distributed over many days than whenit is concentrated
into a few days. Whether there is a closer correspondence between the
distribution of practice and the amount of improvement is not brought out
by this method of treating the results, but an analysis of the data ina some-
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what different way indicates that there is probablya fairly close correlation
between distribution of practice and rate of improvement when chance causes
of variation in the records can be eliminated.

During the first part of practice improvement is madelargely by a series of

what Thorndike has called “insights,’’ such as those found so constantly by
Ruger in the solution of mechanical puzzles. Thesight and feel of the bow,
alrow, and target present certain elements in common with the stimuli which

call out many habits of manipulation and habits dealing with space relations
and so tend to call out the same movements. Thus habits of aiming with the
rifle are transferred to sighting along the arrow and need little modification
to become efficient in producing accurate shooting with the bow. Such
coordinations of complex preéxisting habits occurearlyin the practice of every
subject, but’ whether they come before a single shotis fired, at the fifth shot,
or at the sixtieth shotis largely a matter of chance. The subject whose record
is shownin figure 17 had opportunity to see the practice of the 5-shot groupfor
two weeks before his own practice was begun, with the result that many of the
simpler problems of aiming were worked out in termsof the speech mechanism
before hé loosed a single shot. The result was somewhatthe same as learning
with instruction, as shownin figure 13.

Tasie 40.—/mprovement in accuracy after 860 shots with the bow,

[Averages are in inches from the center of the bulls-eve.]
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These factors result in a greater variability in the earlier part of practice

than in later practice, which is independent of the distribution of practice,
for few large groups of habits are added after the first 100 shots, as is evidenced
by the fact that in later practice the subjects can rarely tell to what changes in
their method of shooting their improvement is due, while in the early stages
of practice such exclamations as ‘Oh, I’ve caught on to something,” are fre-
quently followed by sudden large increases in accuracy.
The elimination of the first trials, then, probably gives a truer picture of

the effect of the distribution of practice than the inclusion of the earlier prac-
tice period. The averages of the first, second, and last third of practice have

been computed for each groupandare given intable 41.



THE ACQUISITION OF SKILL IN ARCHERY. 123

As in all other methods of treating the data, practice with few shots per day
seems to be more economical than that with many. Inthe first half of prac-
tice there is no close correspondence between the amount of improvement and
the distribution of practice, but in the second half, where the effects of varia-
tions In the initial stage of learning are omitted, the correspondence is quite
striking, the 60-shot group alone being out of order. The position of the 12-
shot group, as inferior to the 5-shot group, is very probably correct, since in
this case the error due to the overestimate of farlures (po. 121) is no longersig-
nificant. The order of improvement per unit of practice is, then, 5, 12, 20,
60, and 40, with unrelated evidence to showthat the 60-shot group was some-
what superior to the others.
To what extent do these results express the effect of the distribution of

practice, and to what extent may they be due to chance? As has been stated,
the 5-, 20-, and 40-shot. groups seem very closely comparable in their make-up.
The rifle practice, though not very dependable as an index to the abilities of
the individuals, does give some indication that the relative rate of learning
of the groups practicing under similar conditions is not the same as that

TanLe 41.—/mprovement duing the first and second halves of practice.
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obtained in the archery practice, which differed from the practice with the
rifle only in its distribution, and thus that the differences in the rate of learn-
ing to shoot the bow are due primarily to differences in the distribution of
practice. If the rifle records are to be trusted as an index to ability, it
appears that the improvementof the 20-shot group should be counted as rela-
tively somewhatgreater than that of the 40-shot group, since the latter seems
to show superiority in rate of learning underlike conditions of practice.
From the results of this experiment it is certain that practice distributed

over many days is more economical than when concentrated to a few days.
From the improvement shownin the later part of practice and general consid-
erations of the relative abilitics of the groups, it secins probable that there is
a very close relation between the distribution of practice and the amount of
improvement.
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THE PROBLEM OF “DISTRIBUTION-RATE ” RELATION.

These results agree very well with the general findings for the effect of the
distribution of practice in the formation of other types of habits. Thorndike
has summarized the more important work done before 1910, and it is unneces-
sary to review this work here in detail. In general, studies upon human
learning indicate that the amount of improvement for a given amount of
practice is directly proportional to the time interval between the practice
periods and inversely proportional to the length of the practice periods, but
there is some conflict in the results of experiments upon different types of
habits. The results of a few experiments fail to show these relations, but do
not seem to be conclusive.

For students learning to write English words in German script Leuba and
Hyde give the results shown in table 42 for four groups practicing for periods
of equal length but at different intervals. The group practicing every third
day alone fails to show the advantage of
distributed practice, and not enough sub- Tapin 42.
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the case of such material, involving preéx-
isting language habits of almost inconceivable complexity, 1t seems very ques-
tionable whether the learning process is comparable to the formation of sim-
pler habits.
Hahn and Thorndike found no advantage in favor of either of two distribu-

tions of practice, but their groups of subjects are not strictly comparable.
The habits studied were those involved in computation and in every case the
group with concentrated practice had the greater number of preéxisting
habits, which may have obscured any disadvantages due to the concentration
of practice.
With the exception of these cases the evidence favors the belief that the

rate of learning varies inversely as the coneentration of practice. The major-
ity of investigators seem to believe that this holds true only within certain
time limits, but with the possible exception of the results of Leuba and Hyde,
no such limits have been established experimentally. The types of habits
subject to the “distribution-rate” relation and the time-limits of the relation
are not yet settled and the solution of the problemwill demanda closer inquiry
into the physiological causes of the relation than has yet been mace.

Thefollowing quotation from Stareh summarizes practically all the explana-
tions which have been advanced to accountfor the effect of the distribution

of practice upon the rate of learning:

Why are shorter and more numerous periods economical? The main reason, no doubt,
is the well-known fact that a period of rest after newly formed associations gives thema
chance to become settled and fixed. The slower rate of improvement of the third and
fourth groups is due in part to fatigue. The forty-minute group shows no gain in the last
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period, and the two-hour group shows no improvement after the first hour. A third minot
factor was that those working for a short period at a time were more apt to work with
maximumconcentration than those working for longer periods.

The majority of investigators have been content to aseribe the results
cbtained to “fatigue” or “interest,’’ without attempting further analysis.

In planning further experimental work the writer has found the following
classified list of possible explanations helpful. It probably is not exhaustive,
but mayhelp to define the problem more accurately.

TRIAL AND ERROR.

A, VaRIeTy OF PROPRIOCEPTIVE STIMULI.

When an organism is confronted with a new set of conditions its reaction is
the summation effect of the elements of the external stimuli and the momen-
tary proprioceptive stimuli. The latter may remain fairly constant during a
single practice period, resulting in a rather stereotyped reaction. During the
relatively long interval between practice periods the proprioceptive “set”? may
change and thus practice distributed over several days mayoffer the possibility
of a greater variety of activities (some of which may lead to improvement) than
the same practice confined to a period during which the same “‘set”’ persists.

B. Loss or Conruictinag Hairs,

W.F. Bookhas suggested that improvement during intervals withoutpractice
is due to the dropping out of habits which makefor lowefficiency and which
have not had time to become well established, while the principal successful
actions, more firmly established by longer practice, persist. Such evanescent
habits, by restricting the variety of activities, may delay progress considerably
and give a decided advantage to the interrupted practice.*

C. CHANGE IN THE Primary STIMULUS.

For successful learning bytrial and error it is necessary that the organism
perform diverse activities in response to a given set of stimuli. In experi-
ments with animals such as those of Ulrich, the primary stimulus to this
activity is furnished by hunger, pain stimuli, unfamiliar surroundings, etc.;
in man by the many sublimations of instinctive reactions which constitute
“interest,” “fear of ridicule,” “rivalry,” ete. The numberand variety oftrial
movements may depend upon the force of the primary stimulus, either as a
result of the amount of diverse activity produced or of the concentration of
the activity in responses to a limited number of stimuli, as when the hungry
rat spends its time before the door of the problem box andis not distracted
by the movementsof other rats; or when the human subject keeps his atten-
tion strictly on the problem in hand. ‘Loss of interest through fatigue”
probably represents a change in the intensity of the primary stimulus to
activity.
 

*The appearance and disappearance of habits of this type have been noted frequently during
the experiment. For example, a subject assumes an incorrect aiming position in order to avoid
catching the bowstring on his sleeve. This position persists for some time after tbe sleeve is

rolled back out of the way, and may even becomefirmly fixed.



126 THE ACQUISITION OF SKILL IN ARCHERY.

DIRECT EFFECTS OF FATIGUE.

Fatigue may have an effect upon the rate of learning in other ways than by
changing the intensity of the primary stimulus.

A. Neurone Patterns,

It is probable that in order to obtain a given result different groups of neu-
rones must be employed when the organism is fresh from those emploved
whenit isfatigued. Thus, subjects in the 40- and 60-shot groups were seen to
adopt different attitudes in aiming as they grew tired. The result of this is
that a greater numberof codrdinations must be made to produce the same
degree of skill whenever practice involves muchfatigue,

B. Muscun CHANGES.

In archery there ts a possibility that the effect of the distribution of practice

is a function of muscle growth under different conditions of exercise. There
seem to be no adequate studies on this subject.

PRACTICE BETWEEN PRACTICE PERIODS.

Where thesubjects are interested in the experiment it is impossible to
prevent their thinking and talking about it during the intervals between
practice periods. This is the suggestion made by Thorndike in respect to
Munn’s results for language habits in substitution tests. It seems to apply
equally well for the early stages of habits of manipulation in man (see p. 122),
but its application to the rat in the maze test. is questionable.

FIXATION OF THE NEURAL ARC.

Starch’s first suggestion quoted above implies that a single activation of a
neural are starts up a process of fixation which continues for some time and
that the further functioning of this are during the process of fixation does not
accelerate the process of fixation proportionately. By wayofillustration, the
following analogy may serve: Each time that a door with rusty spring hinges
is opened it swings more easily. But when one manhas openedthe doorothers
may follow him before it swings shut without wearing the hinges smooth. It
is only when sometine intervenes between the passage of the men that each
reduces the friction in the hinge equally.

THE TIME RELATION OF PRACTICE TO THE CHANGES IN THE PRIMARY STIMULUS

RESULTING FROM SUCCESSFUL ACTIVITIES.

The conception that the fixation of a habit is the consequence of its picasur-
able result has been stated in a somewhat objcctive form by Ladd and Wood-
worth in a discussion of the escape of the antinal from the problem box, as
follows:

We must assume in the animal an adjustment or determination of the psycho-physical
mechanism toward a certain end. The animal desires, as we like to say, to get out and to
reach the food. Whatever be his consciousness, his behavior shows that he is, ag an organ-
ism, set in that direction, The adjustment persists till the motorreaction is consummated;
it is the driving force in the unremitting efforts of the animal to attain the desired end.
His reactions are, therefore, the joint result of the adjustment and of stimuli from various

features of the cage. Tach single reaction tends to become associated with the adjustment.

But the unsuccessful reactions are less strongly associated than the successful, because each

one of the former is at some momentgiven up or inhibited; and this inhibition, too, being
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made underthe influence of the adjustment, tends to become associated withit, and so to
interfere with the association between the adjustment andthe performanceof this particular
reaction. In the case of the successful reaction, however, the phase of inhibition does not
occur and the only association with the adjustmentis of the positive sort.

If habit fixation takes place in this way, progress perceptible to the subject
should cause a quickerfixation of the habit. It is generally stated that long-
practice groups can make an appreciable improvement in one practice period;
that on this account their practice is more satisfying; and that this should
result, therefore, in quicker learning. This would tend to produce a “ distri-
bution-rate” relation the reverse of that found.

In the present experiment the evidence makes it seem highly improbable
that the ‘‘cistribution-rate”’ relation was the result of differences in the
primary stimulus. Members of the 5-shot group showed no greater interest
in the problem than did the others; indeed, toward the end of practice, it
seemed to the experimenter that the members of this group, after two months
of faithful practice, were beginning to find the work something of a bore. The
members of the 12-shot group were very busy with other work and seemed
less interested in practice than any of the remaining groups. Yet these two
groups made the greatest progress.

So far as the otherpossibilities are concerned, the present experiment. offers
little that is helpful in eliminating any of them. The effects of fatigue

probably should not be emphasized too much. The 40- and 60-shot groups
suffered far more from fatigue than did any of the others and their slower rate
of progress does not seem proportionate to the amount of fatigue resulting
from such long-continued practice. Changes in the muscles themselves, while
possible in archery, are almost certainly precluded from language habits.

Which, if any single one, of the possibilities suggested is the real cause of
the relation between the rate of learning and the distribution of practice, the
evidence at hand is not sufficient to decide. Certainly some seem niore,
others less probable, but it is not certain that any of the four chief classes
meutioned has been absolutcly eliminated from any of the experiments thus
far completed.

RESUME. OF RESULTS.

(1) The rate of learning to shoot with the bow was studied in two groups
of men, one of the artisan, the other of the professional class. No significant
difference in the rate of learning in the two groups was found.

(2) The rate of improvementof five fairly comparable groups during prac-
tice of the same function was tested under different conditions of practice.
A close correspondence between the distribution of practice and the amount
of improvenient appeared, a given amount of practice being more efficient
when distributed through manyshort periods than when concentrated in a
few long ones.

(3) An attempt has been made to define the physiologieal problems involved
in this ‘distribution-rate”’ relation.



128 THE ACQUISITION OF SKILL IN ARCHERY.

BIBLIOGRAPHY.

Barr, J. H. The practice curve. Psychological Review, 1902. Monograph Supplement
No. 19.

Boox, W. F. The psychology of skill: with special reference to its acquisition in type-
writing. University of Montana Publications in Psychology, 1908, Bulletin Nn.
53, Psych. Series No. 1,

Dearsonn, W. F. Experiments in learning, Jour. Educational Psychology, 1910, vol. 1,
pp. 373-388.

Haun, H. H., and E. L. Tuornprxg. Some results of practice in addition under school
conditions. Jour. Educational Psychology, 1914, vol. v, pp. 65~84.

Kirsy, T.J. The results of practice under school conditions, Teachers College, Columbia
University Contributions to Education, 19138, No. 58,

Levaa, J. H., and W. Hyps, An experiment in learning to make hand movements. Studies
from the Bryn Mawr College Psychological Laboratory. Psychological Review,
1905, vol. xu, pp. 351-369.

Lyon, D. OQ. The relation of length of material to time taken for learning and the opti-
mum distribution of time. Jour, Educational Psychology, 1914, vol. v, 3 parts.

Munn, A. F. The curve of learning. Archives of Psychology, 1909, No. 12.
Partreipar, G. 1. Experiments uponthe control of the reflex wink. Amer. Jour. Psych.,

1900, vol. x1, pp. 244-250.
Pris, W. H. Economical learning. Psychological Bulletin, 1913, vol. x, p. 73.

Concentrated versus distributed practice. Jour. Educational Psychology, 1914,
vol. v, pp. 247-258.

Ruesr, H. A. The psychology of efficiency. Archives of Psychology, 1910, No. 15.
Srancu, D. Periods of work in learning. Jour. Educational Psychology, 1912, vol. «1,

pp. 209~213,
Swirt, E, J. Studies in the psychology and physiology of learning. Amer. Jour. Psych.,

1903, vol. xrv, pp. 201-251,
TuHornpixr, H. L. Educational psychology. The Psychology of Learning. Columbia

University, 1918, vol. 1.
Unaicu, J.L. Distribution of effort in learning in the white rat, Behavior Monographs,

vol. 2, No. 5, 1915.
Watson, J.B. Behavior. New York, Holt, 1914.
Watts, F'. L. Normal performance in the tapping test. Amer. Jour. Psych., 1908, vol.

XIX, pp. 437-483.
Winriny, N.T, An empirical study of certain tests for individual differences. Archives

of Psychology, 1911, No. 19.

 

S
e
t
i
2

‘
cea
i
g
s
“
R
a
n
e
i
n
!

4 n
g
s

pe
om

sr
en

ne
t
i H

et
£
5
T
R
E
R
e
m
e

e
e

a
h
A
h
A
e
t
e

  


