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FOREWORD

TO THE
SECOND EDITION

The question of Negro-white differences in mental test performance has
been the subject of |ivelydebate in recent years, Unfortunat_elly,_ the subject has
often peen copfused wi s%ual and gohtlcal ISsues of racial inferiority, desT-
%]rega_tlon civil rights an?_ otner extraneous matters, Moreqver, %num er of well
e nlnﬁ but often insufficiently informed writers have taken the untenable po-
sition that racial differences ought not to be found; or if found should Immedi-
ately be explained away as somehow immoral and reprehensible, With this
attitude | am in sharp d|saqreement. | welcome every honest effort to help
Ne?r?eg, jmprove their lot, but | do not beljeve it |%necessa ,t? (E)rove_that no
racfal differences exist, nor to conceal and gloss them over: If found, in order
to,Justify a fair policy toward Negroes. The hanest psychololglst, like any true
scientist, should have no preconcéived racial bias. He should not care which
racte, Itf zillny 1S Stljpel_rlmr_ in %ntell{ggnc_e, nlor_should he _demdar%g that all racesfbe

otentially equal. He is interested simply in uncovering differences in_perfor-
Pnance W%n %uch exist and In_ Inferrin _t¥we orgin of the%e d|f?erences. Alﬁ)g this
Is certainly a legitimate scientific enterprise.

. .The stud}/ of Ne%ro-whlte differences in the United States offers certain
distinct advantages to the student of social psychology. Ne1groes and whites have
lived side by side in this country for more than 300 years. The American Negro s
native Ian_gua e IS En_%llsh, and he has been. exposed in varymg degree to’ the
same environmental Influences as the American white. As a résult,” American
whites and Negroes are much more alike in background than are racial groups
of totally different cultures, e.g., American whites and Congolese.

Two major_difficulties arise when Negroes and whites are. compared in
mental test performance in the United States. First, the American Negro is
?en,erally elow the white In social and economic status ang his work 0ppor-
unities “are. mare [imited, Many of these inequalities have been exaggerated.
But inequities In the environmeént render it difficult to make fair co gansons
between many Negro and white groups, though fair comparisons can be - and
have been - made %a careful equating of background variables. A second dif-
ficulty stems from the fact that many American Negroes have white ances_trey.
Racial mixture, however, should caus_e_Ne?ro-whne differences,in the Unitéd
States, I found, to be even.more significant. For then racial differences would
probably he much greater it American whites and African Negroes were com-

pared.
vi



vii FOREWORD

The second edjtion qf The Testing of NePro InteIhgence summarizes the
studies of N gro -White dlfferences In enta est performance n teUmted
States over th E)ast 50 years. It is a careful and accurate survey which should
command the attention of all serious_ students of the subject. Dr. Shuey finds
that at each age |evel and under a variety of cond|t|ons Ne roes reqularly score
eow wh|tes There is, to be sure, an” overlapp % er” cent” which
élnst at some Negroes achieve high s%ores ut the mean d| ferences persist
are statistically Significant. We are forced to conclude that the reqularity
an consistency of theSe results strongly suggest a genetic basis for the” diffef-

ences. | believe that the weight of evidence™ (biological, historical and social)
supports this judgment.

Henry E. Garrett
Professor Emeritus of Psychology
Columbia University
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Chapter |

INTRODUCTION

_Itisnot the purpose of this book to prove that Negroes are socially, morally,
or mtellectu?léy inferior to whites; nﬁr IS 1fS purEose to demonstrate that Ne%ro S
are the equal af or are superior to whites In these several charact?nstlcs. Ra h(?r,
It 1S the Intention of the Writer to convey with some degree of clarity and oraer
the results of many years of research on one aspect of Negro hehavior and to
assess objectively the ever-growing literature on' this subject,

I
A meanmq_ ul review of research, obviously, requires not onl%some evaluation
and _mter?reta jon, of individual studies burl an organization of them |nto_ve1r|ous
significant categories and a presentation of conclusions — tentative or final. In
thie area of group comparisons, such fis those between Negroes and whites, the
interpretations and conclusions of the author are often of great importance to
the reader h?_ relat?s them to_ himself, his fam|l}/, and to Iar?er groups. with
whom he igentifies, | thery are found to s%gé)_rths reviously-formed attituces
on the subject the book arid author are immediately given his“approval. If the
are in opposition to his attitudes he may reject the” book by reading no further;
however, if he does continue with it hefrequently becomes depressed, annO)(ed,
or_outraged, the quality and intensity of the émotion varying, among other
thlngs, in progortmn to the amount 0f research presented and the recognized
logiC of the analyses.1 _ _

. The author, like the reader, is often deeply concerned with the outcome of
his research, and would generally find it all 't the good if he could knock the
props_ from under old prejudices.2 But at the same time he is aware that as a
scientist he must proceed without wishful thinking, without undue concern for
his theoretical Int rgretaho,ns, and without awe of prevalent opinign — whether
It be found In the courts, In the pulpit, or in the press. Aware of his responsi-
bilities, he. must exercise his freedom to mterPret research In fields where he
Bresumes himself to be expert and assume that the reader can bear with him the

urden of such interpretation.

_The first edition_ of The Testing of Negro Intelligence (1958) has been
subjected, not surlonsmglgf, to varying amounts of commendation dnd adverse
criticism.3 In the fatter Category there have been comments to the effect that the
results only revealed what the reader already knew, or that too much detailed re-

~'As one young social scientist said in conversation with the writer: “If there are innate
differences between the races that’s all the more reason to say that there aren’t any.”
From Woodworth and Mar%ms. (1947, p. 187) _ o
_"For example, see: Bond gl 58), 1. C. Brown_ (1960), Dreger and Miller (1960), Gini (1961),
Klineberg (1963), Pettigrew (1964), Roen (1960), Tumin® (1964), or Vernon (1959).
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search Was presented 4or that some studies were qverlooked, or that the work was
limited PIW hat appeared to be a polemic attitude.5 One social ps choIo rst
obgecte 0 the re atrve amount of research dated prior to World War 1| a
he author’s ignorance of the “newer conge trons of rnteIIrPence (where the
em hasis is placed on nature and nurture).b As far as the writer knows, only one
ompetent reviewer has indicated that an oecrfrc study was reported inacclirately
or with bigs,7 It is evident to the writer that some of those who commented upon
the frrst edition of this hook read at most no more than its concluding statement.8
In addition to rncorporatrn% ap roxrmatelg 140 addrtronal rnvestrﬁatrons
with the 240 included in the first edition, we have attempted tq examine the new
and old researches carefully for such items as percentages of overlap rn?
and grade differences, urban-rural drfferences socioeconomic factor estrq
prror 0 and after the end of World War I1, and to determing the probable effec
gp cial g/ enric ed school programs the subJects motivation and self-esteem,
and' the race of teexamrnero test performance
In revrewrn% the researc pertarnrno to the Intelligence of American Negroes
we have limited the field primarily 7o stu |es dealing wrth rnteIIrgence &
mde(asure ¥standard rntellroence tests The surveﬁ Includ es however, in
tion to the data on mental tests, reports of maximym schooling and school
grades of certain mrgratory and sedentary Negroes, rejection rates among Negroes
and whites 1n World War |1, results of Certain information and vocabulary tests
admrnrstered to rIIrterates in World War I1, and research utilizing special tests
given_to %: ool children and nselef gd adults.
Thrs ookmr tpr ge \/\)h e called A Comparative Study of the Intelligence
of American eroes and Whites, since there are continuoUs references fo the
scores earned by white groups throughout. Wherever experimenters tested both
Negroes and whites comparable statrs ics have been included; where only Negro
%]roups were examined, there are references to norms that have been derrved
ain d/ trom standardization on whrte Ogroupf] But becaHse specific studies mad e
on whites alone have not been Included:; as; they were when Negroes were tested,
the writer has preferred to place the emphasis upon Negro intelligence in the title.

Anastasi (in Buros, 1959, pp. 1162-1163).

‘Dreger and Miller (1960) Among the 13 researches cited by these authors as having been
overlooked by the writer, eight were 8enurne omissions; of thé others, one was not omitted
(MacPhee, Wright, and Cummings, 1947): one, an article by Fulk and Harrell ?1952) was
based upon a aster’s thesis (Fulk, 1949) which was included’ and three were brief abstracts
br Roberts (1946, 1948, 1950) based in part, apparently, upon the unpublished works of two

his students (Rooks 1946, and L. F. Anderson, 1948§) whose researches were included.
These and many other studies inadvertently omitted in the 1958 edition have been now
combined in the_present edition.

‘Pettigrew (]. Negro Educ., 1964, pp. 6-9)

Tor various comments b? the present writer and by Anastasi on the D’Angelo thesis, see:
Anastasr (op. cit) and p. 26 of this volume.

s an exa M)Ie see the various writings of H. C. Dyer, S Tomkins, R. H. Turner, S L.

Washburn, and M. Tumin (in Tumin, 1964, pp. 3-8).
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We have employed the terms Negro and colored interchangeably and have

occasionally used the exgresswn race 0r racial %rou_p when referrm% t0 the Negro
subgects examined.. Probably all social gsych logists have peen alerted to the
fact that the American Negfo does. not representa pure racial grouF but rather
one with a predominance” of African ancestry9 yet they frequently allude to
American Negroes and whites as races. The justification for this lies, no doubt,
In the fact that except for small groups of transitional types, the American Ne%ro
consHtutes a rec%gmzable and clearly defined proup, the criterion of membership
In which group being that of more-or-less Affican ancestry.
. The Teview coniprises approximately 380 original investigations of Negro
intelligence, included in 48 published monographs, books or Sections of books,
203 épubhshed articles, 90 unpubhsh?_d Mastér’s these%, 35 Un utl)hshed Doctor’s
dissertations, ana four other unpublishe monograg S as Well as 62 reviews
Interpretations, or research pertamm? to the topit, and' 122 books, articles, and
monogara hs dealing with material related to the tests used, their interpretation,
and standardization. _ o

Negroes living in the United States served as subaects in all but three of
the studies; in these three, Canadian or British West [ndian Ne%roes were tested,
In additjon to the hundreds of thousands of colored men tested in. the Armed
Forces, the 11,120 Negro adults examined in jails, prisons, reformatories, psychia-
tric clinics, shelters for homeless men, efc., the literature includes researches made
on more.than 81,000 colored children, including those examined in special studies
of selective m|ﬁrat|on, hybrids, retarded, and gifted, and on 48,200 Negro h|?h
school and co eqe students. Enlisted men, officers, veterans, and other adults
tested represent all states except Alaska and Hawail. Children and students have
been examined in all of the Southern states: Alabama, Arkansas, Florida, Georgia
Louisiana, Mississippr, North Carolina, South_ Carofina, Tennessee, Texas, and
Vlrglnla; In the Borgler states of Kentucky, Missouri, Maryland, Qklahoma, and
We tV|r?|n|a, as well as the District of Columbia: and in many of the Northern
and Western states, such as: California, Colorado, Connecticut;” Illinois, Indiang,
Kansas, Massachusetts, Michigan, Minnesota, Nevada, New Jersey, New_ York
Ohio, _Ore(I]on, Pennsylvania, -and Wisconsin, The research covers a period of
approximately 50 years. Eighty psychometric tests, excluding different editions or
forms of a 9|ven mgasure, each purportlrag to measure intelligence or some aspect
of behavior related to it, were emnplo%e. _ _ _

We have attempted to present the research in a systematic and relatively
complete form In the tables. A critical reader will note_the numbers of casés
and the methods of selection used by the Investigators in order to determine
whether or not the specific %roups Studied may oe considered fo have heen
randomly selected and representative of larger onés. Wherever possible, pertinent

~ “South of the Sahara. A provisional estimate of the amount of accumulated white admixture
in the American Negro population is 20 per cent. (D. F. Roberts in Garn, 1960, pp. 224-231)
“See Garrett (Science, 1945).



4 THE TESTING OF NEGRO INTELLIGENCE

information about the home, school attended, and ,communltg was included.
Without doubt, the Southern' studies should be considered seﬁ rately from the
Northern, the_rural from the urban, the older sub{_ects from tne younger, those
who have achieved a high school or college education from those with some or
no elementary education, those tested in"recent years as compared with those
examined during an earlier period, the delinquent and psychiatric cases from
the normal, those sub;]ects tested by verbal as compared with those tested b
nonverba| tests, and_ those_examined in qroups as compared with those tested
?Ione with the examiner. The_reader should in eveD/ ase distin wsh the resultg
Tom the comments or conclysions of the authors found In the tadles or text, an
likewise separate the results from the comments or analyses offered by the author
of this volume ggenerally identified as the reviewer, or present writer); The results
are ob(!ectl e, verifiable,” and gresumabl accurat? within the I|m|tat|o(qs of each
resecfr h: the |nt?r retations or comments are relatively subjective ana must be
nel UR to careful scrutiny. _ _ _
_The researches have been grou'oed into. primary divisions according to
Subjects Examined: (1 Younq Children, primarily “in Nursery Schools “and
Klnder%art_ens; (2) Children in The Elementary Schogls, on whom'the great bulk
of the e,stmﬁ has' been done; (3) H% School Students; (4) College™Students;
Men in the Armed Forces—World War I, World War 11, and the Post-Korean
a; @ Veteril_ns and Other Civilians; (7) Gifted Deviates; (8|) Retarded
Deviates; r@ Delinquents; (10) Criminals; and" (1) Racial Hyprids. fn addition,
there 15 a final division on Seléctive Migration, a problem particularly mtrlgum%
to psychologists. 1L In this division we have included studies of coloréd who” hav
moved from rural areas and small towns to cities in the same region of the
country. (rural-urban migration) and those of colored who have migrated from
one reglon to another (Southern-Border, or Southern-Northern migration). .
The reSfarch examined has peen com_E)n,ed into 14 taples, three of whwh
Bertam to elementary scnool chjlgren. Within a given taole we have usually
een able to organize the material with reference o three jtems: the test, the
section of the countr¥ where the research was conducted, and the year reported,
Where one or very few mvesn_%a ors emploeyed the same test, as’in studies of
deviates, dellln u@ tt% and criminals, ana thé like, we have made no sgstematm

attempt to classify the research according to test but only according to section
of the country and date. _ _

Where & number of researchers employed a given test (as in Tables I-VII)
the test itself was made, a headln? in_the table, with the studies located in the
eleven Southern states first tabulated in chronoi%glcal order, followed tfy stud|e§
In the Border states ana the District of Columbia in chronological order, an

uSee: Calvin et al. 1961, pp. 138-141; Geldard, 1962, pp. 318-320; Hilgard, 1962, EP 440-444:
Kendler, 1963, pp. 627-63L; Kimble and Garmezy, 1963, %p 124-129; Krech and Crutcnfield, 1958,
Rg 578-581; Lewis, 1963, p[(). 71-74: Munn, 191, pp. L/7-179; Ruch, 1963, pg. 480-483; Sanford,

65, pp. 201-203; Whittaker, 1965, pp. 474-475; Wickens and Meyer, 1961, pp. 449-452.
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concludm% with those conducted in the North and West. Where an author
reported the results on more than one test ?r In more than one part of the country,
the re?1 ults of each v¥ere tabulated separately In |t% aﬁ)ro na]e section.

The pattern of reporting pertinent research data within each division of
Young Children, School Children, etc., and foIIowed wherever a pllcablet rough-
out the tables is: (1) Author and Date of publicatign; or dateo om etlon of an
unpublished work;” (2). Location of study, |ncIu Ing name o Cl dy an state, or
county and state if 50 dtven the name of coll ege Arm uction Station,
etc.. 13) Su béects InC udtng number; age; gFade In sc ooI ear |n coIIee or

gestg completed: rank If In Armed Forces; and method rR/wm
were selécted:; ((1 ) Results of the research, usually presented in terms of medlans
or means, standard deviations, ranges, t-ratios, and percenta%es of overlapping.
The overlap, unIess otherW|se indicated, is 8|ven in terms of the percentage of 3
gnven grouev %groesw ose scores equaled or exceeded the median or mean of
e whtes with wi mtheywrecom ared; and (5) Comments of Author. Under
this rubric we have Incldded no comments or nterpretations of our own, the
writer’s comments being either placed i footnotes to the tables or in the' text
Itself. Sometimes it was necessar y for the writer to estimate the number of cases
or to caIcuIate measures of central tendency and vanab|l|t 3|gn|f|cance of d|f-
ferences between means gercentaa%es of overl apdp % %percenta?es of
gnte or Inferior deviates. It w freq uent ecessary for her to  calculate
ombined means and combtned standard viations, Whenever estimates or
ca(ljculetttgms were made by the writer some notation of the fact has been clearly
indicate
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YOUNG CHILDREN

Comparative studies on the intelligence of Negro and white children of

preschool a%e form a special giroup of investigations and will be reviewed sepa-
rately from those on school children. Young children who have been Pw_en mental
tests ‘have ty*ncall been enrolled in day nurseries, in nursery schools, in kinder-
artens, ?H summer schools; haye been brought regularl o,fr%e clinics over a
eriod of years; nave been tested in order that their arensmlg It start them fo
chool before the age of six; have partmgated in a voluntary. testing 'orogram in
a first-grade preregistration perigd; and have been enrolled”in school above the
kindergarten level"at the age of five. Therefore, these children may be considered
fo have been more highly selected than others of their age and" socioeconomic
backPro%nd who were nof tested. o : :

n the seventeen studies on young children included in Table 1, the followin
tests have been utilized: Stanford-Binet Scale, 1916; Stanford-Binet Scale, 1937,
Forms L and M; Stanford-Binet Scale, 1960, Form L-M; Peabody Picture Vocabu-
lary; Full-Scale Picture VocabularY; Van Alystine Picture Vocabulary; Good-
enoulgh Draw-a-Man; Wechsler Intelligence Scale for Children; Lorge-T orndike
Level'1: and the Merrill-Palmer Scalé.1 We have omitted several comparisons of
Negro and white children based upon the Yale or Gesell Schedules, the Buehler
Vienna Babytests, and the Northwestern tests. The exclusion of these latter tests
was due, to"the fact that infant tests are usually considered to be norms and
Inventories of development and behavior rather”than mental tests, and to the
fact that they are conspicuously nonpredictive.2 _

The ages of ﬁhe ch|Id[)en whosg scores are included in Table 1ranged from
two to six years, the mode being at five years.

Stanford-Binet, 1916

In its final revision, the Stanford Revision of the Binet-Simon Tests, 1916
Form contained 90 tests, 30 more than the Binet Scale. The reasons given for
unde_r#\km a revision of the Binet were that the original teits were tog few and
too difficultat the upper a?e levels and too easy at thé lower levels, the directions
for giving the tests were often inadequate, and many tests were misplaced in the
scalé. To be included in the Stanford-Revision, each test had to show an increase
In the percentage of children passing it from one year to the next; furthermore,

'In this and in the immediately following chapters we have grouped the research according
to the particular test employed; and, wherever possible, we have included some brief description
of each measure with one or more evaluations in terms of its reliability and validity.

See Freeman (1950, pp. 242-249), also Cronbach (1949, p. 170).
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all of the children tested were drvrded into three ﬂloups on the basrs of total
score—those below 90 1Q, those 90 to 109 1Q 0S¢ 11 1Q or |? her—and
each test was examrned 0 see If 1t showed adecrdedl hrg er ger cent of passes
from the inferior to the superior group and only thosé tests which met th |s
criterion were considered adequate;” finally, a high correlatron between IOb
quality of school work was set up, school achievernent and teach ers ratings em
considered to be valuable indices of intellectual. ability. The reliability of th
Stanford-Binet Scale as measured by self-correlation was found to rangé usually
from .80 to 95, (Garrett and Schneck, 1933,

In an_early attempt to study the reIatron between intelligence and age in
Neqro children, ArIrtt (1922 examrned c0 ored $ from Irc schools near
Ph adelphra %nd rom pasy roynds and tPrvb Ic and priv te Scho0 3
Orleans. om mrng the results from the 0 regrons Arlitt reporte thatt
twenty- erg ht boys and the twen six girls of the five-and Six- year age group
earned med |an Q's0f 94.8 and 1005, respectrvely, or about twentK points above
that of the ten to fifteen-year age qrou She” attributed the higher scoring
of the five-and six-year ﬂ]roup in 8ar to the assumption that at these ages the
brrghter chrldren found tne playgrounds or were sent to school.3

Z 3 presented the results of the Stanford-Binet given durip
three -year period to Oklahoma City kindergarten children and to"school chil ren
in Grades 1to 3. The mean 1Q of ‘the 212 whrte kindergarten Ss was 103, that of
the 113 Negro krnder’%;arten 99. From the frequenctr drstrrbutrons included
In the auth rsdata terevrew rcaIcuIated he medr n1Q' of the 170 five- gear
old white ang the 89 five- earo co ored chi ren emedrans of these respec-
trve rou sofwhrte andc Ioredc Ildren werel

trachan (1926) similarly re7ported the resu ts on the Stanford-Binet as ad-
mrnrstered to 10,68 whrte and 5 6 colored kindergarten children in Kansas City
from 1921 to 19%5. The median 10 of these respective groups of white and
colored stere 1052 and 954, Strachian observed that the children were admitted
to kindergarten at the age of five years, that kindergarten attendance was not
required and therefore the S were not unselected.

Stanford-Binet, 1957

The Stapford-Binet Scale, 1937 Revrsron has two equivalent forms, L and M,
each of which contains 129 test |tem§ %cale exten s from_the level of age two
through three levels of superior adult. The levels below five years and “above
fourtéen have been more carefully standardrzed the scoring standards and
Instructions for administering. the “tests have been improved,” there are more
performance and other nonverbal materials. at the lower age levels, etc. The test
|tems were chosen on the hasis of their validity, ease and obéectrvrty of scorrng
Interest to the subjects, etc. Forms L and M were found to correlaté from .90

"Since education was not compulsory until the age of 7.
‘The 5-year-old groups included all'Ss from 5-0 to 511 months.
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98 with one another. The highest reIiabiIitg coefficients were found for 1Q's helow
10 (.98), the lowest for 1QS"above 130 (90). Age levels above six years showed
greater reliahility (.93) than those below six (.83). (Freeman, 1950 pp. 135-137)

OnI)( American-horn white subjects were used in the standardization of the
1937 scdle, the total number being ap rommate% 3000; S5 were chosen from
eleven states in several widely separated areas of the country, and an effort was
made to select them from homes which, occupationally and" socially, would he
rﬁPresentatlv_e of the general population. In the 1937 revision, a criterion of basic
Importance in jud mg validity of test items was the increase in _percenta%e of
successful performancé with increasing age. Another criterion of importance in
retention of an item was its correlation with the total scores of the individuals_ of
the age level at which. the test item is located. About 78 per cent of the 258
coefhueqts gre .90 or h||éqher. These and othe _(iata,, rovide stro?g evidence tnat
the Stantord-Binet Scale measures “general ahility” by means of "test items that
havezﬁsgtlzﬂologlcal processes in common to a Righ “degree. (Freeman, 1962)

Tomlinson (194_@ attempted to find and test with either Form L or Form M
all pairs of Negro siblings I|vmg In Austin, Texas, provided one of each pair
was between seven and nine years of age and the other was between four and six
years. The pairs were located at the two selected age levels through examination
of the school census records, the ug{, county, and state birth records, and
through home interviews. From 115 rP irs who ‘qualified according to the school
census, only /5 pairs were included in the study; the others could not be located,
were not full mblmgs, were not living in_the’same household, etc. As a resul,
the author suggested that her roug of 75 pairs may not_have been completel
representative”of the 115. Of The /5 children between four and six ear?,
were having or nad had some kind of school experience. The mean 1Q of the
four-to- six-year grouP was 925, which was about six points higher than that
earned by the seven-o nine group. Tomlinson tabulated the 1Q according to
the ages of the S as follows; four—97.7; five—905; six—90.2; with the méans
of thé seven-to nine group decreasing at each successive year. However, except
between lhe four- and five-year-olds the individual means were found to be not
statistically significant. _ _

Allinger (1954) compared the performances on 16 items of the Stanford-Binet
of forty-nine white fwe-year-o_ld preschool children who had been matched  in
various ways, including 1Q, with fortﬁ;mne colored five-year-olds. The matching
followed & summer of"testing 1225 children in Arlington County, Virginia, the

arents of the children having written to request ap?omtments In response to a
ublic announcement through the newspaper. [n" the announcement, parents
were_Informed that children*who would not ordinarily be old. enough to enter
the first grade in SePtember (birthday after Se?t_ember ) mlght enter at five
and one Ralf years if they successfully fUlfilled certain requirements of intellectual
physical, emational, and social maturity. The forty-nine colored Ss comprised
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the total number of Negroes on whom the Abbreviated Scale had been completed;
from an examination “of the fathers occuRatmns It was estimated that the
represented mainly the top 80 per cent rather than a more evenly distribute
groupr of Negro five-year-olds.5 _ _

he forty-nine Negro children, who had had no kindergarten experience
and whose mean 1Q proved to be 95.88, were matched with a like number of
white children for |Q, test form, age, sex, and absence of kindergarten experience,
The whites were dei%:nbed 8 repres?ntmg inferior Henetlc ability as compared
with the avera?e of the IarPe 9roupcf> whites from which thga/_v_veechosen, since
the mean 10 Tor the tota goug of whites was 112. In adqition, the matched
group of whites was lower~than the total white group with respect to their
Socioeconomic status. While the Negro group représented lower socioeconomic
status than the white matched group, they appeared to be of higher status than
the Arlington Negro Fopulatlon. . _

Analysis of the test performances showed that only in two items were the
colored inferior to the matched white Ss. count four of Form L at the five-year
level favored the white boKs over the Negro hoys, and bead chain, Form M
(reproducing a pattern when completed "bead chain is VISIb_|er) favored the
White group as a whole gp <(). The author considered the differences in be-
havior-on theSf two items to pe due fo a lack of purggsefulness_ of the task; the
Neqro, especially the boy, Is believed to be at a disadvantage if the task o be
performed is not functional or purposeful. _ _ _

_ Brown (1944) reported the mean 1Q of 91 Minneapolis Negro kindergarten
children to be 1008 on Form L, in contrast to a mean of 107.1 obtained on a
%ample of 341 white kindergarten children jn the same city. Thf %ﬁference
etween the means was significant at the 0L level. The white sam? e_nad heen
secured by determining the percentage of gainfully employed adults in each of
SiX occ%}atmnal levels”in the u%o Minneapolis and then selecting from S
of Scandinavian ancestry those whose parents were proportionally rePresent_ed
at each of the six levels. Brown further determined the mean 1Q% of the white
samples at each of the six _ogcupaﬂonal cat?gor|es6 and compared them wgh
the Negroes who were undifferentiated as far as occupation” was concerned./
As will"be observed in Table, 1, the colored Ss taken as.a group scored below
the mean of each of the white %[oups with the exception”of Group VI; the
difference between the mean of white Group VI and the total colored mean was
not mgnmcant. Brown ohserved that a theoretical r_esembI%nce between two social
groups In terms of socloeconomic status as indicated Dy occupational rating

Scales does not necessarily demonstrate real equivalence in cultural drive, moti-

Wotifying parents through newspaper announcement and requiring reg_uests for appoint-
ments be made in writing may have contributed to the selective factor, according to Allinger.
‘Separated also according to sex groupings. .
'Did not divide Negroes according to occupational categories; but separated the scores of
the males and females.
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vation, and aspirational level. He argued that one does not know whether
Negroes grouped in one category would be capable of attaining hl%her positions
In @ free society or whether their positions represent “endowment-limited ceil-
Ings”. Brown rioted that the average 1Q of white children who were living in a
N pro ne|8hborhood and_ attending the same school where most of his Negro S5
were tested was 104, or just three”points above the Negro mean, Moreover, a
comparison of percentiles for colored and white children attending the same
school revealed that the Negro mean 1Q was at the 27th and the white mean at
the 35tIr percentile of the fotal Minneapolis kindergarten population. _

From his results _(see Table 1) Brown felt justified in ma _mr%; the followmg
assertion: “Negrq children at the km_dergarten level in the Minneapolis Publi
Schools are not Inferigr to White childrén of nommalI)E similar soCig-economic
status In general intellectual capacity as measured by the Stanford-Binet Scale,
Form L. e(I;ro males compare favorably with White males of higher socjo-
economic status than their own.” (p. 168)8 In the opinion of the reviewer, the
first of the statements may be more nearly correct if the socioeconomic status of
the. total gfroup of Minneapolis Negroes was “nominally similar” to that of the
white Ss Of the two lowest occupational groups.g But thé total group of Negro S
included at least 145 per cent whose fathers were identified with” Groups -1l
(professional to skilled' [abor). As to the second of the above statements, It seems
t0,the present writer to be misleading to say that Negro males compare favorably
with white males of a h_|?her sociogconomic status, Since the several white male
girou s above the unskilled and sllghtl -skilled levels earned means of 1045,
07.7, 1150, and 1146 In contrasf to the egro male mean of 103.0.1)

Rhoads, Rapoport, Kennedy, and Stokes (1945) limited their samples of
Neqro and_white children to male infants brought to the free clinic ‘at the
Philadelphia Children’s Hospital. All of the children were from the three lowest
occ_uRatmnaI _?roups. In return for free milk and vitamin supplements with
which the child was supplied for the first five P/ear_s of his life, the mother wes
required to bring. the child to the clinic at_r? ular intervals for varous examina-
tions, to receive Visits from the nurse or social Worker, and in general to cooperate
with the mvestlgators. At three years of age, 113 white and 87 colored were
tested by Form L, the mean 1Q's'0f the respective groups being 103.9 and 96.3,
The 1Q°s, which are h|%her_th?n those usually found on white and Negro children
of the"lower socipeconomic levels, maR/ be eﬁtnbuted In loart to Some actual
selectivity that existed in the study. The mothers who could not or would not
cooperate were eliminated within the first two years and their children, therefore,
were not included in the mental testing. . o

The mean of the entire group of white children was significantly above that

“Brown’s italics. _ . _ o

"In fact the author does make this gualn‘led statement later (without italics) “The total
Negro group resembles the White semi- and unskilled labor class.” (p. 174)

“Negro female mean was 98.0.
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of the Negro S (see Table 1). The children were divided into groups according
to the ocCupation of the father, the Iargest ercentage of the Whites falling in
roup V and the Iar_%est ercentage of the colored in Group VII; the mean Q™ of
teNe_?ro children in Groups V, VI, ana VII were all below the respective qroups
of whites, the difference being significant only between the racial samples in
Group V1. The authors found no"relationship” between mental development as
measured by the 1Q and dietary variations in the groups of children studied.

Stanford-Binet, 1960

The 1960 Revision of the Stanford-Binet_ Intelligence Scale is based on
materials and standardization of the 1937 Revision, THe more satisfactory items
of Forms L and M have been retained and combined into a single scale, L-M.
Some items are. more satisfactorily located as to age levels. An important innova-
tion has been introduced, 1e,, the deviation 10, a standard score derived theo-
retmallX from a mean of 100 and a standard deviation of 16. In addition, |
tables have heen extended to include chronological ages of 17 and 18 since retes
findings have indicated that mental development as"measured by the Stanford-
Binet continues that long at least.. (Freeman, 1963, pp. 211-238) _

The items of the 1960 Revision consist. #nmanly of opposite and direct
analo|g|es, comFrehensmn, similarities and- differences; v?ca ulary, verbal and
pictorial ‘completions, absurdities memo%_of meamnﬁfu materfal and digits,
and drawm? de3|fgns. (Kennedy, Vian De Riet, and WHite, 1963, RD 60)

In the Tall of 1960, shortly after the publication of the 1960 Revision of the
Stanford-Binet Kennedy, Van De Riet, and White (1963) conducted a broad,
normative study of Negro elementary school children n five Southeastern states.
A sample of 1800 subjécts, stratifieq”according to aqe,_ grade, sex, socioeconomic
status, and size of community, and randomizZed withipi these limits, was_tesfed
bY a %oup of twelve examiners from the Human Development Clinic, of Florida
State University, In addition to_the Binet, the California_Achievement Test and
the Goodenough Draw-a-Man Test were administered. The children were en-
rolled in Grades 1to 6.and ranged in age from five to sixteen years. However, due
to the age distribution in the school pdpulation, there were 19 5-year-olds tested,
21 6-}/ ar-olds, 243 Age, 302 Age'8 ..., 30 Age 13 9 Age 14 and one
each g A%es 15 and 16, indicating the operation of some highly Selective factors
at different age levels Paru_cularly at the extremes. _ o

The mean 1Q of the five-year-olds proved to be 86, approximately five points
ahove the mean of the total group of 1800 Neﬁrqes. The variability, as determined
by the standard deviation, was reIaUveIY small, 1.., somewnat more than half that
attributed to the entire group. As will be observed in Table 1, the intelligence
quotients of the young “colored children ranged from 75 to 99, none of the
chgld&er& ﬂmte equaling the mean of the standardization group and none being
retarded.

nSee Chapter 3, pp. 41-42 for further discussion of this investigation.
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. Gray and Klaus 5_1963) have attemPted to improve the intellectual function-
ing and” personal adjustment of culturally deprived children by obtammq
special experiences for them in the 15.to 24 months preceding entrance to firs
%rade. Their paper, referred to as an interim report, describes the roeject & it
eveloped in the interval between May, 1962, and Au_%ust, 1963, Thé authors
selected about 60 per cent of all Ne%ro children living 11 Murfregsboro, Tennes-
see, who were horn in 1958, the Selection being based upon. several criteria
related to their homes and the education and occupation of their parents. From
the 60-odd children selected as culturally deprived, three groups were formed:
Tlaa 8roup that received special training for 10 weeks in “the summer of 192
na 10 weeks In the summer of 193, su}PpIemented ki?/weekl contacts with
the_home visitor in the mtervemn% montns, T2 a group that Teceived special
trammg for 10 weeks in the summer of 1063 ‘and™ T3 a control group that
received no special training. A second control group of 27 Negro chiildren, T4
born in 1958 and I|vmgf in Columbia,_ Tennessee, composed “the final group.
All subjects were tested Tour times by Form L-M of the Stanford-Binet and bY
either Form A or Form B of the Peabodg Picture Vocabulary Test. The four test-
Ings took place in M_a;{, 19?2 Au?ust, 1%2, Mag, 1963, and Au?ust, 1963, the last
examination Jmmediately following the summer training programs in which T,
and T 2participated. o _

_The ten-week summer schools centered around (1) increasing the child’s
achievement motivation, which involved attempting to get the child to _comP_ete,
to Improve his e_rforman(ie, to persist longer jn an, activity, to delax_gratlflca lon,
to be' [nterested in fchoo_-%)e acﬂw“es, and to identify with achi _vmg adulti
or children, as well as InCreasing tne parents’ interest In the child’s schoo
achievements; and (2) developing’ aptitudes for achievement, the work of the
school heing directed” toward developing an u_nderstandmg of the simple and
basic. concepts needed in schoolwork; toward increasing the child’s perceptual
discrimination, and toward language d_evelfzfment.

The summer school. programs differed from the usual greschool program,
not so much in the materials and equipment provided for the children, but rather
In the high ratiq of adults to children™ (one to every four or five), in the generally
superior education of the staff members and their apparent interest in “(or even
dedication to) the proIJect, and in the fact that the ‘adults were about equally
divided as to sex and race, The uses made of the equipment and the amount of
time the children were allowed to devote to the several kinds of materials also
distinguished this experimental program from that of the usual nursery school.
The authors indicate that the program required the children (Tt and T2 to
spend a great deal of time with one-inch colored blocks and that these hlogks
were  used fgr any counting activities and the development of color, size,
direction, and other concepts. _ _ o

The home visitor contacts were intended to provide continuity with the
summer sessions. The visitor spent nearly an hour each week with every T,
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child and his mother, bringing supplies such as counting books, picture dic-
tionaries, crayons, and the |ike, and showmq the mother and child together how to
make use of them. At this time the mother was given suggesnons regardin
certain activities that she should carry 'OHt with the child ajid each morth w
Present_ed With @ new copy of Ebony which was examined ana discussed with her.
n addition to these visits, the chifdren met for three hours once a month with
the directors and teaching staff in order that those patterns developed in the
preceding summer might be reinforced.

_ As will be observed from Table 1, the two groups who received the special
training program (Tt and T2 gained from 5 to~10 points between the first and
foyrth Stanford-Binet tes_tmgs; the control grouPs E 3and T4 lost from 25 to 4
oints between these testln%. It will also b8 noted that the.group which had had

enty weeks of summer School sug lemented by supervised work during the
academic.year made a_larger gain than the group Which had had but ten wegks of
summer instruction. Thé mean gains in ‘mental_age on the Peabody Picture
Voc,abularr Test Rroved likewise "to have been s(!’%mﬂcantly greater for the ex-
perimental than the control groups from May, 192, to Adgust, 1963,

How permanent the gains of the experimental groups may, eventually prove
tg be, to what extent the ntensive summer tramm(I]_ programs’involved elements
of test coachm?, to what extent the repeated testings with the same measure
may have affected test scores ghe same form of the S-B being used throughout),
and to what extent examiner bjas was eliminated may be sub[Ject for conrje,cture.
Asregards the fast item. it would seem that a competent mental examiner in the
coursé of testing would very soon know whether a child. belonged to the
contral group in” Murfreesboro or to one of the special training groups in this
cltfy. Thé authors have indicated that experiences during the summer with eight
different adults (apart from those at_home) probably “increased the ease with
which the exrpnenmental grougs of children’related o a strangie sifuation. No
mention was made of the place of testing, but if it was the schoal building where
the summer i)ro%rams_were_ held, the gréater ease of the T4and TZ%roups would
most certainly have identified them: In any event, the authors Telt that the
resylts could "not be fully evaluated at the time of the interim report and the
reviewer subscribes to this opinion.

WISC, Peabody and Full-Range Picture Vocabularies

The Wechsler Intelligence Scale for Children, a downward extension of the
Wechsler-Bellevue, is designed for children from ages five to fifteen, and conists
of twelve subtests yielding three scores: Verbal, Performance, and Total. The
test was standardized on 2200 white bc%/s and girls of wide geographic distribu-
tion and_ was carefull¥ administered ana fully"reported. However, evidences of
the valjdity of the test as a whole, its subtests, or Its items, are missing from the
manual. The value of the test for predicting common-sense criteria such as
school progress or other evidences of adjustment remains to be established. With
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its Verbal and Performance 1Q obtainable from one scale and with its mterestln_%
gasfsolsblllls%%s %f gtég)test analysis it will be evaluated by many studies. ~(Shaffer, i
Wechsler's definition of intelligence is broad enou_?h to include in its
measurement an}/ Jtem which is judged to fap .a child’s capacity “to act
F%Lﬂri;t)t%?ffulggo)to hink rationally, and o deal effectively with his environment”,
. The Full Scale, the Verbal, and the Performance Q.5 appear to.be sufficientl
reliable for most testin pur(;))oses as Ingicated by sphghaﬁp Pelellam It coeff?ce!ens
computed within the 70" 1014- and 13p2-year samples; the Full Scale coefficients
for fhe three age levels bemg, respectlvelg: 92, 95, and 94, the Verbal Scale
coefficients gem .88, ?6 and' 9%, and the Performance Scale c?eﬁ|0|ents bem%:
86, .89, an 9.Vﬁr ittle ﬁwdenie relating to the vlall |tg of the WISC has
been reported in the manual or elsewhere, “and this Tack of data remains its
principal weakness. (Anastasi, 1961, pp. 315-320) _
..Semler and Iscoe (1963%_employed the WISC in their Stuay of the I,earnmgi
abilities of Negro and white children. Using four differént experimenta
conditions; 1) Similar-Concrete, 2f) Bl_mnar-Abstract, 32 Dissimilar-Concrete, and
4) Dissimilar-Abstract, six pairs of 0 g)ects Were Eresen ed In sequence at regular
intervals but in a randomized order of pair presentation. When the six pairs of
actual objects (such as banana-toothrush, cup-toy truck) were presented, the
task was_designated as concrete learming. When colored photographs of these
same objects Were used instead of the “objects themselves, but” also presented
as Were the object pairs, the task was one referred to as apstract learning. Pairs
that were considered by the authors to have high associative value by virtue of
conceptyal or functiona| similarity (such as cup-bowl banana-or_an(f]e) comprised
%he similar c,atel%org; while other’ combinations (such as doll-cigaF, glove-howl)
ormed the dissimilar task. _ _ _ _
Al of the subjects were enrolled in the public schools and private nurseries
or nursery schaols “(sometimes referred to as kindergartens) in Austin, Texas, and
w%re between five and n|n? Xears of ape,—the f|ve-?/ear-olds _bemr? In the pnvgte
schools, since public schoo mder%arens per se did not exist it Austin at tnis
time. The Negro five-year-olds were taken from a setting run by a church with
over 120 children ranging in age from three to six years. The majority of them
were attending the ndrsery because their mothers were employed, the children
eln\%cared for all da\% “Inless than a?equ%te circumstances”. Qn the other hand,
the White children Were not %eneralsy the offspring of working mothers, the
children were given some informal_school training, and the plant and- staff
facilities were described as excellent. The “school” and home environments of the
oung colored children, therefore, ma;f be presumed to have been less stimulating
0 ledrning than those of the white children of thisage.

The _Supjects were randomly selected by age “from lists furnished by the
schools. EachJ cﬁﬁd was administéred t%e WISyC t%/ a traineé examiner. Apgroxi-
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mately a week Iater each Swas given the parred -associates learning task after
avrn been ran ome assrgne to one o teexpenmental conditions. As w
eno %rn able 1 "the mean IdS? Q of the white children was
1105, that of the colored, 829, a ference o 276 points seoaratrng the racial
means Nerther frequency drstrrbutrons nor measures of variability were included
in the ata for the five 2ygearo ds; however, a proportional analysrs of variance of
WISC Ful| Scale for 120 of the subjects. ( G(f whh %nd 60 co ored) included 12
whites and, 12 Ne?roes ﬁt the five- SL/ear eve ag Iy] signjficant” difference In
mean 1Q in favor of the white S5 was indicated, the Hifference being most
pronounced at the five-year level.

The young Negro children had more difficulty than the young white Ss.in
Iearnrn New paired associates, partrcularly when' cues were reduced by using
r} agrb s rather than ac ual” obj ectB ............. in vre of the, decreasing
etween races. in earnrn anility across age levels, and. In spite “of
contrnurng significant differences in mtelligence, and the low correlations between
10 and tota Iearnrng score, It seems, improbable that intellectual differences
alodne could e4x lain the superior learning of the young white subjects.” (Semler
and 1scoe,
part of a long- ranr[re study of mental %rowth and school achievement,

Osborne 1965) obtained test data_on 56 white and 50 colored preschool children
living In three” Georgia counties. The subjects were among those boys and %rrls
who Were preregistered on certain days in May and June,” 1961 in anticipation
of therrenterrng the ﬁw1 rade the foIIowrn all, The author had selected one
colored and oné whrte romaIarge rn ustrial county, a smaller industria
county and a rural count%/ the schools drawing from areas or_neighborhoods
w hich were consrdered to De average or racraly re r[oresentatrve During the pre-
%rstratron period, Osbomne supérvised the “administration of thrée mental
tests to chifdren who were avarIabIe and whose parents were willing for them
to be tested. At this time there were no public kindergartens in thesg areas and
none of the children tested had had preschool trainin

The Peabody Picture Vocabulary, and the Fuﬂ Ran Vr're Picture Vocabulary
were administered to all 106 Ssin conjunction with the On the eaoy
the colored avera ed 885 1Q and the whites 107.7 1Q—wh rch were very close {0
therr WISC Full Scale medrans of 87.0 and 1085 resoectrvely Howevér, on the
Full-Range test (see POD 7213 for comments on this test) the median_ 10 of the
Neﬁro chrldren was 6 and that of the whites, 118._The Negro median on the

range IS puzzling in view of its berng between 17 and 13 points hrgher than
that earned By thosé children on the eabody Picture Vocabulary and in view
of the poor showing these children made on the WISC Vocabulary subtest.

As will be noted from Table 1 hoth the white and colored children earned
hrgher Verbal than P er ormancel 5 on WISC, the_respective medians of the

ite subdects berng the corresponding_medians of the colored
being 90.0 and 85.0. It is rnterestrng that the colored™Ss scored their worst on
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Block Design (followed by Picture Arrangement, Diqit Span, and Vocabulary)
and their best on Compréhension (followed by Similarities) since it has beén
consistently reported that colored school children have also found the Block
Eaes?le%?ot tég wggg the most difficult and the Comprehension to be among the

Van Alystine Picture Vocabulary

The, Van Alystine Pictyre Vacabulary Test for Preschool Children consists
of forty-five cards on each of which are four pictures of olgec_ts or of experiences
common to small children, A child is asked to show the examiner a certain ob{ect
on each card, No verbalizing is necessary as the child is merely asked to point to
the de?re_d ob*?_ct. The scofe is the number %f cards on which the test object Is
correctly identified, Accord_mq to R. W. Washburn, the test was standardized on
a small group of eighty subjects whose age ranPe was hetween 33 and 39 months
and whose avera?e 1Q was high and cultural” background similar, making the
test of improbable valug for other cultural g8roups,_ (in Buros, 1949, p. 2

Moore (1942) administered this test to 82 white and 78 colored children
between the %es of two and six years who were attending nine private, public,
and WPA nursery schools and _k_mder?artens of Tennessge and Kentucky. The
background and &conomic condition gf the children was described as ran mg all
the way from the very Poor to the well-to-do, Moore reported the white Chiltren
to be stiperior tg we colored in eight of the nine age %YOUEPS com[pare , the growth
curves for wor nowledqe neing very similar | SSP and frend.2 However,
the vocabulary curve for the Negro S8 flattened out markedly at the up%er age
groups. Moore was of the opinion that the white children’may have had an
earlier advantage of picture books, blocks, and more attention from the parents,

resulting in stimulating development of better vocabularies.

Draw-a-Man

The Goodenough Draw-a-Man Test, intended for ages from three and one
half to thirteen and one half years, presumes to measure & child’s mental develop-
ment in ferms of his keennesS of observation and his ability to select certain 5|g-
nificant |}ems from his environment. The child s asked fo make the very best
Pwture of a mqn that he can, the scormg ependmﬁ on the presence of cerfain
Items, such as legs, nose, etc., and not On art quality. The ‘points emphasized
in scoring were ‘chosen because they show a reqular increase with age, and
differentiate between children of thé same age but in different school “grades.
In general, the test does not correlate hi hlg with other intelligence_tests; in one
study the correlation with Stanford-Binet, 1937 Revision 1Q’s was 45, Ref|ab|l|t¥,
as (etermined by odd-gven, retest, and rescoring techniques, ranges from 77 10

A BT T AT e s of b b, c. vt e

children’s homes.
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94, (Mursell, 1949, p. 174) Lindner (1962) surveyed five studies in which Draw-a-

Man scores had been correlated with WISC of with the 1916, 1937, or 1960

Revision of the Stanford-_Bmgt, and found the validity c_oemmfnts %? range be-

tween 41 and 80 he pointed out that they are not 5|gn|f|canty differentfrom

g?rr?latéogs otbtalned when other tests of ntelligence are validated against the
anford-Bingt,

As was indicated, 1 the Goodenough Draw-a-Man was administered to some
1800 Negro children in the Southeastern United States in conjunction with Form
L-M of the Stanford-Binet and the Californja Achievement Test, (Lindner, 1962&
Included in this pormative _surve(mJ of public elementary school children in th
five states of Alabama, Florida, Georgia, South Carolina, and Tenngssee were
19 five-year-old children. As will_be Seen in Table 1 the same children who
earned & mean 1Q of 86 on the Stanford-Binet achieved a mean of 99.3 on the
Draw-a-Man, The Draw-a-Man mean of the five-year-olds compares favorably
with that of the total Negro sample which, was 91.22, the advantage bem? due
in gart to the selective factors operatm? in_the admission of five-year-ofds to
(I;ra e school above the kindergarten levels Although Lindner did riot tabulate
Q frequency distributions by age, it is evident from_the size of the standard
deviation (24.6) that the children were much more variable in their Draw-a-Man

%rformance trian they were on the Stanford-Binet where the s was found to be

D’Angelo (1950) investigated the language development of 50 white and
50 colored preschool” children” and. comparéd the results with those obtained on
the Draw-a-Man test. All of the chilgren'were in attendance In eleven Department
of Welfare day nurseries, five of them located in unmixed neighborhoods and
six in mixed neighborhoods, all in the New York City Boroughs of Manhattan,
Bronx, Brooklyn, and Queens. Only those children whose™ parents met the
requirements ¢f the Department as”to financial status were ‘accepted in the
Centers, resulting in the children for the most part belongmg to occupational
groups ran_?mg rom clerical to unskilled labor. The median dccupational level
0f the white and colored parents was very close to the semiskilled and minor
clerical, and the education completed by both mothers and fathers was between
eleven and twelve years.1 _ _ .

In ordler to be'included as subjects the children had to be within six months
of their fifth birthday and come “from homes where ng fore|%n_ Iangsuage_was
spoken. “The day nursery directors were therefore asked to provide & subjects
only children from uni-lirigual homes.” (D’Angelo, p. 1217

Woee Kenned%, Van De Riet, and White, pp. 11 and 41-42 of this book.
“Although the authors do not specify the grade, it may be presumed that all of the 5-year-
olds were enrolled in the first grade and not a higher one. ~ .
“Based upon an over-all return of 70 per cent to a questionnaire submitted to the mothers.
(Anastasi and D’Angelo, 1952)
T since the Supervisors of the Day Care Centers had been asked to select for
this study only children from unilingual homes.” " (Anastasi and D’Angelo, p. 153)
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L.anguage development was studied by recording and subsequently analyzing
samples of sgon‘t‘aneous”conversatlon of the children.” From her rec?rds, D’Angelo
reported that “mature” sentence types including simple complete  sentences,
simple.sentences with phrases, compound sentences, and elaborated sentences,
tended to occur more often among White children; “immature” sentence. types,
including incomplete sentences and funct|onall¥ complete but structurally in-
completé sentences, were more frequent among the Negro children.

.. On Draw-a-Man the white and colored children scored about the same,
with the girls av,eragfl_ng higher than, the. boys of their race; however, the sex
differences were significant or nearly significarit only in the mixed neighborhoods,
while they were small or negligible in the unmixed areas (Table 12. In the

revious edition of this hook™ thie writer commented as follows uPon he mean

raw-a-Man . 1Q°s earned_bg_the white a %olotred 5. %nf(g_unately fhese
results. permit ho %enerahz_tmn due fo (1) the fact that the directors of the
nurseries were asked to provide the S for testing and (2) the fact that the author
does not indicate how many children; in each nursery would have qualified, had
she_decided to test all who were within 6 months of 5 years and who heard
nothing but English spoken at home. (Shuek/, 1958, p. 16)

Anastasi took exception to the above statement and replied as follows: “In
actual fact, all children who met these two requirements were tested, the nursery
directors merelg providing_the names of those who fulfilled these specificatjons.”

in Buros, 1959, p. 1162)"The present writer merely wishes o point out that if
all who qualified were tested, 1., all children who were within six months of
their fifth birthday and unilingual, it was indeed unusual to have secured as
_subgect_s_ZS white boKs, 25 whité gw_ls, 25 colored boys, and 25 colored %w_ls and
In addition to find that in each racial group 25 were Tiving in a mixed heighbor-
hood and 25 in an unmixed neighborndod. ~ _ _

In her review (in Buros, op. cit) Anastasi also objected to the writer’s not
refer_rln% to the Anastasi-D’Angelo article of 1952 which “covered more cases and
provided more refined statistial analyses” than the on?mal unpublished thesis
of D’Angelo. While the reviewer agirees that in the article the statistical analyses
emPIo ed were more refined as well as more comprehensive, .in view of the Tact
of there bemg no racial difference between the mean 1Q's, in view of the fact
that this book is primarily concerned with Ne%ro-whlte ditferences rather than
sex differences, and in view of the fact that
unclear, the article was omitted, with no intent to “create misleading impres-
sions.” In re-examinjng_the. 1952 article, we find no evidence of a coverarg;g of
more cases than In the”thesis report. “The subjects included 25 Negroes and 25
whites living in_uni-racial, unmixed neighborhoods, and 25 Negroes and 25
\/lvgtes living in inter-racial, mixed neighborhoods.” (Anastasi and™D’Angelo, p.

he method of selection seemed

In an attempt to determine its reliability and validity, Vane and. Kessler
(1964) administered the Draw-a-Man to 280 Kindergarten children “in five New
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York State public schools”, Twelve months later the test was administered again
to aItI 01‘t th%ﬁe ch_|Idrtehn who v(\j/ere |(51 th? first ?Ea(%ﬁ and aft%r_I gmothﬁr tV\éere
months, to them n the second grade, etc., until the_same children had beep
tested four times, the fast %emgg{n the t |r(§1 grade. The 1Q of 112 sglect X
comprised the data upon which the report s based, comPansons between
colored and white children being made only at the kindergarten and Grade 3
levels. At the lower level the mean'1Q of the white children was 113.0 as compared
with 98.4 for the colored: whereas, at the third grade the mean of the white
children drogq(e_d to 105.3 |.Q., the mean of the”colored S to 958, In gther
words, at th mdergart_en level the white puRlls scored 154 1Q points above
the colored, but by the time they were in the third grade the difference between
the means of the racial samples drogped 1095 gomts. Vane and Kessler attributed
the greater decline on the part of the white subjects to the nature of the test, the
narrow range of which makes it difficult for a bright child to maintain a high
1Q a5 he Increases In a?e. _

Instead of requesting the child to draw a man, Machover (19532 developed
a forOJecnve test requiring him to draw a person, and afterward o draw a person
of the opposite sex. Completion of the drawings is followed by an inguiry in
which S Is asked to tell a story about each persor he has drawn. In a preliminary
regort, Machover compared Some dravv_mgs of Negro and white five-year-olds in
New York City kindergartens, the whiteS (primarily Jewish) heing ““somewhat
accelerated” i 1Q ratmgs, and_the colored, “slightly Tetarded”. The’drawings of
the Negro children werg described as in many Ways like those of younger white
children; the colored ap‘oeared confused by the task, unable to fix'a spot on the
drawing sheet, and finally produced drawings more like centipedes than persons.
She brought up the questlon as to whethér cultural deprivations and the dis-
ordered amlly cqnste Iathfn of the Ne?ro home are chiefly responsible for this
apparent retardation in self-development.

Lorge-Thorndike Intelligence T ests

The Lorqe-ThorndJke Intelligence Tests are nonverbal in the two lowest
levels. The authors’ position is that both verbal and nonverbal Hes of materials
test “abstract mtelllﬁence definea as “apility to work with iceas and relationships
among Ideas”. Authors state tha the following mental processes are descriptive
of intélligent behavior and sampled by their tests: (a) dealing with abstract and
gﬁ_neral concepts, (b? interpretation arid use.of symbols, (c) dealing with relation-
Ships amonP concepts and symbols, (d) flexibility in the organization of concepts
and sgmbo 5, (8 U'[I|IZIH8 0Ne’s expérience in”new patterns, and @ utlllzmg
E?OOW " rather than 4sg)e in working with abstract materials. (F. S Freeman |
uros, 1959, pp. 4/9-4s1

o B B TSRS B s A
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. The standardization population consisted of 136,000 children in 44 commu-
nities in 22 states, the communities being selected on the hasis of a composite of
factors that have been found to be related to tested intelligence, _mcludm?: per
cent of adult illiteracy, number of professional workers pef’ 1900 in population,
ger cent of home ownership, and median home rental value. With few exceptions,

Il pupils enrolled in k_mde_r%a_rten_ through high school were tested in each
community. The composite distribution of Scores Trom this representative sample
population was, used In determining the 1Q equivalent for each age group in
terms of deviation 1Q. The authors followed the practice of assuming a mean
1Q of 100 and a standard deviation of 16. Alternate forms, of the test correlate
between .76 and .90, the coefficients being the more significant since they were
com%uted on t%e_ opfulat|on of a single %rade. Exceg‘t at Level 2, the odd-even
reliabilities are nigh, from .88 to .94, Stan arg errors of m aéure ent In. terms 0
1Q points are given in the manual as an additional and desiranle estimate
the tests’ reliabilities. The major deficiency 8ppears to be the lack of adequate
data on predictive and concurrent validity. On the whole the Lor%e-Thor_ndlke
tests are amon? the sounder %qoup instryments available, from the point o
view of psycho O?ICEﬂ Insights Shown In sel_ectln% and devekzglng mate lals,_and
from the _g;nto view of statistical analysis of the standardization data. (Free-
man, op. cit

In order to explore the cuItur_aII)( learned aspects of intelligence, Katzen-
meyer 819_62‘) tested th; hypothesis  that there would be ng chan?e in the
measured ntelll enc? of Negro gupns relative to wnite pupils over the first
two years. In a racially mixed program which served to enhance opportunities
for social interaction between the two racial ?roups. Since the first testing occurred
during the fall of the kindergarten year and the second two Years later when these
children were in the second grade, only the results incident to the original testing
\l/\lnlll be considered at this point, the subsequent testing to be discussed in Chapter

During October and_November of 1957 and 1958 Level 1 of The Lorge-
Thorndike” Intelligence Tests was administered fo all_entering kindergarten
children of the 16"public schools in Jackson, Michigan. The subjects of Katzen-
meyer’s research included all pupils_who completid both of the tests in the
kindergarten and second grade ears. The author was of the opinion that except
for the™15 Rer cent of school a poRuIatlon attending, parochial schools and the
children who moved into or out of the. community dufing the period in_ question,
his sample included all children of this age group who Were enrolled in re?ular
classrooms of the city. The colored subjécts” were distributed in eleven of the
schools, in proportions ranging from one to 66 per cent. The intelligence test
was given by the regular classroom teachers to children at the kmder(farten level
in small %roups, the tests then scored bg the teachers and subsequently re-scored
by the school psychometrist. The Lorgé-Thorndike had been used inthe school
system and the téachers who did the testing were familiar with its administration.
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QOne hundred ninety-three colored and 1061 white su_bgects comprised the
experimental and contrl %roups. The mean 1Q of the white S was 10204 and
that of the colored, 83.06, the difference of 18.98 points being highly significant
since the t (calculated by the reviewer) was 19.37. The standard"deviations dif-
fered by 143 points, an ‘amount which proved to_be significant at the .05 level
of confidence, the t %calculated b;( the reviewer _bemg 2.07. Therefore, the colored
and white f|ve-8/ear- lds who entered public kinde g rten _?_nd two, years later
were. in the second grade of the school system differéa significantly irf mean 1Q
and in variability, the whites having the higher mean and being the more variable.

Merrill-Palmer Scale

This scale for preschool children makes use of pictures, puzzles, form hoards
ames, etc. Languiage questions are simple tests of comprehension.” A number of

e tests involve dlexterity, such as cutting with scissors, standing qn one foot, and

pulling up a strmgi. Speed 1 em?hasue_d. The technical quality and content
compare unfavorably with the Stanford-Binet. (Cronbach, 1960, p, 207)
. Horton and Crumg (1962) conducted a longitudinal studyo factors inflyenc-
ing the growth and development of Negro infants and children from birth to
five )/ears of age. As a part of the research e_subgect_s were given tests at six-month
Intervals, aftér 24 months of age. The childrén included in this report were
among_those In the total group Who were brought for the 36-months testing be-
tween”December, 1956, and September, 1959, and whose scores on the Merrill-
Palmer Scale were rated as _surﬁ)erlor or_inferjor according to the test norms. All
Wwere In %?Od gh)ﬁlcal_condltlo at the time of the te(ft. _ _

Of the 209 Merrill-Palmer tests administered during the three-year interval,
16, or 364 Per cent, received scores designated as inferidr or superior. From the
table it will be observed that 4.8 per cent of the colored children scored in the
top 20 per cent of the norm distribution, and that 31.6 per cent of the colored
ranked n the lowest 20 per cent of this distribution. Anal_¥5|s of the data showed
cerfain famjly characteristics to be associated with Merrill-Palmer Performance
such as sociggconomic status, education of parents, parents’ marital status, and
number of mblmq}s these factors having “long been recognized as affecting test

performance of white children.”

Summary

In the seventeen studies reviewed in this chapter, approximately 1700 colored
and 13900 white children between the a%es of two and 'six years Were given one
or more mental tests. The majority of the children were atténding kindergarten
nursery school, or day nurseries: some were tested in conjunction with a Special
training project: some participated in a voluntary testln? program in a first-grade
Prereﬂgmtratwn nﬁ)_enod; some had been brought reqularty to clinics; others were
ested to determine whether or not they were ready for first grade work, and a
very few were already enrolled in the first grade.
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In ning of the studres erther the 1916, 1937, or the 1960 Revision of the
Stanford- Brnetwas em %e The average IQ of the colored on these tests rangd
from 6 to 1 0 Prned average for the 1153 sub{N%ts bern? |te
children were tested In five of the nrne researches In which a form of the
Stanford-Binet was used, their averages ern wrthout exceBtron above those of
the colored with whom te were compared. The averages optained on the white
saorénples ranged from 103 to 112 the combrned average Tor the 12,579 cases being

As determined b% WISC, the mean 1Q of the 76 N chrIdren was 85.60
as compared with a mean of 109.14 obtaifed on the8 |te subjects.

In three studies the Draw-a-Man was administered to 137 Negro children;
the mean |Q of these S5 proved to be 9.1 I two of the studies the test was also
grvenotro t9h4ewrr])|rteepu hrésméhleér rngarn s%cvtvase }”%gn 1Q5 earned by 193 colored and

| IV
1061 white chrl en were 83 an lOSp y

1Q’s were not secured on all of the grou S tested tF))y the three picture
vocabularies nor on those children tested By the Merrill-Palmer; however, on
these tests the colored scored below the whrte norms or below the’specific white
groups with whom they were compared.

Combining the means reported in the fifteen studies where 1Q’ were
obtained and treatrngI Arlitt’s and Strachan’s medians as if they were means)1
We Secure %erag %o 94.03 on the colored (1541 cases) arid an average of
105,61 on e whites (1361 b casgs).

We have compared the 1QS of the, young colored children_tested in. the
Northern and Border states with those in. the” Southern states. The combrned
mean 1Q of the seven groups examined in Michigan, Minnesota, New York
Pennsylvanra Oklahoma, and Missouri lg1178 Ss? was 94.62; while the combined
mean 1Q of the six groups tested In Alabama, Florida, Georgia, South Carolina
Tennessee, Texas, dnd Virginia {309 S) was_ 91.15.0 The “combined mean of
the Northern-Border white sub}ecs was 104,95 512 909 S5) as compared with a
mean of 111.94 obtained on 1307 Southern childre

The combined average 1Q’s of 909 colored and 11,241 white children whose
te%t scores were reported” prior to 1945 were 96.28 and 105.22 resi)ectrvel
difference of nine points; In the 1945 to 1965 Berrod the average 105 of 632
colored and 2575 white subjects were 90.79 and 107.33, a difference’of 1 5pornts

The research reviewed in fhis chapter indicates that the average 1Q of the
colored preschool child tested is twelve points below that of the white child of

t%xclludrng these medians, the combined means of the ¢ and w groups are 93 and 109,
respectively

“In combining the results of the several studies, the writer has consistently treated the
|g_rrou% tested 2 of 3 times (g, by the L-M of the S-B and Draw-a-Man, or by Peabody,
ull-Range, and WISC) as one group, by finding a combined mean based upon the 2 or 3
tests before including the results with other data.
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the same age; the various colored groups tested have a ran%e in mean 1Q from
83't0 101 as compared with a white range of from 102 ¢ that the combined
mean of the Southern S Is about 35 points below that of the Northern and
Border Negroes; that the ra(:|a difference in 1Q is decreased when white Ss are
selected o the' basis of wmd in the same neig hborhood attending the same
school and having fathers in the same occupattona group as the colored; that
the disparity. between the races has mcreased rather than decreased in the twenty
Klears begmnmg with 1945 overte reced ugpeno of com arable Iength that
ero and white preschoql children tested” earn higher 1Q’S than réspective
amples of Negro and whife grade school children; and that the discrepancy
between the mean 1Q’s of Negro and white young. children tested may be
somewhat Iess than that found between Negro and white school children.

The reatwe g means obtained ofi these ounq children of both races
may be attribyted in”large part to the_assumption that they do not represent
random samplings of their age giroup Other explanations involve the view that
the preschool tests are not as valid or reliable as tests for school children, “that
an Individual 1Q obtained before the age of six must be interpreted with
discretion.”21 In at empttng 0 a?count for the smaller differences reRorted be-
tween Negro and white “préschool” groups than between Negro and white schoo
children, explanations such as the f IIome have been ?we tests at the schoo
level become increasingly verbal and involve more abstractions and generaliza-
tions, the mental grow Curves may not be the same for the two races, the tested
Negro “preschool™ children may maeupamore |g selected sampeof eir
age group than tested white “preschool™ S5, and the (5 at the 2- to 6-year leve

ay he less affected b;{ either enriching or constnctlng environmental |anuences
than at the school leve

CDD_

MHergﬁ)radway was referring to the Stanford-Binet, Forms L and M; quoted by Goodenough
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SCHOOL CHILDREN

_ In this chaKter we will review the research directly pertaining to the
intelligence of American Negro school children. With very few exceptions
standardtzed sychometric tests have been employed and the Studies have been
regor(se 3/ héir authors W|th gecttwt Ito ether 155 studies hflve been
9 or more fests have peen ad |n|ster an approximately
coloredC| ren have been examined, exc udtn d ications. The cha ter has
been divided into three secttons accordm o th d&o measurm mstrument
Le., Individual Tests, Nonverbal Group Tess and Verbal Group Tests. The
research, which 15 summarized in Tables 2 to 4, extends, from 1913 to 1965
Within each section we have grouped the studies according to the particular
tﬁSt admtntﬁtered and have usually included some description and appraisal of

e test Itse
INDIVIDUAL TESTS

We have examined 43 studies wherein the aythors have reported the testmg
of 9925 colored school children by means of individual tests Table 2). E|? Z
nine p?r cent of these Ss were living in urban centers and 11 per cent in vil % S
or on arms approximately 45 per-cent were residing In the South 3L per cént
in the North, and 24 per cént in the Border states. Folrteen individual tests were
employed Inthe testing of the children, ranging from the Goddard Revision of
the Binet-Simon” (1911)'to the Stanford Revision of the Binet, Form L-M (1960)

Goddard-Binet

The Goddarg ReV|3|on of the Binet-Simon, Tests was, the first translation
and adaptation of the Binet-Simon to he extensively used. in the Uniteq States.
Goddara shifted the age Iocatton of several of the tests, mtroduced a few new
tests into the 15-year grou}g and a dapted the terminglogy. and content for use
W|th American childrén. This scale Was widely used umtil 1916 when 1t was

supplanted by the Stanford-Revision. (Garrett and Schneck, 1

Five early studies of Negro mtelhgence made use of the Goddard Revision
(Table 2); i these studtest ercentages of mental retardatton and advance-
ment were computed or esttma e several groups of Negro and white
children, In_general, the 249 Sout ern Negroes examined hy Strorg; 913 and
Sunne (1917) and the 482 Northern colored subjects tested dum ,
Phillips (1914) and Wells (1932) showed more retardation and Iess acceleratton
than the white groups. Odum and Wells observed that the colored children at
the younger a%es tested about the same as the whites but the older Negro
children became progressively inferior with increase in age.
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Morse (1914% believed that native factors were responsible for at least a part
of the Negro-white differences obtained by Strong. From an analysis of her data
Morse concluded that the colored excel in rote memorg,_ naming’ words, m km_%
_rhgmes and In time orientation; but that tne ?re Inférior to Whites In est eél
Judgment, observation, reasqnln% motor control, logical memory, use of wards,
resistance to su %esuon, and in adjustment to the pomglexmes of Civilized society.
Phillips argued that a difference in mentality exists etween colored and white
children if" the tests are a gaugﬁ of mentality, and raised the question &s to
whether or not the Hwo rougs ould be mstruc_ted,unger the sg e curriculum,

.. Odum and Wells, on the other hand, were mclm? to attribute the mental
differences to environmental ratner than to native factors, In c_o_mparm? i
Philadelphia white and Ne_%ro samples, Odum described the efficiency of the
|atter as varying inversely with the complexity of the process required. “But the
exercise to & high degreé of efficiency the _S|mPIe progesses which, if coordinated,
would lead to d h|_%her degr?e of general intel Igctuaht 7 Both Odum and Wells
cited the smaller incentivé for th Negro child o cgntinue in school. as a con-
sequence of limitation in occupational Opportunities, the lower economic position
of colored people, the disadvantageous home influences, and the ~greater
percentage of absences from_school among the colored. o

The" importance of enviropment was recognized by other investigators and
attempts were made even in_this early period” of festing to e(iuate_gro ps, for
back(t;round factors. Strong, for Instance, compared cotton mill whité children
with the total group of Negro Ss after finding that the education and environment
of the former-were little, 'if an¥, better than those of the latter group. Phillips
matched colored and white Ss Tor home rating; and Sunne compared groups of
about the same social and economic status since all of h?r subjecés were living in
a very Roor district. Sunne even attempted to equate colored and white. children
for both age and school grade, an obviously unwarranted procedure which serves
to conceal or minimize real differences in mental ability when they occur.

Point Scale

The Yerkes-BricLges-Hardwick Pain Scaﬁe consists of twentg/ tests, nineteen
of which were taken ffom the Binet Scale. The separate tests aré arranged in an
ascenqu order of d|ff|cull¥ credit points b_em? assiqned for passingeach test
In the scale. The authors of the Paint Scale objected to Binet’s system of grouping
tests into a?e groups and to his method of sconnﬁ a test as either right or wrong
without alfowing partial credits, Scores from the Point Scale can be changed
Into mental age”equivalents which have much the same meaning as the
obtained from-an age-scale. A correlation of .87 in a group of abott 300 female
adult delinquents has been obtained between scores on this scale and Stanjord-
Binet, (Garrett and Schneck, 1933, pp. -8}) _

Of the two studies which utilized the Point Scale (Table 2), Sunne’s (1917)
probably merits little further consideration; the colored and” white children;
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tested also bf’ the Goddard Revision, were matched for a%e and _?rade in s far
as possible. The work of Peterson and Lanier (1929), howgver, will be examined
here since Klineberg believed it to have been a significant contribution to the
problem of racial differences, “The results give definite indication, therefore, of a
marked difference between Southern and Northern Negroes, as well as of a clear
tendency for Northern Negroes — at least in New York — to aPproach very
closely the results obtained Kthe whites.” (Klineberg, 1935 p. 3) It is with the
latter"part of his statement that we are concerned here, since Northern and not
Southern Ne%roes were tested by the Point Scale, . _ _
As will e noted in Tablé 2 Peterson and Lanier examingd 60 white and
l?? colored b(égs of_12 years of a?e from Grades 4 to g in certain Ipubhc schoals
of New York |tg._The mean scores earned gthe white and colgred were 74,20
and 74.28, respe t|veI(Y, with s's of 9.76 an .3?; the ﬁmedmns of We res _ect|v?
roups were 70,50 and 73.80, with 59 loer cent of the whites aboyve the median
e colored and 43 per cent of the colored above the white. median. The investi-
gators offered three possible interpretations of the close similarity between the
av,era%es: (1) the New York Negroes make up a highly selected group as comf}a_red
with The American Negro in deneral: (2) environmental advantages from IVID%
In N?W York have raised tPe scores of the Negr ef_ there; an? r(B the whit
sampling in New York may have been inferior in"ability to a truly representative

€.

The sampling of the white hoys may have been a representative qne of New
York City’s 12-yéar-old boys, at least the reviewer cannot saY that it was not.
However; it seems im or_tank to call attention tq the fact that qne of the white
children tested was foreign- orr], and one third of the white hoys. came from
non-Englis -spe_akln% homes, Eliminating the children from _oelgn-speakmg
homes the median of the white boys becomes 79.5 as compared with 738 for th
colored boys. Since the Point Scale'is a verbal test it is obvious that children with
a language handicap are at a disadvantage on this scale. Yerkes and Foster
'ﬁﬂﬁ!}ed e magrﬁ)hcalillﬁ of the f]nd|scr|m|nate use. of the Point Scale .oR
children from n -E_ng 1S -s?eakmg omes In establishing special norms whic
they used for such children ﬁ923, . 164). The norms at thé age of twelve years are
abaut five points higher in the English-speaking than in the rion-English- peakl_ngi
homes. Due to these facts the reviewer does not consider either of these Poin
g_c%le studies to have been a significant contribution to the study of racial
ifferences. I

Stanford-Binet, 19161

Fifteen studies which made use of the 1916 Form of the Stanford Revision
of the Binet-Simon Scale may be separated into three groups: (1) those
on selected groups of Negro children, (2) those dealing with unselected "groups*

*See pp. 6-8 and 11 for brief descriptions and appraisals of the several Stanford-Binet
revisions.
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of Negro and white children, and % those in which attempts were made to
equaté Negro-white qroup_s for environmental factors, _

(_1% In the first classification we have included the research of Long 51933) In
Washington, D. C, and that of Beckham (1933) in Washington, D. C,,"Baltimore
and New York City. Long compared intelligence scores of a group of 100
colored children from undgrprivileged commanities with those of a_group of
100 colored children from better r$3|dent|al sections. The mean 1Q of ‘Group |
was 15 _eomts below the mean of 112 optaiped on_Group 1. Group |, the
underprivileged group, was selected_on the basis of opinions of Washington
teachers and’ supervisors; however, it was only selected by these judges 3 a
community. Long did not obtain an estimate of the socioecongmic Status of the
home of éach chiild. He indicated that the Sims socioeconomic scale had been
administered We\nousl 0 ctyl ren in the fourth grade with th%result that the
regions from Which a art of the underprivileged™group came had a ratm?_ of
13, while the regions from which a part of the Prlwleged_group came had a rating
of 20. Regarding Group 11, Long observed that the five selected schools were
large.and “that hie could not take all of the children meeting his nitial criteria
_ havm% been born in D. C. and in attendance at one of the™five schools located
in the Detter residential sections), Therefore he asked prmmgals an% teachers to
recommend pupils for testing, wno, In their judgment, came from Detter homes
of the school community.

. We have already remarked, in surveying D’Angelo’s study of day nursery
children selected by” their supervisors, that it is to” be_expected thaf teachers
wh_? are asked to choose qu|Is for testm? purposes Wil select the more alert
children, either with or without the Intention of so doing, Group 11 In Long’s
study, must have been selected on some other basis than"that of socioggonamiic
statys since over half of the parents of this glroup were_ either unskilled or
semiskilled laborers or had no”occupation. While we admit the plausibility of
Lgn sarqument that one is not. gustmed in making. the ysual inference with
reference To Intelligence from social status of econonfically handicapped groups
such as the Negro, we are of the opinion. that since his purpose was to anal;gz_e
test. results on“the basis of socioecongmic status, he should have selected ‘his
subjects much more carefully and much more objectively than he did.

Beckham’s Ia(r/ge number of 1000 colgred youths, 753 of whom were from
Washington, D. C., cannot be considered as an. unselected samRIe of Negro
adolescents from the areas represented. Beckham did not indicate how _the, New
York City Ss were selected: but he observed that in addition to some Baltimore
adolescents who were referred to the laboratory by parents or teachers, all of
the Washington Ss. (and presumably some of those from Baltimore) were brought
to the Howard University Iaborator)é by psychology students as a part of a course
p_rorlect. It may be assumed that the subAects viere heavily biased in favor of
sibfings, neightiors, and friends, of the Howard students. _ _

) Thére are ten studies in which the samples for the Stanford-Binet testing
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were apparentl saturated or chosen at random. These rnclude the work of
Graham (1926), Thurmond 1933 and Lambeth and Lanier (1933) in the
South: the’ reséarch of Lacy and Strachan 81926) In the Border states;
the rnvestrrIratrons of SchwerT;Ie and Winn 19201) [mes (19232 and Klineberg
1935) 1n the North; and those of Arlitt (1921, 1922) where_the location w
not reported or where the results of both Northern and Southem Ss were
combr ed. The combined mean 1Q of the 2236 colored cases proved to he 88
proxrmatel 15 ornts below that of the 15,145 whites examined.2 Vi ersy similar
7 were obtamed on Negro children from the Southern,
Border and Northern states, respectively.
éS) Attempis were made by Arlitt (1921) Prntner and KeIIer (1922), Sunne
(192) and Bruce "(1940) to compare_groups of underprivil egK white an
co ored. chjldren gy means of the tanford-Binet, Prntner and eI [ made a
beginning In this dfrection bfy selecting three schooIs In Youngstown, Ohio, which
were located in sectrons of foreign- é)ea ing popu atrons The whife children of
native parents in these areas secure an average | he colored, a mean
of 8. Sunne similarly elimirtated_ from her” survey oth white and colored
Pu[p éfromtebest SC o%Is and regrdentral districts dlrkel overwerrrhte the
efarded element among e whites by Including a school which had specral classes
for retarded white children. The resulting mean 1Q for the whites was 91.2, for
the cxlored 8056f h ildren o e back
itt went further in her attempt to secure children of comparable back-
rounds when she eqrmrnated romg rouB te hre chﬂ@r% tna%ve
merican parents all whose fathers were above the semiskilled laboring class
and then_compared the 43 remaining Ss with 81 children of Italian-born parents
and the 71 colored children. Twelve per cent of these two latter groups Were
from families above the s?mrskrlled qrou and to this extent we%grven ad-
vant?ge over the children of native white parents. The median 10 of the 43 white
native parents was 92: the median 10°s of the total Itafian and colored
%roups were 823 and 834 respectively. Arlitt, observed that “The curve of
istribution of Intelligence Quotients of the Italian and Negro gzroups i§ skewed
markedly to the side”of inferior ability as_compared with"that of native-horm
vygét%h%hrgren of the same social statls. This difference seems to be racial.”
ychol. Bu
Bruce’s study rs noteworthy in that she attempted to equate according .to
the Sims socioeconomic scale the home backgrounds, of 49 colored and 49 white
children, after she had on%rnally selected a” Virginia rural county for the low
socioeconomic status of both itS colored and wiite residents, I spite of the
low socjoeconomic status of the &7 white children orrornall tested on the
Stanford-Binet, 1.e,, Sims score of 6.0, 1t was higher than that of the 72 colored

Average 1Q of colored Ss based on the results of the 10 studies. White Ss were included in
half of them.
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children fested (Sims score of 3.50).3 Cansequently, in matching her colored and
white Barrs for Sims score Bruce ‘eliminated all” white childrén whose statuses
were apove that of any Negro child and eliminated some of the Negro_children
of the lowest status. When the 49 pairs were finally selected there was a significant
difference between the white mean |Q of 85.76 and the colored mean Of 76.88.
However, Bruce was careful to call attention to the difficul rn equating for
social status at the Tow end of the S rms scale and as a result of thrs drtfrculty
she felt that her results were nqt Proo of ternnate sugerrgrrt of the white
group. While the_ schools for both Negro and white were similar
in appearance, with practically no distinguishable characteristic, and while
the condrtrons in both whrte and_colored schools were often bad, there ap-
eared to Re ewer oolés and wrrtrnge SUR lies i the Negro schools and the

?ro teachers were paid less than the white teachers,

[T we combine the results of the four studies in_which 1Q’s of underprivileged
white and colored chr ren were compared we find that "1369 white ‘and 1140
colored S5 between the ages of 5y2 and 15 years obtained respective average
Stanford- Brnetll Q% of 91]c and 81, %othtbelow the Arnetrrcan white norm df
rem e Italian group from consideration hecause of their bilingual handicap,

g nat tﬁe Wh?te Pou swere unrgormpny gher t%an the C0 o? da WI’[?] whom
theﬁ were compared—the differences favori gt fie whites by 7 points. (Pinter and
Keller), 9 points (ArIrtt) 9points (Bruce), and 11 points (Sunne). These frndrnggs
therefore do not lend support to Herskovrts statement (1945) that “certain wh
grou s of under rrvrleg%d status test about the same. as earoes "1 we are
orrect in assuming that'ne meant Negroes of underprivileged status, rather than

Negroes in general,

It will “probably have been noted that an awareness of a cause-and-effect
reIatronshrP existing between environment and tested 1Q was present in the
thinkin someo the earliest investigators, and that a number of them made
serrous nnrn attempts to equate the envrronments of the Negroes
an whrte ste God ard Revrsron Stron 1913, hrIIrPs 1914, Sunne 917

Point cae Peterson and Lanier, 1929). L fkewise, certan ps%cho ogrsts using
the 1916 form of the Stanford- Brnet Whrle not matching %ro and white
children for parental occupation, socioeconomic status, etc., as did Arlitt (19213
or Bruce (1940) crted above, did im rPlytherragprecratron ofsu?h need. Thurmon

, for example, In a prrarsr her restlts obfained” from administerin
several tests fo 40 Negro year-oldS from six_Georgia rural schools—securrng
amean 1Q identical to that Iater obtained by Bruce Tn a poor Virginia county —
found conditions in the average home of her subjects to be sufficient to cause
their rrreqular school attendance. An inspection of the homes from which many
of the children came showed small ang inadequate houses for the large families,
little food (especially in the homes of the share croppers), an unbalanced diet,
and little evidence of “cultural taste” according to White standards.

'Corsickrably below the estimated soore of Long’s underprivileged group: 13 op. it



38 THE TESTING OF NEGRO INTELLIGENCE

Several of the authors have analyzed the Binet performances of their subjects
and identified the areas In which their Negro S were at thejr best and fhose
are_?s where the?/ were at their worst, relativg to the whites, Arlitt found colored
children to be eIaUveIgl poor In. language but_ﬁood In rote memory.. Sunne. re-
ported the colored to De worse in tésts requirifig accurate training in reading
arithmetic, and draining, as well as inferior on thé more difficult forms of Iorqlcal
analysis and some tests requiring brief timing. Graham considered the colored
to_be better in tests of a practical nature and poorer in tests involving dis-
crimination and gritical accurac*. S_chweqler and Winn concluded that the colored
are about three fifths as successtul in tests of adjustment to unfamiliar situations
and those involving abstract reasoning, but do about as well in direct reproductive
memory, in comnion sense adjustments, and in_common sense verbal facility.
Bames observed that the tests where Negroes “maost nearl% equalled” the per-
formance of whites had certain charaCteristics in common. They are the
essential simplicity and commonngss of the situation involved and the Consequent
demands onthe mind of the child, the demands of such tests being for under-
standmﬁ common sense situations, often concrete in nature. Likewisé Thurmond
noted that her Negr_o subjects showed more proficiency in manipulating concrete
objects than In de Imq with abstract 10eas or verbalizations, _

Because these statements appear o have been a result of observation and
not of statistical analysis, we wish only to note the recurrence of comment on

1) the r_eIatwerﬂ good or adequate scores made by the. col?_red in tasks involving
reproductive me org, concrete abjects, ang practical intelligence; and 23 the
relatively inferior sCores made by them in"tasks involving language, logical
analysis,” critical discrimination, and abstract reasoning.

Stanford-Binet, 1937

. In order to determine how IQ and aPe are related in the Neqro child ’RoEuIa-
tion, Tomllnson_gl944) a_ttemPte to focate and test with either Form L or
Form M all available ‘pairs. of calored siblings living in” Austin, Texas. She
required that they be full sibs living in the same hotsehold, and that one of
each pair be between seven and nine Years of age and the other between four and
six years. Records were obtained on”75 pairs of sibs; the mean 1Q of the older
grou {as determined by a composite of L and M IQsZwas reporte t? be 86.7, or

bout six points below that of the youn ergroug. FOr Successive ages of 7, 8, and 9,
the respective mean 1Q s were: 88.1, 858, and 83.7. The s of the"distribution for
the 70 9.year group was 115 as compared with that of 164 reported by Terman
and Merrill on’their standardization, grou . Tomlinson was unable to determine
the %aus_e of the aé)par nt deterigration | I(g; neither could she explain to her
satistaction the greater homogeneity among n rSsascomBared with the Terman-
Merrill norms. However, she"was cognizant of the probable cumulative effect of
a restrictive environment on the 1Q of an underprivileged child4 A similar

‘Mean sims Soore obtained on 72 of the 7 homes wes between 4 and 5
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decrease in Iob’s of colored children between the ages of seven and nine years
was_reported by Arlitt (1922) on the 1916 form of the Stanford-Binet. Arlitt
atgggrugag I%Q/eels ecline In"part'to the presence of fewer rote memory tests at the

. Klugman E1944) was interested in determining if there exist race, sex, or a%e
differences in test motjvation when money rathier than praise serves as the
controlled reward. Havmg decided to make use of the average range of intelli-
%ence scores, only those Children who had earned 1Q ratings between 90 and
10 on a mental“ability test “constructed and administered Dy the local school
szystem qualified as pofentjal subﬂects. These children, Age 70 14 and in Grades
to 7 of a single Pubhc elementary school (probably In Ph|_IadeIPh|a, although
the author omits the name and location of the uty} were given letters to théir
parents asking permission to test their children. Unless the"parents refused, the
children were subsequentjg/ given Form L or Form M of the Stanford-Binet and
only those wh(f> earnepltg between 90 and 11 gs_econd time were aIIowe%_to take
the“alternate form of thé Binet and be includea in the final roster of sunjects.

Klugman administered all of the Binet tests himself, giving the alternate
foriji ong week after the first, except in cases of two absences where the interval
was two weeks. Praise was glven on half the occasions and a penny each for
certain correct answers on the other half. Eight different l}estmg situdtions were
used such as;_Form L with praise followed by Form M with praise, Form L with
money then Form M with praise, Form M with praise and Form L with money —
with a true chance order of testing established by the aid of Fisher and Yafes’
Table of Random Numbers. Wheén money was ‘the incentive to be used, the
directions to each S were;

“l am 8omg to ask you a number of questions and | want fo see
how well you can answer them. There are certain questions which, if
answered correctlr, will entitle you to one of these pennies | have here
before me. Therefore, the more questions you answer,ProperIy the more
pennies you, will receive and keep for yodrself. Don’t try to flgure out
which questions will earn a penny because ;iou will not b2 able o do <o,
The proper thing to do is to"try o answer dl| the questions correctly and
\%/so doing thatyou will be sre to get all the pennies coming to you.
hen praise was'the incentive, these were the instructions:

“| am going to ask you a number of crluestions and | want to see how
well you can answer thém. Try to answer all the questions correctly.

The children earned from 5 to 15 pennies. when money was the Incentive,
The fathers™ occupations ran%ed between unskilled labor dnd “clerical, skilled
trades, and retail business.” The combined L and M 1Q’s of the 38 white and the
34 colored children averaged, respectively, 99.11 and 98, As will be seen from
Table 2, the whites averaged the same under the praise and money conditions;
the whites were superior to the colored only under the praise condition (.05
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level); and the colored performed better when they were rewarded with pennies
than‘when they were praised (05 level).

This Is an interesting experiment and though not well controlled in, certain
respects (the author who designed the experiment did all of the testrngr;] the
money directions seem to be much more mterestrng%/ presentfe
praisé directions, and 1t seems likely that some Ss would tell” their_friends w |ch
(questions Produced money) does suggest that Negro children might do better
on tests if they were given concrete rewards.s

While Klugman clearly mdrcated that his samples were not selected at
random at one”point he made a true but aoeparenttr]rrre levant and therefore
mis eadrng state ent reIatrnge 0 the menta vel of his grous Terman (17

PI) redjcts t here will be discovered enorm ust significant racial

Iffere ces In eneraI intelligence, differences which cannot be wiped out by any
scheme of me taI culture, With this statement, the results of this rnvestrrh;atron
are not in a?reement While it is true that the white children made slightly higher
scores. (on the average, 111 1Q points), the difference is far from “statistically
reliable since the crrtrcaf ratio comes to only 81" (p. 264

Following this lead, Dreger and Miller 11960) end their brief review, of
Klugman’s work by mentronm% the essential” similarity of the Negro-white
meanls—thereby suggesting to the reader that the two groups were Unbiased
samples

“Klugman 519443 in a study not mentioned by Shuey discovered
that mon mce trve anE Iﬁ)rar g ha]d no demonstrable effects on white
children (CA 7-14) In ta %teaternate form of the Binet after an
|n|t|aI firs form Owever, comparable age Negro children given money
rewards showed better erformance than those given praise as an
Incentive. kpncr entally etwo roups averaged .11 for whites and
98,00 for Negroes, with 6.08 and 5:66 SDs, respectively.)” (p. 369)

Higgins and Sivers |(1958) compared the results optained from the testrng
of 440 W Ite and 349 colored"child en by the Stanford-Binet, Form L and th
Colored Raven Progressive Matrices. These subjects were described as includin
all 7-, 8- and 9-year-0lds in Grades 1to 3and those from five fourth- drade classes 0

ublic schools “serving the lowest socioeconomic areas of a Nor eastern Ci
ne authors found no diff erences In mteIIqunce as measured b Sy %Stan ord-
Binet, both groups earning mean | ne resent wrrterr oft e opinion
that Higging and Sivers’ method 0 se lection Proba yserve 0 ermrnate some
children™of superior mental ability and that their method may have worked
more to the detriment of the whrtes than the colored.o A ﬁreferable orocedure
would have heen to test all 7- 8- and 9year -0lds throughout the elementary

“This is s further explored by Tiber. See
"Snce proportionately tfere)gre no%/ Oifted nhrte than colored children. See Chepter 7.
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schools surveyed rather than to limit their subjects to children of this age-range
enrolled only’in the lower grades. _ o _
The identical meims are q}llso mterestmgi and puzzIm% since on the _Pro_?_resswe
Matrices, a nonverbal test, the white children were found to be significantly
superior to the colored. Several explanations may be cited for this” apparerit
discrepancy: (1), Progressive Matrices may be a test of a specific skill %th Intelli-

gence tests heg\%l |0aded with nonverbdl Items may discriminate against Negro
Children: and (95 some of the white children may have come from foreign-
speaking homes.7

Stanford-Binet, 1960

Two major investigations making use of Form L-M of the Stanford-Binet
were conducted from Florida State University. As the first of these _(KennedY
Van De Riet, and White, 1961, 1963) includéd the test_mgcof some_five-year-old
children, the design of the research has been outlined in Chapter 2 In makmg
a noymative survex of N%gero children of Alabama, Florida, Georgia, Sout
Caroling, and Tennessee, these authors secured a sample of 1800 colored school
children intended to adequately represent the more than gne million children
of this race in the elementary” schools of the Southeast. Three counties were
selected from each state, considered to be representative of the states samFIed,
one of them bemg metropolitan, one urban, and one rural. Because of the large

number of schoolS in the metropolitan counties—nearly 100 in some instances—
a random samFImg of them usually resulted in testing at twelve schools; six
schools were se

ectad in each yrban countY and three in"each rural county.
After selecting the specific schools to be represented in the sample, the
usual randomized techniques were employed to obtain the individual children
to be tested. When there was more than one section of a particular grade in the
school, equal numbers were chosen from each classroom. A table of random
numbers_was used to select subéects_ from an_alphabetized roll sy ghed by the
teacher. The resulting sample contained 120 Ss from each of the fiftegn counties,
20 children at each grade. The tests were administered by twelve trained exami-
ners, their work béing periodically. checked and their” examining techniques
observed from time to fime by supervisors, . _

Using the. M_chr%Whlte Index of Social Status gSSZ which was bafeq
upon a comnination of ratings from three scales: (1) occlpation of family’s
“status, parent”, (2) source of income of family’s “status parent”, and (3) the
educational attainment of the family’s “status parent” s the investigators reported

'The reviewer is of the opinion that an elementary school, located in the lowest socio-
economic area of a Northeastern city with a population 44 Eer cent colored, would have many
bilingual children who would have” been handicapped on Form L. No information could be
obtained on this point. In addition, the authors do not indicate if Puerto Rican children were
attending the schools: if they were, there would be the problem of their classification.

Ratings on each of these 3 scales multiplied by appropriate welgihts and the products
summed to provide a total index score. The higher the total index, the Tower the social status.
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the occupations of their sub{ects arents to be distribyted in @ manner similar
to the occupational distribution of the Ne o p oPuIatron in the Southeast. In
addition, the educational attainment of the status parent was found to be
representative of the adult Negro population In these states.

The prrncrpal frndrngs of this research" ma be enumerated as follows;
](1 ) The mean Q of about 81 apd standard géviation of 12 were below the
erman -Merrill norms, the atter being, respectively, 102 and 16. (2) 1Q was
found to_be negatively correlated wth age the mean drfference between the art;
levels berng significant at the .001 level. FS) 1Q was not significantly related
school %ra e, & Will be observed in Table 2.~ (4 IQ Was correlated posrtrvely
and srg ificantly with socroeconomrc IeveI the combined twou per levels avrnq
a e% of 94 (5 cases at level aﬁes at Ieve|I2 the nof the OWeS
evel being 79" (918 cases), an at oft roup, listed as un nown
case(s? (5)Five 1Q points separated the medns of the metropolitan and rural
children, the difference bern?hrghl significant (see Table 2). (5) The correlation
between 1Q and teacher ratings tarned on over-all class standing was hr?hly
sr nr ficant. d7?r Analysis of item difficulty and br erial correlatron Item f? SIS

ata showe that n eneraI the abstract verba items were relatively gl
an t e rote memory rt ms and practical rtems relatively easy for the ¢ rIdren
there did not appear to be any exceptionally high performance ability in contrast
to low verhal ability for the sample.

Tiber (1963) made use of Form L-M in investigating the effects of several
incentives on the intelligence test performance of Ne%ro and white children in
a “Southeastern” public school system. Since he not only wanted to study racial
caste) drfferences but class differences in test performance he emnloyed the

cGUire-White Index of Social Sfatus,t and divided his white sub£ecs into two
groups: (1) midale-class, who had a mean 1SS index of 40, and ﬁ) lower-class,
whose mean ISS ndex was 63, The Negro children tested were all identified as
lower- cIass wrth a re orted ISS index of 74, One hundred sixty children com-
posed eac of the th ree r%;roups all bern% enrolled in the second and _third graces
and all being 7 years, o e month and 1 ears no.months of age.t The s Aects
In each cIass and racial group were randomly assigned to one of four inceftive
grroups designated as follows: verbal praise, verbal teproof, candy, no incentive.

he final experimental design consisted of 12 groups with 40 S5'in each.

Eight examiners administered the Stanford-Binet, each E testrng the same
number of subAects from each of the_ 12 subgroups to counterbalancé examiner
effects. A random sequence of testing subjects was used to counterbalance

“Omitting comparisons with results of the California Achievement Test given to the Ss.
Dp. cit.

uNo further information on method of selection of Ss.

“The praise and candy groups would parallel Klugman’s praise and pennies groups.
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Er_actme and fatigue effects. All testmgf procedures recommended in the Stanford-
inet manual were followed & close X_as possile, and were the same with %II
% vagymg onlg In regard to the ince dL|ves employed by the examiners.” At the
end of edch tstlneg eriod the child was cautioned " not o sPeak to other
children “about thé type of games we played togetner.” All tests were scored
twice, the second time by the"author of the study and made “blind” to avoid
possible examiner biases, .

The incentive ysed was adm|n|st(ired at the end of each subtest but not
hetween the subfest |temf. n the Verba Pra,ls?_ rq,uP, sstateants cons%sted of.
(;ood. You're doing well. Very good. Thats fine.” In the Verbal Reproo grrou?,
E’s statements weré: “Bad. YoU'e not dom? well. You're not trying. That’s
bad.”BIn the Candy group, uniform pieces of sweet candy mints were given. In
the No incentive group, E neither praised, reproved, nor gave mints. _

The data were tr%ated by an _?nalgms of \z%nance and"the Duncap Multiple
Range Test. From Table 2 one wil] observe difterences between the three m%J_or
?roups—the white middle class having earned a mean 1Q of about 108, the white
ower class a mean of approximately %, and the Negro lower class a mean sllghtla/
over 77 — the respective standard deviations being approximately 17, 13, and 10.
The dlifferences between the means were hlghly 5|Pn|f|cant. L

No doupt the reader of Tiber’s work Would agree with him when he ob-
serves that the most mterestln% result of the stuay I the total lack of significant
differences in test performance under the various incentive conditions. This is
somewhat in opposition to Klugman’s flndlngis that for Negro children money
is substantially superior to praisé, and to Hurlock’s (1924) réport that in taklng
cerfain Jn eIhgence tests, Negro, chﬂ%ren react more fayorably to grame AN
white children to, re[:rJroof. otm% that previous Investjgators have obtained
somewhat contradictory results and that the_present stuay corrected for many
of the weaknesses noted in previous demﬁns, Tiber argues that his results would
seem to_place the burden of proof on_those who hypothesize differential effects
in intelligence test performance due to incentives. o _

In contrast to the learning studies, however, where slgmﬂcant differences in
performance were obtained bg the use of incentives similar to those used In. his
research, Tiber offers as explanation that an intelligence test measures previous
learning, not the learning process itself. Thus the “important motivational dif-
ferenceS may not lie within the test situation itself but in the acquisition of
knowledge and skills which the intelligence test measures. 4

WISE

Of the seven investigations employing the Wechsler Intelligence. Scale
for Children,55 six have included relatively~unselected colored subjects in the

""Only one of these comments following a subtest.
YA debatable point. . _
“For a brief description and evaluation of this scale, see pp. 13 and 22,
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states of Alabama, Florida, Georgia, North Carolina, South Carolina, and Texas.
Although some seIchw% occurfed in these studies in the South, whatever was
reported would seem to have affected the Negro samples favorably rather than
U favorab_lﬁ/.]OF?_r exahmple, Semler and [scoe (196??, In reference 'to éhe Bartm-
ular Austin public school from which they haa chiosen their colored subjects,
commented that it had “a very adequate physical plant, a good lunch program,
and a dedicated, well-trained group of teachers.” TheK considered 1t fo be
certainly the equal of that atténded %y their white school children.& M. B,
_Cal(iiv_vel 9954)’ In [nvestigating the a equqc of the WISC for measuring the
Inte Ilgenc of .Southern  Urban Ne?ro children, selected nine towns I the
South&ast for his testing program. Qf these, three were described as. contalnqu
Negro and white colleges or “universities and one as a E)rogresswe winter resorf.
Ss Were drawn from the school populations of the elected "towns according. to a
table of random numbers; however, all children susRected of mental deficiency
were excluded from his samPIes, and as most of the schools did not have objective
_cratena IQ,r judging mental deficiency, “the only alternative was teacher
judgment.

Sartin (1950) may likewise have excluded the seriously retarded from his
sample. 8 At any rate; this investigator appeared o have Selected his subjects
for oth age and grade, since he” inclyded all of the colored children_1n a
Tallahassee school in Grades 3 and 4, if they were 8 or 9 years of a?e. Tuttle
(1964) not only selected his subjects for both aﬁe and grade, ‘thereby efiminating
retarded and advanced children; chose only children Who had had all of their
formal schoolingin Alachua County; but required that they have writfen per-
mission from their parents to participate in the study — referred in a letter to
the parents as research “designed to compare test results of Negro and white
children.”19 While the schools were not reported as having been ¢hosen because
of similarity in socioeconomic class, it Is probable that the majority of subéects
from both "Negro and white schools were of the middle class.d) The reviewer

Brhe data on the 40 congenital syphilitics (Young and Pitts, 1951) are exceptional and do
not enter into this and the following discussions; their means, etc., may be found in Table 2
~ ISs 6 years and older were generally in publ schools. However, some of the 6-yr-olds
included in Table 2 were still enrolled in the private nursery-kindergartens, due to the fact
thﬁlt iil child had to have reached his 6th birthday when he started in the first grade in public
school.

“Sartin’s Master’s thesis was directed by Caldwell. See fn. 31, Table 2.

“Although in his letter Tuttle indicated that all information obtained would remain strictly
confidential, about 30 per cent of the colored and 35 per cent of the white parents did not
permit their children to be tested, possibly affecting the representativeness of the 25 colored
and 25 white children finally selected to serve as subjects.

“According to their teachers’ evaluations, 8 per cent of the colored were from the upper
class, 64 per cent from the middle class, and 28 per cent from the lower class; 76 per cent of
the white Ss were from the middle class and 24 per cent from the lower class.
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might add, finally, that there seems to have been a selective urban-rural factor
op rat_m_% In these studies, OFf the 719 colored children tested in the South, 598
were living in urban and 120 in rural areas.2

The combined Ful|-Scale mean 1Q proved to be 84 based upon 719 Southern
colored su_bflects, just three Pomts above the Stanford-Binet mean of 81, secured
on a stratified sam Img of 1800 Negro children_in_the Southeast (Kennedy,
Van De Riet, and White, 1963).2 Thé combined Performance 1Q is 81, exactly
the same as th% Kennedyé et al.'mean on the S-B, and six points below their own
Verbal mean of 87 (611 Southern cases).

Teahan and Drews (1962) com%ared the test scores of 50 colored children
attendlnlg elementary and. %umor hI? schaols in Lansing, Michigan: 26 of them
were o and educated in the Nofth and 24 were borh in the™South and had
lived In the North less than one,g/ear prior o testm%. All of the pupils had been
referred to the school psychoI0ﬂ| ts for intellectual evaluation because they were
deficient in school work "and afl had been given the WISC. As will be noted in
Table 2 the Northern-born-and-reared were not onl 3|gn|f|cantl¥ superior in
mean 10 to the Southern-born-and-reared but they differéd more from them in
their Performance 1Q than in their Verbal lQl' While emphasizing the point
that their Negro samples m|ght not be representative of Negroes in general, the
authors nevertheless believed that their Tesults suggested that one “should use
great caution in Interpreting the nonverbal 1Qs When cultural deprivation Is
uspected, “especially with respect to the southern Negro”.

The fmdmgs of Teahan and Drews, _thou%h based upon very small and
selected samples, in certain resaects are in substantial a?reemen with . those
Investigators who tested Negro children in the South, The farge group |IVI%g In
the South (all Ss combined) and the small group living in the North (50" &)
earned total mean 1Q’ well below the white norms. In contrast o the white
norms, the Southern colored children and. the small f%roug living in the North
who had spent nearly all of their lives in the South (24 &) achieved lower
Performance [Q'son eaverarqe than Verbal 1Q's.2Also, both groups of Teahan
and Drews, like those of Caldwell (the author of the majof Southem study
emPonmg WISC) and unlike the normative Ss, were repored as making their
better“scores on the subtests of Comprehension and Similarities and  making
amorll? their poorer scores on the subtests of Vocabulary and Block Design.
owever, Teahan and Drews’ results taken mdegendently do not enable
us to generalize with any degree of confidence. This is due — not only to the

2After studying the 1950 Census, Kennedy, Van De Riet, and White concluded that by
1960 the Negro school population in the Southeast would be about equallg located in the large
metropolitan counties, the urban counties, and the rural counties. (1963, p. 59

_n consideration of the factors mentioned which may have biased the WISC data the
writer is of the opinion that the Stanford-Binet 1Q is the more valid statistic.

An agreement with findings of Atchison (1955) on WISC. The Verbal mean 1Q of 80
mentally defective Negro boys and girls exceeded the Performance 1Q.
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reIatrver smaII numbers of colored tested and to the fact that they were doing
) poor rn their so 00 work that their teachers needed an evalution of their
mené bility — but to Ae fact that no measure of variability was included in
the data (nof frequency distributions of age or 10), to the fact'that there was no
refr])ort on avera?e rira e placement, to thé fact that there is no indication as to

ether the birthplace of the Southem-born group was rural, urban or metro-
Polrtan (presumably the Northern-born was utban or metropolitan), and to the
act that no indication was ?rven as fo whether the Northern- or Southern-born
sampled their Lansing racial group in the same proportion.

Pintner-Paterson

The Pintner-Paterson Scale of Performance Tests desrgned for Ages 4 to

Years consrsts of 15 tests, Seven of these are of the form board tye three are
g ure completions, and the other 5 include: manikin test, featue rore test,

bstitution " test, adaptation board, and cube test. A" Short Scale of the
Pintner-Paterson includes 10 of the tests, those omitted being: triangle test,
diagonal test, Healy Puzzle A, substitution test, and the adaptation” board.
These and similar performance tests have been found valuable as supplements
to verbal tests of mental ability, also with subjects who, though they are English-
speaking, have speech defects or reading disabilities.” These performance tests
are consrd%red more susceptrbe 0 Bractrce eff%ots and ?hance SIICCESSES are more
rerrruent than is the case with verbal tests; t corre ate mo erateI with the
Stanford-Binet at the lower range of ability 3{ poorl tteupper range
f(23) they correlate with other performance tes ratrnPs between .50 and .80."A
actorial analysis of results obtained on 34 commonly used performance tests
Indicates that the principal factors measured ma%/ be jdentified as: sPatraI per
ceotual speed, and nuction. The first two of these functions are of relativel
little sig |f|cance in determining a person’s rating on verbal tests.  (Freeman,

1950

vae rnvestr ators made use of some or all of the Pintner-Paterson tests in
stud in Negoo intell] ence Peterson and Telford (1930) tested children. in the
erg (1928) and Long (933 in the Border section, and KIrneberg
1935 and Tanser (1939) In the orth Results were not presented |
terms of an all of these studies; wherever 1Q’s were given, however, none of
the coloredgroups averaged more tfran 91, wrth he exception of the Washington,
Ss studied by Long. These D.C. pupils are the same children who Wwere
tested on the Stanford Binet, 1916 Form, and the reviewer has already commented

uont] e 0ds by whrch ewereseected
ec ren of St. Helerfa, an_island connected by a bridge to the coast
of South Carolrna and inhapited principally by colored’ people,“did poorly on
thrs test, as did the New York City Negro groups and the white ?roup examrned
by KrneberR‘ (Table 2). In gne of his"New York investigations the mean 1Q of
a'group of Negro boys was 80; while in the other the hite boys scored above
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the colored but both were considerably below the Pintner-Paterson. norms. In
his 1928 research Klingberg did not select his colored and white subjects in the
same manner; the colored” boys were a samé)lm% from a Harlem junior high
school while the whites were thosen from sttlement and recreation houses or
quilds. In his rural West_V|rgD|n|a survey the Nezasro children’s median 1Q was 83
which placed them 5 points elowaﬂroup of 25 whites from the same area, In
either this stHd¥ nor in the New York City investigation did Klineberg consider
the testing technique to be above reproach.

In preparation for his doctoral dissertation, Tanser studied the mental
capacity of Kent County, Ontario, Negro children. Among the four tests he
emflog/ed was the Short Scale of the Pinfner-Paterson which he ?ave to 211 white
and 162 colored subjects from seven public schools in this coun ){ Tanser was of
the oleon that ractlcallg all of the colgred. [nhabitants of the county were
descendants of early settlers, very few new families having moved into trie area
within the preceding fifty years. He observed that the adVerse conditions which
Long (1934) described as existing for the Negro, in the District of Columbia were
not paralleled in Kent County,”In the Canadian county, according to Tanser,
the Negro may attend the whites’ church, may sit In “any seat In the public
theatres, may fide 3|d? by side with the white ‘'man in any _Eubhc 3onveyance,
be served In" any hotel of restaurant, may work where he”likes, and may own
property and live in any part of the city or country. His children attend the
same public schools as White children, and some of the schools are taught by
colored teachers. Thus the Negro of Kent Countx inc ntras{ to the Negro of
the Southern states, IS reported to have been s bgecte to fewer pronolinced
color rﬁ(&judl es.and. In rqegeral to h%ve been allowed better social, cultural,
economic, and educational acvantages.

The mean |Q of the white children on the Pintner-Paterson was 1096, that
of the coloyed, 91, the standard deviation of the Negro distribytion was 35 points
less than that of the white. Although the colored mean on this test was qher
than that of any of the colored groups rego_rted in the States with the exception
of Long’s, it Is hing Romts_below the American white norm and about 19 points
below fne mean of tne white Canadian group. Eighteen per cent of the N ?roes
reached or exceeded the median of the white subjfects in Kent County, one third
of the Neg%roes reached or exceeded the median of the American whites, and two
thirds of the Ontario whites reached or exceeded the median of the American
whites. Relative to his findings on this test, Tanser wrote; “From the evidence
Bresented the deduction follows that according to the Shart Scale of the Pintner-

aterson Performance Tests the Negroes & a %roup are low in intelligence and
considerably lower than the Whites tested.” (1939, p. 129)

“Superintendent of Schools, Chatham, Kent Co., Ontario. .
“At one point, Tanser said that, “with few exceptions”, the Kent Countg Negro is on a
level with the white man in regard to every political and social advantage, (p. 20)
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Tanser stated that the whites attending the Central School (the one urhan
school included in the survet( came from homes, on the averaqe of consrderably
hrgher SOCI econ?mrcstatus an the. homes from which the colored JJH pils camé.
However, the co ored and whrte children attendrn% the six rural scno scam?
from homes which were genera of equal status arents of most of the rura
children, colored as well “as white, were employed on the land, many of them
ownrng the farms which they worked. Generall S eakrng the farms, of the
colored were as modern and fhe owners as éproaoerous as their white ner?hbors
The respective medians of the comparabl t not equated groups of rural
Negro and white ghrldren were 92.72 an

Tanser noted that the Negroes were consrderably over-age andthe whites
slrghtly under-age_ for the various grades, and concluded: “In the light of the
P sent frndrngs it Is now readily clear that the main factor responsible for
he over-ageness of the N e%roes IS their low level of intelligence, Other factors
such as oW socio-economic status, may be, partly responsible, but in view of
the p revarlrn1g wide drfference between the intelligence levels of the Whites and
Negroes we feel that the low intelligence of the”Negroes plays the major role
in this connection.” (1939, p. 163

From the above discourse the foIIowrng paints appear. (h Negro chrldren
in Kent Coun Oy averaged consrstently below” the whites |n the colinty on the
various tests administered to them:27" (2) the socioeconomic statys of the urban
colored was without doubt inferior to that of the whites in the crt of Chatham;
(3) the socjoeconomic status of the yural Negroes was general g equal of that
of the rural whites; Band (@ the colored as & community posséssed all civil rrghts
enjoyed by any other Canadians, and had been subjecte to less color prejudice
than_ have Negroes in the United States,

Tanser's work has been scrutinized and either treated with respect or
belittled, depending in part at least upon which of the above cited points (or
explanations) the critic had uncovered in the griginal text or noted in apother’s
review of it. ‘Anastas, for examﬁle as a part of her brief appraisal and dismissal
of this research sard “Nevertheless srgnrfrcant differences were found in the
socioeconomig eve o the two ugr 8. El 58, p. 556)A This statement would be
correct only 1f qualified to read; “Nevertheless srgnrfrcant differences were found
In the socioeconomic level of the two urban groups.” (See point 2.) In Klingberg’s

“Central School in Chatham furnished one third of total number of colored Ss used in the
research, i.e., 65 as compared with 123 from 6 rural schools. _
“Tor specific results on other intelligence tests administered, see pp. 77, 87, and 134 of this

ook,

*40% of the rural whtes tested were of non-British birth or descent. %See n. 88)

“Anastasi also noted that “. . . it is reported that the white children attended school
more regularly[ than the Negro, a difference often associated with social class differences.”

p. 556 5573 his report from Tanser is correct. However, in the one urban school where the
socral class differences were reported, the colored were at least as reqular in their attendance
as the white children, ie., ¢, 94.24% and w. 84.17%. (Tanser, p. 78)
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review of Ne%ro-whne differences in intelligence he cites as “pertinent” Anastasi’s
statement quoted above — without the proper qualification. (1963, p. 199)
McCord and Demerath referred 'to McGurk as ha\(m% totally “omitted
references to Tanser’s own confessign thaf the socio-economic status of Negroes in
Kent County was then and had ahua¥s been Inferior to whites.” (1958, p, 122)
This_statemient to be correct would have to be qualified in two ways: (1) bg
eliminating the word confession (it is absurd to call point.2 a confession), ‘an
’62) by %uahf ing the statement to read . the_socioeconomic status of
egroes atten mgg the urban school in Kent Coun(t}y 0 _
In replym% 0 McCord and Demerath, McGurk quoted from a passage .in
Tanser’s book. Tollowing it with: “It seems from the above that Tanser felt quite
Clearly th%t the socjoeConomic_opportunities for the Negrogs were extremelh/
Close to thoge for the whites:” (point 4) and making d distinction befwee
socioeconomic opportunities and ‘socioeconomic status; he continued: “if the
Negroes’ socioeconomic status were so low, relative to that of the whites, it was
nof because the opportunity for socioeconomic equality was not present.”

(1959, pp. 5758) . _

Garrett, likewise, commented on the Tanser research as follows: “The socia
and economic condjtions of the whites and Negroes were sub§tant|allc>/ the same.

F1962, p. 261) To be exact, it should be qualified to read, “, . . . conditions of
the rural whites and Negroes were substantially the same.” (point 3)

_ I the 1963 review, KImeber(I; referred 0 having lived the first 25 years of
his Iife In Canada and observed that he would hav _thought that Canada was
similar to the Northeastern United States I 1ts prejudices toward the Negro; he
cited, in support of his opinion, the work of Chant'and Freedman in which they
compared nationality and racial preferences of a group of University of Toronto
undergraduates with' those of Thurstone’s Chicagd University sample. Klingberg,
however, misinterpreted the results of this study relating to the Negro specifically,
for this racial group was placed higher on the Toronto scale than on the Chicago
scale. In_fact, "Chant and Freedman conclude with this statement (s_upportmg
Tanser, if applicable at all to Kent County); “T_he_hlq_her relative position of th
Negro on the Toronto scale can be accepted as indicating a difference of attitude
t1\6’§4r1d8 Nf%)oes which Is readily apparent to anyone familiar with the two cities,

_Stlﬂ another comment on the Tanser stud%/ was offered by Smart (196_33
which she said was Iong overdue, Mrs. Smart spént her childhood and youth |
Kent County and her remarks about Negro housm% dress and groommﬁ, Jobs,
etc., indicaté that at the time of Tanser's study the eqroes were”of much [ower
status than the whites in Kent County. Actually the statements are not contra-
dictory to Tanser’s remarks about the”socioeconomic status of the urban whites,
(it being obvious that Mrs. Smart was referring to the Chatham Negroes rather

_ “Probably the expression, “. .. and had always been . .."” is gratuitous; but it does seem
important if an established fact.
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than to the rural Negroes) even though she apparently depended upon her
memories dating back Some thirty yearsor more,

Kohs Block Design

The Kohs Block Design is a measure of manual activity as well as of
accuracy and fidelity of perception of likeness and difference. Thie test makes use
of sixteen colored cubes, the four sides of each cube painted in white, blue, red
and yellow, respectlvehé; the other two sides divided dia onall)é, one bewglg halt
blue“and half yellow, the other being half white and half red. Seventeen ,e5|?ns
on cards, usm? these colars and ranging in order of difficulty, are to be duplicated
by the subject with the blocks. Scoring is done in terms of time and number of
MOV, (SGarrett and Schneck, 1933, g 82

. Kohs Block Design was administered to a small %roug of Atlanta colored
children by Graham “(1926). These Tirst-grade children_were found to be ve
inferior to"the Kohs’ norms, as will be observed from Table 2, The results ¢
this, test were surprlsm? to Graham in view of the normal Stanford-Binet scores
achieved by 105 Atlanta colo_red_flrst_-grade[s %1926). She concluded that there
V\{a%hl_nqmatlop of ﬁ special racial inferiority in the factors contributing to success
at this type of work.

Ha%/res (1929) standardized the Kohs Blqck Design on a group of Northern
Neﬂroes having selected this test hecause it involved no use Of anguage on the
part of the subject: because it involved many of the factors which are considered
criteria of genéral intelligence, such as obsgrvation, memory, |ma?e_ry, attention,
autocriticisi, and invenion; and because the material of the test is such that a
child_is quickly and easily. interested. Harris selected all colored children from
two Columbus, Ohio, pubilic schools, Grades 1-6—however, hecause of the small
number of cases at Ages 5, 14 and 15 %ears, the children at these ages_were
eliminated in the comparisons. He noted that one school was located in d district
rather thickly populated with Negroes who had migrated from the South durmg
the precedm[g few years; the other school selected had very few newcomers an
included a farge riumber from very. good homes; and the two schools taken
together (;e did not _seé)arate them’in” the results) would, the author believed,

represent a fair samlolm of the Negro population”of an average city of the size
and location of ColumBus. Harris Indicated that the conditions under which
the testing was done were especially favorable and that all subjects seemed
interested and willing to take the test. _ ,

The schoql records showed that 225 of the colored children were in the
normal grade for their age, 9 were accelerated one grade, 6o were retarded one
grade, 3o were retarded fwo grades, 7 were retarded three grades, efc.

An examination of Table 2 will reveal that in comparison with Kohs’ norms
the colored tested in Columbus were retarded one year between the ages of six
and nine, and about two years between the ages of 10 and 12; the 13-year-olds
were the most retarded bt probably not as Tepresentative of their age group
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since the brrrihter ones would have passed out of the sixth grade. Harris concluded
that his results agreed with those of other investigators in that the performance
level of the Negro children at each age was inferior to that of white children.

Thus, there seems to be increasing evidence that the Kohs Block Design is
a difficult task for Negro children. In conéunctron with the above tvvo studies we
have the more recent ones of Caldwell r) Young and Brr[q Teahan
and Drew: ﬁ ? Tuftle (1964) who o na the Block Design to e one of
the most dif cutsubtests of the WISC for chrI ren of this race.

rthur Point Scale
Form | of the Arthur Pornt Scale of Performance Tests is a restandardization
of erght of the Prntner Paterson Tests (Knox Cuibe, Segurn Form. Board, Two-
Y rm oar Casuist Form Boad Manikin, Fe éure Profile, Mare and
Foal, an Picture Completron ) with the two additional tests of Kohs
Block Desrgn and Porteus Maze. A second form of this scale, designed for retest
purﬁoses has been less well standardized. Form | 1s based upon results obtained
wit 1100 f” lic school children; and the. following valrdatrng criteria weye
a&o rental occupation, ag %rade istribution, srgnrfrcat Increases In
e In successrve a%es and degrée of correspondence with ratings obtained b
means of other scales already Considered to be valid, such as “Stanford-Binet
Correlations reported between Binet 1Q’s and Arthur Point Scale 105 (Form 1)
hetween the ages of five and twelve ranged. between .68 and .80, with one excep-
tion. For clinical Eurgoses the Arthur scale rg considered as a valuable supplement
to verbal tests. (Freeman, 190, pp, 174
Thurmond 99332 and Bruce 1940) tested Southern colored school children
with, the Arthur Point Scale and other mental tests.3 Both of these investigators
administered the Stanford-Binet, 1916 Form to rural children of low socroeco-
nomrc status Thurmond N a county n Georgra and Bruce in a count
Virginia. However, Thurmond examined only 12-year-old colored children rom
the srx best of the thirteen schools for Negrogs in the county: while Bruce tested
poth c lored and whi Ae children from nine pairs of schools, the children ranging
In agT etween SIX and twelve years.
hurmond was very interested in finding that her subjects earned a mean
Point Scale 1Q of 84 whiich proved to be seven points moye than their mean |
as determined by the Stanford-Binet. “Whatever the factors may be whic
account for the amount of retardation here found as estimated from the three
measures of intelligence, we are perhaps safe in assuming that under existing
condrtrons twelve-year-old  rural Negroes show decidedly more aptitude for
non verb a performances than they o for verbal acfivities.” Whereas on the
Binet, on%0 per cent of Thurmand’s subjects equaled or exceeded the white
norm of 100, on’the Point Scale, 7.5 per cent equaled or exceeded this norm.

Arhurmond ?ave Stanford-Binet, Illinois, and Arthur; Bruce gave Stanford-Binet, Kuhlmann-
Anderson, and Arthur.
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Bruce found smaIIer drfferences than did Thurmond between the mean IQl
earne her su jects on th e Brnet and Point Scale, the mean 1Q of her white
sub ects n the latter berng lorjust four &omts Igher than heir mean on
the ormer test:. the mean”|Q of her”colored S on the”Arthur Point Scale was
77.10, or one point higher than their Binet mean. The variability of the scores of
the whites was rqreater than that of the colored, the respective s's bein
and 1408 (Table 22) Bruce found the drfferenoe between the i:]olored an whrte
Point Scale'means t0 be significant; further analysis in |catedt at 11 per cent of
the Negro children were above the median of the whites of the same coun%/
Upon matching the 49 white and the 49 colored children with resp ect to Sifs
socioeconomic Scores, the mean whitg, 1Q became 89.02 and the mean colored 1Q
16,98, the difference remarnrng significant at the one per cent level of confrdence
Fifteen per cent of the 49 colored Ss equaled. or sur assed the median of the
guated group of whites. Bruce was of eo injon that the lower mean scores

both racial samples, |n .comparison with the white norms, were due In part to
the fact that very few w |te or coIored children In the county are sent to eeble-
mmded mstrtutrons re%r less of the amount of mental defect.

Bruce ranked the Arthur subtests in order of difficulty for each child and
computed the average rank of each subtest for the two racial groups. With both
Negroes and whites all of the tests identified as speed tests were found to be in
the”upper half of the scale, “while the more discriminating Power’ tests are In
the lower half of the scale.” (p. 48) Bruce nterpreted the Tower scoring on the
power tests as mdrcatrng thaf the Tow intelligence. quotients are due {0 innate
Inferiority, or else the “few situation” type of test is as subject to the depressing
influence"of environment & other subtesfs.

Full-Range Picture Vocabulary

The Full-Range Picture Vocabulary Test, developed by the Ammonses,
consists of 16 4- Brcture gslates the prctures being cartoon-Jike drawings of everyday
activities and o g}ects are required to point™to one of the four pictures whic
best represents the word E gives, The test, therefore, requires an understanding
of spoken words: but the child does not need to sgeak or read. These test scores
correlated in the 80°s with the Stantord Binet vocabulary test in two instances,
and about the same with the vocabul ar)( subtest of the Wechsler-Bellevue. The
authors have, therefore, constructed a test measuring approximately the same
faV(t/tO[r) o'& Ifactors which underlre the vocabulary tests of erman and Wechsler,

in Buros, 1
( Ht Range test wasp adm?mstered to 80_colored children, Grades 1-8,
in one urban and fen rural Louisiana schools by Copprnrier (1949). To develop
normative material for Southem colored S, Coppinger selected five girls and five
boys who were correctly placed according to their age in each of the first 8 grades;
The 41 urban Ss were’ further sampled-so that théir fathers’ occupations Would
be correctly represented in accordance with the census reports of Southern
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Negro males. As will be seen in Table 2 the mean scores of these children
approximated those of a white population about two years younger.

Detroit Learning Aptitude

The Detroit. Tests of Learnmq Agtltude are designed for Age 4 to_the
adult level, and is a ‘oomt scale test. “Standardization | inadequate, . . . The
whole interpretation lacks statistical foundation™ according to Mursell. (quoted
in Cronbach, 1949, p. 13 _ _

The Detroit Learning Aptitude Test was one of three given by Furlow
%1954) to a small group of'colored pupils in Atlanta. As will he noted In Table 2
these 'S were enfolled in one of the three sixth grades of the E. R. Carter
Elementary School, a schoo| which is reported to hé a center for various extra-
curricularactivities and cultural interests of the Negro community. A range of
1Q’s from 50 to |7 was rjgorted on these children, " with a mean”of 84.60, and
a standard deviation of 1644,

Davis-Hess T est

In attempting to control the influence of culture on test performance, Davis
and Hess developed an Individual Test of Intelligence which was administered
_%Hess to Negro and white public-school children in the city of Cth&?O (195'5t)'

e test was adw) of 16 1tems which were believed to e similar 0 real-li ?
situations and to have Intrinsic motivation; likewise, children of aitferent socia
status were presumed to be equally familiar with the materials, symbols, and
verbal content of the instructions. Each Swas allowed to proceed at his own speed,
agpfortpneangeesters were urged to establish rapport and encourage maximum
: In the Chicago stud1y children were tested at four chronoloqlcal age points,
6p2> 1112, 82 and 914. Three qrou#s of children, each gr_oug selected Trom _two
different schools, were chosen at random within the critéria established. (1) The
first group consisted of 183 white Ss whose parents were from professional
and managerial occupational levels and identified as high-status level, (2) The
seco_nd_ﬁroug consisted of 178 white S5 whose parepts were from unskilfed and
semiskilled occupational levels, low-status level. $3) The third consisted of 179
colored Ss whose rﬁ)arents were unskilled laborers or unemployed, low-status level.
All'of the 545 S had been previously tested on a “standard group test” and their
scores listed in the school records. Hess tabulated the mean “standard test” MA's
for each of the four ages of the three race-status groups; for comparative
purposes he tabulated thé mean raw scores earned on the Davis-Hess test for each
of these 12 subgroups. In comparing the white Groups 1 and 2 with one
another Hess foiind squlcant Ifferénces favoring Group 1 on the “standard
test” (usually the Kul m_ann-AndersonL; however, he obtained no significant
difference befween the white ?roups on the Davis-Hess test. Significant differences
occurred between the high-status whites and the low-status “colored at various
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ages on the Davis Hess test, buf the several t's were mych less than those obtained
on the “standard test”. Hess included no measure of variability in his data nor
did he compare the means of the, low-status whites with those of the low-status
colored groups. However, it is evident from his tables that the colored mean at
each CA point is significantly below the corresponding mean of the low-status
whites. [n_other words, even when the ,Psychom,etnc measure. employed is
culture-fair”, there remains a significant ditference in the tested intelligence of
Negro and white children of low’socioeconomic status.

PPVT, Form B and CMMS, 1959 Revision

 The Peabody Picture Vocabulary, Test con5|lsts of 150 set? of dr%wmgs, four
glc(]ures c%rp rising each set. A word F}S given ora%tﬁ the child ‘Weexa Iner
nd the child ma Pomt to or |vgtenumber the picture irf the set whic
most closely apprximates the word. Raw scores may be converted to MA', 10
and percentiles by usm% the tables provided in the manual. The test s untimed
and Is thus a power rather than a speed, test; it is reported to have h|gih Interest
value; and the _scorm%_ IS comPIeteIg obAectl_ve. It has been demgned 0 Browde
a well-standardized estimate of veroal intelligence through meastring a subject s
hearmﬁvoc ul%r_. TuttIF, 1964,_?. 133 _

The Columbia Mental Ma_turlz/SaIe, designed for the mental arqe ran,?e of
312 years, is intended primarily, though not Solely, to test mental” ability of
childien_handicapped by cerebral pa(lﬁ or other efects of motor or verbal

fupctioning. The 'scale consists of 100 cards presenting problems graded in
d|ff|cu? . ga%h with a series of 35 drawmg?s, the F():hﬁd bm%g?paskeg to s%lect r%m
each series the one drawing that Is unrelated to the others on that card. The

scale was validated against the 1937 Stanlord-Bm_e_t as the criteron, the coefficients
varylngg from .66 at Age 8to .88 at Age 11 reliability coefficients range from .89 at
Age 410 .92 at Age 0. Normally asingle-type scale such as this isnot preferred
tEJF one I|kel 9tg12e B 06 2thﬁ IVISC employing several types of test materials.
regman, 1962, p. 290- e .
uttle empg edz%otﬁ_the PPVT and CMMS in addition to WISC in his
research on the 50 Gainesville, Florida, school children (1964).2 As will be seen
from the table, the white children achieved a mean 1Q of 1055 on PPVT, just
one point below that eamed on WISC; however, on the CMMS the mean”1Q
dropped to 87.0. With the Neﬁro children, the larger decrease occurred between
thelr WISC mean (86.5) and theiy PPVT mean (77.2); their CMMS$ mean of 75.0
was only slightly lower than the latter. Using the median as a basis for compari-
son, the 1Q7s of the colored children decreaSed 16 points from WISC to PPVT
and a further 6P0|nts from PPVT to CMMS. After comparing several means and
medians and after stud |n? his analysis of variance data"and a number of
correlation coefficients, Tuttle concluded that the WISC measures mental ability

F5ee p. 56 for description of experimental design and results obtained on WISC.
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more consistently than the Peabody Picture Vocabulary Test or the Columbia
Mental MatuntY Scale, thﬁt the Pedbody Picture Vocabmrfy Test seemé to be (ff
dountful use with Negro children between nine and one half and ten and one halt
years, and that it is”questionable what the Colymbia Mental Maturity Scale
actually measures that may be common to the white and Negro culture.

Summary

: J:ourteen individual tests have been administered to 9925 colored school
children, comersmg 43 Investigations. o

Twenty-three Of the studies have included white subjects; in two of these
the mean of the colored equaled that of the compared white group.3

In the 20 resarch. rogects in which no whites were tested, 17 of the authors
have reported inferiority {0 the white norms. Of the three n which the results
compare favorably with”the norms, the Atlanta group (Graham, 1926) and one
of Long’s (1933} were apparently unselected,” the” other group of subjects
examinéd by Lo ([; 1933) and the ‘three city groups making Up Beckham’s data
(193%) beingselected'cases. 77 _

here are probably 26 mvestut;atmns in which the subjects were selected at
random within"the conditions of the research, the results of which have been
R‘resented in terms of 1Q. The combined mean 10, based upon more than 7000
eqro school children, Talls between 84 and 85. The average IQ of the colored
pulmls Ilyln%ln various Southern cities and towns approximates 83; that of the
colored in fhe Border urban_ areas, about 90; and in the Northern cities and
towns, nearly 86. The North-South comparison is_probably. the most valid of the
three, in fa tdue to therf being on#\y three cities ] cI%ded n th? Border StatISéICS
an ng rt fo their enrollmenthei gexcluswel)ém the lower elementary grades,
The age and grade ranges in the Northern and Southern cities are larger, as will
have been noted from Table 2 L

We have included seven studies on rural colored subjects in which the
1Q was a means of comparison, five of these being from the South, The average
1Q of the Southfrn Negro children tested in thé rural areas is 77, that of all
colored rural children examined, 79.

In the several studies where whites and Negroes have heen selected from the
same neighborhoods, where mill whites have begn compared with Negro children
of varying status, and where whites and colored have heen matched for occupa-
tional stﬁ us of father or the, socioeconomic status ?f the home, the_ colore
subjects nave, with one exception, scored the lower of the two groups.3 Where

“That of Peterson and Lanier (New York City, 1929) in which one third of the w boys
came from non-English-speaking homes, and that of Higgins and Sivers (1958) whose Ss were
in Fub“C schools serving the lowest socioeconomic areas of a Northeastern city and may have
included children from non-EnBI_lsh-speaklng homes l\rewewer’s opinion).

"Phillips, Sunne, Strong, Pintner and Keller,

: Unny g rlitt, Bruce, Tanser, Hess, and Tiber. The
exception was Higgins and Sivers.
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comparisons were made in terms of 1Q, the colored averaged about 9 points
below the whites. _

Measures of variability were f_requently_ omitted from the data by the
researchers. Where s or Q's were ncluded”in the results, those ]Eertammg 0
the distributions of the white children were the larger in 15 of the” 17
comparisons.&

NONVERBAL GROUP TESTS
We have examined and summarized 41 studies in which the authors rePort

the testing of apgroximatelkl 14,800 colored school children (excludin% duplica-
tions) bey nonverbal %rouP] ests. Altogether, 17 nonverbal group tests have been
employed, _ran%mg from the Otis rougdlntelh ence Scale, Primary Examination,

published In 1918, to Raven’s Coloured Progressive Matrices, revised in 1956,

PINTNER-CuNNINGHAM

The Pmtner-Cunmn%ham anarz Test, esuI;nedb its authors for kméier-
?arten and Grades 1ang 2, consists of Seven ST tests: comm nobﬁervauon Iden-
_|fy|n_?_ objects commonly found In the usual environment), esthetic, judgment,
idéntification of associdted objects, discrimination of sizé, perception of the
elements that constitute a whole picture, Plcture completion, and cop?/l,ng designs
(using.a given square of dots). Validity of the test is given in terms of itS corréla-
tion With"the Stanford-Bipet g1916), the re?orted coetficients rangmg from .73 to
88, Reliability Js reported In terms of correlation hetween the altérn # test forms
and in_terms of the probable error of test scores. The reliability coefficients vary
from 83to . (Freeman, 1950, p. 193)

Group tests, such as the Pintner-Cunningham, have heen used frequentlg t0
survey large populations of colored and white school children. In fact, about
2?0% colored children have peen exaimlned_by the Pmtner-Cunnm%ham alone
all but 330 of them_havmg been included in"two_surveys. (Boots i 1926, and
Report to the Superintendént — St. Louis, 1925) Colored Ss from 19 Mississippi
counties were reported by Boots to have eamed mean 1Qs of 79.02 and 72.70 as
compared with mean Qs of 100.51 and 97.91 achieved by white children from
) counties of the state. The two means for each racial sample are for the first
and second grades, respectively, the h|%1her means having been secured by the
f|_rst-rqrad_e children. The differences between the colored and white means’ were
high }é significant at each grade level as indicated by the very large t's of 225
and 324, As will be noted from the table, the first-grade children were
the mare variable in their test gerformance, and the coloréd less variable than
the white, E)artmularly In Grage 2 _ _ _

An attempt was made to test all children entering the first grade of the

_“Lambeth and Lanier reported their colored Ss to be the more variable. In addition, a
difference of less than 0.20 was reported by Tiber in one comparison.
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St. Louis public schools jn 1924-25. As will be observed in Table 3, the median
1Q of the colored was eight points below that of the white entrants. Although
N0 measures of variability"were computed, the ages of the children were reported
as ranging from five to tén Years. In "both Tacial rouRs the younger pupils in the
grade obfained the higher 1Q’s, “We must assuime that gnly the bnqhter 5-year-
0lds are allowed to_eniter school and that children entering school at the ade of

e|ght or later are, in general, those who mature at a slower rate physically” and

m ntallfy, and who are believed to be incapable of taking up™ school “work
successfully at ayou\t}gerta e.” (1925, p, 51)
es

Included in'a irginia testin pro%ram were thousands of pupils in
Grades 1-12 sampled from five zones of the stdte_in proportion to their numbers,
Amang those examined yere 65 colored and 1477 wh|}e children in Grades 1and
. Cavins, presents a distribution of mental aqes or the first two grades &
determined by Pintner-Cunningham. For the colored, the median mental ages
are 54 and 6:10; for the whites, the corresponding mental ages are 6-2 and 7-8.
Since Cavins included the median chronglogical ages for the colored and white
at each grade, we have estimated the median™lQ’s a3 a gj_rommately 75 and 88 for
the &.o_lored_and 93 and 97 for the white, dSs avins pointed %ut that the school
conditions in the areas tested were deci edIX inferlor for the Negro pupils—
Parncula_rly I the case of school buildings and equipment, concluding “. . . .
that environmental conditions not only affect school work but reflect themselves
in the mental development of the children concerned.” (1928, p. 143) L
In contrast to the [esser educational advant %es noged by colored pgplls in
West V|rg|n|a as descrined. by Cavins, Tanser (1939) pictures” the Kent County,
QOntario Schools as not being separated, the colored and white s;ttln? side P{
side and being afforded the same classroom privileges, In endeavo_nr;g,, 0 test a

colored children present in Grades 1and 2'and & “large as possible” sampling
of whites, Tanser examined 54 colored and 155 white pupils. The median 1Q
on thefse children securgd from one urban ?nd six rural schools were 97,59 an
8283 for the white and colored, respectively. Wnen the scores were separate
according to Grades 1 and 2 the)az were found to be, respectively, white, 100.13
and 93.75; colored; 85.50 and 79.50. When the grouns ire divided 1nto urban
%1% rgrr]%l,thg 3ré1ed|ans of the white became 9841 and 92.0; those of the colored,
The remaining four studies will be described briefly since the numbers, of
colored tested varied between 41 and 82 and the children e%t_ed Were not mtendﬁd
to represent a city, county, or state, All of the colored subjects includea in the
research of Koch and Simmons (1926), Hirsch  (1926), Feacher (1947), and
Nicholson (1949? were Southern_ urban children in” Grades 1 and/or 2. Where
the m?thod of selection was mentioned it was described as unselected, regpresen a-
tive of the school, or “all present,” except for Grade 2 in Nicholson’s study (as

“About 7.55p0ints separating the ¢ and w rural %roups and 19 points separating the ¢ and w
urban groups. See comments on Tanser’s work, pp. 63-70.
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will be seen in Table 3). All of the results were given in terms of 10, except those
of Koch and Simmons; these authors reported the Austin and San Antonio &
and 9-year-old white s to have been significantly superior to the colored of the

same.aoes. . . . .
ﬁge Nashville colored sam;;le, according to Hirsch, achieved a mean 1Q of
80.6 in contrast to a mean of 97.8 earned by the Massachusetts mill town white
children %f the same grade..

Feacher reports & median 1Q of 95.83 and a range of scores from 59 to_133 on
the Pmtn%r-Cunnmqham glven t0 C Ior?d children”in one Jacksonville, Florida,
school. The occupations Of all of the Tathers were stated as nelonging In the
range of skilled to unskilled labor, L

Finally, Nicholson tested first- and second-grade colored puglls in one
elementary school In Trenton,. South Carolina. Ithouglo_ she tested the samg
children four times with the F’mtner-Cunnmgham test, fwice with Form A an
twice with Form B, we have recorded only the results of the first testing. As will
be observed in Table 3 the mean 1Q of children in Grade 1was 85; in"Grade 2
1. The latter is, robabl% not rerPresentatlve of the second-grade children in the
Trenton school since it is based on only thirteen cases.

Otis Primary

The Otis Group Intelhgen_ce Scale, Primary_Examination, Forms A and B
was designed for children it kindergarten and Grades 1 to 4. It contains mght
subtests: followm% directions, _pictlre association, picture completion, maze
fracing, picture sequence, similarities in pictures, Synonym-antonym  (simple
words). and. commn-sense judgment. Norms are furriished for age and rgrade,
but rellablllty coefficients are not given in the Manual. (Garrett and Schineck,

18’5 on the Otis Primary were not determined for the Southern children in
the research reported bY Leggett (1921), Peterson 192?2, Graham (1926). and
Peterson and Telford (9_30)|. he Wil |n([1ton, North Cérolina, colored sub{ects
(LePgett) scored progressively lower than the whites at each, of the four critical
age-evels compared, the author estimating the former’s efficiency on this test to
be from 80 to 8l Per cent of the latter’s. The amount,of overlapping at Age 10
\f@% 30 per ctent; at Age 11, 15.9 per cent; at Age 12, 16.3 per cent; and at Ade 13

6 per cent,
he Wilmington and Elizabeth City, North Carolina, groups (there may
h_ive peen some duplication %f subjects from Wilmington) examined by Peterson
likewise scored lower than the wiijte subjects with Whom they were Compared
as Indicated by the fact that their median was surpassed by 75 per cent of
whites from thé same communitjes. At least a part of the difference was attributed
by Peterson to the inferior environment of the colored children. The St Helena
eroulp tested mych below. the white norms and likewise below the means of the
egro children in the United States. As will be seen from Table 3, the medians of
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the St. Helena children at_the older age levels, ie. 11 to 14, were all below the
Otis norms at. the a%e %f ! tYears. The copsistent fow sc(?rmgi of the St Helena
Negroes In various tests has Been reported by Peterson_and Telford, but attention
must be called fo the relative primitiveness of the islanders (in 1930), to the
fact that some of the Negroes speak the Gulla dialect, and to the miserably poor
schools (the exception being the Penn School). That the children were tested by
a Negro psychologist is of little consequence in view of these obvious handicaps.
raham’s s_tud){ included more than 1600 Atlapta colored school children
who were principally in Grades 2 to 4 %Pub.HeaIth Rep., 1926) Her subjects,
A,?e8to 0, scored"from 7 to 9 points below the norms preparéd by QOtis, the
differences bem? 5|?n|f|cant at the one per cent level of confidence. At 11 years
the difference still Tavored the white norms, but was less than that at the 8 to
10_aqe %rou s, However, at the 7-year level the col?red mean was a fraction of a
point above the white mean, and at the 12-year level it was aboyt one. Pomt
ahove the mean of the whites. Graham accourited for the apparent inconsistency
of her results at the 7-year level by the difference in the grade composition of the
Atlanta group and Ofis’ groups. ‘In the former, the Neﬁro grouzn, less than five
Evr_cent of the children tésted were in the fws% ?rade whereds 3 Rgr cent of the
ites were in Grade L Presuma lﬁ/ more of the duller 7-year-olds among the
Negroes were not tested than was the case with the whites,”since 7-year-ofds in
the” first grade may be presumed to score lower on an intelligencé test than
1-year-oldS in Grades 2 and above.

Graham interpreted the higher sc_oringa of the 12-year-old Negroes as com-
P_ared with the norms as follows” In Otis™ data there wefe 240 10-yéar-olds in the
Ifth grade and 306 10-year-olds in Grades 1-4 At 11 years there were 127 5 in
Gradés 14 and 135 in Grade 5; there were 135 12-year-olds in Grade 5 and 70
of them in Grades 14 On the other hand, Graham’s data show 328 10-year-olds
In Grades 14 and 83 10-year-olds in Grades 56; 215 11-year-olds in Grades 14
and 180 in the fifth grade or above; and 211 12-year-olds ‘in Grades 1-4 and 246
12-year-olds above Grade 4. “If these two lots of data may be taken as. typical
school retardation is more prevalent among the Negroes; the average Whité child
of a %ven age Is more advanced. in school than the Colored child of the same age;
and The retarded colored child is a more normal racial representative than is the
retarded White.” ép. 2763) Accordingly, on the Otis Primary, white children of
10 y,ee}rs of age and older wh? have not rogressed beyond the fourth grade are
toointerior t0 be used as racial representatives.

Calculations by the reviewer from Vemnon’s 0(_193_6) 1Q distributions of
colored and white Children of Grades 1 to 4 in two district schools in Musko%ee
County, Qklahoma, indicate the median of the Negro group to be 921 and that
of the'white group, 111.1. Analysis of his data shows, furthermore, that while the
median 1Q0f the white groups at each qrade remained relatively constant, those
of the colored children dopped _ba/ elght or more gomts after Grade L Vemon
did not account for the decrease in 1Q”of his colored Ss; nor did he explain the
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difference between the colored and white medians except indirectly when he
observed that there were more colored children enrolled’ per teachér, that the
colored teachers averaged lower salarjes than the white teachers, and that the
white children had an“average of 14 days of absences from school during a year
as compared with 3L days of absences for the colored children. In “gengral,
however, as contrasted with Bruce’s rural groups, the children studied in
Muskogee County lived in a relatively prosperolis community, the land extendin
Into the rich soil of the Arkansas River hottom. In addition to farming, some 0
the parents held djobs in the oil fields and in related industrial occupations.
Verrion consicered the two racial samples_to be more nearly equal in opportunity

in Boynton than in many other communities within the stafe. o

Adler (1925) analyzed the mtelllpence scores of over 11,000 white children
from one Northern and one Southern county In Illinois and the intelligence
scores of nearly 1200 colored children from™ the Southem county. The™ Otis
Primary Examination had been administered to all S present in Grades 1to 3
and thé Ha gertg DeIt%Z to those_in Grades 4 tq 8. The results of the two tests
were not separated by the author. The urban white children in Northern [llinois
had a median 1Q of 1033, the rural whites in this county, 95.2. The median, 1Q
of the urban whites in the Southern county was 96,6, that of the rural whites,
85.8; whereas the median 1Q of the urban Negroes in this Southern county was
718, that of the rural Ne%roes, 759, The rural N%groes were accordingly ten
points below the rural whites on the averaﬂe, and the urban Negroe_s wehre
about 19 points below the urban whites in the same county. In discussing the
Pintner-Cunningham test results we noted that Tanser likewise found Tural
N_%groes to approximate more closely the scores of rural whites in Ontario than
did” the urban Negroes the urban whites. It seems probable that in Southern
I[linois as in Kent County, Ontario, the environments of the groups of country
gmg{gﬁ were more alike’ than were the environments of the groups of urban

Ildren.

Kempf and Collins g929) compared the Otis Primary and Haggerty 1Q of
399 Southern Illinois_urban and rural Negroes with those of 677 urban and
ryral white children. The whites in these comparisons were all sons and daughters
of unskilled laborers and farmers. As will be noted in Table 3 the urban clored
median 15 155.1Q Pomts below that of the urban white children from unskilled
Iab_orm? families, the rural colored median anout 13 points below that of the
whites from unskilled rural families and eight points below that of the whites of
the “farmer” group. While the colored medians were below those of the whites
in the various co Ipar_lsons the authors do not necessarily attribute the lower
colored scores to a racial djfference: they indicate that the white children of the
unskilled laboring class might have more economic and social advantages than
the colored rqrou as a whole, regardless of occupational classification.”
the 15 studies which made use of either the Otis Group InteIhgzence

Inall o
here-

Scale, Primary Examination or Pintner-Cunningham Primary Group Test,
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fore, the white groups surpassed the Negro children with whom they were
compared.J

Myers Mental Measure

The M;{ers Mental Measure, a test probably less weII known than, the
majority of the tests employed in comparrn? Negroes and whites, is Brrmarrly a
nonIrngurstrc test, including such items as: following oral directions by drawing
Irnes with a pencil, drawrng In missing parts in a picture completion tést, under-
rnrng objlects that are similar among”pictured items, and indficating simifarities

Y Under rnrn? the four that are most alike. ExceBt for the New York Cit
grouso Negro and white boys tested on Myers by Peterson and Lanier (19292
Il S5 were examined in the South. Median or mean scores were given and th
percentages of overlap rn were somtimes included; however, none of the com-
parisons are In terms of |

The 7-year-old coloréd children examined by Peterson {1923) in Nashville
were slightly more than two_points below the medrans of the white children
tested 1N thie same city, in Red Bank, and in Shelb g County, Tennessee: the
0 ear-old co ored chrfdren were srgnrfrcantly rnferr [to the medians of the
whites, the col ore median ern the white

he research of Sunne 19 d) rncluded more than 2000 Negroes and whites,

Proba from New Oreans an vrcrnrty, very few of the subjects being from
he Rro essional class. At each age level the colored children scored” lower
on the avera?e than the whrte chrldren but the difference was Ieaét at the
youngestage ested, re er ears At 8 years, 40 per cent of the colored equaled
or exceeded the median whrtes Whereas at 9 years, 23 per cent of the
colored equaled or surpasse t e median of the whites

Koch' and Simmans (1926? tested 613 Negro and 594 white children living
in the cities of San Antonro El Paso, and Austin, Texas, and 617 white children
living in rural areas,of this state. At each of the Seven a%re levels the ci whrtes
surp assed both the City Ne/%roes nd the rural w hites b a arge margin; teur an
coIore means, however ereaovetoseo the rural whrtsat ur of the age
levels. 1t is apﬁarent from Table 3 that the urban-rural differences are as great
as or greater than the white-colored differences on the Myers Mental Measure.3*
The authors considered the possibility that there may be"more ruthless elimina-
tion_of the colored from the city schools hecause of scholastic and intellectual
Inefficiency than Would be the cayfe with the rural whrte?

Peterson and Lanier (1929) tound the samRe of .colored bays in New Yark
Cit yperformrn% about as well gn the Myers as the white sample in this city, with
44 per cent of the colored equaling or surpassing the median of the latter group.d

3In four of the studies the white group used fox comparative purposes was the normative

rou
! pNot true of the National. On this test, both urban and rural whites were superior to the
urban colored. See Table 4.

“These boys were also tested on the Yerkes-Bridges-Hardivick Point Scale. See Table 2.
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Both of the New York City groups scored above the Nashville Negroes on this
test: however, both of the New York City groups were definitely interior to the
Nashville whites and to Myers’ norms.

_McGurk E21943) reports the results of Myers Mental Measure as given to 890
white and to 561 colored children in Richrond, Virginia. A random sampling
of the city’s public school po_PuIatwn was secured by Selecting every tenth name
from alphabetized lists of children in Grades 4 to 8°As will b& noted in Table 3,
large and 3|%n|f|cant differences were obtained between the average scores at each
grade. The Colored children of Richmond scored below the Myefs norms as well
8 below the Richmond whites,

The results of the I\/I%/ers Mental Measure, therefore, appear to favor with
some con |sﬁency Jhe white children over thqb.f.olored In the same localities
In fsomeo the studies neither measures of variability nor EI nificance of obtained
differences were given; however, judging from the size of the samples, the amount
of the differenceS, and the percentdges of overlapping, it would seem that the
differences are significant, except for one age group_teSted by Peterson where the
number of white” cases was 26 and the New York City group_ tested by Peterson
and Lanier in which about half of the white garents Wer foreqn-born. The rural
white children of Texas compared somewhat unfavorably with Negro children

from three large Texas cities.

Haggerty Delta 1

The Haggerty Intelligence Examination, Delta 1. designed for Grades 11to 3,
consists of five nonverbal and one verbal subtests; following directions échtures)
copying designs, picture completion, picture comparison, symbol-digit, and
word comparison. Since the Jast two of the subtests employ numbers and words,
the test s not considered suitable for children just entering the first grade. The
score IS in_points with norms given for a%% and grade, The reliability of the test,
as determined by retesting a group of 200 children in Grades 1A fo 2A, is .79,
(Garrett and Schneck, 1933, pp. 92, 94)

The small [qroup of colored children in Elizabeth City, North Carolina,
examined by Peferson (1923), ranked below the white children of the same city
on Haggerty Delta 1. The difference is marked at the age of 7 years, the only age
level Which'should be considered since the children were in the first grade and
onlg two colored chﬂdrin t the age of 6 were tested, Peterson referfed to h|3
colored group as Normal School Negroes and described them as being a selecte
group In"mental ability.

. The St Helena colored children scored much lower than the Elizabeth
City Negroes on Delta 1. As is shown in Table 3, the St. Helena Ss at Age 10
did about as well as the Elizabeth City Negroes at AgLe 7 and the Elizabeth™ Cit
whites (27 cases) at Age 6. The Haggerty results, like those of other tests ad-
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ministered to them, indicate that commonly used mtellqence tests are poorly
adapted for use with the St. Helena children. As was 10 be expected these
children earned very Jow scores on the. Digjt-Symbol and S¥mbol gt tests,

Mare than one third”of the subéects tested madle Zero scores on these substitution
tests. (Peterson and Teltord, 1
D raw-a-Man
Reportmg on Draw-a-Man_Test as adm|n|stered t 13 Negr chlldren |n
three cities of Loulsiana and Tennessee, the author o the test 1?Goo enougn

1926) qives an obtained mean of 78.7 on’ these subgects in Grades 1 to 4.4) Sixty-
nine eﬁro children in Grades 1 to 3 who weré living In various California
cities achieved a mean |Q of 858, From Table 3 it will be noticed that the
Cahf?rma whites, the California Negroes, and the Southern Negroes were about
equal %vanable on this test.

St. Helena Negroes made their best showmgl on the Draw-a-Man Test.
Accordmg to Peterson and Telford 59303 the mean 10°s ranged from 60 to 98
with a “Welghted average 1Q™ of 79, None of the nine agé groups, with the
exception of the five-year-olds, secured an average 1Q of more than 804t On the
assumption that this test Is_ considered to bg less subject to enwronmental
Influences, the Draw-a-Man is sometimes gre ferred b}é ]psychologfsts to oth er
measures when they are testing d|fferent racial rou S eena results
glve some support to this hy] ;[)]ot esis, not ong ecause these island N groes
amed their Nighest scores on this test, but also because their mean 1Q proved to
EM‘?SH““' to that obtamned by Goodenough (1926) on” Southern Negro

The Iar%e stratified sample of 1800 Negro school children_from the South-
eastern states |1 eW|se (ﬁ)er ormed. more satlsfactonly on the Draw-a-Man than
they did on the Stanfor Bmet Lindner (1962) reportedamean |Q obtained on
these elementary school children to be 91 on'the Draw-a-Man, 10 points above
their own Stanford-Binet mean (Kennedy, Van De Riet, and W |te 1963) and
ahout 10 points below Goodenough’s whiite mean (Table 3 ? nexam|nat|on
of Lindner’s frequency distributionis shows that 29 per cent of the Negroc ildren
overlapped the mean of the normatlve roup, _ﬁer cent earned 10°s below 70,
and one er cent achieved 1Qs of 140 or h'ﬂ er S|%n|f|cant ifferences in
Draw-a-Man were found to obtain between the three typeS of countY 2., metro-

gr%ltg%urban and rural, the mean 1Q’s for these being respectively, 949, 910,

“For comments on Draw-a-Man test, see pp. 24-25.

“Only three S tested at Age 5.

“Not a culture-free test however (Goodenough and Harris, 1950).

“For_a brief description of the experimental design of these two research projects see
pp. 20, 25 and pp. 41-42.
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From Table 3 one can easily observe a drop in mean 1Q from 1018 at 7
years to 67.7 at 13 years. Altholigh not noted In the table, “there were fewer
Cases at the age extremes, particuldrly above 11 years. There seems to have been
some selectivity of six- and seven-year-olds also,” since at Age 6 there were 227
cases; at Age 7, 243; at Age 8, 302,” the number of cases from § to 10 being ve
similar, Even in the age tange from 8 to 10, however, there is a decreasé of
1Q [pomts. B% Includin _thF norms on white sampI%, Lindner enalbles Us to see
that a decrerent in 1Q"is found not only among the Negro sample studied but
also amonq Goodenough’s validation sample. HE concluded that' the downward
trend s not a function of race, nor is it due to some form of economic deprivation
as claimed by Goodenouqh44b_ut rather a function of an error in Goodengugh’s
Prescgbed method of ca cu,Iean MAhscores from |t]em scgres. Lindner folind
hat, cor(]]putm new weﬂg ts"for the conventional Goodenou h_erlgﬂhts or
scormg, and recomputing the MA, he was able to make a substantial Improve-
ment In the correlation With Form L-M of the Binet, i.., .67. In using revised
weights the mean_ 1Q drops to 831, the drop bemg_due to weighting procedure
designed to optimize the prediction of the Stanford-Binet 1Q.

Detroit First Grade

The Detroit First Grade Intelligence Test, in the original form, consisted of
ten tests: information, similarities,”memory, absurdities,” comparisons, relation-
ships, symmetries, designs, countm% and directions. According o Garrett and
Schneck (1933, p. 92) the author Tid not give the reliability”of the test. The
reliability coeffiient of the revision of this test, however, ws found to be 91,
The validity of the items of the revised test was getermined by com arlnP the
Percentage Of passes In three groups of children: bnght, average, and qull" and
then selecting only those items in the final test which showed a satisfactory
increase in performance . of passes from dull to bright group, A correlatiop
poeBﬁlmentl%gg?G vvlagﬁbtamed on 116 cases with Stanford-Binet, 1916. (P. Cattell
in Buros, 1938, p, L
Koch and glmmogs (1926) found about 77 per cent of the 78 white children
tested In_San Antonio, Austin__and EI Paso scoring above the median of the 128
colored. Texas samples on the Detroit First Grade Test
_ Ellis (1947), usm_? the revision of this test, reports a mean 1Q of 87.16 on 64
first-grade colored children Ilvmg In Baton Roufqe. The range of 1Q’s was large,
particularly at the lower end of t escal?, e, L {0 116, .

I an early study, Berry (1927) analyzed the resulis of the Detroit First Grade
test which had bee énven to all pupils entering the first grade in the Detroit
public schools in 1920. Scores were separated intd three catégories: the superior,

~ “Nor presumably primarily due to selective factors operating at Ages below 8 and above 10
in Grades 1-6, suggested by the reviewer above.
“These Ssalso tested on Myers Mental Measure.
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the avera%e, and_ the inferior. Four hundred forty-three colored children were
tested, and, as will be seen in Table 3, a smaller percentage of them scored in
the superjor %roup and a_sl|ghtl¥ larger percentage scored inthe inferior group, as
compared with whife children from English-speaking homes. The white children
from forelgn-_sgeakmlg homes had a greater percenitage falling in_the inferior
group than did the Negroes, all of wiom came from English-speaking homes.

Dearborn A

Dearborn Group Intelligence Tests, Series 1, designed for children in
Grades 1 to 3, is nonverbal except for directions and a knowledge of smjgle
counting. 1t Includes: dwecﬂons,_drawmg_ and_counting, simple ‘information,
everyaay knowledge, and substitution learfing, \alidity of the ‘scale is given in
terms of correlations with stanford-Binet, 1916, the coefficient being .84 for
first-grade pupils. Reliability coefficients, determined by correlating odd and
even_items, are between .80 and .90; when determined by the retest method the
coefficients range fr?m 63 to .88, (SFreeman, 1950, pp, 191-192r)| AccordmgC 0
Freeman, SerieS | of Dearborn, in use since 1922, has been found to have Con-
siderable usefulngss i educational Iproblems concerning groups of pupils.

On Dearborn A the 101 Nashville colored subjects earned a mean 1Q of
79 which placed them 18 points below the mean of the Massachusetts mill town
whites of the American-bom parents. (Hirsch, 1926) Thirteen of the 14 nation-
ality groups of children of foreign-born white parents living in_the mill towns
securéd mean 1Q’s which were™ above the Nashville mean. Only the Ss of
Portuguese parents averaged below the Nashville Negro mean.

he highest scorm%Negro group on any of the nonverbal 1group tests was
that examined in the District of Columbig by Long (1933). The 100 Negro
Washington-born children from underprivileged communitiés and in the 3A
%ade achieved 31 mean [Q of 102 on Dearbori A, This mean is consistent with
e very favorable showing made by tnese same children on the Stanford-Binet,
1916, the Pintner-Paterson, and the, Kuhimann-Anderson. We have already
commented upon the method by which Long selected his subjects. No white
children were included in the Washington study.

Minnesota Paper Form Board

. The Revised Minnesota Paper Form Board is a test which regroduces in
Prmt_ed form the same type of problems as those presented by form boards. The
est is des%gned to medsure capacity to visualize and imaginally manipulate
%eometnc orms. Reported resgarchindicates that this papér form hoard test
as @ moderately good correlation with %ualjty of mechanical performance and
a moderate to fow correlation with sliccess irf descriptive Ggeo etry. (Freeman
1950, E) 276? According to Drake, 1t is no longer consicered a good fest of

2(0). K I
general intelligence, (in Buros, 1949, p. 259)
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Bean &1942) gave the Minnesota test to 49 colored S5 in the eighth grade of
the Baton Rouge public schools and reported the mean to be at the' twenty-third
E)e_rcenule of thie white norms, Bean ofserved that “Af least we can be sufe that
his group as a whole Is inferior in ability to do the kinds of thinking called for
on hoth tests, whether language is required or not.” (p. 348) 4

Army Beta

..The Revised Beta Examination, intended to serve as a measure of general
ability in the case of relatively illiterate or non-English-speaking stibjects,
includes, the subtests of: mazes, SKmboI-d|g|_t combinations, pictorial complétion,
%eometnc_ construction, number checking glcture absurdities, and object similari-
ies and differences. Vahan of the revised Beta [s given In terms of the correlatjon
between its point scores and Stanford-Binet 1916 nental a?es (.78). The reliability
of the test as determined by correlation of odd-even items was .987; but for
test-retest, the coefficient was .77. Freeman (1950 pp. 197-8) concludes that the
%erta%hgnrﬁy be used to supplement verbal scales but should not be substituted

The Revised Beta was one of two mental tests administered to all colored
boys In the_seventh grade of the B. T. Washington HIPh School In Montgomery
Alabama. The mean [0 of the 96 Ss was 91.75'and a farge standard deviation, of
17.88 was recorded. The range of scores, from 48 to™ 112, indicated positive
skewness. (Lewis, 1947)

Pintner Non-Language

The Pintner Non-Language Mental Test, designed for Grades 4 #o 8,
consists_of six nonverbal tests:” imitation. of movement (an adaptation of the
Knox Cubge Test for group gurposes), digit-symbol easy ,Iearnmg, digit-symbol
hard learning, picture complétion reproducm? reversed” figures, and picture re-
construction“of picture sequence. The reliability of the test’is reported to be .79
g)éhﬁggkreltg% me§50d, based on 201 children, Grades 4 to 6. (Garrett and

The Pinthgr Non-Language Test was Rliven to groups of children bg Bousfield
é1932 and Tanser (1939)” Thie Chicago Negro children from Keith Elementa
chool (Table 3) scored cloge to the ‘white” norms. They were described as !
points below normal mentality”. Actually theY came much closer to the white
n?rms on this test than they did on a verbal test# In general these children were
O an Inferior soclogconomic Status.

“Test involving language given to these Ss was the Otis S-A, Intermediate Form. Woods
and Toal (1957) found £20 Negro adolescents to score lower on subtest 4 of revised Beta (Paper
FOW Bloard) than a group of whites matched on total Beta score. Difference was significant at
01 level,

40tis S-A, Intermediate Form.
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Tanser tested 102 Negro children and 387 whites from Grades 3 to_8 in
Kent Count{Y and reported the respective mean 1Q’s to be 95.25 and 110.87; the
s, 1330 and 1903, The urban and rural grougs_ were sepr%rated in order to
compare racial samples of very similar socioeConomic status. The medians of the
urban white and colored were respectlvel(y, 109.76 and 94.81: the corres?ondmg
medians of the rural white and colored groups were 1105 and 9667, “The
Important fmqu Is, however, the compdratively small extent to which the
Negroes ‘overlapthe Whites, whether the environment be rural of urban. In the
Pintner Non-Langu_a%e Mental Test only 10 per cent of the rural Negroes reach
or exceed the median of the rural Whites, while onlg_ 14 per cent of the urban
Negroes reach or exceed the median of the urban Whites.” (pp. 119-20)

Chicago Non-Verbal

The_Chicago Non-Verbal Examination, designed. to measure the nonverbal
aspects of intelligence from Age 7 upward, may be administered either orally or by
pantomime. Four criteria were employed to”determine the validity of the, test:
correlation with chronological age, comparison of normal and “feebleminded
children, the normality of the_ distribution of scores, and the correlation with
other tests. AT far as can be gud ed from these crlienﬁ, the test fseems to e
reasonanly valia. Reliapility Coefticients obtained b%/ the sPht-haI and retest
techniques on groups with ranges of 2 to 6 grades in School placement vary from
800 .93, (Bernreuter, in Buros, 1941, p. 138/)

Research on the comparative  intelligence of Negroes and whites by means
of the Chicago Non-Verbal Examination” has been undertaken in _Vlrglma, ang
Tennessee. Testing 890 white and 561 colored Ss, Grades 4 to 8 in_the city of
Richmond, all.of them having been selected by random sampling, McGurk (1943
found the whites to be sqmﬂcantly superiqr at every grade.& The Richmon
V\%hnes_ were found not to differ from"the published norms-according to an analysis
of vaiance. . .

S|mﬁar large differences between Negro scores and the white norms were
recorded by Lawrence 19512 and Newland and Lawrence (19532 In their survey
of the coldred school P pulation, Ages 6 to 14, in three Tennessee counties, I
his_unpublished Master's thesis, Lawrence gives the medians of 923 colored
children for each a%e level (Table 3} At the age of 10 years, Lawrence reports
that 14 per cent of his S5’ scores equaled or excéeded the white median; at gther
ages, from 4 to 9 per cent of the colored equaled or exceeded the medians of the
normative qrou_ps. The s's ranged from 9.86 at_the 7-year level to 1394 at the
12-year levél: five of the 7' (for A%e Groups 7-13) were between 11 and 12

In a subsequent publishet report, Newland and” Lawrence included the
subjects of the unpublished study together with a “representative sample” from

BThese Ss were also tested by Myers Mental Measure and Otis S-A, Intermediate Form.
Ssin Grades 9-11 included in Table 5.
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Knoxville, making the total number of colored examined, 1140. The inferior
performance of these children Is indicated by the fact that from 3 to 6 per cent
of them scored above the norms at the ages of 6 to 9; 10 to 15 per cent of the
children at the atI;es of 10 to 14 were recorded as exoeedrn the hrcago norms
At all agie levels, These Negro children scored not less than the equiv enA

vears helow the respective™age norms for this test. At Ages 11 to 14 the disparify
increased to three or more years. Unreliable drﬁerences were foun 0 exrst
between the means of the colored in the city of Knoxville and the Blount and
Knox county means, the respective measures being 65.85 and 64.00.

SRA Primary Mental Abilities

The SRA Primary Mental Abilities Prrmar rntended for chrIdren of a%es
50 7 years, contarns tests for five prima menta abr Ities; motor ability, perc
tual srzae ver al meaning, space, and qyuantrtatrve thrnkrng Prctures are 10 e
marked according to verbal instructions.”For example, verbal ability is measured
by tests in whrch the chrId shows his understandrn of word meanings, sentence
meanm?s and % P meanrng In |cat|n9 roproprrate a/sctures Motor
api rt smeasue drawing lineS co nectrng dots | araIIe ro The batter
Yre sa tota score, whrch 1S reported 0 gIvE a measure of the child’s gener
PeFarnrlngZa bility, and also scoreS on each of the five abilities. (Mursell, 1949,
Johnson (1954) ﬁave this test to 100 colored children enterrng the first
9rade of the Clarksville, Tennessee, public schools in 1953, The mean |Q was
eported fo be 8350 with a range of from 53 to 133 The lower intelligence
scores of the colored in thrs study Were attributed by Johnson to home deficiency.

International Group Rotator

The International Group Mental Test, des ned for krnder arten level to
adult, | 3 nonverbal: the relighil Ig/ of this' tes % ort alt method was
rePorte 0 be 97 for 112 sixth-grade or hans tere 13 rIrydetermrnedb
retest method on tesame rou was .78, (Garrett and Schineck, 1933 p. 2
Peterson and Lanier (1929) used the rotator forms of this test and reported
them to be entirely nonlrngurstrc both as t0 the directions Rrven and as fo the
situations presented; S5 were not even regurre to use roe clls, The sub ects’
reactions consist In turning a rotating cardboard piece in the form of a cross
until one of the four picturés or groups of pictures on it aﬂoears in the artrcular
relationship required and illustrated, Peterson and Lanier used onK ve of te
subtests: cube analysis, picture association, maze tracing, chtorra rhythms, and
picture narratives.” They tested unselected samples of 12-year-old white and
colored children in Nastiville. The medians on each subtest for each racial grou
are included in Table 3. All five of the differences were found to he significant,
vrrrtth] 10 hot 31 per cent of the colored equaling or exceeding the various medians
of the whites.
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Davis-Eells Games

The Davis-Eells Test of General Intelligence or Problem-Solving Ability
also referred to as the Davis-Eells Games) s developed by its autiiors after
they had analyzed a number of commonly used intelligence tests and found the
resulfs on all"types of test problems to Significantly favor the hrtqhest S0Ci0eco-
nomrcgroup %els Davis, etc., 1951& Believing that intelligence fests in general
mas terea Iarnrnq brIrt?/ of children of the lower sociogconomic classes, the
eveoe a new test h ? ?%e of which was t0 * attordteteacherameasur
of a pupil’s mental capacity, of his basic resources of reasoning, rnsrght problem-
organization, etc.” ﬁManua P ) AIthouqh the authors insist that the test
measures problem solving ability, according To Gujlford (in Buros, 1959, p. 462)
they presgnt no em?rrrcal evidence to su Rort this contention.

[n this %roup Intelligence test, no read grs required. the material being pre-
sented in pictorial form with directions expréssed ih colloquial Tanguage 1" re-
laxed atmosphere of a game rather than atest. The pictures are rélatively large
and drawn In semihumorous style assuming a familiarity with the comic strip and
“thus bound to handicap the Tess sophrstrcated children from the rural areas.”
ggrrrl Burt believed the method gresentrn tes*};] ir{ames t be an exceIIenJ

vice Wrt %/ounger and dul ercr ren. “B twrt British children aged 9 an
U war S better results are secured when fests of intelligence are rven quite
fran y as an internal examination in which every pupil s expected To take the
p(rBobItems sBerrousI and do hrs utmost to answer even the more difficult problems.”

urt, in uros

A number of sturﬂes indicate that 1Q’s obtained with the Davis-Eells run
lower than those obtained with other te(gts and that the test dr ferentrates 8
much between high and low socroeconomrc roupsas do the verbal tests which
It was intended to improve_upon. The relidbilit of the test computed. in one
study. was reported to be .79; validity was checked in two schools against the
Individual ratings of seven teachers and, against standardized achievement scores,
These correlations were then compared with the same validity criteria applied
to the California Test of Mental Maturity, with the results that the Davis-Eglls
was found to be the Tess valid a a predictive instrument. (Drake, in Buros, 1959,

461
,p Several psychologists {rncludrng Drake) have noted that some of the test
rtems ave tronP gmotrona loadingS wh rc may dverseyaﬁect the perf ormance

ne chil are these prctu es: (1) an ‘adolescent boy being spanked hy
his father, (2) three boys, lying in wait to beat up another”boy, 13) a big boy
being spanked for breaking & window, and (4) a qirl crying at the breakfast
tahle’because she thinks she has no Christmas presen.

In an attempt to determine whether or not the Davis-Eells tests would 8rve
teachers ins érht into the problem solving abrlrtres of children, G, T, Altus_(1956
administered a battery of tests including the Davis-Eells and California Test g
Mental Maturity to 184 fourth-grade children in Santa Barbara County, Cali-
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AUTHOR
DATE LOCATION
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“For results on Detroit Learning Aptitude and California Mental Maturity, see Tables

appropriately applied (Manual).

d‘/L-{uthos prefer term IPSA (Index of Problem Solving Ability) but say 1Q may be
tely dnphed
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THREE (continued)
NONVERBAL GROUP TESTS

RESULTS
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M .
o i
Range 5311

u 8?:9

Range -10
migl

Pa ué{ban %5

SC uz{ban i@g

SC rural 931

All c-w diffs sig.

Socioec N

b 1%’:334 3%%
g B A

105

COMMENTS OF AUTHOR
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TABLE
SCHOOL CHILDREN
AUTHOR SUBJECTS
DATE LOCATION N AGE GRADE METHOD OF SELECTION
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Fror results on California Mental Maturity, see Table 4.

"This numger |Bcludes gl} Pg Eh ‘ethnics” and 201 American white “nonethnics”, separated
in the author$s data but combined by reviewer.
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THREE (continued)
NONVERBAL GROUP TESTS

RESULTS COMMENTS OF AUTHOR
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AUTHOR

DATE LOCATION
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NONVERBAL GROUP TESTS

RESULTS
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TABLE
SCHOOL CHILDREN
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THREE (concluded)
NONVERBAL GROUP TESTS

RESULTS COMMENTS OF AUTHOR
iy
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Grade  Father Fat%er t
] present  absent
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comb 1357 20.12

5comb 92.84 8802 213
comb 1483 12.18

"t’s calculated by reviewer.

“Combined means, standard deviations, and the t% calculated b¥ reviewer from data in
authors’ Table 4. Only Ss from two Towest occupational classes included here,
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fornia. Her fmdmgs coupled with those reported by Havighurst (1953) suggested
to Altus that whatever gains the lower-class childrén make on Games as opposed
to other tests would be shght. Further, Altus, In discussing the validity of the
test, said that problems of test validation are nearly insurmountanlé if qne
accepts the assumption of the authors of the test that school %rades, readin
skill, and other measures of academic success. cannot be accepted as validatin
criteria gsmce these are strongly culture-bound). Since the authors seem to accep
none of the usual external criferia, it would Seem, according to Altus, that the
validity of the test must be taken on faith. Faith, in turn, Would depend upon
belief In_the reasonableness of the t%st problems, the care taken in the Iong
period of test standardization, and the extent to which one agrees with th

hars’ prepises. : . : :
o (Fﬁrgee a%ﬁ_g-EeIIs studies specifically relating to Negroes were made in the
states of Georgia, North Carolina, and” Ohio, réspectivély, on_small %roups of
sixth- or third-grade children. Furlow 511954) tested a class of 38 colored pupils
in Atlanta and’ reported a mean of 8142 a standard deviation of 14.65 and a
range of 53 1o 117, Queen (1954), in another Masters prolaect, obtained a mean
|00, 0f 848 and standard deviation of 6.2 on a group of 30 junior hjgh school
children in Apex, North Carolina, whom she described. as a ““selected ‘group of
sixth graders”. Love and Beach (1957) examined 110 third-grade Negro children
“in one_of the predominantly lower-class schools” of Cincinnati and secured a
mean 1Q of 825 on th|¥ 9rou ut did not report its v?rlab|l|t (T?ble_%?. The
?uthors also found qifferences hetween the mean performances of chil r_%_n of
ower, midgle, and upper socioeconomic levels which were statistically significant
on the Davis-Eells Ganes, even as on the Kuhlmann-Anderson 4 _

These three studies are similar in that their experimental designs were
relatively simple and stra|g|htforward, each group was in a single grade and in a
single city, and the mean 10’ obtained we(e b?t een ?l and” 85" We will ngillv

examing the experimental designs and results of three Targer and more com
cated weces,of research In which the Davis-Eells was one of"the tests employeg,
The objective of Tate and Voss (1956) was to determine, the extent to which
race, residence, and sex influence performance on the Davis-Eells as compared
with the California Test of Mental Maturity.3) These investigators selected for
their subiect% white and colored_chi|dren in Grades 4, 5, and 6 from urban and
rural areas of Pennsylvania and South Carolina, AccordmgIY, the respective towns
of Havertown and” Coatesville were chosen to provide” the urban white and
colored_Ss in Pennsylvania; the cities of Orangeburg and Columbia were elected
to provide the urban white and colored of Suth Carolina, respectively; whereas
both white and colored children were drawn from the counties of Ricimond ang
Orangeburg to represent the rural dichotomy in South Carolina. The Pennsyl-

ABtatement based on other part of authors’ study in which ¢ and w were undifferentiated.
"“The part of the research dealing specifically”with this test will be discussed in the next
section of this chapter.



SCHOOL CHILDREN 113

vania sam‘ples consisted of 177 whites and 122 Negroes, the South Carolina urban
samples, of 184 white and 115 colored, and the South Carolina rural samples of
118 wh|t? and % colored. In addition, the authorB hopf% 0 %ecure comparable
groupso rural, colﬂred and white Pennsylvania Ss, but, at ou thec){]_hgd 0cated
nd tested their whites, they were unatile to secure rural colored children from
thls_statﬁ._tConsequentIy, thé reviewer has omitted the data on the rural Pennsyl-
vania whites,

. The two mental tests were administered bg/ the classroom teachers to all
children rEresent N the 29 classes 5L or sections rmarkeﬁi for testm%, eleven of
them being colored. Although the authors report that neither the schools nor the
sections teSted were randonily selected they had believed that the schools were
Ea(;{lg representative of urban middle-class and rural schools, “but they might

e,

_qu eviewer was aple to gresent the data from this stud}/ gsee Tatfle. J)
Parncu arly the race dirferences aspects of It, by making various calculations
rom the authors’ Tables 1and 2 and usmg the Davjs-Eells Manual to transform
the raw scores Into IQ’s:_gl) all mean hronolo[qmal ages were presented in
months which we changed intq years; (2) all mean fest scores were listed separate-
%for each sectiop, evén withjn the same t)ége of schogl, and bg comblmng the
Neans we reduced The_%roups fr%m asmany a 1810 9; (3) varianCes were likewise
listed by class or section and these were thanged by the reviewer to combined
standard deviations, reducing these 18 variances to 9 s5, (4) the significance
of the differences between the racial grouPs In age and in mean test Score was
determined at each grade level, for each ge of 'school, and within each state;
and (5) the several mean scores were chané d into the more meaningful IPSA’S

will be observed from Table 3 the mean Qs of the white children in
the three grades of the Northern and Southern cities are very similar to one
another, ranging hetween 106 and 109 in Havertown and between 103 and 105 in
Orangeburg.” Similarly, the Negro urban samples from these states are ver}/ like
one dnather, ranging between the Qs of 85 and 9L in Coatesville and between
those of 83 and 90 i Columbia. The rural South Carolina whites, on the other
hand, scored approximately 10 points below the mean of the urban whifes,
whereas the rural South Carolina Negroes fell on the average about 20 points
below the means of the urban Negroes,

. In Pennsylvania, the Negro samples scored on the average from 16 to 21 1Q
points below the whites of the same dracle and state; in Squth” Carolina the urbar
colored ranged from 14 to 20 points below the urban whites; and in rural South
Carolin the colored earned scores on the average from 18 to 34 points below the
rural whites. In each of these nine racial comparisons the difference was highly
significant, the t'sranging from 451 to 13.06.

“35 classrooms if one included the six Pennsylvania rural white rooms.



114 THE TESTING OF NEGRO INTELLIGENCE

Clark (1957) hoped to determine whether or not the Davis-Eells would
enable St. Louis slum children to obtain higher 1Q’s than would the hrghly
verbal Otis.6) He administered both, tests to"361 Negro and 362 whrte schadl
children in the hi é;h fourth grade in each case selectrn? comlo lete class unrts
from. the segregated schools. |17 order to compare the mental abi tres of children
of different” socioeconomic levels he selected for his Negro sample: (1) 114
children of low status from, two Iargie schools in a district contarnrng slu tyﬁ
awellings, (2) 115 S of middle status from three large school disticts in t
midcity” area, and (3) 132 of high status from three schools “serving the hest
residential area of appreciable size avalable to St Louis Negroes.” Comprising
his white sample were: (1) 118 Ss of low status from three large schopls Servin
the downtown, river-industrial area %3 109 mid estatus 5°from five schoglS

cated In midcity white residentia en from six schools,
?I except ong In Yhe southwest part of t ecrty, de?ntr?sedastehrg -status group.

The schools in the Negro and white communities were selected on the basis
of a consensus reached by a committee of seven persons who had served as psycho-
logical examrners for the School Board and were we acquainted with the St
Lurs sen ?osan their pu ,ﬁ P” poPuIatr?ns The schools w rch had been selected
su ectrve yt IS commitee weeana ed ont asrso the following United

States Census dlata regarding the areas which teY served: (1) Income (asof 1949)
of families and unrelated individuals QZ ) month grental per cent of housrn
very inferior, (4) Eer cent of maeadu workers elow cra tsmen () per cent 0
fernale adult workers below ra tsmen 8me ian school . ear dpeted
for persons of 25 years ?ro er In stu rng Iarkstables givi n%] the range 0
these six characteristics for the low, mid e and r% socroecono rc groups one
5 rmPressed by the marked differences between the figh white and ﬁ coloreg
middle-class white and midle-class colored, etc. The author said that he did
not equate the socioeconomic factor of the Negro and white subgroups; but if
one were to m%ke such.an attempt from Clark® tables, the reyiewer would esti-
mate that the gh socioeconomi groug of the Negroes would be equivalent to
some p?r:ntf betwéen the low and middle socioecondmic groups of the whites but
nearer the former.

From Table 3 one will observe that the mean of the total colored sample is
%ofroxrmate 510 éaorn%s below the mean of the total whrte sample on thg

vis-Eells (ames and I the nominal %same socroecon%mr% levels are c%mpare
the greatest screRancy between the mean QS IS at the nigh level where the
difference favors the white group by 22 points. If it be true 8 the reviewer
surmrsed that the “high™ socioeconomic status grouP of Negroes (whose mean
1Q is 849 should be more fairly compared with"a status position of the W rte
group somewnhat above the low sqcioeconomic IeveI whose mean | 3/
bout 92), then this difference of erdht points may pe thought of as reRrese ting
the advanta%e that whites of reldtively low socioeconomic status have over
Negroes of about the same status level.
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Fowler (1959) stated that his purpose was to contrast conventional with
culture-controlled "mental tests by comparing pupil performance with race,
sociogconomic status, ethnic background and sex.2 I aadition to the Davis-Eells
test the researcher used both fofms of the Cattells’ IPAT Culture Free Tats
Scale 2, as well as three culture-controlled, measures of mental ability. The IPAT
constructed by Raymond B. Cattell and A K. S. Cattell, relies completely upon
eometric designs Tor item content, and consists of four tests; series completion,
!%s&l]fgcatwn, atrix or pattern completion, and the meeting of certain con-

Split-half reliabilities r_angm? between .70 and. .92 are reported for Forms
A and D combined; immediaté retests yielded reliabjlities in_the .80%, but retests
over a longer interval in one sample Correlated as low as .53, Factorial validity
of the IPAT test w%s determined from its correlations with a poal of mtelllgenc
tests, including both verbal and Rerformance types. (Anastasi, 1961, pp. 258-261
There are grotnds for claiming that the IPAT tests are relatively culture fair, for
no significant differences were discovered in the performances of American, Aus-
trt%han, Fretn(_:h, and Btrlush sam IIes.thTth%qe wegeﬂgh;ht[é dlfferer&t nO{ms in scl)_me
other countries hut It 13 possible_tha Ifferences were due to samplin
arn?acts. 8 Mac?artlane %nenﬁ In Buros, 1 §8 gp. 4_?—4 4) P
Fowler drew samples of 70 colored and 285 white children from 10-year-olds
attending the public schools in Detroit and Hamtramck, MIChI%an. Twelve
elementary schools were selected from_all of the magor ?eo ra% ic areas of
Detroit: two from the southwest, two from the west, one from the northwest
two_from.the southcentral, two from the northegst, and three from the southeast
sections; in Hamtramck, one school was taken from the northeast and one from
the eastern section. From these 14 schools, 442 pupils were originally selected
because they were horn during the year of 1944 however, the racords of 87 of
these children were excluded Trom the author’s data because of absences from
0N Or more of the serles of tests. _

To determine th? socioeconomijc level of the élplls,_the Warner, Meeker,
and Eells method of statys classification was used.” This methad, orlg_mal_l‘y
designed for white, American-born nonethnics, emp_loh/s three factors ‘in _ifS
classification: parental occupation, hous type, and”neighborhood ty9e. T0 find
a sufficiently Iarge number of Negro children for testmg, 67 of the” 70 members
?f thﬁ racial g%glp had to be Orawn from slum areds that were completely
ower-lower class. 3™ o

From Table 3 it may be noted that on a combination of the three culture-
controlled tests the total"white Michigan sample earned a mean 1Q of 10557

“The conventional differing most fundamentally from the culture-controlled in that the
former is verbal, the latter, nonverbal. The three conventional tests used were California Test
of Mental Maturity, Detroit Alpha, and Henmon-Nelson which will be surveyed in the next
section of this chapter.

_“Every S's home was visited by Fowler. He reported that no neighborhoods from which the
white pupils were drawn were thé equal of the Negro’s neighborhoods in over-all decadence.
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which placed them about 17 points above the mean of the total sample of
Michigan Negroes.% The 69 white children making up the lower-lower socioeco-
nomic (iroup achieved a mean I(% of 97.04 on a combination of the three culture-
controlled tests, or a?grommatey 95 points apove the mean of the 67 Ne([;ro
children of the Tower-Tower group: At the Tower-lower level, the mean 0 reported
for the whites on Form A of the IPAT wasonly four points above that of the
colored, whereas on Form B the difference in 1Q was aboyt 15 points. On the
Davis-Eells test. the whites at this socioeconomic level achieved a mean 1Q of
100, or about 10.5 points above the loicer-lower Negro mean.

In fing, a_total of 940 Negro elementary school children who have been
tested on the Davis-Eells Game$ eamed a combined mean 1Q of 83; the 11%
whites %NIth whom they were compared in three of the stud|esg achieved. a
combined mean of 101 This mean difference of 18 1Q points between the racial
samples was reduced to between 7 and 105 points when only the lowest
socioeconomic groups from each race were compared.

Otis Quick-Scoring Alpha

The Alpha of the Otis chk-Scorm? Mental Ability Tests, designed for
Grades 1A 10 4, may be given as a verbal or nonyerbal fest or both. The dis-
tinctive features of the (?mck—Scormg tests are their brevity and scorability; yet
the batteries show abouf the same Correlations with other intelligence tests”as
those ordinarily expected. (Mursell, 1949, pp. 158-59)

In using Alpha, Boger (1952) was primarily interested in determining the
effect of p_ractmm% on P_mton_al and geometric problems and fouzzles; accor_dm]gly
he administered the Otis Quick-Scoring Alpha,and a form of the California Test
of Mental Maturity beforé and aftera practice perjod. All white and cojored
chilaren from the” lower grades of one-teacher and two-teacher rural scnools
selected were tested. The mean Otis 1Q of the colored Ss was 84, the mean of
the whites was 90 (Table 3).

. Wade (19%4) hypothesized that ennch,mgI the pro?_ram of underprivileged
first-grade pupils would effect an jncrease in1Q. Selecting as sybjects her own
class” (housed in a six-room modern brick bundln%) In" a oIoref schoal In
Candor, North Carolina, Wade administered Alpha 2arly in the fall, and three
months later repeated the test. During this interval, her pupils — described as
mainly comln? from tenant farms and large. families, with parents averaging no
more "than elementary education—were rqlven costyme parties, had the” use
of manx toys s, well aS hogks on smﬁll tah e%,_ were taken on, tours of the Sﬁh00|
Pla_ntad e Fire House, had a playnouse which they painted, etc., all calculated
0 increase their intellectual and”social maturing. Afthough the children’s scores

“The statistics included in Table 3 result from the reviewer’s having combined the author’s
groups of boys and girls and his samples of Polish ethnics and white nonethnics.
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were more variable on the second testing, their means were found to be
unchanged,

Progressive Matrices

The Raven Progressive Mafrices Tests (1938-1956) consist of 60 matrices, or
designs, a piece of Which having been removed from_each the subject must
chodse the missing ﬁart from six or eight alternatives. The designs are grouped
into_five series, eac of which_contains 12 matrices of mcreasm? difficl
similar in principle, The earlier series require accuracy of discriminatior the
later, more_difficult series involve analogies, permutation and alteration of
pattern, and other Io%rcal relations. The tést is administered without time limit
and with very srmpl oral |nstruct|ons Retest reliability in groups of older
children and adults mo erate%/ omoqeneous in aqe varieS between .70 and .90
the reliability faIIrn? below these. values at the Tower score ranges. Factorial
analyses indicate that the Progressive Matrices are heavily loaded With a factor
common to most mtellrgence tests (identified with Spéarman’s g or general
factor), but that spatial aptitude, inductive reasonrn% erceritual ceuracy, and
other group factors influence test performance. — (Anastasl, 191, pp. 261-63

Higgins and Sivers (1958), usrng a_public-schogl Populatron of low socio-
economic status, proposed to'test. the hypothesis tha there .is no significant
difference between the Stanforg- Brnet %and an 1Q determined by the Pro-
ressrve Matrrces (co ored torm()j The authors Planne their research to include

% % Fsrn ra sltoS and. those children fr?m five 4th- %rade
casses of lic’sc oosservrn e lowest socioeconomic area of “a northeasterm
city”, Aswas reported in this ook, the authors found no difference in the mean
intelljgence of the colored and white sub{ects as measured by the Stanford-Binet.d)
On the Progressive Matrrces however he colored chrldreh eamed a mean 1Q
which wasa out 10 é)ornts below that of the whrtes the |fference being signifi-
cant at the 001 level of si nrfrcance (Table 3 gins and Sivers concltded
that there was no evidence found to su IJoortt ehypo esrs that social bias in the
verbal |tems of the Stanford-Binet depressed the °IQ below the nonverbal, non-
social g biased Progressive Matrices 1Q. In fact, they suggested, on the hasis of
their data, that the Progressive Matricés cannot be considéred as a test of ntelli-
gence or a measure of g, ut Is rather a measure of a specific skill

We have already mentioned the fact that in the several studies usrng
individual tests, where white and colored children were selected from the sam
underprivil eged neighborhoods, or where they were divided into groups accordrng
to the fathers occupatron or the socroeconomrc status of the family, the colore
average gﬁroxrmate points below the white 8rouBs Iri the research
utilizing nonverbal gr ug tests wherew Ite and colored subjects were selected
from the same neighborhoods, etc., the colored averaged from 7 or 8 to 15 points

"See pp. 4041,
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below the white means. Therefore, the finding of Higgins and Sivers of a 10-point
difference in the Progressive Matrices means of his groups is not unexpected.B
Sperrazzo and Wilking £1958) present an analysis of variance of scores of
Negro and white St. Louis school children on thé Progressive Matrices. The
normative data on the colored Matrices were based on Dumfries, Scotland, chil-
dren, Ages 7-11- a subsequent study of test scores secured on Rochester, Minneso-
ta, school children (Green and Ewart, 1955) indicated higher median at each a(T;e
roup for the American Ss. Sperrazzo and Wilkins attémpted to cross validate
e two sets of normative data with the testing of St. Louis school children.
Replicating %_except for size of sample) the Rochester sample for age and
grade, these inves |%ators selected 480 children, Age 7 to 11, one third of whom
%ame from an all white school, cine third from an all Negro school, anﬁi one third
rom a school of 60 ?.rcent colored and 40 per cent t?. three-level  socio-
economic status classirication, based upon occupation of Tather was employed:
1) professional and semiprofessional, (2) skilled, semiskilled, and clerical,” and
service, unskilled, or simply ‘labarer’, As may be noted in Table 3, very large
and significant differences were found with the socioeconamic (or occupational
status, age, and race variables. However Sgerra_zzq and Wilkins call attention to
thte fact that the test was not designed to |scr|m|nf1te racial differences but a%;e
differences and that It Is aﬁpare t from the Signiticant race by socioeconomic
status interaction and the third-order interaction that a restriction of the inter-
pretation of the race difference found is necessary. The measured differences in
scores between races are related to the age, sex, and socioeconomic status, “The
results cannot be interpreted, therefore,” as showing differences in intelligence
between the races tested here. The differences fotnd seem to depend pon
variations of the nonrace factors.” (p. 37 N _ _
Jensen 81959g indicates that Sperrazzo and Wilkins made an incarrect in-
terpretation of thé analysis and that the above conclusion is unwarranted. Jensen
noted that the most stringent test of the significance of the main effects is obtained
In their case, not by_usmq the residual {or within group) variance as the error
term, byt by mcludlnp all the interactions gm addition to the within group
variance) in“the error ferm. By doing this, Jensen concluded that in spite Of the
Isrtléﬁrs%fcté?l?/s between the variables, the race difference Is highly “significant
.Accepting Jensen’s criticism and following his suggestion that it would be
desirable to perform an analysis of varjance on the three socioeconomic groups
and to present the mean scores for each race within each socioeconomic group,
Sperrazzo and W|Ik|_n? 1959) ﬁresent statistical data mcludmg_ the mean "scqres
achieved by each racial group‘on the Progressive Matrices according to occupation
of father and the significance of the differences between the means. From Table 3
one may observe that not only was the white group as a whole significantly

“For reviewer’s interpretation of the Stanford-Binet results, see pp. 40-41.
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superior to the total colored group on this test, but that at each occupational
level the whites surpassed the' colored, the differences being h:]ghly significant
except in the case of the |owest groups (unskilled, service,and” Iaborér). The
authors remind one that the Negfo and White socioeconomic groups were not
equated as this term 1 defined I the usual treatment of social “classes and that
American Negro class structure and American white class structure are. not
directly comparable. The researchers were surprised, even <o, that a relative|

nonverbal performance test is demonstrably Sensitive to differences in- socio-

economic level. ] Thorndike Intell .
orge- | horndike Intelligence .l est

. Katzenmeyery pr_o%osedh {0 test the I pot’]em that 3|gn|f|_cant chanﬁes ogeur
in the m%asured mtelhgence_of N?%ro hildren after two y&ars in a racially mixed
public school. At the bEginning of the kindergarten year, the 193 colored ¢hilaren
averaged 19 1Q points”below the 1061 white_ children in Jackson, Michigan,
when”tested on Level 1 of the Lorge-Thorndike Intelligence Test. Two years
|ater the teachers a(lgam administergd the Lorge-Thorndike test, but Level 2
instead of L?vel , ﬁ-t e same children who ‘Were then. in the second grade
(thereby excluding children who were accelerateq and retarded, the translents,
and the' ansentees), Katzenmeyer (1_9622) reports that on the second testing the
whites were still Significantly Superior but that the difference was decreastd, to
14 noints, the colored having %amed 6.68 points on the average, and the whites
having gained 1.87 points ori the average. The mvestl%at_or’s explanation for the
S| mﬂcant!g 1:gre_ate gain on the part of the Ne%ro hildren and the contrast
petween his findings and those of other experimenters who have noted a tendency
for the Negro_child’s 1Q to decrease and for the disparity befween races to
increase with increase in age. is the presence of social intéraction among the
racial groups in the two-year interval. He stated that the Negro in Jackson has
fr%e aCCess to movies, most restaurants, parks, golf courses, clltural events, and
scnool, but that assimilation has not occurred ‘i housing, church membership,
community leadership, and social patterns. “Thus, for most Negro children
entry info"the raual(l]y mixed public school rngram represents the e?mnm% of
a period of increased social contact.” (p. 64) Katzenmeyer strongly befieves that
equalization of educational opportunity lies only partially in “integration” per se;
and that the basic problem of the school relates to the %md!ng and encouragmg
of the assimilative process. “It may be inferred that the sizé of the differénc
between the measured I(% of Negroes and whites will be inversely proPortmnate
to the degree of social freedont and cultural assimilation afforded the Negro

roup,” (p.71) . .

. E(atz@nmeber includes tabulated data for the 16 schools itemized separately,
such as: the number and Joe,rc?ntage of children In the colored and in the white
groups, the mean 1Qsand s's for the colored in kindergarten and for them in the

For a description and appraisal of this test, see pp. 27-28. For summary of Katzenmeyers
experimental design, see p. 28.
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second grade, the mean 1Qsand standard deviations for the white Ssin kindergar-
ten and'in the second qrade, and the like. From these tables it can be noted wrth
aminimum of calculations, that (1) at five of the schools there were 337 white bu
no Negro_children in the second grade (who had also been tested in krn er-
darten (Z%at five schools there were 368 white children and nine Negro children
ested " (with no more than from 1to 3 colored tested in a single school); and (3) at
six schools there were 356 whrte and 184 colored tested, and colored subéects rom
a single school varyrn% from 20 to 50. In other words, the tables reveal that all
ech t nine of the” 193 co ored suhjneots ] hhe r%search were present In but ﬂx
of the 16 schools where about gne third of the white supjects were enrolled. T
reviewer anaIyzed the data a liftle further—from the five schools that were all
\tmeltt?/v t eearnseanl at thg kénderparten Ievgl wa3311013?%7 andththe mean arnhrn
reentage gain hein rom the six schools tha
re a%d/ toneashrrdc Iore% éhosegthgt Includ daII except nine of (he co ored
tewhrtes averaged 99.38 in kindergarten and achieved a mean gain of only
0'1Q points (perCentage gain, .60 also) by Grade 2. The obtarned difference
hetween these two peroentages 18, 251, drvrded by the standard error of the
difference between the percent ges £, 102 results in a t of 246 which i
srﬁnrfrcant at the .02 level of corifidence. . This means of course that the whites
Who were experiencing no assimilation in the schoolroom made gains signifi-
cantly larger than thoSe white children who had been assimilated. If, as the
author su%gests the greater improvement in 1Q of his Negro subjects (as com-
g wrt whr\e sut)[Jnects and as fcomoared with, Negroes in_other citeq
fudies) 1s attributable to the presence of soclal Interaction between Negroes and
whites, would it not follow that the greatey rmﬂrovement In 1Q of whité children
In certain of his schools. (as compared with those in other schools) is traceable
to the absence of social interaction between the two rages
Deutsch and Brown (19643 report the studg/ of Whrte and Negro |Q drffer-
ences in relation to such variables as grade in cooI socroeconomro class level,
Preschool training, and presence of father in the home. Wrthout rndrcatrn1g the
ocale, the numbeér of schools surveyed, or the precise method of se ectron 0 s -
Jects within the schooI (5). the authiors state that the data had been collected on
cross sectional samples of 543 yrban public school chrIdren stratrfred by race, first
an frfth rade levels, and social class émeasure 2-point SES scale devised
by the Ingtitute for Developmental Studies, De artment of Psychiatr fy New York
edical College). The SES s an occupational scale derrved oth om restrge
ratrng foccu atron and the educatron of the mgrn readwrnnr and re dsa
werg ted index of these two factors for eao SU {ect The |ndex scores were
broken down into twelve levels and su seguent g grouped Into three, the
comparisons in this study being made among the three levels.B

“The authors designate Level 1 as the lowest group and 3 as the highest; however, the
reviewer has reversed this numbering, in accordance with the usual procedure of referring to
| as the highest class.
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The Lorge-Thorndike Intelligence Test, Level 1was administered to the first-
rade subjects and Level 3 to fifth graders, in small Prou s during school hours.
he authors do not give the number of white and colored children tested at each
rade, but do include the number of each racial group at each of the three SES
_occupa_tmna_lg levels, A three-_way analysis of variance indicated the presence of

thshIY 3|?n|f| ant dlifferences in [Q between the racial groups and between the

SES Tevels but no significant differences between the ?ra les.. The differences

between the colored and white means proved to be highly significant at each of

t(hTe mreg)occupanonal levels with the difference incredsing with increase in SES
able 3).

_Deutsch and Brown interpret the lesser (but still hlglhly 5|?n|f|cant) Negro-
white differences at the lower occupational levels to be rélated fo a more homo-
8eneous environment of social deprivation in which the influence of race is re-
uced by the pervasiveness of poor living conditions. Beligving that the amount of
family ﬁarnmpanon may be related to “participation i the cultural mainstream”
the auithors observed that their data indicated fewer variegated family activities in
the Ne?ro than in the white group; in fact, one of the most strlklnfq ifferences be-
tween the Negro and white groups was the greater frequency of broken homes
among the Negroes, In studym(i he relation etween the presence of the father
in the home (Since it may be related to need achievement and aspiration level of
the children, especially of the b%ys) and intelligence scores, Deutsch and Brown
tabulated the data on"168 Class 2 and Class 3 Negrq children whose fathers were
Present in the home and on 101 Negro children from these two classes whose
athers were absent from the home. From these data there appears to have been
a_consistent trend for the children whose fathers were living at home to score
higher on the Lorge-Thorndike in Grade 1and in Grade 5; however, there is no
greater disparity Detween the mean 105 of the father-present father-absent
gr_ouBs at the fifth-grade level (as the authors suggest) than at the first grade. A
will be seen in Table 3, the ts at hoth graces Were very similar and point to a
significance at the five per cent level of confidence.

The other hackground variable which the authors thought might be positivel
related to intelligence test performance is the presence of some formal preschoo
education. Conséquently, they compared the Lorge-Thorndike 1Qs of all children
who were reported as hiaving had Kindergarten and/or nursery school experience
with the 1Q'S of children who had had no preschool experience. Analgsm of va-
riance at the f|fth_-8rade level (both races combined and the highest SES omitted)
indicated that children who had had preschool training scored Significantly above
those without this training. However, when the same“analysis was made for the
first-grade_group, children with preschool experience did not score 3|gn|f|cantly
above children without this experience, the t ratio being only 153 (calcu-
lated by reviewer from authors’ Table 6).
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Deutsch and Brown interpret the fact that preschool experience asopears 0
have been more closel r_elat%d o intelligence ‘test scores at Grade 5 than at
Grage 1to be consistent with the father-in-fhe-home evidence and {o be in support
of the cumulative deficit hypothesis, 1., that deprivational influences have, a
greater impact at later than”at earlier developmental stages. This theory, earlier
advanced by Fred Brown in 1944 (see Table 1), may have much to recommend
t, but, in the opinion of the present writer, it appears that Deutsch and Brown’s
findings have given it frail support. We have already shown that at the fifth-grade
evel the lack of father in the home was po more detrimental to the intellectual
development of the child than was the lack in the first grade (Table 3); as regards
the importance that should be attached to their finding that preschool experience
s more closely related fo intelligence at Grade 5 than it is at Grade 1 (for the
ower. two SE _clas%es), it should e noted that there were 53 & Sboth raﬁ SE Wno
were included in t egrouzn without preschool education in Grade 5, whereas in
Grade 1 there were only 23 & (both races? Included in the group who had not
had preschool training.“Since the mean difference hetween the groups (with and
without preschooling) at Grade 5 was only 1.22 1Q points abové the mean differ-
ence between compdrable ?rou s at Grade 1 (autpors’ Tables 5 and 6) and since
the standard deviations are very similar it would seem that a tripling of the
number of cases at Grade 1 wold probably be sufficient to remove any signifi-
cance that is attached to the authors findings in this instance.

Deutsch. and Brown conclude that their data on family_cohesion and pre-
school experience represent two possible environmental modifiers of intelligence-
test performance that would seem_to account for some of the differences Tound
hetween ethnic_and class groups, The authors have certainly shown that racial
differences persjst within given class levels to mgmﬁcant éie rées, and that among
the two lower-class groups”of children those who had had preschool training an
those whose fathers were present in the home eamed 105 on the average from
5 to 8 points above children who did not have these advantages, However, 1t seems
to the reviewer that the authors are as much, in error in their concluding state-
ment as the}q would be if they had ohserved ms_tefld that their data showgd thfxt
the Intelligence of the parents reﬁresented a possible hereditary modifier of intellI-
?ence test"performance of the children; that the 22 per cent who were not sent
0 preschool and the 28 per cent who had no father In the home represented a
poor sampling of the entire ?roup, with, the definite implication” that their
Parents had less mental energy, Tess general intelligence, and less competency than
he parents of other children.

Summary

In the preceding section we have reviewed 41 studies which have made use
of 17 nonverbal grotip fests in the examination of approximately 14,800 colored
school children, excludmg duplications. About 75 Rer cent of the subjects were
living in urban areas and 60 per cent were living in the Southern states.
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. White children were included in 22 of the investigations. In all of these the
white Ss secured hagher averages than the colored 0f the same localities. In
some instances the_differences Were reported to be significant: in others, though
no measures of variability were included, the sizes of the samples and the amount
of differences separating the measures of central tendency were hlghl indicative
of significance, Among, these 22 reports, there are. ircluded tfireg in which
children of different “localities were compared. Hirsch found the obtained
differences between the Northern_mill town white children and. the cglored Nash-
ville sample to favor the whites. The South Carolina rural white children scored
hl%her at each grade than the South Carqlina urban colored and the Pennsylvania
urban colored subgects gTate and Voss). Koch and _Simmons, however, ‘in one
comparison of urban colored and rural Whites from Texas, reported the colored
to surpass the whites in four of the seven subtests of Myers Mental Measure.

_In the 19 experimental studies where the scores of the colored were compared
with white norms, all excePt Long (1933)B reported inferiority to the norms, In
8enera|, the children seem to have beéen selected by random or stratified sampling

I else saturated samples have been secured.@) _

In twent -e|ght of the |nvest|Tgat|ons, md%d"]% 9300 colored children, the
results were presénted in terms of Q. From the Various averages reported, we
have calculated a combined average, which proved to be 85. When the subjects
were categorized according to residlence, 1.e., North, Border, or South, and fural
or urhan,”the following combined avera%e 10% were obtained: Northern rural,
(1 (987 cases); Southern rural, 80 (1535 Cases); Northern urpan, 83 (1953 cases%;
Sou 983%1 C%glggn, 86 (2442 cases); Border rural, 89 (219 cases); and Border urba

When measures of over_Iappln? were included among the data.@l typically
75 10 80 per cent of the whites tested %jualed or surpasséd the medians of the
colored. On the other hand, from 0 to 44 per cent of the colored were reported
0 e(wll or exceed the corresponding white medians,

here measures of variability“were reported for white and colored groulps
the white children, were the moré heferogenous in 15 comparisons, the colored
were the more variable in six comparisons, and there was no difference in three

of them.
VERBAL GROUP TESTS

More than twice as many colored children have been examined by verbal
group tests as by nonverbal group and individual tests together. In Table 4 are
Summarized thé results of 103 studies in which approximately 60,850 colored

“See p. 85. These S were likewise tested on Stanford-Binet, Pintner-Paterson, and
Kuhlmann-Anderson. _ _ . _

fn a few of the studies reviewed the method of selection of subjects was either ambiguously
reported or omitted. .

“Or 1Q frequency distributions included so that the overlap could be determined.
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children (excluding duplrcates ) have been examined by one or more of these
tests At Ieast 18 verhal /Bsychometrrc dgroup tests have béen employed, begrnnrng
with the Otis Group Advanced and” the Pressey, 1918, and " ending with th
California Test of Mental Maturrty, 193, S-Form

KuhImann-Anderson

The Kuhlmann-Atiderson Intelligence Tests, avery significant test has one
through five revisions since 1ts first appearance and has_a range of apto jcdtion
from rades 1to 12 I(Jcomes in nine_hooklets, the various booklets ern? for
esr nated age and grade levels, The subtests involve use of pictures, geometrical
gDres mathematics, new associations, and verbal relations and informiation—the

tests having been selected from lOd ossrbrlrtres on the basrs of defrnrte rncrease
rn SCOres attarne at Su cessrve age eves1 Mental age% are btained from taé)
of equivalents for each subtest and the MA of the su Ject 1S his median
subtest MA. (lMurseI 1949, p. 161

The Kuhmann-Anderson tesfs (t1952 revrsron% beginning with Grade 4, are:
scrambled words, substitution of Iet ers for numbers, word classification, word
meanings and informafion, wor yoosrtes and srmrarrtres word analysis,
accuracy. of perception (using the alphahet), scrambled sentences, number series;
arithmetical oroblems percePtron of etars following  increasingly . complex
verbal instructions, and fogical analysis of brief statements. The reliabjlity o the
Kuhlmann-Anderson & determined by the odd-even items method is reported
to be from .88-9, by the test-retest method, .90. Evidence of the validity
of the test is indicated In: differentiation among average, retarded, and
accelerated pupils; relative uniformity of means, standard deviations, and
ranges of 1Q°s af the several grade lev ﬁls subtest |ntercorrelations; ang correla-
tioris with school achrevement—the coefficients ranging from .60t0 .80, (Freeman,
1962, po 385-86, 389- 9(?

Altogether 4061 Southern Negro school children have been examined by
these tests and except or a groug 0f 112 seventh-grade pupils tested in. Nashville
(Willis, 1 1 hey may be“considered to have feen Unselected. Willis utilized
both the Kuh]marn- Anderson and the Stanford Reading test scores for the pur-
Pose of selecting colored and white children for a remedial readrn% program. For
his program, no pupils. were included who had 1Q’s of under 80 or”over 115
and none who had reading scores of under 4.or over 95; consequently, the re-
sp ectrve 1Q% of 98 and 89 obtarned on the white and colored children cannot be
re arded as%orcal of larger Nashville groups.

Bice  (1938) tested colored subjects in one town and whrtes rn angther, both
towns berngb ocated In"a county i the central part of North Carolina.& This
county hadbeen selected prevrouslyasaverage for the state, hased on a combined

“The tests were administered by white and Negro examiners, by strangers and by home
room teachers.
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rating of social and economic factors. Pupils from Grade 1 through high school
In_the two school units were examined on Kuhlmann-Anderson; any child whose
10 was found to be unger §0 w%s glven a ?tam‘ord-Blnet. The. méan 1Q's were
9% ang 83, resPectlveIiy, _?_r the whitg and colored subgﬁcts, the difference hetween
them being highly significant as will be seen In Table 4. Eighteen per cent of
the colored Ss dverlapped the median of the whites. Fifteen_per cent of the colored
and four per cent of the white pupils earned 1Q’s below 70; two white children
{.46 per cent) obtained I?’sm the 140 and ope Negro child secured an 10 in the
20's. Noting that the co reéi may be ofaculihure Ifferent from that of those on
whom the tedts were standaraizeq, Bice nevertheless points out that the teachers
and principal of the Negro school have repeatedly indicated that the results of the
objective tests confirm “their own conclusions — “conclusions that were often

reached after the pupils had failed one to five or more times.” (p. 14

The other three SHJdleS on Smﬁhern Wro children were surveys Pf ural
areas. Bruce (1940) administered the Kunlmann-Anderson to relatively arge
gro_ups of Neg 0 and white children in the Piedmont section of Virginia,"on the
asis of which she selected smaller groups for te_stm(I; b% the Stanford-Binet and
the Arthur Point Scale. The principal facts relating To the socioeconomic charac-
ter of this county as they affect test results have already been considered. The pop-
ylation of the county at the time of the testlng was, apout 41,00?, somewh?t less
than half of which was colored, with 86 per cént of the People Iving on Tarms,
The white and colored enrollments represented gracncaly the same “proportion
of their respective school populations, i.e., 69 and 70 per cent of the school census;
the white average attendance was 80 per cent of jts enrollment, and the colored,
16 per cent. The average white child was entered in ?chool at ? years 9 months,
the colored at 7 years"0 months. The mean 10 of the total numpers In at-
tendance at the nine pairs of schools were about 88 for the whites and 72 for the
colored. When the children were matched for socioeconomic score the difference
in mean 1Q was reduced to 10 points but was still significant. Twenty per cent
of the Negroes_ equaled or exceeded the median of the matched whités. A posi-
tive skewness, 1., a Pllmg up of 10 at the lower end of the distribution, was
observed In the results of each of the intelligence tests as glven_ to the Negroes;
positive skewness did not characterize the distributions of thé white subjects.

Bruce divided the children into_14 age qroups of 6 months each and com-
puted the mean 1Q for each group. The results showed considerable fluctuation
with a general lowering trend but with no greater Negro than white decline.
Bruce did not cansider the loss of ten points” with mcreasm? age to have been
sg;mﬁcant since it is approximately the decline to be expected”in 1Q’s around
80. Because the two racial %rougs_ resembled each other more cIoseI}/ I socjal
status. than in 1Q, she did not believe a difference in socipeconomic status to be
sufficient explanation of the Negro-white 1Q difference, She su[qge_sted the possi-
bility of selective m|(1;rat|on 8 an_alternative to innate racial’ differences as a
factor responsible for the Negro-white difference. According to this interpretation,
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one would assume either no selective migration on the part of whites from this
coarntyorelseamore gradual one due to their advantageous position in the social
order

Marks directed the Kuhlmann-Anderson testing of 2250 rural Negro children
in eight counties in the states of Alabama, Georgid, Mississippi, North Carolina,
and Tepnessee, The mean [ for the various countjes ranged from about 74 to
80 (Jonnson, 1941) No counfy mean ?both sexes combined) was below the colored
mean obtained by Bruce. No measures of variability_were included in Marks’
data. The latter attributed the differences in mean [Q's to cultural and educa-
tional differences between the counties; he was of the opinion that the results
showed the type of area determrnrng very Iargey the character of the school and
the outloolﬁ of youth, t épe of area ern% n%ore rmPortant than the 3ocro
fonomrc C (assr atron family alone In the determination of children’s
ertness and Interest In earnrn

The research of Chapanis and Williams_ (1945) formed a part of a mental
hygrene study of children'in a fairly rich agricultural county of Tennessee. Test-
(Iq more than 90 per cent of the white and 73 per cent of the colored children
Detween the ages of 6 and 14, the au#hors tounda dnrtrcant difference between
the racial samples. From a listing of mean | he separate age roups
3-months ran? the reviewer detérmined the totaI average 1Q—which proved to
be about 87 for the whites and 74 for the Negroes. The various, distributions of
mental ages of white children are reported by the authors as showrng no great
Ymmetrﬁ/ with about an equal amount of positive and negative s ewne(?s rnét
whereas the mental ad e dist rrbutron% of both the }/ounger and older
Negro chilaren were asymmetrical, with two t rrdso teNegoag groups, show-
Ing"positive skewness. With both racial groups there wag a decrdase in 1Q with
inCrease in a?e the mean 1Q of the whites decreasing from % at the age of 6
ears to 79 af the age of 14 the mean Itg of the coIored decreasing from 85 at
ears to 66 at 14 years. The reatest 0 urrn a one- year rnterval
ﬁvs Ive 8rnts adrolo whrcho Hrred h]etw en thea 3 and /°for both the
Ites a Negroes tl;enera the aut ors emphasized the role that social and
economic advantages p ge In a mental test performance, and questioned
whether or not rapport had been established with the children in their own study.

The low average scores achjeved by the Southem rural samples on the
Kuhlmann Anderson are in marked co trast to the essentially normal scores
earne XteWas ing ton . C, samg es reported by Long §1933 1934) and

Robinsor and Meenes (1947). 1t had béen the practice” over & period of years to
test all District of Columbra 3A ooIored chrldren with the Kuhlmann-Ariderson.
Robinson and Meenes selected somewhat less than one third of the, records of
these hrldren tested | rn the school ears of 3 94?46 securrn\% at least
fwo schools from each seotrono t crty an eIrmrnatrnga chrldren ho were
born outside of the District. The mean” 1Q’s are approximately 97 and 100 for
the two years canvassed. Both of these means are somewhat hrgher than that of
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all 3A colored children previously tested in the District as reported by Long. The
3A mean of all colored was nearly 9% (Long, 1934), whereas the 1A and 5A‘means
wereTaRgrRiuwearteg e?g 10’ obtajned by Negro children born in Washingtan
as compareq with thosgebo% out3|dle the glstngt%ave been reported by Mch In
(1932) and Lon? (1933).8The means secured by Long on the two relatively small
(T;roups of 3A colored children were about 99 and [10.U The higher scoring of the
ormer ?roup 1., the one from undegpnwleged communities, as compared with
the tofa Washm?ton 3A group, (1Q of 96), cauld hardly he attributed to the fact
that the un(ae{ rTvileged Were born In the city. The reviewer Is |nclineg to In-
terpret the difference™as due to the small numiber in the un er_pnwlege group
and to the method by which the subjects were selected. The evidence toes, how-
ever, rather consistently indicate that the District of Columbia Ne?ro children
g? tbetter on intelligence tests than Negro children in other parts of the United
ates, . G e .

n com arln? the mental ability of juvenile delinquents and nondelmguen_ts,
Charles (1936) selected for the latter group an equal number of colored and white
boY_s from the public schools of St. Louis of the age range of the institutionalized
delinquents. An attempt was made to test boys in about equal numbers from each
age range and from schaols located in different parts of the city. Charles did
not |nd|%ate how many s%hools were included among his comparisofs, nor how he
picked the boys within the school selected. However, ne rePorts that the schools
Wwere chogen 1N such a way that the social environments of the white and colored
were similar. Unfortunate K we are not informed further about the social environ-
ments of the areas in which the schools were located, but It may be presumed that
they were bel%w avera/ge for whites in the city. As will be ofjserved in Table 4
the’mean Kuhimann-Anderson 10 obtained on the white boys was about 10
Pomts above that of the 172 Ne?roes. The St Louis NegroeS likewise scored

rom 6 to 10 points below large groups of District of Columbia Negro children,
Charles has included measures of variability in his data  (Table 4). The scores
of the whites were the more variable, as suggested by the sizes of thé ranges and
mdm(%edb the standarg de}uaﬁmns._ T
. Chicago was tne sjte of three investigations in which 2225 colored school
children were examined by the Kuhlmann-Anderson test. They include the work
of Lichtenstein and Brown (1938|), Hess (1955), and Boylan and Q’Meara (1958).
In two of the studies underprivileged children were tested, and in one, middle-
class children: in two, whites of similar status or living in the same area were
cgrln are% with the colored, in one, no direct comparisons were made with white
children.

éMcAlpin reported the Kuhimann-Anderson average 1Q for 3A Negro Ss born in DC to be
98. Numbers were not given but Sswere not from underprivileged communities. See Table 14

“These were the same Ss tested on Stanford-Binet, Pintner-Paterson, and Dearborn A.
For comment upon the method of selection of Ss, see p. 35.
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. Asnoted_in Table 4 Lichtenstein and Brown selected four public schools
in an area adjacent to central business and industrial districts and' characterized
by thsmaI deterioration, decreasing population, and high rates of dependency
aS Well as of foreign and Negro populations. Crime “and delinquency. were
prevalent; about 20 per cent of the boys in this area were under police survéilfance
as alleged delinguents in 1926, Four hundred eighty white children and 178
colored children in Grades 4 to 6 served as subjects.” The respective mean [Q's of
the white_and colored Rupll,s were reported to be 916 and 88.1, the standard devia-
tions, 12.7 and 139, the difference between the means being highly significant.
Two conditions which may have operated to affect the means Should "be men-
tioned. First, no recognizdble mental defectives, particularly if the%/ presented
classyoom Problems were Included amongd_the_ subjects as_the ha? een placed
n %:hools or_%]e refarded or n un%raded IVISI?_HS of the CIW chools. Second, the
authors ngCfI ed the area where the subjects lived gs being about 27 per cenf
Negro and the remaining whites principally. Italian. It maY_ e presumed that |
the white school children were composed principally of Itatian pupils that many
of them were workm% under a language handicap and were improperly tested by
the Kuhlmann-AnderSon,

Hess re?orts the results of testi 1g c?lor d and white Chi a([;o school cnndr%n
by means of the Davis-Hess test P able 23 and a standard test, generally the

uhlmann-Anderson. Hess examined the scores of children in four_chronolo?mal
age groups: 6y2 7i2, 812 and 972 and sei)arated into the foIIowm? race-status
cateqories: whites of high'status, whites of Tow status, and colored of low status.
From the mean mental % e for each 3f the twelve subgrouws as presented bg the
researcher, the reviewer %s %alculatf mean 1Q°s for the t reerce-%tatus roups,
The average 1Qs for the high- and low-status Whites proved to be about 109 and
103, respectively; the average for the low status colored, about 90. No measures
of variability were included with the means. Hess was of the opinion that
socioeconomic differences bﬁtween high and low status samples in this country
are exag?erated by the use of standardIntelligence tests. _

Boylan and O'Meara (1958%_attempted {0 answer the guesnon as to whether
or not ‘Southerm-born Negro children are lower in tested mental ability than
Chicago-horn Negro children enrolled in the Victor F. Lawson School. A’survey
of thiS school, which is located in a middle-class Negro neighborhood on the
South Side, showed low achievement in reading in all qrades and a slow rate of
Improvement from any one grade fo the next. The Kuliimann-Anderson and the
Thurstone Primary Mental Abilities have been used for a number of years i
this school and many of the children had been tested more than once, “a small
number of them having been additionally tested on the Stanford-Binet. The
authors tabulated and compared the 10°s of 667 Southern-born_(including chil-
dren tested in kindergarten) and 1201 Chmagio-born (mcludmg no Cchildren
fested in kindergarten); In each casg using the latest test whenever a child had
been examined “more” than once. The rmean 1Qs of the Southern-born and
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the Chicago-born were remarkably close toPether as were the standard deviations,
the former being 94.29 and 95.15°and the [atter, 11.8 and 119, respectively. The
autg rs concl ethﬁt they have reason to do¥bt that the scho?_l-wm? readin
robfem can be ex a|Re on the basis of Inferior mental ability of the /
outnern-born among the 2300 pupils. _

McCord and Demerath (1958) report the, results of the testing of 562 white
and 50 Negro 10-year-old boys living in Cambridge and. Somerville, Massachusetts,

Table 4). Following sore preliminary testing with the Stanford-Binet in
_(937_the )K%hlmann- n(?ersonpt St werey adm%ni%_tered_mainl}/ ?n 1938 |n con-
junction wit Iin

an experiment in_ the prevention of juvenile delinquency. (Powers
and Witmer, 1951) 'In this project, apPrommateI 35 Bredelm uent boys from
the two cities were selected &s sibjects from a large number of referrals by teach-
ers, principals, playground supervisors, police, youth leaders, and others, when
directed to find the "worst” boys in the communlt)(], nujsances in the schoolroom
?r on Fhe [%laygrougd, etg. Mre than three {ouri s of all school dre{errals wgre
rom the third grade and below with no referrals being  accepted from grades
above the fifth, These predelinguent hoys were matched With normal bogs (from
a file secured from youth leaders, teachérs, etc.) for 1Q plus or minus 10 points,
as well as for many other varjables. Most of the parents belonged to the lower
class or to the lower-middle class, and an appreciable pumber of them seem to
have heen foreign-born, The Kuhlmann-An grson medians for both, the colgred
and white groups were located between 95 and 99 ana the Stanford-Binet medjans
for both groups were located in the class interval, 90-9. The authors conglude
that the ‘oresent study supports the argument, that equalization of educational
and socia oé{)r{)ortHnltles will result in the equalization of mental test performance
of Negroes and whites. o o _

McGurk (1958? directed several criticisms agamst this research which may be
summarized as follows: (# The authors did nof test their central tendencies' for
statistically significant differences; instead, they inspected their data, From in-
spection, { e;r qund that the median scores for both racial groups fell in the same
large interval of scores and_that therefore the median scores for both races were
8@ erallgl of the same size. Since inspections are not demonstrations of significant
ifferences, the statements about significant differences are without factual, sup-
port. . 9 McCord and Demerath presented the data in a few, very large class inter-
vals, 1.2., 84 and below, 85 to 94 9% to 104,105 and above, with both ends of every
frequency table open. This makes it impossible for any reader to verify the con-
clusions, 31 The authors’ use of chi-square is con_fus,lng. Beneath edch of the
tables of gata, there Is some statement about the 3|?n|f| ance of chi-square, but
no data about that statistic, Further chi-square is nof an aé)rPropnate statistic for
the determination of the significance of differences between measures of central
tendency (mean or median).

The reviewer wishes to make an additional comment or two about the
McCord-Demerath report. The normal boys were paired with the predelinquents
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in anumber ofwa){s one of them being race. That i, Ne ro normals were EParred
with Negro predelinquents for 1Q. and since no predélinquents who satisfied
the several crrterra set up. were ehmrnated65 this meant that normals would
be selected who matched the predelinquent in 1Q among other thrnds It seems
to the present writer, then that McCord and Demerath were essentia Iy compar-
a Zdgroup of 25 Negro hoys who appeared to have some delinguent tendencies
1 white ho }/s who |1 ewrse dshowed delinquent tendencies. At any rate, | A
rsverr{ rnterestrng hat these colored and white predelinguents should have earne
hat on thé average are substantially above those earned by colored and
w Ite deIrnquents (see Chapter 7). Possiily the descrepancy lies in the method
Kw ich the predelinquent were frnaII Selected. The families as well as the
C Jdren them (selves hald to be relativel 0y table and cooperatiye t g ermit reﬂH
continue gounsern% astrng In_some cases over a period of years.d)
more the very fact that nyone 2 per cent) of the Ocolored bo g/s uItrmater
selected had an 1Q below 85 (the approximate mean of Américan Negro
children). and only 6.6 per cent of the total %roup of white bo s.eamed 195
below. this Ioornt would suggest that the Selection Committee was interested rrg

rehabrlrtatr ﬁessentrall&l normaIIy Intelligent children rather than the borderlin
or th % Ir(r)r\r,evrrr]ta 5gtar e

) Was rnterested in studyrn\(?] a Selected ?roup of the population,
the nonpromoted in the public _schools 0 or Penns vania. There were 4271
pupils who were enrolled in Grades 1-9 and farIed one or more grades
durrng the 10-year interval be?mnrng in 194344 Since inteJligence was among
the factor th t Brown was fo examine in. connection Wrth the failures, h
obtarnedte 1Q's of all the poppr moted durrnﬁ this period from the permanent
record le. The |Q’s were aerived from the followin tests DetrortI eII lgence
Test (the specific one not indicated) and the SRA™ Primary Test of Mental
Abrlrtres iven in Grade 1 the Kuhlmann-Anderson administered in Grade 4,
ang oneo the Otis qdrck Scorrng tests in Grade . We have noted some of the
author’s |nd|n s relative to the “topic with wh |c We are concerned the
coIoredgr re maeulo goercnt of the totfa grade school enyoliment dur-
Ing the decade and accounted for 117 per cent of the children recervrng nonpro-
motrons (2) the median 1Q's of the whrte and colored nonpromoted differed
b)é points’ (Table 4), that of the whites bernr]] srgnrfrcantly the hrgher and

te non romoted Negro chrIdren came refativel gf mare_frequently from
r ken ‘homes, from the Unskilled laboring group, &nd from “Worst “quality
houses” than did the nonpromoted whites.

“Whenever possible r1_hsegro was matched with a Negro, a boy of Irish parentage with ope
of Irish parentage, etc. variable was disregarded only when the cultural pattern of
home was consi ered 1o be of greater significance than parental natrvrtr(_I (Powers and Witmer)

“Only the experimental group received counseling or treatment. However, these personal
or family' characteristics if important would be required of the whole group, Since Rlacement
of every'matched pair of boys in the treatment or control group was determined by the toss of
a coin.
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KuhImann-Finch

. Asa sug)rplemen to verbal group tests or the Stanford-Binet, the Kuhlmann-
Finch tests are useful over the | n%e of e ementaw and h|?h school %rades. The
are virtually alternate forms of the Kuhlmann-Ariderson fests. The Tests are not
designed td be ysed in differential d|a9n03|s of scholastic strengths and weak-
nesses. (Garrett, in Buros, 1959 Gp ATI-T8)

McQueen and Chum (1960 attemé)ted to compare a matched sample of
Negro. and Whl'[?_ su%ects for intelli en? , a,?ademlc achieyement, and_ classroom
behavior. Fifty-Tive Negro public-school children, In Grades 3 t0 g, _Ilvmg in a
Western city of approximately 60,000, were selected for the comparative su%y.ﬁ?
PresumabI%/ all Negro children in these grades of the JJUth_ schools were included,
but the authors do"not say so. McQueenand Churn do indicate, however, that for
nearIY two %eneratlons_ he C'IZ as had a small but relatively stable colored
Bogu ation, That there is no history of racjal strife, that the schogls have never
een_segregated, and that all atterid schools nearest their place of resigence. .

These children were matched with white pupils according to the following
variables: age, sex, school grade, years enrolled in_ the schodl system, father’s
occuRatlon, and residence (members of the pairs living within oné block of one
another and almost always in the same type of home).” The mean 1Qs, rePorted
for the white and colored matched gr_oup% were 101.7°and 94.89 resrﬁ)ectlve y, the
difference between the means bemgi significant at the .05 leve|_of confidence, The
standard deviations were very similar,"being respectively, 1367 and 1308 (Table
4). The authors indjcate that the raw data Teveal a Iarge measure of overlapping
on the Kuhlmann-Finch between the groups (but they.do not give, figures showmg
the amount of this overIaRpmg)_and In general consider the Tacialdifference t
be negligible. However, the réviewer wishes to call attention again to the im-
Pro%nety of equatmg for both age and school grade.& Selecting”simultanequsly
or both’variahles serves to eliminate some of the retarded and advanced pupils—
an elimination which does not necessarily operate to the same degree or in the
same direction. for the two groups compared. Thus racial differences may be
concealed or minimized.

National Intelligence T ests

The National Intelligence Tests, designed for Grades 3 to 8, consist of Scales
A and_B, each including five tests, Scalé A is composed of tests of arithmetic
reasoning, sentence completion, logical selection sfynongm-antonbym, and symbol-
digit. THe tests of Scale B are: computation, information, vocabulary, ang o%|es,
and comparison. The reliability of these scales is reported by Garrett and Schieck

6ixteen first- and second-grade Negro children were also studied but were not given mental
tests and are therefore excluded from this review. _ .

“This procedure would be correct only if there were no children in the elementary grades
who had ever repeated a grade and if there were none who had ever been given & double
promotion or had started to school before the usual age.
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E£1933’ . 41) to be about .70 for a single grade, about .93 for Grades 3 to 8; A and
, Grades 3o 8, correlate .94,

Thousands of colored school children have been tested by the National.
Abouyt 6000 colored Ss from six Southern states, an undetermingd but tg)robabl
very large number from one Border city, and about 4000 colored from the Nort
have been examined by this test, the results of which are summarized in Table 4.
Except for some of Boots’ and Tanser’s S the children were drawn from cifies,
and_in nearly all of the investigations the children were enrolled in Grades 3 to
8. The results on the Southern"and Border children are typically. qlven in terms
of raw scores for a%e or grade %roups; and.in some instarices racial comparisons
are Indicated by the amount foverlapm?% of scores. The results of all the

Northern studies included in Table 4 are'in 1Q units.

Jordan. (19223 found Fronounced racial differences between random samples
of 1502 white and 247 colored Arkansas school children. At the age of 10, the
colored aver%ged ong and one half years behind the whites of Fort Smith; at 14
the colored dropped to three years below the whites of this c|t|¥. Between 20
and 26 Per cent of the Fort Smith colored scored above the mediaf of Ahe Whites
of this locality. At the age of 10, the resp_ectlve white and coloreg meaians were
15 and 575, at the age’of 14, the res%ec Ive medians were 105 and 79. All of these
medians compare unfavorably with the 10- and 14-year white norms of 91 and
131, respectively. As determined by the standard deviation, the Fort Smith whites
Were sll%ht_ly more variable at the two lowest age levels than the Fort Smith
colored Chifdren but became progressively less variable with increase in age.

. Sunne_(1924) reported that between 10 and 31 per cent of the 1112 Negro
children of New Orleans and vicinity reached or exceeded the medians of the
whites in the same area. Young (1929{noted that 20 per cent of the Baton Rouge
and Lake Charles white S scored below 50, whereas 60 per cent of the colored
tested In these two cities sc_%reéi below this Pomt. _

. Klineberg (1935) described the results of the testing of 776 colored 12-year-old
children In thiree Southern cities. The, results on the National Intelligence Test
included in Table 4 of this review are incidental to the author’s work on selective
migration. Klineberg presents his results in terms of group averages and 8|ves
the" number of cases for each group, From these the réviewer has Calculated an
average ?core of 66.3 for the" total groug. The averflge score of Kllneberg’s
12-year-old Negroes_, therefore, appears to nave been below the National medidn
attained by thé white 10-3iear-ol s of Fort Smith and below the medians reported
for white % and lo-year-o ds of Baton Rou%a and Lake Charles; it was very close
to the median of Baltimore white \ﬁuplls in Grade 4 (Strayer, 191).

he 1272 Dallas and Fort Worth NePro children Were reported t% Garth
and Whatley g192%8 as having a median 1Q of /5.2, with a range from_ below
50 to 129, Boot él 20), surveying large samples of M|35|55|R | colored and white
children from 19 and” 30 counties, Tespectively, found the mean 1Q’ of the
former to be more than 20 points below the medns of the latter. In this study the
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critical ratios were ver%/ large, ranging from 22 to 32 Boots categorized all
children according to the_size of the community in which. they lived. Group |
included all Ss living in cities of 10,000 or more, Group I1 inclided all S I|vm%
In towns of from 2500 to 10000, Group 11 included farm children and thos
living in villages of less than 2500, The a;[) roximate mean 10, estimated by
o Pl v 0 b b g
were 79, 73, , Ively: Ing av e groups
of white children were 183, 100,yand 9. Poneng ’ o

The National Intelligence Test was H!ven 8, 2 Part of an elaborate testing
pro1qram to Negro, white,_and Mexican children in three cities and six counties
of Texas _bY och and Simmons. %19262. The scores of the Mexican. children,
whose racial ancestry includes Indian stock, are not included in this review. Koch
and Simmons do not report the testing of rural Negroes: however, they compare
the results of testing city Negroes with scores made by city whites and rural
whites.™ At each age level thé mean of the urban whites was higher than that
of the urban colored, the difference obtained beln% significant "except at the
a%e of 8 where there were onl(‘y 15 white subjects. B gmmng with the age of 9
a d'urﬁ)’ from 63 to 88 loer ent of the city whites "equaldd or exceeded the
medians of the comparable Negro grouRs. The authors did not indicate whether
or not the differences between the white rural and urban means were
significant. However, on this test, from 58 to 9% per cent of the rural whites
er%ualed or surgassed the medjans of the city Negroes. The last gergenta e is of no
Importance, however, since tne figure is based”on but 14 colored ana™ 43 white
cases. Koch and Simmons found the differences hetween the several groqu, £,
urban white and urban Negro, urban white and rural white, and fural white
and urhan Ne%o to be greater at the ages of 11 and above than between the
a?es of 8and 10, They interpreted this fact to be a result of the cumulative effect
of environmental handicaps. _ - _ N

Koch and Simmons have not, in the opinion. of the reviewer sufﬁmen_lg
accounted for the superiority of the rural white child over the city Negro chil
on the National test. It would seem gratuitous to assume as the%/ didthat the
rural white child is stimulated to do more extensive reading because of his
Isolation In I|_V|n% on a farm. Living on farms is not usually considered to be a
cultur?l aid in the d%velo men%o children, Whlt(f or colored. It is of course
Possm e, If not probadle, that the rural white children’s schools were Superior
0 those attended by Negro children in the cities of San Antonio, Austin, and
El Paso; it is also” possible that the rural child’s socioeconomic status and
accompanying cultural opportunities have placed him at an advantage over the
Negro urban child. However, these factors, If theg existed, were not investigated.

In his surve>f of the Baltimore school system, Strayer g1921) included megians
of white and colored pupils, Grades 4 to"8, as determined by the National test

“These Ss also tested by Myers Mental Measure.
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(Table 4) e observed that the Baltrmore whrtes did_just as well on the test &
u rs in't egradws In other cr ies. When the Baltimore Ss were grouped

ceord rnﬁ oa et Ites were uni ormy superior to the colored. Atthe ‘age
of 10, the me lans of the whites and colored were 69 and 55 resgectrvelx
at the ade of 14, the medians of the two racraI groups were 112 an

de 11 the colored a peared to he about 2 years retarded; at Age 14, their
re ardatron asmeasured ¥the National) incredsed to 4 years.
We ave rncu ed in Table 4 srx studres In whrch orthern Negro chrIdren
e R‘rte to have een examined onteNatronah Four of these test ngf -
volve ewYorkCrtycr ren from Grades 5 througn the junior high sc n
two of them, which comprrse all but 3L of the 3404 cases tested”in this crty
Krneberg Fi 35) secured a mean |Q of 885 and Pintner and Majler (1937)7a
mean 1Q"of 88, n the latter study the white subjects consisted of Italian dnd
Jewrsh Q)u lic-school children who. were reported as h vrng mean 1Q of ?8
Hurlock (1924, 1930) re orted sIrghtIy hr’% er 1Q° for of ‘ner “smaller
groups. of White and co ore chil ren in ew Yark City, the colored groups
averal%ng between 93 and %, and the whites, 1
e above (ifference of 8 to 10 paints fo%nd between tested %roups of

Negroes and whites in New York City I ess t an that separatrng he Kent
County Ontario, Negro and white 5 The 103 Canadian coloréd children
Tanger, 1939) earned a mean |Q of 89 as opposed to a whife mean of nearly

Twenty per cent of the Kent County Ne%roes reached or exceeded the
median of the whites in the same locality: ‘and 29 per cent of the colored and
56 per cent of the whrtes reached or surpassed the National test norms,

Urban and rural groups were separated by Tanser with practically no
change in the median"I1Q’s of the Negro Rroups The urban white group,
howeVver, groved to pe superror to the rural whites; as indicated by the respective
medians' o 105 and 9. Tanser helieved the white urban-rural”difference may
have been attributable partly to the fact that “a fairly large proportion of the
rural Whites tested are of non-British extraction arid consequently adversely
affected in a test such as the Natronal InteIIr?ence Test in_ which knowled?e of
teEng ish Ian Uage roassuc an importan g A 1022 Approximately 19
Bﬁr cent of th e urban Negroes reached or exteeded the médian of the ufhan

ites and about 33 per cenit of the rural Negroes reached or exceeded the median
of the rural whites. “|t would appear, thérefore, that generally speaking, the
findings of the present rnvestrgatron indicate that on the hasis of Such intelligence
tests & the National, Kent Coun’t\r{ %roes rank in intelligence roughly halt-way
between Southern. and Northern Negrogs

The data which we have just resente on the New York Neg%roes obvrously
do not support. Tanser’s sfatement. In fact, the mean | obtained
Tanser is practically identical with that secured by the Iarge majority of the

(Pintner and Mailer used both National and Pintner Rapid Survey, but did not separate the
results in their report.
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New_York Negroes. The higher average of Northern Negroes to which Tanser
Wes ImR|ICI'[| referring was that se(:%redb Clark g923 on Los An?eles_ Ne?ro
chilaren. Here 510 colored subjects, from 5 to 16 %e IS Of age and attending five
elementary_schools, earned a median 1Q of 1047 which Was but shghtl less
than the 106.0 secured on 4326 children of 15 representative Los Angeles schools.
The latter number included all children tested, .., white, ChineSe, Mexican,
Negro, efc., but the majority of the number were white, _
.dince this study of (i_la S Wa 8|ven special em hasw in a review of Negro
mtellul;ence testing bmeeberg 1944, p. .35) and since less than one pa?e 8s
ven 10 the original feport in 1923 the reviewer asked Clark for further informa-
lon about his method of selection of subjects and for any other details that he
could give relating to this research, In addition to commenting that the National
norms available in 1922 were éjrobabl about 5 per cent too hlgh, Clark wrote
that the five schools \ere Igrg I¥_ In the Central Avenue neighbdrhood, an area
not considered the “petter” Section of the city occugued by Neqroes,_and that
all pupils with Stanford-Binet 1Q’ below about 75 were” enrolled in  special
developmental schools. However, it seems that some of these schools and
classes may have been included in this particular group of five schools. _
The feviewer was referred by Clark to Elizdoeth Woods, Head Supervisor,
Educational Research and Guidance, of the Los Angeles Public Schools, Upon
furt_he_r_|nqu|r¥], Woods wrote d{hat in al%out 1928,A|If_e McAnulty Hom, a
statistician ‘In ‘ner department, did research on the intelligence of Los Angeles
Negro children. AI_though this work was not published, Woods reported “that
Dr.”Horn was cerfain “that the median IQr for our Negro children came out .95.
This was found by drawing out of our files the grotip intelligence data on a
thousand Ne?ro Children dand comparing with a“thousand cases of Japanese,
a thousand of Mexican, and a thousand of Anglo-American children.

Haggerty Delta 2

. Ha %erty Intelligence Examination Delta 2, for Grades 3 to 9, consists of
five ver% { Jests: reading. and vocabulary, arithmetic probl?ms, same-0pposites,
practical judgment, and_information; as'well as a nonverbal exercise in' picture
completion. The reliability of this test based on a single (%rade was reported
to be about .60; for Grades 3 to 9 it was found to be dbout 0. (Garrett and
Schneck, 1933, p. 40) _ o

In making a survey of rural and urban school children from nine cities and
18 counties In Vlrglm Haggerty (1921) tested white and colored children in
Grades 3to 7.or 310 8 The dataare presented in terms of grade medians rather
than age or 1Q medians, and have been further divided into three cate?one_s:
1-teacher rural schools, 3- or 4- teacher noncity schools, and city schools. Tt will
be noted in Table 4 that in each of the 16”comparisons the white median is
higher than the correspanding colored median. The medians of the colored
chiildren of the city schools, Grades 3 to 6, were higher than those of the whites
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in the 1-teacher schools, hut lower than the mediang of the 4-teacher white
noncity schools. However, since the colored were on the average older at_each
grade, “one cannot conclude from this studK that the urban Colored child is
superior on the Haggerty test to the rural white child of the state.

Daniel (1932) and Walker (194?} compared the mean 10% and §'s of
Problem and nonproblem colored children from the same schools. Both found
he mean 10 of the Southern samples to be about 91, and both reported the
gsroblem chi dren to have lower 1Q’5 and to be less variable than the nonproblem
The mean |Q of the Richmond nonproblem hoys was about % near %
ﬁ]ornts above hat of the oroblem bogs from the me five schoos w er as e
ean fne Fayetteville roup nonproblem children was orns
above that of the problem 5. However, we wish to comment ne ?/ on the
method used by Walker in seleotrng her subHects he did not simply choose
nonproblem cases at random; but ‘she selected 15 from each of two ra es
who had been given the best ratings by their teachers on the Haggerty-Olson-
Wickman Behavior Scale.

Treacy (1926(2 reports the median 1Q of 205 colored children from Grades 3
to 12in the Minnéapolis public schools to be 975, HaggertY Delta 2 was given to
the majority of the 'Ss who were in Grades 3 to 6. In 8va uatrng his reslilts one
should e cognizant of the fact that, although somewhat more than one third of
the colored children in the rades covered Were teste Treacy does not mdrcate
éhe selections were ma e; also the score g % pupils were
mcIu ed In the a ove median; further, Stan or Brnet rating s ad "been made
on 50 Negro children who were dorln[g unsatist actory work, an IN N0 Case was
a Brnet score averaged in with the gerty scores. Even if a child was tested
1yte group test his score was not included"if he had been tested on the Binet.
eaoy suggests that in determrnm an Iggw ich wou be representatrve of the
coloreg Eplg of M mneaoo IS one would have to include about 36 Rer cept of
those tested by the Stanford-Binet.1l Accordrno to the author, “The colorea
chrldren In Minneapolis seem to be sli t¥ below the general average in the
ahilities measured_ by intelligence tests; and Trom this can’be_ predicted that they
will have more difficulties in accomplrshm the tasks requrred of pupils thap
erI the schoql pogulatron as a whole.” {p. 38) Treacy 0 served that much
larger proportions of colored than white children’ were in the lower grades and
In “Special and vocational classes; furthermore, that over half of the colored
were over age for their grade and 60 per cent were making slow progress, failures

“Inclusion of 18 of the Stanford-Binet scores which averaged 73.6 with the 205 scores of the
main sample results in an average 1Q of approximately 95.6. Excluding the 12 high school S
Grades 10-12) who were in the main sample, the average 1Q of the remaining 211 would be
about 94.8. Estimated by reviewer from Treacy’s tables.
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being twice as prevalent among Negro children as among the total school
population. 2

i

The Otis SeIfAétrprnr ter eIjestso (ﬁAenﬁﬁ rtﬁlrt Internred te Examr-

nation, were designed tor 4to an consrsto 75 items of d erent

In mixed order. For purposes of prediction of school success these tests are

reported as comparing favorably wrth other measures of general ability. When

the Otis 1Qs and those determined by individual rntellrgence tests are comRared
lopears that the former corre?pond more closely with those of the Wechsler
ggue than with the 1Q’s of the Stanford-Binet. (Ku er, in Buros, 1949,

e Intermediate Examination of the Otis was emRoned in 15 studies of

ro intelligence (Table 4? The seven conducted in the South between 1926

1943 indicate a rather arge variation in average scores and 10, rang m
Brotrn thﬁ very Io(vErg ones i)gbétgrne in St HeIeng (Peteqrsonfanzd STeeclfoerd %93Brthae?rs

aton ean, through a median ured |
(Patrick 1 6 an estimated | fgabout 82 In Richmond (McGurk, 1943), a
mean 1Q of 8 in Atlanta_(Beavers 21 t0 mean Igs of % in Atlanta
ASMazrque 1934 and 9L to 9 In Chartotte aleigh, and Atlanta (Evans, 1934).
be noted from the table, the highest of the above avera e Q%5 were
obtained on children in private schools ofAtIanta Beavers includeda class from
the AtIanta University Laboratory gh School Evans a group of 20 from
Het oreUnrversr Experrmenta School, and I\/Iazrque two Hroups of private
sc oo children fro awrcks Elementa Schoo and A anta University
La orator){ School. The mean | secured on these colgred private
school children are nearly the e%ual of those obtained on qroups of unselected
white children, They are from 15 to 20 points below mean 1Q°s typically found
when white_private school children are tested. It is, of course, a viel|-established
faﬁt that fivate schoot children on the average score significantly above public
scnool pupils on tests of intelligence.

With the omrssron of the rivate school subjects, it appears that the highest
mean 1Q’s were obtained Y vans rn a small fown in South Carolina, and In
Charlotte Atlanta, and Raergh w ere the coIored means ranged_between 88

hese me%ns are rkewrse Iét her th an those regorted In the Border states

X Garth ovea){ Smith 0y Ries (1940).

acy oun the mean 1Q earned by 411 Oklahoma Cr Negro chifdren in Grades
5810 be 82 Garth, Loveladg and Smith recorded a medn 1Q of 78, based on
the testing of more than 200 coIored Ssin Grades 4-9 from the crtres of Dallas
and Tulsd and from some O a%mda towns, Ries reported that 380 colored junior
hign-school pupils in Louisyil been teste b the Otis S-A when t er%were
In"the sixth grade; the median of this group was 85.3, as compared with a median

Tn 1923 W. S, Miller supervised the testing of all Minneapolis 6A pupils on Haggerty.
The mean 1Q was 1083, according to Treacy.
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of 99 recorded for a large %roup of white_children in the Louisville junior high
schools wh? had, a/so b%en ested In the sixth drade As will he seen In Table'4,
the varra rrtv of the. white group was the greater and the difference between the
medians highly significant. Ap proxrmatel%/ 16 per cent (62) of the 1Q% of the
Negro subjects overlapped the median of the whites.

The white Junror hrgh schools of Louisville were located in nine districts

Whreh accorgin Riés, afforded a convenient mea% of comparing the
Inte Irgence of W rte children Irvrn% In various sections of the city. T e r%%roxr
mate verage rental in these district ranged between 850 and $15°and the median

10 ranged hetween 1145 and 91. Ries said that the living conditions (of the
whites) in most parts of Drstrrct9 the lowest rental district, would most nearIy
ag) roxrmate those .of SShe our syille N ro The 285 white_children attendjn q

ScNQo rn1 District 9 ac eve a me n 1Q of 91, or S%po nts abovet
earned by the (f pun s attending the o unior h sc 00ls rom
entire city of Lours le. This difference rovedt be significant at the 0L | eve

In addition to his Southern samples, Evans tested 121 Negro hoys from the
seventh grade of & junior hrgh school in New York Clt% and recorded a mean
10 of pearly 92, which glace the group slrghtvbeow IS goored sample rom
Raleigh. A rn;errorm n s re notL)C 8.5 achieved by 413 12- é%
coord rrso the arem Yor rty pubcsc ooswas repote g
Klineber ; this mean ma be compared with the higher one of 4 earne
by 12yearold ero school chifdren in Richmond, Virginia. (McGurk, 1943

Two Unrversrty of Chicago Master’s thesgs, those of Bousfield 1932) and
Doran %1934’) rnclude the results of testin Chrca 0 Negro schopl children in
the ug ades. Bousfielo obtained a médian |1Q of §7.15 and a s of 1282
on 222 Keith Elementary School children, the subjects berng described as mainl
of rnferror s0cioecono c status Testing a somewhat more selected group Of
PhrIIrps unior High School children, Doran reported an 1Q of 90.66 and a s of

8 (Tabe4 hese children were all In the eighth ’grade had had all of
therr education” in the Chicago public schools, thelr sc ooIrn% had not been
rnterru ted, and they were all “about six Vears of age when they started
to sch oo Terevrewrcould not determine whether or ot all qualified school
children in Phrllrﬂs were included In the Doran study; it would have been
rnterestrn rf she had noted the percentage her group, was of the total eighth
rade In unror hrgfttr schogl. Boustield Tid not descrrbe her method by which
eseeced he 222f h-to eighth- rfrde sub{ects in the Keith school,

Williams (1935), In an ‘unp hesis from Marquette University,

includes results on the Otis SA whrch had been administered to 270 srxth rade
chrldren In Milwaukee, Wrsconsrn The rnvestrgator a grrncrpal of an elementary
school in this C'EY asrntereste in examinin te roblems of colored childrerr,
particularly in relation to their promotion fajlures. The subjects, upon whom
the analysrs is based, were attending three schools: Garfield Avenue, Fourth Street,
and Ninth Street, about half of the”children dealt with in the report being Negro.
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Williams did not grve the total enrollment of the sixth-grade classes in the three
schools, and we afe not informed if his work was based on a saturated sample,
or if not, how his selections were made. He did observe, however, that the class
of whites studred was not representative of the Milwaukee white population,
citing as evr ence for hrs statement the larger percentage, of the white families
rep resente nt/ the children in the three Schools) recelving countY relief than
{ eco lored families, AIthough he had difficylty in obtarnrng comPIee records, on
his S, Williams secured mean 1Q’s which placed the color&d children 4.6 points
below the whites. In each school the white median was above that of the colored,
but the colored median in one school was higher than the white medians in the
other two schools As a rather curious explandtion for the latter point, the author
ornted out th at the test was not administered by the same person to each grou
%hr dren in the three fchoos If this Is a pertjrient criticism, then the relative y
measures of central tendency obtained on both white and Negro groups are
Grrffrth (1947 obtarned a mean |Q of 91 on seventy-six colored S and a
mean of aboyt 100 on th |rR/ nine white children in the u'oper grades of an
elementary school n Portlarid, Oregon. Both white and colored parents were
categorrzed in the three lowest occupatronal groups, with a single excePtron and
both groups weregrven very. similar ratings on the Sims Score Card. All children
%vere escr“) living “in a deteriofated neighborhood that was rapidly
ecoming a coIored

Otis Group Test Advanced

The Otis Grou InteIIrrIrence Scale (Advanced Examination) was designed
to test children in Grades 510 12, and consists of ten tests: following directions,
opposites, disarranged sentences, proverh matching, arithmetic, r]reometrrc fiqures,
analogres similarities, narrative comﬁletron and memory. A reliability of 97 is
repor ed for Grades 410 8, (Garrett and Schneck, 1933

From Table 4 it will be noted that the colored sutHects generallg achieved
relatively low scores on the Qtis Advanced Examinatio seven re-
searches” were conducted in the South, b %rnnrng with L%gn%;etts 19213 this
Investigator analyzed the results of the test that had been administered 19’ sixth
and seventh grade white and colored children in Wilmington, North Carolina. As
Wwas to be exgected some decling in scores was recorded above the age of 11 for
both racralsm les, due to the fact that qlder children in the 5rxth nd seventh
gracles would begin to show some retardation. Le% gett estimated that the colored
Children were about 76 per cent as efhcrent on ffie Otis as the white, The ger-
centages of the co lored reachr ﬂ or excee ing the white means at the age

13 and 14 were 2 respectively. From Peterson’s research
(1923) on Arkansas and Norih Carolrna s hooI children it is evident that the
colored In Grade 8 were ony srg htly eowtewhrte median; wnereas, In
Grades 5 7 the colored eamed “from less than half to about two thirds as
much as the whites. Although Peterson selected schools which he considered to
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?r? rlepres1§fnt_at|%/e of the colored and white, he believed the colored schools were
e less efficient. . . .
As a Rart of the survey mace by the United States Pu?hc Health Service,
Gaham 11 92(2 teste%881c loreq chifdren in Grades 5 and 6 from five elementar
schools of Atldnta, She found a highly significant difference between the colore
means and the Otis” norms for the"various age groups from 10 to 14; at Ages 10
to 12 the colored means were from 68 to 77 per Cent of the standard white means,
Gray and Bingham (1929) re6norted a median index of brightpess of the 58
Texas Negroc i[dren"to be 76 as contrasted with a median bnghtness index of
108 attainéd by the Texas white subjects, Although the numberS were small the
difference hetwieen the medians proved to be S|?n| icant, _ _

Slivinske (1949) designed an experiment To, test the hyﬁothesl_s that environ-
n}ental cond|t|8ns_a Fctt e '?' From one Virginia c.ountg/ e utilized th Besu fs
of a county-wide Intelligence testing Pro&rgm dministeréd or supervise Vte
County Stpervisor during the fall "of 1948, The individual tests, the resuylts of
which'were not separated’in the data, include: the Pintner-Cunningham Primary,
Form B, in Grades 1 and 2, the Qtis Group Intelligence Scale, Primary, Form B,
in Grades 3and 4;_and the Otis Group Intelligenc Scale, Advanced, Form B, in
Grad_ﬁ]S, 6and 7.8 . G :

e tests were administered to 1764 children in the elementary white schools
Grades 1-7) and to 1190 pupils in the elementarg Ne?ro schoolS (Grades 1-)
Il childrer enrolled in_the county elementary Schools. were tested excePt

white and 17 colored pupils who were absent, these constituting 1.9 per cent and
14 per cent of their respective school populations. The 1Q5 were categorized
according to three different criteria; {P size of school, the small schools compris-
Ing the one- and two-teacher schools, the large, the three-or-more-teacher schools;
(2) . the souoeconqu level of the communi J from which each school derived its
P ilS. Seven principals, two county supervisors, the gount vmtmg teacher, and
he county superintendent of schodls were instructed to fate a community (or
perhaps communities) as superior, above average, average, below average, and
Inferior, taking into consideration prevalent occupations, educational, cultural,
social and economic status of the adult members, opportunities for contact with
urban and other cgmmu_mnes,_ ava|Iab|I|%/ of desirable I|r1erature_ Newspaners,
radjo pro_%rams and motion pictures, and opportunities for public %at erings
and meetings. The white school communities were to be rated only with respect
to their poSition among other white communities, the Negro . ... with respect
to other Negro communities; (3) the socioeconomic level of the home as rated
b¥ the t a?her. Each teacher was ‘asked to classify the sociogconomic backgrounds
of the children 1n her own rqom by checking Superior, above average, dverage,
below average, inferior, or no infornfation foreac pugn’shome background, the
ratings In each case 1o be relative to the particular classroom group. Only the

"Tabulated data in the monograph is classified according to age (in 12-month intervals)
rather than grade.
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extreme groups of suEerror and inferior were included in Slivinske’s tabulated
material On home bac ground He observed that this procedure was decided upon
to eliminate, asfar as ossr e the unavordable errors in teacher ratrngs Also
tho ghout the monograg] the author ermrnated from his data the eores1 of
all cnildren who at thé time of testing were either under six years of age or had
reached their thrrrleen birthday, because these extremes ‘were found to be
unregresentatrve of their a egrou s.7

ize of Schoal, The white mean_ 1Q proved to be 9.3 as compared with a
colored mean of 78.1. When the racial samples were dichotomized_according to
large and smaII schoos the colored mean 1Q’s became /8.9 and 77.1, and the
white means 96.7 and 914, respectively.d The difference between the mean 1Q°s
of the whites and Negroes attendrng the large schools was 18 points, between
the means_of the whites and colored attending the small schools, 4 points, both
of these dr[feren N beh(l]es vghly srggnrfrcant able 4). In both" types of schools

the variability of the whites vas the greater

The reviewer compared the combrned mean I 5 of chrldren drvrded into
two groups, the 6 t0 8 a egroup an the 10 roug The colored su éects
scored about_ the_same= the children in the sm II school five

searnrn res
mean |Qs of 77.73 and 77.21 at the two age_ levels, those In the Igg Echools
achrevrng means of 78.03 and 79.85, respectively. The whites in both tyP
of schools, however, seemed to |mprove in theif mental test ratrn from he
6to8to the 1010 léage%roup In the small schoolstemeanl Q of oun er
group was 87.59, of %he |dler group 94.85; similarly, in_the | arge sc o
espective means of the younger and' older groups were 9351

Socioeconomic Level of the Community. The meanl S of the coIored urIs
attending schools located in communitiés rated as su erior, above aver
average elow average, and |nfer|or were respectively, 80.2, 812 133, 154 and
76 te Sorrespon ngTss (computed by 'the revrewe(? being 1499, 16,69,
G oG G The e 105 01 e whle chlden Wdh;?f el

| |

calculated by reviewer) Eherng, 1870 18.00 1%7 1835, andl

Socioeconomic Background of Home. The mean 1Q of the 245 whrte children
whose home backgrounds were rated by therr teachers N |nfer|or was 82,74, the
mean of the 254 White S whose home ac 8%rounswere rated assuperror Was
108.29; the corresponding means_for the 18o (inferior) and the 99 (supenorg
colored children were 70.09 and 8852 The drfference between the means of th
white and colored from inferior home backgrounds was about 13 points, the
difference between the racial means from superior homes, 20 points, both of
these differences being significant at the .00 Tevel (Table 4)

In the three major Comparisons, size of school,” socioeconomic level of the

00 | co ore 5nber of cases becomes thereby reduced to less than 1500 (whites) and to fewer than
“The apparent discrepancy due to the small number of white Ss in small schs, i.e., 80.
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS
Scoreu
M 63
Mdn Scores
Grade .
? g
87 110
1Q.
Mdn il 1047
PeA e61tagle40 | |
o
Below 10 )
w 12 c

M 86.5

Intelligence belng Incident

151

COMMENTS OF AUTHOR

Part ofrﬁr%ect to determine effect of cit
BnVIis on test scores of country-

PchPeavbe'%ﬁ’ﬁ?th‘)o'ﬁ?n's“?JQ?OS‘V’%P'BUME o
eing well taught.

SSSI er ort ¢ in all 3 comparisons.
bout &)up chldren In, eac ﬁw were
¢ ¢ and w of same social status.

'r?‘ellghqb%lrh%[)edn lived in same general

?etsuslts am&l Rﬁmbmed Bv(\)/ggksS %Ellﬁ_apwlgrsé
|rected and repored y the author

comﬁmed 1Q's. Purﬁos ofaitudy was to determine value of praise and reproof as incentives, with
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TABLE
SCHOOL CHILDREN
AUTHOR SUBJECTS
DATE LOCATION N AGE  GRADE  METHOD OF SELECTION
Pintner,s  New York City W- C ils in central
R S E dp Spplls n s,
e
) JEwieh
s Wb B e
(1939) Atario Scrhsu(gbap n Goﬁlfl]liﬂ
sc s il Ver Very e

HAGGERTY INTELLIGENCE

E(Aa%gerty, Virginia W- ! Egamng cities and 18

1021) I” Eé?? ég W F%eacherrural
Z‘c each noncity
I cny schs

ol o Teonety

T B

aniel, ichmond, - 80 -] 4. | behavjor probl boys
8(19%2) 6&. C? 120 81% 4-% g}or:nq%gﬁ?ggl&m hoys

)%S%r Kﬁ%eltteville, ¢- 60 10-16 67 E(;Pu&'rlsz v%/egg reartsegn
vﬁ% ay Be
u cte rom
QFel%l fscores hrobl

e i vl

Ss |th National and Pintner Rapid Survey and combined 1Qs.on the two tests.
tomogn%h 01:16|§1\l’]yrewewer./-% thors give m anssfor Jey ISh angﬂltallan in"6-month groups acc
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS COMMENTS OF AUTHOR
QU Purl%)ose was to study relation bet montl]
rth and aver |n/tel?| ence of severa
M of's 879 ethnlc roups J

RI\/?<n 1??28 ?8%8 tIJnc [e%%lrosnmen equal for 8?h races

il PR

20% ¢ above w mdn
EXAMINATION DELTA 2

|Q Urban w fro v@i/her dsocmefco sta us than

" Mdn Scores C § oIdernon aver fo[) eacrh tscrh t%rar?e; Ir
Grade | ﬂ; éé | ?F t%% %te oy gra%eg caler fan S0
BB Ry
ﬁ gg{ rctljtglalcgbgv(lel)majbove mdn of rural w
0
I ell
y g
|Q Problem Ss about one year older than

¢ the nonproblem pupls.

| T

=

“For results on other tests employed by Tanser, see Tables 2 and 3.
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TABLE

SCHOOL CHILDREN

A%R—TKE)R LOCATION N aet GRae METHOD OF SELECTION
SO i ey
%) ga)C/ rllov(/ers]elecotg% %(s)t

OTIS SELF-ADMINISTERING
E'r'aé ”f%‘éi?;?sa
oW Seléc 3 y

Fne{é?ig rC hp 3 QFICSSChS.

Patrick, Athens, W-
] ('@26) Ga. Cﬂ

—~—

Retersonz St Hglena

sland,
ek&rd gé
1930)

-
C-21

EAgzique,zz églanta, c-125 Elem anat Q éncl
L o)
on

¥ I7”h gra e fom

: ATEC-cross-section_of
%V qs, Nﬁl\/gq\t(otrk(:ny E ié% g (%lclasgeiosrLJ rHS 139.

4 E?aﬁer &%e &% 7 gjﬁtﬁmme sch, 80
r(1)uth Carolina ¢ 69 7 arr%jte &ﬁaglrmﬁgsat

853 avalpxﬁ
. Whole cI S nAtI
%eg;/ers, ég!anta, C- 100 9 B % i rsol?} Om u%
) {NhICR

Webe elect

?rom t%e SCHS

“Thig number includes all of the sA pupils tested in 1923 under direction of W. S. Miller.

Mdnwga }0803)8' revﬂ?legso Fame on t%ose ohad een dOlgunsatésfactory work and those
J[n specia cassg Cq scores were Inclu ﬁ been “teste P Binet.
reacy observed that ¢ had, in proportion 10 t e|r num er about alf as many children in
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS

or
Mdn 1083 o75

INTERMEDIATE EXAMINATION

dn Q 7
M of ¢ reached w mdn

Mdn Scores
c

| .

No ¢ overlapping w mdns

Range

Gradﬁﬁol %angesz%b%lsn tas tr|(reneosr 2 rg;ngeltgrs%lemal C
[ 5_ H P gﬂ classes vaned program, we?l eqmpped classrooms

as sma
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COMMENTS OF AUTHOR

I t
n de ermmm ﬁgresenEatﬁ1 386%
este

£%3%0f Wosel reduce m neﬁdv Oesegr%\ﬁer

12?5% of ¢ were above the 25th %ile of
WSS,

Gr&at test defluenc of isl ¢ comﬁared

mﬁtlvatlon rtmr spe nd socurs ?/n?ﬁ [gugi

Forty3| % fparents |n and g
Qgrsnslsk ?r){d uEsklcS) unempk))je %%

I& IS |n Iar e measu oportional fo
catlona nvironment In
| |s |vm
| Tested by Atl Univ t?e%her Lo aveé
ngf%r u¥1|t|es alncregge t?] t XS S ouﬁ

l]ae 5 2 tsgg Mr\neaﬁ)ohs nop on the whole.

Wrs)empﬁes Fnc?udeg bot{w sexes ‘except NYC sch which had boys only.
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TABLE
SCHOOL CHILDREN
ADATe" LocATION N At GRAoE METHOD OF SELECTION
ﬁein Eaton Rouge, ¢-49 1318 s Selected at random.
a.
(1942)

o
[ =]
oxXO
o
«<xXO

- habe |zed names in
H ﬁwr%(? every ©oh

Gurk=  Richmond,
eyt g

(1

Iiigg@ 8mglhoma City, ¢- 254 58 %ls!t ¢ dlr% x(%% scrra r

0Se in Grades 57
in one sc

?aHh l?ﬂ!lsaas Tex., ¢- 2006 917 49

hb elady, an I‘er

n(!é rpahoma

mith, Ities

o)

Ries, ouisville, w-1 sA esul red

"(1940) o s A r?nﬁl f&ga gfletéal
fiwazyg
(ittc |enm§vr\1/& c
Jar ﬁ?g% gchs

Fo resulfs on eV|se inpesota Paper Form Board, se g3
“In ermed|ate orm ?NL ﬂw racial groups n ragés be R her form to all above 6. For
results on Myers Mental Measure and Chicago Non-Verbal, see Table 3.
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS

r ?<f ; a\Ev 1nlo§ror<os”e
g/o of ¢ above w mdn

M Scores

o

|

Mdn of &

i
05 ¢ above w mdn

or euIt on Stanford-Bingt, see Tah
215 fntgll?gence test of the ‘Otie

‘15 land 2.
assification.
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COMMENTS OF AUTHOR

W In mast 0 bers 0
arns gamst ter retlnq %/0

rundamental c?pacn% to reafsorh Erobablg
flccounteg

for %su ac% cuIEura SOSBOII[

GUeTScOnS oF W AR € puol & Cheren

achievement
gr scores on

ow norms in. readi

B el e

BN s ¥

Envmfnmental opa?rtu ities, extra-
cwncu ar actlvmes cultura experlgnces
0 rFarents ﬁ(lp chance t? acqujre educa-
% in wide sen§e all “contribute to
inal results of an
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TABLE
SCHOOL CHILDREN
AUTHOR SUBJECTS
DATE LOCATION N AGE  GRADE METHOD OF SELECTION
%sfieldzs 1(ﬁ]icago, £-222 58 From Keith Elem Sch.
?109 ) '
Ro]tan,w 1(ilhllcago, C-212 12-18 8 yeﬁgo qlﬁ llngg“n
e 2 it B0 B
ﬁcné %ta ou sﬁré
ad been ﬁnrole
ﬁo tlguou | one
educ out5| e 0
Chicago.
Williams, Wls\l/vaukee, \é']fﬁ i (IJrBt[H ence Rres
'(1935) r u sm
g;af Ave. urth
mth St ests
given in 1
Jineberg, ylethork ¢- 413 12 From Harlem schs.
193) Y

iffith, %%tland, From Eliot Elem Sch.

(1947)

o=
KO
oxXO

o o
co o

OTIS GROUP

Leggett” Wi&mington, M&Q)? 18&:} g; %u vgc Sto chlldren

? alr reqresentatlon
of those of city as
whole.

or resulés on thertsﬁs reparted Bousflﬁld seF Tables 3da
ean a? scafcul tg viewer from authot’s frequency distribution.
sand calculate yrwewer
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS

W c
pjen ig%% iéﬁ
f&ange 70-12 310 -124
gig at .01 level '

chre
M 285

v % Ul

Sig at 0t level 29
ADVANCED EXAMINATION

Age M Scores D/PEd
NN
Hoo& | b

“All Ca|Cl‘| i
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COMMENTS OF AUTHOR

?s malglrzyl/ollg}; :]ngﬁ(:dor socm%%% hath lerg%)

charlty ally newspaper.

[nterest in. the tests was very keen. Atten-
tion prevalledE hrouv\f] y

Class ?f lh|tes studied s ?I repre?enta
|veo lwaik eew;f ulation;"a larger
oae o nite tamilie ePreéente H
*amﬁ X schs recelve relief than  colore

A B S

strict pro resswel beco
e, Ui 7 0 B
one exception, In 3 Towest ccup rétmgs

N avergﬁe the.c are 75.6% as efficient as
g gren in pEer 0rmIng exercises In
tis Advanced Exam.

ations py reviewer.
or results on ?Jtlgﬁrlmary given to 4-5th grade Ss, see Table 3.
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TABLE
SCHOOL CHILDREN

AUTHOR SUBJECTS
DATE LOCATION N AGE  GRADE METHOD OF SELECTION
Pet Ashley Count -171 - ted in schs judged
Jeersonsa ERI ounty, \év-lls Eg (%%e re V\Presentgtﬂ/%
(1923)
E]léabeth City,
Gr%hamu Atlanta, c- 881 10-14 56 Eart of Bubl ealth
Ga. Lrvey. P tesa
1926) given |n ceem schs
t Arth . )
hr . %rumrontur s 5
%m ham, $g)l{th Park,
1929) '
Slivinske @ . w-17 6-12 - All in elem scl‘i tested
' 111 : - cept f s7
(1949) Br rﬁl}}a C 86 6-12 H )i]

re abse t aII
tgﬁtetﬁgur%g gounty

e A
g‘cﬁs ngts edg Tto Eirge

sm

feac I'QH or
more teacr. nomes
rate Sroom
teac

ers. é Y extre es
aré Inc t0 requ
errors. anous fests

V(? r%ferentlatedI
s o, &' i @” ﬂa;ﬁs&ghw%se

(1938) cn. ¢ about 12 0
i
anove st

Gm“For refum on Otis Primary, Myers MM, and Haggerty, see Table 3; for results on Pressey

Bme,lﬁé] rgSKfOrs chi dgggT% deﬂ %ansdP(r)ngkr)ﬁusteelSro% agses For results on Stanford-
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS COMMENTS OF AUTHOR
Mdn Schs of ¢ and w not equally efficient.
Grgde ¢ quatly
? %l% %4l§
8 108, 1@.
M Scores O? advanced oris,. Dt and stheqrrade
W B ect|8ns Ho not give fair w averages
Age ms) eyond 11th year.

F

D%Is bet means highly si

o ® : dn CA of gw}\fevr/ months Ieess tE Povsh%
Mdn 1?67 7ﬁ42 mdn !\m)w tesif1 Por¥ /irthu
Sig diff bet mdns ' '

. Negro home. envwonments and sch en
f ]
small Size or"School Large \%rmr%men(tes 6? ab){ grecommﬁmlt o

Xv W ¢ I‘l[} Poun In 5|m|w !me
o T W e
: SRy i = 78

Inferior Homé?%atin;% Superior
M é”] @ 1083 .
X ?'4: 9.7 3 21019 ﬁ,é
gy (I

Méjnnge 5%{%24 4?_.114 raining andqnave more puplf

“Index of Brightness.
qcu at|onsgny reviewer. Author tabulates throughout acc to chronological age in 12-month

%alculated by reviewer from frequency distributions.
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TABLE
SCHOOL CHILDREN
AUTHOR SUBJECTS
DATE LOCATION N AGE  GRADE METHOD OF SELECTION
%%Iglace, 8H}8mnatr, (- 2268 6 ;ﬁ\t& ?i]\r:etlr)rneﬁat%hh yeerdre
2 ﬁrned recordg ?rom
4 schs
DEARBORN
sachusetts W-682 49 w: all p prl ubl
hs of
%9@6% Mjh il c-4l + ?C '?'eoezttgr]?ce jj
Tgs e l\?g hvrI e colored pop "
BINET
- All 12-yr-olds n3
Peterson. I}Jashvrlle \C/v1%69 1 iﬁ éfr %7 ﬁYds
e I
anier
Grades 1-6 onl
"ibhy) y

[LLINOIS GENERAL
; Three grou sfr?m 1

P=
[l e-)
P31
=
o
=
oo

Hewit
A Lo

) i w sch: 5 groups from
(1930) Y S SrOUP
Earr Eewton C-200 37 Those in z%tter”iance
’ at argest village
Ty Yohnedee g, oest Vg
hurmond, 41§Iarke ¢-40 12 From 6 hest of 13
rural county schs,
%1933) Rorgta ol ctedDF %cmrg

re t Ut n
|rt ay; 12 0
a sent r m one

OI’ more testing
Sessions.

Fewer han hal t[S nro#led in Grade |n the %schs included in report; does not say
how&ade 5 ectéon 8 \e/r or results roi

n Det

[} n ver aP ru 0 a umber ofo er tests included in
this térhb I-?UC as allr?g Mng aturit %uﬁrf An ersqn, etc. or ot?rer resuqts re-
ported by Hirsch, see a in tabeare il reno merrcan orn parents.
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FOUR (continued)
VERBAL GROUP TESTS

School

C TEST

GROUP TEST

g}g diff et madns
ove ¢ m n
ove w m n

EXAMINATION
P{Idn
ange

dn
ange

Eg%eequaled norm of 100

RESU ||_:S y
i i
: g@:?@
ds e
Scores
581 1507
7%4 509?45

'

4%214000

B TEREIR OR SEr B End ot e

Bl s
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COMMENTS OF AUTHOR
54 Her cent of parents below skilled labor
group.

from p

rer S0Cioeco GHVIJOH than
aver UI’

an American chil

Y\/h{te

im or anl ation of ¢ mentality might
E fi ess spemarpzatloX oigc

g .
nviro m

C m%rkedl}/b

Flow win analor(ﬂles sentence
antonym ab |?|ty

enuity, and synony

Low scpres. ay be due to, lack 0 abI

[o req Wlt epgug understanding
%t t0.h 1o poor omes an
Inferior teach ing.

Stanford-Binet and I”mms depend to a
?reat extent upgn sC trammﬁ the P
al?lrmance scale” does so very sfightly i

rnémonal see Tahle 3.



164 THE TESTING OF NEGRO INTELLIGENCE

TABLE
SCHOOL CHILDREN
AOATE Locaion N acE  CGRADE  METHOD OF SELECTION
DETROIT

s opton R T
(152 %e%wa se?e(%t?gn ?r?ot?\ilve%d of

mith, %len}bers C-200 915 56 ?th &56 1%2%% 5puplls

953 Implies that all were
) tesPed.

lace, 8'hncinnati, ¢- 239 5 Sele te 3-31 oL
o T
thod of se

ection
not given.
vllger, Deairoit \év298 10 wely_&nqter%ron schs &
- 10
(1959) Emtramck, earagu Aﬂpna
' tests gres ﬁ
E?ure) ventlo dand
Fpﬁa one 0 (fat?er
McCALL MULTI-
i Donough, - . - F I
%Agmque, Nnal%nogﬁy c-125 8 17 o rrur s]p@s near
1934) S nton, ac hIS |g]oun ﬁ¥ tnralsn
E P ngsenwad 5

o v e

(1936) were above sth grade)

ea sou eco 0m| score. The fi st is WaIIa edian or average”, whil
ool B g T e

[
er For r su fs 0

3 &g\iure Contro ed tes és %g rt er |n ormatlon about selection of Ss, see

Table under aV|s s tests, and pp. 115-1
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS COMMENTS OF AUTHOR
ALPHA
S
g aﬁte"te?ysﬁgﬂ%her? a'qdps#pfﬁv'ls% nsé%%
Mdn H yaccopsen
ange 81 31-002

1Co All chs Iocatd | rural armmtép rselg

dn zéi cqnus ina ddequat{e Li/raeq aﬂ)enc e

st B U0 s oy
: b M
4 i

M/Q* Culture-C ingluded: CattFI

t ¢ , 8nr I|t ? venti
PR R ¥ g

MENTAL SCALE

10 Fath rs mainly farmers. QOne sch is

@ 4}28 't%ggheré Beﬁg&? §20montﬁs Mean saqary of
Eiange 50-124

10" f th d
Mdn 1\86 & @egeg‘apgﬁ!tergn? an(‘f %weqrwje%sroarﬁupl

e Ta bqta@ calculated by reviewer from Vernon’s frequency tables. For results on Otis Primary,
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AUTHOR

DATE LOCATION
u%fleld » Chicago,
111,
%932

Er SSeY, Wo
e,

"r”e er, Ities
1919)

Dgturdoch @ew York
1920)

Peterson,s Nasrrllville,
J('1923) @m'ington
amllton

heliw éounty

g unge, Maskegee,

(14

C-222

C- 120

st

=o00

PEPIOEPE

¢ 27

TABLE
SCHOOL CHILDREN

SUBJECTS
AGE GRADE METHOD OF SELECTION

5-8 From Keijth Elem Sch;
no report as fo

meIP of selection,
or it all tested or not.

PRESSEY GROUP

10-14 312 All children in the
schs tested: w. n
ased on oné of t
citles.

2
rms
2

9-16  5-8A seﬁergteS 8/51 %r%des
ever g(?nu g?rom
ast gld zﬁer

E\TSOﬁﬂtJ (ngl WIS

Eahents |ﬂr%|r?0th

3-% ;1-7 Selected onl?acc to

- o de. Two v &

3 SgEs.mM w £c

: é-9 n.H 5
- s/|n§ Ib s o
8 samﬁ sectmns to aqe

nea same sSocl
status.

OTIS QUICK-SCORING

o3 : il lS?(tnge afebpo rg{!)STOf

Cnool, on campus.
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS

Scores
nar ¢
M " 51

INTELLIGENCE TEST

% ¢ abpve w mdn.
L LA

RS TS

C
5 %3
: 3
15 E

dlf{nodfné SI(% bove ¢ at each age bet 11-16; at age 10

S not sig

MENTAL ABILITY BETA TEST
9
-1

it

62-132

O =

&%gg overlapped w norm

&
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COMMENTS OF AUTHOR

Only. 3 famllle§ in 900d circumstances,
rest |n main 0 dnﬁlor SQCI0ECO Istatus.
reai |°f'” shoul e used In selecting

C best.in rote emo oorest in verbal
Gty S e

enmé)ﬁ ore elem ntar r?ﬁ ﬁess
gf 9 ope ablllty amongcc dren.

L S 0

C inferiority greatest in logical relations,

Souo&co st% ran edn dluarpen%g
wehg a% atten eg ol?e p
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TABLE
SCHOOL CHILDREN

SUBJECTS
A%L#ER LOCATION N AGE  GRADE METHOD OF SELECTION

lift&  Atlanta, ¢ 110 106 7 Sg;%cetegCCSsgrqun Tth

C
%’1 9) o Ive SLHV V\ysmetﬂo[g

NE SC sed
mund \h

m}r retested
}é\lgrﬁEH HJT‘ nader
ntime ond

ee text or su ts of
retest,

Hu%t, Hardeman c-134 8-18 4-5 All J‘ourth & m ggde
ount uptls i 60 e
\ﬁg 0) %ennegéee Eoﬁ)nfloﬁn \sacng(é t|
teacher sc

%Ilwan H ermlngham ¢- 457 8 Pgth o?f tla ﬁvagllgble

1953 li}Pr'nanham publ

il I gy

1957) seqregate

guﬁl Seé‘l iJ Ui
B “'Sgificl

\Sc% %etsétg%byre%?glforma Mental Maturity. See Table 4.
or her repor on coWege Ssin Alabama, see Table 6.
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FOUR (concluded)
VERBAL GROUP TESTS

RESULTS

, i

%%g% overlapped w or

g%/gec overlapped w norm

iQ
Mange 4%410167

Socioeco

F & 6
¥ b

“Far results on nglls Eek

—

sauaeé

COGS&H
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COMMENTS OF AUTHOR

31% below 70 1Q

% o from broken hPmes 84% with heads
of homes having only grade-sch education.

For chlldren %Ies% fayored Erﬁfs included

In_th |s resear daws S test pro-
vided ? CE)aren advantage over "the
more verba tiS

econoﬂ"cﬁmuélsﬁ‘s’va o O? see(;rableﬁsﬁ1 Phac%s fﬂ %Ilr“ res& Edgm the 3 socio-

ported In fab

ave been estimatéd by reviewer from author’s ta

mPeconomlc status; these re-
ations
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TABLE
SCHOOL CHILDREN
A%}-\':II'ER LOCATION N AGESUBJE(%-RrrSADE METHOD OF SELECTION

{X}u ray, r]aJy %}8@ }Q Aphafrmt en to
1947 ng Erj);vetoG&rf\ide 4yr

?:\ erson
enm |on
a2

bOgro%:a\xr)ee?

Veye

Tectr | nop Iways
clear ﬁ]
Portunrt Roo not
ested on H-N.

PINTNER GENERAL ABILITY

Cahe M B sk, 0
ounty In a pre omrn nt
rural county.

W

Jordan, ipston-Salem, w-54 18 More than 95% of
%1 19) e i cim 360 ! FA/“ ests
a mrgrstered Wi

care
s

cupa?ﬂd 9 rev wdes a,l S mean 1Q acc to parental occupa-

tion wherever tR 1on 18 Irste racia
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FOUR (continued)
VERBAL GROUP TESTS

RESULTS COMMENTS OF AUTHOR

10 were. d|V|dgg into. 3 social Cbai%ev?/ 2%%

?2%1 H r trhe c|ass|ethgl%slsghg?sthe mean Fé

VERBAL SERIES

The real intelligence of Ss tested would be
10 78 | pmﬁts above that actua?

%Aange i]ﬁ% ﬁ]%) achieved.

eneral he Negro scores Fre low be-
f easaw ole they occupy low socioeco

J‘%tacl above W mean

ro{esm naj
Eﬁ i

arper. Beaut
actar wﬁ
ruc yDrlver
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TABLE
SCHOOL CHILDREN

CALIFORNIA TEST

w[]i;ﬂ Mgptgomery, ¢- 96 1218 7 Teséed Et@/s {n thh

) erme orm
ogkxlson, ionﬁ%uh c-19% 10-16 § Eﬁ? rdenallr6€tshfnqtrade
1948) Dibaia EHe i3 fura schs
%Ii&a égllanta, c-116 10-16 7 Sele ted Tsé Jé?t?ngth
1949) are ch acc to

”0'}{“3 ;ve sur\t/e{ ke
ate(r? r tést iguh
i
con |t|ons
H Atlant c-44 17 Ea ils
adrger, Gglan a, ? ‘[\]A th\/\}?]
1950) not gen absent

|rst sderPester Was

alred for age, Sex, &
ra EWIt[h ne abdent
0.0f moérf |mes

rimary
QAlc Ilh)erson, 200, wil %@ % All Sgc ns ﬁanE rade

staa}@“tﬁf i
JB(E;) @ﬁ%ﬁllﬁ}fa \évg% H Tested int ct cl sses

eac ers
§US e
éﬁ%l’ 312

B Jh (Bra Ice on
“For resylts on revised Bet for results. on. delin Table 11,
%Cljefaue % rgvﬁ%jer ?r%msegutﬁ %et?uer?csy dc*lstnt%jt?tl]orclu %]b?hisnegd Pnbeaen corresponds to
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TABLE
SCHOOL CHILDREN
A%}-\HI'(E)R LOCATION N AGEUBJE%TRSADE METHOD OF SELECTION

P 4-6 CMM &D Vi EeIIs
i ey % . Wi i
%5%6) ?H&%Z%g) ) 5 c i el ¥t %
e

ra geburg C

n
=

o4
«coro

el incinnati ¢-110 3 hl(!dren in
' edo nant
ho(\j 8|”0 aesss ! tes de\g\gf]
each 50 grade
1957)
DETROIT
Cavjns,@ st W-3 -4 Part oé agte surve
'13)2'8) %gmla ‘ 3% 34 rqm leooma;chs
“See Tahle 3 for results on Dayis-Eells. Aythors, also tested 197 rural w Pa childr
not ag?e to secure ruraﬁl C ?n sU ¥||0|ent numbers in this state. 9CaFcualatV|Vonsa ﬁy' rde\?{éveeurt ¥V g

auth
QIEor results on Davis-Eells, see Table 3.



SCHOOL CHILDREN 179

FOUR (continued)
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FOUR (continued)
VERBAL GROUP TESTS
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community and socroeconomrc level of the home, the differences were significant
and rn favor of the whrtes Furthermore the mean of the whites from thg
sma schools c0 m%ared with the mean of the Neg roes from the Iarqe schools an

emeano the whites from schools In reIatrve Inferior communities compared
with the mean of Ne%oes from relatively sup rior communrtres still favor the
white groups. O Y en one compares ‘the mean 1Q of white children from
homes rated as relatively inferior with the mean 10" of Negro children from
homes rated as relatively superior do we find the difference réversed in favor of

the
guné (1938) examined a small number of rural Negiro children attendrn?

a school whrch in general compared favorabl wrth that attended by white chil-
dren rn he Oklahoma co nt y. The mean 1Q of tecolore? children wa abouA

5, which was 23 8rnts ow éhato the v'/hrte aace 1932% taIBF
Otrs test_records of 226 sixth-grade Negroc ren rom_four_Cihcinnatl publi
schools. The mean 1Q's of these childrén ranged from 77 to 90, the latter mean
attained by puptls living in a “better” neighborhood, as judged from their mean
Sims score’ of 12.1) The Otis, score was found to corre ate 26 with the socio-
economic score. While the Cincinnati schoos attended by the colored children
were probably superior to those attended by the Southern egroes It is doubtful
It the home "environments of the Ohio 5 were above thode of the Southem
children, judging from the relatively Iow Sims scores of Wallace's groups.

Dearbo C

The Dearborn Group Tests of Intellrgence Series 11, designed for use from
Grade 4 to Grade 10, consrst of verbal and nonverbal subtests.”The %reater part
the maximum 8ossr le score IS determrned bg the verbal or numerical items
whrch are rnclude In subtests of. word se uence ot%Posrtes sentence comgletron
Broverbs and number completion. Reliability coe rcrents have been reported
etween .87 and 93 for single ages and between .84 and 92 for single grades,
Valrdrt Is reported in terms of correlation with Stanford-Binet, r’s being .87
resBectrver2 for 19 and 1924 Ss varying in age from 4 to 5 years.

Fre an, 1
%rprsch ?828)Dexamrn)ed 301 Nashville colored children from Grades 4 t0 9
who were in_schools considered to be fairly representative of the city’s Negro
population. These children achieved a mean 1Q of 87 which placed” them ™12
r%r%rnkt)sl tgglow the mean of the 682 Massachusetts mill town white children
able

The Binet Group Test is descrrbed by Peterson and Lanier (1929) as in-
cluding 10 subtests, composed of items drdwn from the individual Binét scales

"t While this rating is much better than those of 7 or S characterizing the other three
schools, it is about the same as the deteriorating neighborhood in Portland (Griffith) and the
nerghborhood from which Long's underprivileged group came in District of Columbia (1933).
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but adagted 0 Tgroup Use. Among the subtests are: finding rhymes, making
chanB all and field, Ingenuity, freg association, tc.
rson and Lanier tested the mtellrgence of 86 coIored and 119 white
Nashw e 12-year-old S5 b){ means . of the Binet Group as well as b¥ the MYers
Menta easure and the International_Group (Table 3). On all of these ftests
the colored were inferior to the whites, The Negro Ss earned an average score of
15 points in contrast to one of about 26 points Secured by the whites “(Table 4).
Ninety-four per cent of the white Ss scored above the median of the coIore
Peterson an Lanrer concluded that the Negroes on the whole were somewhat
more variable_than the whites; an explanation offered by the authors for the
geaetl%svla]nt e||lr|t : arbr%s that the colored may have had & larger percentage of

[1linois General

The III|nors Examingtion, General Intellrgence IS a group test requiring
a I“X to rea and to toIIow written directionS. It includes_tests of analogres
sentence voca ulary, verbal |n%enurty, syngnym- anton m, arithmetic probléms
arithmetical ingendrty, and substitutions. The Illinois scale was qiven to 203
o pils whose mentaI aqes had been determined by Stanford-Binet. he correla-
lon between the mental ages by these two scales was .74 (Thurmond, 19 dp
Hewitt (1930? reportéd a median 1Q of chrIdren from the seventh grade o
two colored schools in a Southern communr t on this scale; thrs placed
them about 17 points_below the median of |te c | dren from another school
N the same system. Farr (1931) and Thurmond (1933) obtained much lower
1Q’s on the [Mlinois General when the t\Pl tested village and rural colored school
children in Tennessee and Georrira ot only were their averages below those
obtained by Hewitt (Table 4) but their range of SCOres Was between Oand 110
in one Instance and between 49 and 100 in the other. In Thurmond’s gro £
onl 25 er cent over ap eq the white norm of 100. The investigators comniented
uro di |cutg in radrn with understanding and F on"the Inadequacies
the home and School environments of these Negro children.

Detroit Alpha

The Detroit Alpha Intelligence. Test, desrgned for Grades 5 to 9, includes
tests of mformatron opp osrtes classificafion, block design, generalization, analo-
gres number relations, and disarranged sentences. The réliability of the test,
ased on a retestrng(of 51 uns lected sixth-grade pupils was found to be 91
(Garrett and Schne

Jenkrns (1932) recorde amean score  (not I% t119 achrevedb thirty-
seven 12 and 13-year-old colored children in two orth Carolina cities on the
DetrortAIp a; this mean compared with one of 126 earned by 37 white children
; of the same aﬂe The author did not indicate how she selected her small number

Of cases from these towns,
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.. Wallace (1932) and Smith (19533 report their research in terms of 10, It
IS int restrng 10 note that the avera of the 200 rural Alabama colored Ss
tested by thé latter proved to be ab ut8 only some two points lower than, the
average given for 239 Cincinnati Negro children. Wallace tested colored subjects
from“the fifth grade of four public schools ving each school a_mean s0cio-
economic, score according 1o Sims method. 77 The  mean | obtarne for the
several schools ranged from 79.56 to 88,03, the highest mean havrng een attarne
by the school sample with lowest socroeconomrc ratrn% Unfortunate ny Wiallace
did not test the whole trtth grade in-any school and does not indicate the
method ywhrgh he selected 0rcases

Fowler (1959) administered six mental tests to 10-year-old Negro and white
children in twelve Detroit schools Jocated in drfferent garts of the city and fo
10-year-old Ne%o aqd white ¢ Igren In two H K, Mic rtt\rlsn schools
dministering the cufture-controlled, tests of DavrsE sGames and to forms of
Cattells’ [PAT, and the conventional tests of Calrfornra Mental Maturity,
Henmon-Nelson Tests of Mental Ability, and the Detroit Alpha, the author was
abIe to determrne whether or not a combrnatron of the cu ture- controIIed tests
would E)ro yce higher 1Q’s (particul ar¥ on underprivileged Ss). than would
conven r%nal Bsts, Fowler observed that the latter tests re sr ilar in that t ey

draw heavily upon reading, mathematical concepts, ward definitions, ﬁeometnc
desrgns or general reasoning from a cuIturaIIy loaded situation. As will be seen
from Table 4, the Ne?ro children achieved "a combrned mean of 88 on each
of the two types of tests, some 16-17 IR/ A)ornts below the test means of white
children atteriding the same; schools. B When the | sof the 9wh|te chrldren
of lower-lower socioeconomic status were co Hoare with the |
colored children of lower-lower status, the Detroit Alpha means were found 0
be respectively, 93.24 and 83.88,

McCall Multi-Mental

The McCall Multi-Mental Scale, Elementary School Form, desrgned for
Grades 2 to 9, s composed of 100 groups of words: in each group the subject
15 to cross out the word that does not belong with the others. The relationships

to be looked for vary and may be verb Objects, opposites, modifiers, nous
sequenees a'nd rdent\cal el merftts
The relatively low 1Q of 77.46 was earned by the average colored child

attending vrIIa%e or rural “schools near Atlanta. (Mazique, 19 2 Some of the
teachers "of these chr ren were rnadeqruatey trained_and' the verage salarles
were rePorted o b ers of the h)u pils were marn farmers,
semiskilled and unskrIIed Iaborers In_spite of these apparent handicaps one
child scored in the class interval of 120to 124. Vernon (1936), likewise using

"See p. 163.
reSee p. 165. #



SCHOOL CHILDREN 187

the McCall Multi-Mental, tested the colored and white chrIdren of two schools
in Banton Oklahoma, which_he considered to be nearly equal in. educational
o&o Ip% vided. These S, some of whom were teshed bK Otis Prrme1r0y ™
e”r] 1% mrggge rl%r s tested, the medians o Ites and colored

Bousfreld (1932) admmrstered the McCall Multi-Mental, in addition to the
Otis Self- Admmrsterm? Intermediate and the Pintner Non- -Languaged. to 222
Chicago Negro elemen ary sohoo uprs the majority of whom were of inferior

socro nomrc status. The e‘p WNose. me gf selection was not given,
score vepornts owtm tdjcé norm of 50 ETa%Ie4 .

Pressey Group

. The Presser{ Group. Intelligence Tests, consisting of: rote memory, practical
judgment, practical_arithmetic, controlled assqciation, logical mermory, word
com letion, knowledge of moral terms,  practical information,. etc.,_makin
all, were givento colored children in two small Indiana cities. These

were reported by Pressey and Teter {19 9) to average the same as white children

2 y/ears younger, wrth 12 per cent of the colored equalmolr or exceeding the norm
medians. The colored, were at therr best in the test of rote memory and worst in
tests of verhal rngenur rd/ nowe ge of abstract terms. The auth ors observed
that the test of fote memary had been found to be the poorest of the 10 In
drfferentratro fsubnorma an dfe Fplemm ed and Test 8 (%rsarranged sentences
requiring ver mgenur ty) most dirrerential.

In Peterson’s study (1923), where both urban and rural Ss were examined b
the Pressey tests, the White medians were srgmfrcantlr{ higher at each age leve
between 1 and' 16 years, but not reliably superior at the 10-year level.” While
three of the seven Colored schools were good ones, accorqu to Peterson, in
%Ie]neral the schools of the colored tested Were not as efficient as those of the

Murdoch (1920) gave the Pressey tests to large numbers of colored and white
boys in Grades'5 to 8A in two New York City publrc schoals. In Table 4 her
results are drven In terms of the gercentage of the white (non-Jewish of American-
born parents) and col ore above the Jewish medians. At'Age 10 the colored were
superror to the whites and at Age 15 they were their etiuals ut at the intervening
ages.of 11, 12, 13 and 14 the ‘colored Were noticeably inferior. Relatively little
s| nificance was attached to the comparrsons at Ages 10 and 15 since at Age
10 there were but 18 colored subjects and at Age 15 there were only 16 white
7 aerlenat crhorudrsen of these two ages in Grades 5 to 8A are not representatrve

"See pp. 79-80.
“See pp. s and 138.
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Otis Quick-Scoring Beta

The Otis Quick-Scoring Mental Ability Tests, Beta Form, for Grades_4-9
are. a revision of the Otis Self-Administering, Intermediate Examination. The
reliahility coefficient for the grade levels taken separately is about .79. (Kuder
in Buros, 1949, p. 249) _ _

This test was given by Younge (1947) to all of the sixth-grade, pupils of the
Tuskegee Instituté |aboratory .School in an attempt to_determine_the iner-
relations IP of Intelligence, sdcioeconomic status, and achievement. The author
described the status of these children_ as ranging from medium to high, the
Sims median being 20 and the majronty of the children having one or both
Barents who had Attended colle%e. he color?d Ss achieved an “average 1Q of
2.22 witn an * of 17.04; about 30 per cent of the group overlapped the white

orm., .. : :

CIiff (1949), in a comparative study of the test performance of Negro
children in “speed” and “power” situations, administered Otis Qumk—Scormg
Beta to 110 pupils in Grade 7 of an Atlanta elementary school under standar
conditions with specified time limits. When they were first tested the colored
boys and 9"' e%rne%_mean 105 of 16, 8 and 80.70, respectively, After the I%g
were recorteq, the chilaren were djvided into two Sections matched for sex a
initial test score. Approximately five weeks later, all subjects were retested by
the Qtis, one group timed under standard_instructions "and the other group
permitted to have as much_time as desired, The boys and girls whose work wes
untimed scored 8.70 and 640 1Q points higher than the “respective groups of
boys and (iwls_ tested under conditions of speed. _ _

In selecting fourth- and fifth-grade pupils from six Negro schools in Harde-
man County, Tennessee, Hunt (1950) studied the relatlo_nshlp between _intel-
ligence, horhe background, and achievement of the, pupils In attendance. These
134 Sswere less favored than the Tuskegee group as indicated by the following: 48
per cent were from broken homes, the heads of the households were typically
sharec_rom)ers or small farm renters, and the heads of the homes had no more
than six -qrade edycation In 84 per cent of the cases. However, home inferviews
showed that all of the children had 10 hours of sleep and had time provided for
play, that 91 per cent ate three meals every day, that 70 per cent lived in un-
crowded homes, that in 70 per cent of the homes there was a radio, in 52 per cent
there were magazings, and In 33 per cent, newspapers. The range of 1Q’s of these
children was from 43 to 111 with amean of 71 _

In a studg of the competency of the prospective Negro teacher in Alabama
Allman - (1953) ‘included for purposes of comparison” the_mean 1Q of 457
Birmingham colored pupils. Reportm% on “all of the available eighth grade
Negro pupils™ in the public schools of this city, she indicated the mean as 84.06,
the range from 44 to 117,

G.E. Clark (1957), whose experimental design has been previously reviewed
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in some detail & found. (as did Fowler in 1955) that underprivileged urban
Ne%ro children do not improve their |Q ratings when measured by tests such
ne Davri -Eells over those obtarned from g more. conventioral tests. In
comparing the mean 1Qs of St. Louis school children, Clark noted that at every
socioecondmic level the Otis Quick- Scorrn[g Beta mean was above the Davis-Eells
and that when the IQ s of all Negro children were combrned the drfference of
701 points between the_means Op these two tests was qh g/ Si nr ficant (
10.29). As will be seerbrn Table 4, the white rougf Gpasﬁ col %t eacR
socroeconomrc level 9 f0 17 points.  THe colored” children | entr led wit
high socioeconomic Ieve (their status actually closer to that of the low level
whites than to that of the Nigh level whrtesz eamed a mean [Q of 9340 as com-
pared with 94.65 earned by the I|<OW level w?r ehs < f
Another_investigation making use of the Quic corrn Beta as that. 0
Murray é847 Lrlie%(oune Hun and Clark, t\?urra Wasr ereste m reqatrn
mteIIrgence test performance 0 SOCI0EConomIC status Murray reported t ath
classified his 401" Gary, Indiana, ten- and fourteen-year-old Ne ro Subjects_ac-
cordrn to W. Lloyd \/Varners technique used in “his study 0 Yankee City.
Accor neg, Murray |dent|f|ed hrs three classes as; ger or lower-midle
u@g lower, gn lower-lower. T aryrnl%numbers of 1 ruear -0lds 931 fo 193
author ‘administereq three test Imann-Anderson, Otis_QUick-Scorin
pha, and Henmon-Nelson, Elementary Examination; to. the 208 14-year-0las,
he administered Henmon-Nelson, Hrgh School Examination and Otis Quick-
Scorrng Beta. *2 Murray did not say how many schools were surveyed, nor was his
metho r? selection wrthrn a schogl always’ clear to this wnter Since Murr
resente hrs data seParate for t e test and for each sfatus ([;roup, we a
average testatus groups 4s given for each test. As will be nofed in Table 4
the mean 1Q’s of the” 10-year-olds ranged hetween 86 and 91 on_the severa| tests;
the mean Qs of the 1 }/ear -0lds were between 87 and 91. On Quick- Scorrnq
Beta, the hrghest of the three status qroups averaged 99.77, while, the lowes
avera% ed 82.67. These means are respectively higher“than those obtained on the
%oar%ertragu]s 68HPS In Tuskegee and St. Louis and on the low-status group in

Pintner General Ability: Verbal

Three of the four batteries of subtests makrn% up Pintner General AbrIrtK
Tests: Verbal Series were employed btr Jordan &94 1948) in his two Nort
Carolina_surveys, These. include: a slightly modified version of the original
Pintner-Cunnirigham Primary Test gnvolvrn responses o prcturesg thé El-
ementary Test, ‘composed of two scales, the Picture Content and the Reading

>, 114

§The Chicago Tests of Primary Mental Abilities were reported as having been given to
ézt year- (ildds grho were in the 7th grade or above. However, no data on this test seem to have
gen include
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Content, the latter including vocabulary, number sequence, analoores 0pposites,
etc.: and the Intermediate Test, which includes the six subtests of the elementary
battery and in addrtron acassrfrcatron test and g best-answer test, As reported

Marzo in Burgs, 1949 the medjan intercorrelation for the inter-
e ratﬁ A rZ s 58; the Prctdre and Readjng Content correlate _apout .70:
for fr venth-grade samples, the batteries” correlate .84 and 785, resgec-
tively wrth total scores on the Metropolitan Achievement Test; and, the reliabili-
ties ohtarned by the split-half and nterform methods for the various batteries
are generally atiove .90.

. Jordan® (1947) tested 1980 whife and 1214 Negro children in Grades 1 to 8
in a North Carolina coynty descrrbed 8 redo Inantly ruraI Although he
attempted to examrne all schoo chil gren tecount he ound that he wi
ble 1o test only 73 per cent of the white ugrsand e cent of the ooore
those Untested avrnr_1 been absent on the testing days. In fact, he found that In
the case of some small schools for Negroes it was necessary for the examiner to
return two, or three times in order to, have present enough children to  be
regesentatrv of them AserI e seen In Table4 the mean 1Q of the whites
that of the N egroefs 743, The whites, proved t0 be the more
variable as indicated by the siz&s of the standard devratrons 1Q5 up to 120 were
discovered among the Negroes, and those up to 170 among the whites.

In Jordan’s Winston-Salem study (1948? 5429 whrte and 4856 coIored
children, comprising more than 35 per cent o the ublic eﬁmentar%/ school en-
rollment in t IS cr , Were test? on the Vernal Srre% of t e Pinther General
Ability, As will be Seen in Table 4 the mean 1Q of the total white grour% Was
about 9% that of the colored, 81, the respective standard deviations being 17 and
near}/ 13 Nine per cent of the 1Q' of the colored children overlapped the
Wins on Salem whrte mean. The mean 1Q's listed in Table 4 accordrn to

rono oe sho reasonable stabrlrt and con stenc Aatt eextrenres
W eret acto Of Se ectron ma be op e ative. est evratrons 0
colored are markedly smaller a each age level than t e correspondrng vaIues
of the white pupils.

! Joad'ﬁn tcommentfedhu pon the tart:rt] that \INIt]St?rd Salemb s a manu{ﬁctur]rn
cify and that many of the parents of the pupils tested. (probably moye than ha
o}te arents of Phe col orgdl and nearl (Pn fourth of the arehts of the whrtesg
Were e Poye as actor?/wor ers. He made g not uncommon observation that th
homes of thie Negro children were apt to be In the poorest section of the city and
to have in them few of the appurtenances of our modern culture, In an attempt
to control cultural differences, Jordan compared the mean 1Q% of white and4

“Noting the lower 1Q% of Ss at 14-17 years, Jordan said that in general the normal and
superior at the upper ages are either in hrgh school or have dropped out of school. There were
very few colored and white children in the ¢-yr-old group, and relatively few at the ages of

OV as clo d with ¢ ose in the 7-13 age groups. Reviewer has omitted from the
W\EIE 1 of age or more.
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colored pupils attending different schools, The mean 1Q’s of children attendin
the 13 white schools ranged from 90.2 to 108.3, the mean 1Q% of children attend-
ing the six coIored schools rangrng from 791 to 82.6—the colored range bern%
0 vroush(] smaller. The qifference Detween the lowest mean of the whité school
and te ghest mean of the colored schools proved to be highly significant, the
value of t being 9.27.84

Believing that the Ne%ro I%sare low because as a whole they occupy low
focroeconomrc Ievelg at fhose Negroes who are t higher socioeconomic
evels Rro uce children whose 1Qs approach those of the whites, Jordan tabu-
lated the mean 1Q’s of colored and white children according to the occupations of
their parents. He was able to find the occupations, of the parents from the record
cards of approxrmately 3 08 white and 4400 colored a ontg his subﬂects The
present writer has included In Table 4 whatever occupational listings. were
common to hoth Negro and white parents, As will be noted, the white Children
were found to be superror to the colored in each category; in fact, all of the
colored groups with eexceptron of the professional which averaged above the
white triick drivers, were l% ow all of the white groups, in so faras they were
represented by the TQ’s of their children,

California Mental Maturity

The California Test of Mental Maturity, designed to test a mental age range
from kindergarten to coI er%e and consrstrng of | anguage and honlanguage Sectioris,
presumes to measure rve ctors memo patra rel tronshrps logical reasonrnlg
numerjcal reasoning, and vocabulary. Vali rt}r Is chiefly pred butacorre a-
tion of .88 with the" Stanford-Binet s stated, for an unspecre level and range.
The large amount of nonverbal material, especiall at the higher IeveIs 1S
distinctive of this test. (Garrett, also Ling, in Buros, 1949

A review of the Short Form of this test indicates that tota score reIrabrIrtres
ran e from .92 to .95 and |part score reIrabrIrtres from 81 to 9 ernp |9V

el eraelevels ms are based on very large groups, controI ed |
respect o age and sch oo progress; however, no evidence Is grven about the
%%ggraphrc T sociogconomic distribution of the normative Ss. (Shaffer in' Buros,

t\ﬂneteen studies, using one or more_forms of the Mental Maturity, were
reported on colored children between 1947 and 1965 r(rTable Of these, seven-
teen researches included Southern, one both Southern and Northern, and one
Northern chrldren seven studies ncluded white as well as Negro children; an
eleven included urban, four both rural and urban, and four rural children. T
of the 19 rnvestr ations have been reported in unpublrshed theses or drssertatrons
from Southern Negro colleges and unjversities, the California Mental MaturrtY
test scores having been studied in relation to a variety of items, such as. personal-

“Caloulated by reviener,
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ity, rnterests occupatronal choices, reqularity of school attendance, delinguency,
hgh rate of dro outs home status Davis-Eells Games, and speed vs. power,
The avera% 0. and 81 chreved respectivel by three grouBs of
colored chrd from the ruraI South (Hammer 194, Boder 192, ang S
1954) would appear to be indicative of the range of abrIrtY represented %the
mean scores not Igs reported by Johnson (19 8% and Tate and Voss (1956
Sel ected groups of outhern urban or Southern urban and rural child ren earned
mean 1Q’s as follows: those irregular in school attendance, 72.18, those with
Perfect attendance, 8859 (Harper’ 1950); those who recejved regular Eromotrons
rom the sixth to the tenth grades and had not left the school system, 80.58
(Osborne 1960) “aseIected?oup of Negro srxth graders”, 94.00 (Queen, 1954);
and a samlpe of colored chifdren whose"method Of selection was ot specified.
rlow

987]] %
nteSout er studres Wher aII pu ilS | rn attend nce were teste? or where
a random samPIrng Was Indicate ean 1Q’s of the colored children were
recorded as follows: 76 6Den Y 1952 83.7 gLewrs 19472) 86.20 (CIiff, 1949): 91
McPherson, 1951); 87.00 (Tullis, 1964); 758 (Swan 195); and 84.36' (Oshorne,
Where the'1 swere not rven as in the researches of Parker 1954
Freeman ;1954r2 and Tate and V % ), the reported scores of the col lored
were lower than those of the whrte norms below therrown grade, as will be seen

in Tahle 4
Tthe Negro children tested in Cincinnati bt( Love and Beach (1957) achieved
a mean of 89.2 on the California Mental Maturity, this 1Q bein srgnrfrcantly
above the mean of 825 earned by the same children on' the Davis-Eells. |
Irkewrse com ares favoraply wrth the mean 1Q's of 850 and 88.2 earned on_ the
boys and grrs respectrvely, all of whom reported as living in a
cu tura e rrve area “more than 90% Negro” and enrolled in Grades 6, 7,
and 8 of three Syracuse puplic schools.®
The Pennsylvania colored subjects (Tate and Voss) were significantly below
the white pupils in another town of the same state at each grade tested “and on
the nonIanguage as el as the lan uage portion of the scale. The Davis-Eells
rove to have been more difficult for both the Northern and Southern colored
guc?rs than the nonlanguage section of the California Mental Maturity but less
icult than the Ian uage section of this test,
ncompann ngS %e and nonIanquage scores on Mental Maturity, Boger
1957), Queen (1954), Sutton (1954), Tate and Vioss (1956), and Love and Beach
1957 aII found the nonIan%uage scores to he the higher, afrndrn%w ich was
Bar ntl I-t/ antrcrpate and needed no exglarnrng n the ofher Lewis
ammer Swan, %1965) Osporne (9653 found the_reverse
be true; with em one mignt tentatively include McPherson (1951) who

“See Tables 3 and 4 and pB 112-113 for desrgn and results of the Tate and Voss research,
“Information supplied by David E. Hunt of rracuse University to V. C. and V. J. Crandall
and reported in their article. CrandaII and Crandall, 1965)
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noted that colored matched with white children on. Mental Maturity score,
SOC|oecTonom|c status, etc., scored lower than the whites on the Performance

Hammer jn ol erprete? the lower scorsmadeb Southern Ne roe?1 on intelli-
gence tests and the significantly Roorer owmg of the Madison ?ts Negroes
n the nonlanguage ‘than on"the language tBsts as due in part fo emotional
disturbances, Noting that Wechsler found intellectual functioning in performance
areas to be significantly lower than mteIIectuaI functlomng in verbal areas among
Neurotic su j%CtS ang observm%t at his own Pgeare 0 emore neurong
ﬁsmeasure g/ use -Tree-P erson p {e tive fest than he woul
ave anticipated in a like group of white school children, Hammer concu ed
with sug?estm? the h?/ othe3|st at at Ieast some.of the fowering of the Negro |
may be attributed to the resence of emotional disturbances presumabypro uce
in part by the r{[)]ressures soma economic, cultural and mterpersona to which
the Ne roes, as members of a minority group, are subjected.

TU||IS (1964g attributed the significantly lower mean, l% eamed b Negro
children in a West Texas community to: (1)°their low socioeConomic status, and
2) " the use of culturally based intelligence tests, 1., tests measuring much the
same learned skills as the Metropolitat Achievement Tests.  “Taking'into con-
sideration the fact that the Anglos also rated sgmﬁcantlg higher in“such areas
as soclal status, reading, word knowled qe and Spe m? ut did, not show this
s mes an of ditference In the less cultura lY based te to anthmed} % comgutatmm

&1 ory of racial superiority or Inferiority cannot be supported by these data.

Tullis assumes rather than demonstrates from his data a relation between
social status and mental test score. The reviewer, using the author’ frequency
distribution tables, was able to_ match seven colored with seven white stbjects
for socioeconomic status. As will be observed in Table 4 their SS means Were
gracncally the same—60 and 60.86—but their mean IQ s differed by 2143 points,

difference significant at the .01 level of confidence.

Re?ardmg his Pomt that the colored Ss rated 3|gmf|canl lower in the
cuIturaIY baséd Metropolitan Achievement Tests of eadmg ord knowledge,

Spe m% but that the d|fference Between the racial amples was less"in
Arith met|c omp utatlon we wish to call attention to the fact that Tullis at
no point reports t e ages of his subjects. Since the colored were likely. older at
each grade than the white pupils thetrue amounts separating these ethiic grouR
in various_achievements are probably masked. Further, in” the opinion of t
reviewer, Tullis should have indicated that the colored-white difference in
Arithmetic Comﬁutatlon was also S|gmf|cant (at the .01 level). On the AC test
we have found that the means of thé 56 white and the 56, colored subjects were
an ﬁnd , respectively, the comparable standard deviations, 151 and 1.39,

Oshorne’s work (1960) differs from the others in that he studied the mental-
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and school achrevement %rowth of the same white and colored children over a
our Iyear period. - Selecti done county, of a Southeastern state he administered
the lementary Level of the California Test Battery to children in the sixth
grade; two years later the Intermediate Level of the same edition of the test
Was administered to the children in the er?hh grade; and two years, later
the Advanced Level of the edrtron was used for the lOth rade white chrIdren
d the Intermedrfate Level for the Negr (f) enth %rae puBrs “When the
advanced levels of the tests were used for the Negrg  10th grae pupils
of a previous Year, it was found that the test was too drtfrcut f [ the grou 34P
as a whole and_that the_ test scores were therefore spuriously low.”
Erght hundred fifteen white and 446 colored children were teSted on the three
dates Students who dropped out, who were retarded, who were accelerated, or
werF (a ent olt both tpe reqular and make-u iestrn date 8\éy%ar wer
% ed, resu tr[rg In te pes berP? notu se ctrv In act 1388 white an
Negro_pupils” completed 'the California Rea ing, Arithmetic, and Menta
Maturrty Battery in the original 1954 testrn% rndrcatrn% an attrition rate over
tﬂe sulcceeddrng our-year period of 41 per cent for the white and 38 per cent for
the colore

As. may be observed from Tahle 4 the white childrens mFan 1QS werg
ap roxrma ely 101 101, and 102 when tested at two- year intervals the coIore
s bein 9, 8, and 79 during the same intervals.” The mean [Q for both
racial rTrrou s remained relatively” constant over four years but the” range and
varrabr Ity decreased srgnrfrcantly ‘and the overlap all but vanrshed Durr 39
four y ars the rgﬁ S Oh each racial roup was reduced ya bout h)
cent shorne befieved t at the environméntal” inter retatron f Negrow Ite
dif erences rn rnte Irpence eaves unexplained the reason both Negro and white
%rou ps of the lowest initial intelligence earn higher 1Q's at later ages while the
rr%ht children of both races tend to earn lowgr scorés on subsequent testrn
The parsimonious explanation of the apParent change in, 1Q’s from the 1
to the 1958 testing seems to be the normal decrease in variability between ages
1(2a93dg)16 and the regression phenomenon of tests of less than perfect reliability.”
p

Detroit Primary

The Detroit Primary Intelligence Test, for Grades 2 to 4, is one of a series
of somewhat traditional tyne thie tests are satisfactory in form and the instruc-
tions agpear to be adequate and clear. There is some evidence in the manual
that the various sections of the test are less homogenequs than might be desired
If the test is used beyond the local setting in which it was constiucted. (Line,
in Buros, 1941, % 13%3)

Cavins (1928) conducted a survey of the mentaI abilities_ of West Virginia

thrrd -and fourth-r %Zadec Idren art of a arger grgjgct In which ch rlqren
rom Grades 1o 12 were tested. Te etroit Primary was administered to samples
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of 230 colored and 3567 white children in Grades 3 and 4. Cavins describes the
selection of his S as follows: “The first two gra_des ... represent distinctly
raded school systems |n?Iud|n Parkersburg, Martinsburg and” Buffalo districts;
rade three repreﬁent% all othr schools In thf forty-one” tested districts; gra

our contains pupils of one and two-room schgols in the same districts,— (P 26
Cavins gives median, chronologlcal and median mental ages for his Negro an
white grouPs according to grade. The reviewer, using these data, has estimated
agﬁ)rommae IQs which are included in Table 4 As. will be_seen from this
table, af _ra?e 3 the estimated median IQn?|fference s 12 omtfs, whereas at

?ﬁ%qﬁtsll Including 1 and 2-room schools only) the estimated difference Is but

SRA Primary Mental Abilities

Five factors are measured at each of the test levels in the present battery,
onlz two of them, verhal meanm% and sgace,_bem common to all. thr?e levels.
The 7to 11-and 11 to 17-¥_efatr tfe ts meaSure in commop twa additional factors,
reasoning and number, the Tifth factor at the 11-17 year level being word fluency,
The 5 t0 7 and the 7 to 11 level batteries measure in_common "the perceptual
speed factor, in addition to verbal meaning and space. Factors measured only at
th?Sto Y-Xear level are uant|te1t|ve and motor. Tests hearing the same name at
different Jevels do not necessarily utilize the same ty,oes of items. . For examﬁ_le
the verbal meaning factor Is megsured at the 5 to 7 fevel by requiring the child
to choose the picture corresponding to a word or idea stated orally. Atthe 7to 11
level this factor is measured partly b7y a printed synonyms test"and partly by a
picture-choosing test. At the 11 t0 17 level, the faCtor is measured entirely b)( a
;7)r|nted synonyins fest, Reasomng, ||keW|s?, Is measured by two_subtests at the

to 11 level:” “Which word doés not belong?” and “Wifich picture does not
belorg]ge?’_’ At the 11 to 17 vear level, reasoning’is measured by a letter series test.
(Frederiksen In Buros, ‘1959, pp. 709-714§

The_test items are well written and the directions are almost always Clear.
The timing of the test is probably too brief. The best current estimates of the
reliabilities of the five subtests are™.72, .75, .83, .87, and .90, lower than mqst test
sgemahsts woul% like. We do n?t )eet know much about the validities of these
tests. (Kurtz in Buros, 1959, pp. 714-717) Ny
. The two mvest}r%;atmns utilizing the SRA Primary Mental Abilities Tests
include satyrated samples of colored”and white school children of certain grades
who were living in Jacks?_n Mississippi, and in a small industrialized Penn%yl-
vania cfty. In an unpublished study, Swan (1964) describes the results of a
standardized testing program administered over a_genod of years to Jackson
public-school children I various grades. In addition to the ‘Primary Mental
Abilities the testing program in recent years has included the Metropolitan
Readiness Tests and the” Metropolitan. Achievement Tests. Only the Primary
Mental Abilities Tests which were administered to all childrén (who were
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Fresent) in the second fifth, and er hth rades erI be. revrewed at this pornt
eaving, the results of tetestrnd etent rade pupils ortenextcater
In addition it should be noted that, although "Swan obtained mean 105 for the
colored and white ?roups tested in. 1960, 1961, and 1962, only in 1960 was he
able to secure complete fret%uency drstrrbutrons hence his analysis of the Mental
Abrlrtrfs data Pertarns Spec |caIIX to the 1960 testing,
Altogether, 4486 white and 3111 colored pupils in the second, fifth, and
ergihth grades from the 25 elementary white Schools and the 12 elementary
colored Schools were examined on the Primary Mental_ Abilities in 1960. As ma
be observed from Table 4: (1) the numbers in the eighth grade of both racid
8roups are about two thirds of those in the second, “the dttrition resumabl
e i tQ%"‘ttPed) 69'““%3‘ 17 S ela é’“t%onstatreat“ .
white chil | W
and 8 and temean soot9 the cotlore2 ZQ g89 and 8showrngad%c Ine f7rom
Grades 2 to § it foIIows that the difference between the racral méans of 13 points
rn the second grade and the 29 points in the eighth is due to a decline in mean
Q of the older Negro children;  (3) the differences between the mean 1Q's at the
three raeIeveIs Were hrdhly srgnrfrcant all of the critical ratios being over 30
Q echr dren fboth acessem 0 have hecome motre etero ene%srn heir
er ormance om Grade 2 to 8 (in contrast to the tindings of Osbame
the ame children who were promotd re uIarIY decreased rn varrabrlrt from
(rades 6 to 10);Band (5) the amounts of over 7pprng were not large, varyrng
from 13 per cent in the second grade, to 6 and 7 per cent in Grades 5 and
respelg_;trve
fom’S FnstabHIa ed frequenc; drstrrRutrlons the reviewer notgd that the
gercenta es of colored children scoring at the low end of the distribution, ig.,
elow 70°1Q, were 2.7, 7.0, and 30.7, fespectively, at the three grade levels, the
corresponding Rercentages of the white children at these grades béing 0.1 03, and
15 At thtetﬁt er extrernje the pe(gceontagesdog 1thehcolored earr(rjrn q1Q so{ 13
ore af the three grades were e corresponding percentages
o% the wﬁrte chrvdreng[)ern 0, 10, and 89. It Is rather obvious %&)6\/ hattJ
increase In variability, particularly at the ergh th-grade level, was_aue In some
measure to the increase in the percentage of high-Scoring white children as well
as 10 the great increase in the percentage of low-scorin Ne?ro children. In the
description of the three levels of the”SRA Primary Mental Abilities at the
bedrn rn% of thrs section, there were comments made to the effect that
tes advances from the prrmar Ieve Agie357 through tne eementar Aﬂes
11) to the intermediate levél he test items change from
Prctorral type to a highly verbal one It may be that_the Jackson data reinforce
he view that Negro children, particularly at the eighth- grade level or in the8

dThe resgeetrve mean colored-white differences at Grades 2, 5, and s for the three years are
EY follgws 1%79— 13,20, 29; 1961— 13, 23, 29; 1962— 13, 17, 30.
ge p
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adolescent ears as a group are inferior in test performance that consists pri-
mari \X/rn d aIrng with material that is of a comﬁlex verbal nature.

lie ( 1963% made a stud rnvoIvrnE e seIf estrmates of abrIrtX to do
schoolwork and teabr ity for oIIeewor usrng the 10 as a criterion of this
kind_ of ability. Th esubh cts were all children wio were present on the testrng
day in the seventh eighth, and pinth grades of the one hJunror h sch oo In an
urinamed Penpsylvania small ci descrr ed as ern% r% ly in ustrra rzed and
containing a four-year coIIee All of the pupils, 84 0f whom were colored,
been testéd previously by the SRA Prim ry Mental Abilities. Self- estrmates ot
abrIrty were secured srmultaneousy from the various groups. of children toward
the en o the school Year Th e% included: Sl ) the” child’s chosgp subjectrve
the chrIdses mate is standing in "his home room, SJ the chrld
es mate of hjs ah]r rt%/ orc lege, and (&) the child’s expressed desire for
college, assuming that he adt lity.

The occupation of the father was rdentrfred from the child’s record card and
was rated on a scale from one_ to seven, usrnﬁ Hollingshead and Redlich’s
socroeconomrc scale p%srtrons wrth one berng the hrrgh cate ory. Nine and
one half per_cent of the er11ro children and™21.8 per cent o
thus Iocated in occupational Tevels 1 tq 4; 50 per cent of the Negro and 48.3 per
cent of the white pupils were grouped in levels 5 to 7: the unclasSifiables (fathers
deceased or_records rncomrtalete or ambiguous) Included 405 per cent of the
colored and 29.9 per cent of the whites.

As will be noted from the table, the mean 1Q of the total colored group wes

15 points below that of the white; the drfference between the means™is highly
srgnrfrcant the critical ratio heing 847. Among the whites, the higher occlipa-
tional levels are associated with a mean 1Q of %10 points higher than the means
of the lower and the unclassified groups; however, the small %roup of colored
subjects at the hrﬁher occu atronal Jevels did not eam hrg er 1Q% on the
averaethan drdtelower vel. Wylie found that white girls, Negro chrIdren
ST of the lower socroec omrc evels made more “mo et estrm es of

therr anilities than did white os whrte subjects and children of higher
socioeconomic levels, respectively. "The author concluded that in line wrth
other studies and, with the assumptron that the mechanism of denial 15 widely
gsve/d]oﬁer results indicate a highly significant self-favorable bras In the group &

e whites were

Philadelphia T ests

The Philadelphia Tests of Mental and Verbal Ability are described as a
series of giroup Intelligence tests that have been standardized on Philadelphia
school children and aré somewnhat srmrlar to the Otrs Series of tests. For a number
otyears they have been given re ularly to all pupils rn attendance In Grades 1A

B, and 9A of ‘the Phi adeI hia public schools and the several group
[0k sare inscribed on each pupil scumulatrve record card. (Lee, 1951
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Soifer (1937) in an un[oubltshed Master’s thes|s attempted to determine
whether or not colored children as.a [qrou p are ph ys|ca y supenor to, white
children and whether physical supenon IS accompanied rXower mtelhqence
Soifer’s subjects were pupils from the Hol esJuntorthh Schogl in Philadelphia
all of whom were measured or tested In their physma educatton classes, All of
them, except for an additional sample of 13- )(earo white_boys, were 14 years
of age and aII had been tested by the Philadelphia. Tests of Mental and” Verbal
det in_the sixth grade. One hundred fifty-nine wh|te children and 152
c0 ?e chlldr% aboy euaI dwlded as 10 séx, served as the subé its These
children may be consi ere & reIatwe unselected d1un|or high sch students
of 14 vears o ~age, rather than unselected sixth-grade_ pupils, “even though they
took the test jn the sixth grade, since only those puplls who had progressed to
the J'%gmrnl%h schoolfwerettrnclddbeld " 0 of the ui 1 oo

will be seen from the table, the mean 1Q of the whites was. L1 points
above that of the colored children, 'the d|fteerenceQbe|n highly s|gn|f|can 184
per cent of the colored overlapped the white mean, and conversely, 83.7 per cent
of the white children overlapped the colored mean. The author concluded that
white girls and boys are more intelligent than colored girls and boys of the
same e, budt that colored are superior to whites of the Same sex in “jumping,
throwing, and running.

Other T ests

Hartill and Loretan (1940? reported briefly of an attempt to heIP antisocial
bYS in the New York City public schools. One 0f the 20 selected problem schools
with 63 classes included” only Negro pupils. The authors, without gwln? the
name of the test used or the ages of the 1715 S tested, reported an average IQ of
the pupils of this school to be 8 as based on group tests

Bird, Monachesi, and Burdick 51952) in q study of racial aftitudes, selected

ﬁroup of 152 white and 31 colored subjects in Grades 3.to 5 from two public
schools in Minneapolis, described as being located in middle-class and lower-
middle economic class netghborhoods Orig school was Iocated |n District X
which had older houses and was coser to in ustr?/ usmess t an was the
school located in District Y. Two judges, employin Chapin Social Status
Scale, rated the residences — with"the result 'that ¢ ose of the white children
receved an averagelhlﬁher rating in both districts than those of the Negro
children. However, both Negro mothers and fathers were found to have had
slﬁ t&tl nttortedformal educafion than the white mothers and fathers of the

ren teste

Bird et al. did not indicate on what basis the white children were selected
from the large group of 393 in these three 8rades but they did note that all
of the availablecolored children were inclutled. Intelligence guotients (name
of test or tests not given) were secured from the school”records on 144 of the
white and 30 of the Colored children. As will be observed from Table 4, approxi-
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mater 13 points separated the mean 1Q% of the colored and white children

n. District X angd 6 points separated the mean 1Q’s of the racial groups. in
Drstrrct Y, The first of these differences, as calculated by the, present writer
\t’t/raeS%J Pel{/lglag@t to the .01 level of confidence, the second, not quite significant at

Dinitz, Ka and Reckless (1958), in a stud¥ of social hackground and
ernguenc oneness, report thg administration of an unrdentrfred |ntellr%%
test 10 447 White and 270 colored children in"the sixth grade of the Colu
Ohio, public schools. The research included all of the Children. present at thrs
grade fevel In 24 rooms of 11 elementary schools the schools havrntg been ch osen
on the basis of the Columbus poPuIatron and dwelling area charac errstrcso the
census tracts in which the schools were located. The “schaols, as a result of this
desrgn ranged from those In the least desirable throulgh schools in the most
desiraple tracts. School achievement tests and a structured schedule containing
a section on social background, the delinquency scale, and social responsibility
scale of the California Psychological [nventory” were administered n; the class-
rooms toaI children resent In” addition, the"24 teachers were. interviewed and
asked to 8 ahe each of their R}ugds names in one of three specific categories ac-
cordrnﬁ t0 their estimation of his delinquency proneness.

The mean I achreved by the colored pupils was 86, or about 15 paints below
that earned he W rtes this drfference was i th srgnrfrcant the t ratio
ern %s of the whites seemed iust slightly the more variable
Ta Ie 4} Frndrn that Negro students, regard ess of sex scored much higher
on the delin uenc Mmeasures were much lower in school achievement, angd Were
below the w tes |n mean | rfe ewthors mterpreted7 the results as reflectin
more or less avorabe rowh of children (up to the sixth gradgi which |
dtermrne N ar R] tff a differential socralrzatron impact”in the varrous
milieux in'w |ch t ey have been reared.

Price (1953) hypothesized that intellectual and emotional persanality dif-
ferences exrg %etwe)e% Negroes and wnites that are reflected in I[the Rorseh
Since Price depended upon a number of droup tests in the selection of
subjects and since his findings and interpretations are related to the topic of
Ne ?ro intelligence, the presént writer is completrng the survey of intelligence
testing of Ne?ro and white school children witha review of his research.

Price selected 90 white and 90 c%lored school chrldren from the Pubhc
schools of Gainesville, Florida, 30 of each race being at each of three ald E)
b, 10, and 14 years (Table 4). Since it was of prrmary importance that tfie Selected

“It will be noted that these several mean 1Q's are above those usually obtained on unselected
%roups of white and colored public school children in the United States. In this connection,
he reviewer wishes to call attention to the mean I% of 107 obtained on white kindergarten Ssin
Minneapolis (F. Brown, 1944) and the mean of 108 obtained by W. S. Miller from testrnri of
all sA pupils in Minneapolis (Treacy, 1926). In light of these statistics the Bird et al. 1Q%
obtained in Minneapolis do not Seem excessive.
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subjects be representative of their age.and racial groups, each group of 30 was to
corisist of 20 0f average intelligence” (in comparison with others of same age and
race), ? of aboye average intell enc_?d and b brelow averebgee, resultipg in a total of

hildren of averagé mental” ability, 15 of above average. aoility, and 15 of
below avera?e abl|lt% for their respective races. The sex ratio was to be about
one half male at each age level. SF cifically, the subjects were selected as follows:

White 6-year- and 10-year-olds grom,four elementary schools) — above
average, random selection from lists of pupils scorm?| above 110 1Q on Pintner-
Cunningham or Kuhlmann-Anderson and subsequently scoring above 110 1Q .on
Goodenough Draw-a-Man; average, random selection from listS of pupils earnm%
between 90-110 1Q on_ the above tests; and below average, the random selectio
from lists of those scoring below 90 on the tests,

White 14-year-olds (from the Gainesville High School) — ahove average,
selection based”upon upﬂsbe;ng on grade for 4ge or above grade for age, a
years average grade of B or h|? er. and a superior rating on” Draw-a-Man. A
theck by author indicated that all'Ss thus selected attained scores on the American
Council Examination whmh_glaced them at least one stanlard deviation apove
the norm mean; average, subjects were on age for grade, had grade averages from
C to B-, and were in average ran’\g]e on Draw-a-Man, below average, grade averages
were below C and the Draw-a-Man 1Q were below average.

Negro 6-ge_ar-olds from the Williams and Lincoln Schools)g— above average,
random” seletion of children whoge P-C 10 were above 95, hased upon”a
plotted distribytion of scores mace by colored first-grade children in™ these
schools; in addition, the Ss had to_be above average on Draw-a-Man; average,
random selection of S who had a P-C 1Q ranging Between 80-% and who wére
?verage onb [l)rawég-Man; below average, Selected in same way from those whose
s were below 80,
\ N%%ro 10-year-olds grom Lincaln. School}—ahove average selected from
those having a year grade average of B or more, were on aq for their school
%rade, and Scoréd above 110 1Q”on Draw-a-Man; average, sélection from those
avmg a year grade average of C to B- were on age for"their school grade, and
earned, between 90 and_ 100 [Q on Draw-a-Man; Below average, prestimably se-
lected in the same way, |% grade averages beI%w C, overage for grade, and below
on Draw-a-Maf (thissection seéms to have heen omitte b%authorg.
i esgro 14-year-olds 1 selected in the same manner as were the 14-year-old
white &, » : .
Rorschach was subsequently administered to the 180 subjects according to
standard procedure. Beck’s scoring methods were used throughout, and “the
data were treated under the headings of intellectual factors "and emotional
factors. A list of méellect_ua! fact?rs as been included in Table 4 with the
means and standard deviations for each factor separated according to the
colored-white dichotomy. The three age groups have been combined; making
the number of cases 90 for each sample” throughout. The first factor is the
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total number of responses which  gives to the series of cards and called “one of
the most important indicators, of intellectual functioning”. Age, hut not race,
seems to have been a significant influence. In an andlysis “of variance the
differences_ between aﬁe groups were significant at the 001 level of confidence,
with the 6-year-olds Raving the lowest response total. The difference between
races In the” response total proved to be 3|g_n|f|cant (0L, level) only at Age 14
“We see there an indication of a possible difference in intellectua functlonln%
between the two races which is ve&y s_hqht or_non-existent at the lower age level
but which begins to emerge as a definite difference in favor of the white group
as they enter adolescence.™ (p. 18)

. The Z score values, representing the ahility to perceive the elements of a
situagion and to combine them into"a meaningfyl context, indicate a difference
significant at the, .05 leve| between the two racial samples, the white subjects
having the superior organizing ability. Analysis of variance Performed on Z or
orgamzanonal fotal, showed age differences to be significant at the .00 level with
thé younger children having tfie lowest mean.

The F Plus per ?gnt S re@_orted t0 éqn/_e some indication. of the aagﬁgement
between an, Individual’s Percep_lon and réality. Therg was little or no difference
on this variable among the various aqe-race roups. The A, or animal, per cent
indicates the percentage of the total number of responses that have animal
801‘?5?&%@;}]6 analysisof variance here indicated no significant age or race
| .

.M or human movement response on the Rorschach is said to be the amount
of intellectual energy a person brings to bear on adjustmental problems. The
human movement response is also characterized as showing a subject’s recourse
to fantasy and is possibly an index to creativity. FM refers to animal movement
responses. The analysis of variance on both of these factors shows differences
between the races t0 be significant at the 05 level. The last factor refers tq the
Bercentage of respanses pased gn the whole blot (W), on a me}gor detail of the
lot (D), or on a minor detail of the blot (Ddz. Although the differences were not
signiticant, there was a tende_ncY for the white subjectS and the older subjects to
give a slightly greater emphasis to the W responses.

In conclusion, the author found that the older child and the white child
were better able to organize the stimulus field, were more jmaginative, and were
less stereotyped in the"manner of handling intellectyal problems. Also older and
white children_appeared to have been more energetic and creative than younger
and Neq_ro chilaren. Racial and developmental “differences were also riotedin
the emotional sphere, There seemed.to have been a general trend toward intro-
version with increasing age and this was somewha’ more_pronounced among
the whites. “Generall sPeakm%,_ the youn%er children and Negrogs seem t0
fun%non In. a somewhat less infibited ‘or controlled and less complex manner
In the emotional sphere.” (p. 38
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Summary

. We have tabulated and reviewed 103 studies of colored school children in
which e|ghteen or mare ps;ichometr_lc verhal group tests have been employed.
Altogetnér, about 60,850 colored children werg examined by these tests, about
four™fifths of them living in urban areas and one fifth in villages or on farms,
Approximately 64 per cént of the subjects were tested in the South, 17 per cent
in hF Border states an l9npe0[ cent in theNortt]. :

Q' have been obtained on approximately 50,000 Negro school children.
Aware of the fact that 1Q’ based on different group tests are not always com-
parable, we have calculated, nevertheless, a combined mean 1Q on all thé Negro
Ch:jldl\rlen'thﬂtus prove?, to be 84.0L Se%aEaUngBéhGe 8cS())Ioreddlgst)o7 South, Border,
and North, the.respective averages proved to he 806, 893, and 89.7.

White ¢ |f§rgn were exa?mn%c? in adgmon t0 t%e colored in 58 of the
researches; the whites were found tQ have earned h|gher scores, on the average
In every Investigation except one.d) The differences between the measures “of
central“tendency were typically large, and where t ratios were calculated
(by the authors’or revievier) the differences proved to be 3|?n|f|c_ant. _

In 45 studies the colored averages were compared on¥ with established
norms, either directly or by inference,”In al| but one of these the Negro averages
vvferl%(l)nferlotr éo trge n?rr(r;ls, the exception being Long’s District of Columbia group
of 100 selected subjects. . .

In f’? compadsqns Involving more than 13,000 Negro children, the results
have included statistics on the amount of overlapping. The mean overlap of the
colored on the white wag 10 P_er cent. _

. Where measures of variability were calculated from the data, the white
children proved to be the more Varjable in. 45 comPansons, the colored the
more variable in 2L comparisons, with no difference farger than 0.20 in three.

GENERAL SUMMARY

1 One hundred fifty-five investigations relating to the intelligence of Negro
school children have been reviewed In this chaptér. Some of the authors have
reported on more than one group of subjects ?nd on more than on? tes&. AA
least 35 different group tests"and 14 individual tests have been employed an
gppqomtmately 807000° colored children have been examined, excluding

uplications.”. . : :
p,2. These investigations include some 539 Negro-white comparisons,® direct
or |mglled,_smce a ?artlcular researcher may have examined ubﬂects In more
than one city, county, or 9rade, or many Have categorized mental test scores
according to“age, sex; or father’s occupation. In order to detect the presence of

“McCord and Demerath (1958). For review and appraisal of this report, see pp. 129-130.
“Group II. For method of selection, see p. 3b. _
“Some of these Ss were involved in more than one comparison.
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goo_d-scorm(g smaII_%rouPs of Negroes at any specified age, ?rade, school, etc,, the
reviewer has examined these 539" comparisons for relative standing of the colored
and wmte S. Where whites were also examined in the same community, school,
city, or state, as was the case in half of the comparisons, the position of the
colored is related to the particular white group; otherwise the colored means are
compared with We test norms. _ _

In 522 of the comparisons the colored children scored the lower; in 291 of
these their means were below those of the white groups tested, in 231 they were
below the norms. _

In seventeen of the 539 comparisons the colored scored the equal of or better

than the whites with whom they were compared. In two of the comparisons it
may be that the verbal test emR_o ed was not ?vahd instrument for measuring
Int Ill%en e. Peterson and Lahier (1929) included white boys from ormgn-
speaking homes in their New York City r_ouP;SB and_Higgins and Sivers (1956)
may have included few or many white ‘subjects from forgign-speaking homes (in
the opinion of the reviewer) since they indicated that all Children of certain age
and grade groups, in éJuth schools “Serving the lowest socioeconomic areas of a
northieastern. city” had peen tested.
_.In two instances the numbers tested were too small to allow one to attach
significance to the findings (which the authors did not). Peterson (1923) found
ofe group of eight colored 8-year-olds in Grade 1 to average the same & a
group of ten 8-year-old white_chitldren in this grade;%and Kennedy et al. (1963),
in their surveyof mental abilities of Negro children in the Squtheastern states
reported a mean 1Q of 105 for a group of six children from the highest
socioeconomic level, _ , _

In four comparisons (three of them beln(_} Long’s) the subjects do not appear
to this writer fo represent a random sample gt theif respective’ populations. _Lonq
(%9331 administered three tests to a group of 100 colored children.in the Distric
of Columbia, the children being selected upon the recommendation of teachers
and grlnm als, Klugman (1942) included In his analysis only the scores of
%gtgr d and white stibjects who Scored hetween 90 and 110 IQ "on each of two

In four comparisons, those of Murdoch S1920) and Graham (1926), the
Rartmular samples do not represent their respective age 8roups, s these authors
ave noted. Murdoch, testing New York City children in Grades 5 to 8A, reported
thf\t at Age 15 the ercenta\%es of n%uve whites %f American-born parents and of
colored overlapping the Jewish medians were the same; at the age of Id years
the colored hoys showed a greater percentage of overlappm? 561 Vs 54? than the
whites of American-born parents.” MurdoCh observed that 10-year-old colored3

“Excluding these, the New York City white mean was the higher. For reviews of the Peterson
and Lanier study and others referred to in this section, see pp. 34, 40-41, 96-7, 42, 35, 39-40, 187,
19, 35, 129-30, 46-47, 85, 126. . .

“Neither were these children representative of their age group.
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and 15-year-old white children in Grades 5 to 8 are probably not representative of
their respective age %roups. Graham, usmg the Otis Primary with Atlanta colored
children in Gradgs 2 to 4 with a few added at High 1, réported the colored to
be _sI_lghtI[){] better than the norms at 7 years an alfo at 12 year%. She was of the
opinion that her 7-year-old colored Ss were probably rather highly selected since
few were chosen from Grade 1; she also noted that 11- and "12-year-old whites
in Grades 2 to 4 were relatively more retarded than 11- and 12-year-old colored in
these lower grades.

Beckham (1933g reported the mean 1Q of 100 Neg{ro adolescents living in
New York City fo bé about 105 when tested on the Stanford-Binet, and McCord
and Demerath’ (1958) found Kuhlmann-Anderson median 1Qs of selected colored
and white boys living m_Cambndﬁe and Somerville, Massachusetts, to be between
9% and 99. In our apinjon Beckham and McCord and Demerath have omitted
Pertlnent data and/or have presented their results in a manner confusing to
he reader. As a result, their findings are less meaningful and significant than
they otherwise might be.

In three comparisons the Negro, children seem fo have been the equal of
or superior to, the norms group, without qualification. These include: "the 54
unselected 6-year-old colored children. in the first grade of Atlanta public schools
Wwho were rgﬁvorted by Graham. (1926) as earning"a mean 1Q of 103 the 100 Ss
of Lor_\g’s roup '-9933) selected from a District ?f Columbia commumAy
dentified as underprivileged, who secured a mean |Q of 102 on the Dearporn A
and a random sample of 491 colored children, all of whom had been horn in
the District of Columbia and tested on the Kuhlmann-Anderson in 1945-46, who
achieved a mean 1Q of 100. (Robinson and Meenes, 1947)

3 Itisevident that all of Ih(? studies are by no means %f equal 3|?n|f|%ance
Certain of the_ tests have greater validity and reliaility than others, certain o
them are considered to bé better measures of intelligence where the home and
school environments are poor or inadequate. In somé of the research work large
numbers of subjects were tested; in other, smaller numbers were employed hut
efforts were_made to secure random samplings of the given poPuIatmn areas;
while_ in SP” other reports, either no mention was made of the method of
selection of Ss or if the technique was, recorded, It Is obvigus that_ the groups
did not represent unbiased samplings of the school, community, or city. In some
of the studies the data were treatéd analytically, including not only averages,
gq:e?esstir%se n(g variability, critical ratios, percentages of overlapping, but analyses
items.

 Where results have been presenlled in, terms of 10, we have fattempted to
give a picture of the test data by calculating a combined mean of the colored
Subjects and relating it to the type of test administered, to the section of the
countrg, and to the Tural or urban character of the group. The combined mean

1Q of the approximately 66,000 Negro school children tested (excluding duplica-
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tions) proved to be 84.20; on the individual, the nonverbal and verbal group tests
the resrﬁrectrve rt’)neans were 84}45 %5884%8 84h ored sl chid
The combined mean 10.0 quthern colored school_children was
805 that. 0 11388 Borﬁerc rIdrTn Was 988 hrle the mean o? 15450 Northern
Negro children was 876, A quall Xrng factor here rs the relative size of the
Southern, Border, and Northern Itiés, - The Southern urban children were
selected less frequently from very large cities than were the Border and Northern
urban children tested. The Border State average, furthermore, is heavrly werqhted
he great number of District o[ Columbi tesrt SCOres gla f
tfiose of the Border region as a whole) and Is therefore probably not representa-
tive. of the Ne%ro Borcler state chrIdren with the exclusion” of the' District
subjects their average 1Q would be about §/.

At least 13,000 of the 66,000 colored pupils were living in rural areas or in
smaII vrII%ges of Jess Ahan 2500, ahout 84 ﬁer cent of them being in the rural
South. The combined mean 10 of these children was 77.8, as compared with a
mean of about 8 atAarned by Negro urban children on whom rnteIIrgence
(uotients were reporte

It appears that the Southern rural Negro child averages about 5 to 6 points
below the Negro child of the urban South”(respective 1Q°s being 77.0 and 82.6),
an that the ‘Urban Southern egro chil averﬁ%es about5to? oints. below

eur an Ne ro child of the Border and Northern States (the latters” average

Q% being 9L1 and 883 respectrvel%/) If the rural and urban groups are
combrned the avera?e 1Q of the Southern Negro child (80.5) is approximately
7pornts below that of the Northern Negro child” (87.6).

We haye recor ed or calcdlated the amount of overla}JPrn in 37 studies
in whrch white and colored school children were compared. By overlap we refer
here to the percentage of Ne?roes scores that equaled or exceeded the median or
mean test score of ‘the white Prou FoIIowrng each of the 37 rnvestrgatrons
listed below, the number of cofored subjects tested has heen rncluded In er
of the_researches the amount of overlag rng ran? ed from 0 to per cent, T Z[v
comprrse the results of: atrrck (192 erson an e ford 84 30) 7
Lambeth and Lanig 5£ 30 Thurmond (1933 1950) 1
195 45: Wade 0(19 332 ullis (1964) 56" In Seven othersu res the overIa
was tween5an I cent; Garth an Whatle 1925 1272, Bean 92)4
Jordan (1948) 4856; Newland and Lawrence (1 Oshone 51 60) "446:
Kennedy, Van De Riet, and White (1963) 1800 an Swan (1964) 311

In the following er%ht investigations, the overlap was from 10 to 14 per cent:
Pressey and Teter (1919) 120; Schwegler and Winn (1920) 58 Peterson and
Lanier in Nashville 5192)86 Garth, Lovelady, and Smith_(1930) 2006: Bruce
(1940) 432 CIiff (1949) "116; Calowell (19 )420 and Tuttle' (1964) 25.%

“The mean overlap on the 3 tests administered to one group of ¢ and to one group of w
Ssby Tuttle (1964) was 12 per cent.
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In eight of the studies the overlap was from 15 to 19 per cent: Haggerty (192L
1538 Leqaett (1921) 267; Peterson {1923) 115; Bames (1923) 210; Soifeér (1937
152; Bice {1938) 457; Tanser (1939) 162; and Ries (1940) 380.

In two researches the overlaﬁ)mg was between 20 and 24 per cent: Jordan
(1922) 247 and Sunne (1924) 1113; in two the overlap was between 25 and 29
per cént: Younge |(11947) [: and Lindner 51962) 1800.% There was one in which
an overlap between 30 and 34 per cent was onserved: Murdoch (1920) 227: no
overlap between 35 and 39 per cent was recorded; and there was one in which
the overlag was hetween 40 and 44 per cent, that of Peterson and Lanier, New
York (1929) 187

Among the various investigations the overja [anged from 0 to 44 Rer cent,
the Eotal nlimber of %gro 5, %clum]p% dupli atlfon, eing 2L4(7. The mean
overlap hase V on the total nUmber of tases was found to be 12.3 per cent.

b Variability appears to have been greater among the white than among

the Negro subjects fested. Where samples”of both racidl groups were examine
and the measures of dispersion recorded in terms of s or"Q, the white children
were more heterogeneous in 76 of the 111 comparisons, the colored were the more
variable in 28 of them, and there was no appreciable difference noted in the
remaénm% seveng : :
. 6.0ne h%/pothesw that apPears_ somewhat frequently in the literature and
i supported Dy the findings of various investigators is that the 1Qs of Negro
children declirie a they grow older. However, we have observed that “evidence”
pointing to a decline n"IQ at the elementary. school level may be misleading,
duF In Part t(i the presence o{ oung children”in. the |f0V\ﬁ§SI grades (below com-
ulsor %choo aﬁe and therefore not representative of their %e_ roup) and in
art to the presence of over-age children in the upper grades (children'who have
neither left school nor have been promoted into high' school and are therefore
not re#resentau_ve of their age %;roup.) :

N attempting fo verifythis hypothesis, we have compared the mean 1Q of
Northern an SouthTrnN o ele entarg school children Age 6 to 9 with those
of other Negro school chilaren from the same regions, A?e 100 12, We found 19
studies including about 9350 cases that appeared to meet our criteria; the records
were in 1Q units, the children were selected by saturated or random sampling, if
children of only one age were tested (e.g. 7 )(ears) they were selected fromthe
entire school or at least from several %rade evels, and if more than ong age
group was tested e% 1 to lZ%Ie%rs) he results were tapulated %egaratel for
ach age or were within either of the”two a?e ranges employed. ThiS meant, of
course,” eliminating studies where records of children were” combined. in ofher
groupings (such & 7 to 12, 8 to 10, and the like) as well as eliminating all &

“Lindner (1962) tested the same Ss on Draw-a-Man that Kennedy et al. examined on the
Stanford-Binet. "Hence, in calculating a mean overlap for the total number of Ss, their over-
lapping percentages were first averaged and subsequently treated as one %[oup of 1800,

JAny difference hetween the s or Qs of 0.20 or lesS was arbitrarily disregarded.



SCHOOL CHILDREN 207

whose 1Q's were combrned wrth those of children over 12 years of age. The
resultrn averaeo tarne on the oun er group was 84.03, that secured on the
oder f | fthe rnr n tha the 6r_)resence of the six I)Aear oéds

ﬂ‘ecte hes yhrghe averaeot earrgrou ceeu
catron rs frequently not Comp uso until the age of seven) ‘the reviewer excluded
the 1Q's of the 710 six-year- oIds fom the erght researches, with the result that

the younger grou scombrned 10 was reduced to 8333 just 0.35 above the
combined mean of the 10-to 12- yeargroup

Th Rresent writer_has also comrfared the mean 1Q% of Neﬂro chrldren
enrolled in Grades 1to 3and 4 to 7, selecting all Southern and Northern studies
in which schooI children appeared to have been chosen by random or saturated
sampling within these grades;®in addition, it was necessa for the results to have
been tabulated se aratehf for each grade or so combined that children in any of
the first three grades could be separated from those in the Jast four. Grade 8'was
excluded from"the ¢ mparr%ons Ince some Southern school § stems did not offer
more than seven grades In the elementary schools. Accardingly, forty-three studies,
é)rrsrng approxrmateyr 19,000 Negro school children,” were divided Into
Gra 1f03and 4to 7. The respectrve averages proved to be 8311 and 8454,

Twelve of the above researches Were conducted in Ahe North, foomprrsrng
3315 colored Ss 1n Grades 110 3 0r 4 to 7. The combined averages of these tw
?roups proved o be 87.82 and 83.24, respectively. These averages, based upon the
esting of relatively few colored schoolchildren in the Nortl, are very close to
thatgdeGrrved from the testing of 15450 Northern Negro school~children,
e

It seems, therefore that between the ages of seven and twelve and between
g ? gne and seven there is a marked stability in the 1Q of colored children
nrolled in the public schools.

1. . Anumber of investigators have attempted to control environmental factors
by selectrng whrte subJIects from"relatively inferior or lower-class neighborhoods,
or from pub rc schools located in poor areas, and. com arrnq thelr test per-
formance with those of colored. children Tiving jn either the same or in
comparan energf horhoods. In af least fourteen studies, which are listed below,
students in the ‘field have srnqmd out this factor of neighborhood in refation to
Negro-white differences in |

Pintner and Keller. 1922% selected for comparative purposes three schools
from relatively poor neighborhoods in which a Targe majority of the residents

“The Border States were omitted from these particular comparisons because the colored
children tested in this area were in large part from Grades 1-3, about 4500 of them being
from these lower grades in the District of Columbia.

“See p. 205. Only six studies, involving a total of 2820 colored Ss and conducted in the
North, could be separated into the two a%e groups, arccordrné;7 to our criteria. The respective
combined means of the 6 to 9 and the 10 to 12 age groups were §7.09 and 87.78.

Mn this section we have included only studies where results were given in 1Q units.
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were forel n-speaklnp' Hirsch (1926) compared a “ref)resentatlv_e sampling” of
Nashville Negro children with white Massachusetts mill_town children of below-
average environment; Hurlock, in two studies (1924, 1930) selected New York
City Schools, 40 per cent of the enroliments being colored “and the children in
attendance described as of the same social status; Williams (1935) obtained
1Q’ on guplls attending three_Milwaukee schools, a Iar?er_ Pe centage of the
white than  the colored "heing from families on county Telief; Charlés. (19363
selected St. Louis schools in “which_ the social environments of the white an
colored were “similar”; Lichtenstein and Brown (1938) tested colored and
white children I|vm? in a Chicago slum area characterized byra decreasmg po(g)u-
lation, high rates o degende,ncy, delinguency, and crime; ‘Tanser ([193) com-
Par_ed rural colored and white ?chool children in a countg of Ontarig, both
acial samples con5|derﬁd to be ot a |pr_oxlmatel egual sociogconomic status an
from a community where racial _egudme Was at a minimum; Ries (1940
compared the mean 1Q of white Pupll attending a Louisville junior high schoo
in the least desirable of nine districts with the mean of Negro pupils attending
s onroxnaing e i sntons I e oot Wi Gstt MG

| imati Vi itions_| white district: Mc-
g_erson @BSli; chose g[wo %ul)h_cg,sc ooqs In East Wacg, (_Jrexas, efr_om the same
neighborhood because of the similarity between the living conditions of the
peqPIe in the area; Bird, Monachesi, and Burdick (1952) compared colored and
white middle- and lower-middle-class children from two Minneapolis public
scho&ls, the racial Sam(flﬁf reported as not differin 5|9n|f| anHy in Social staHus;
Clark (195/) separated all wite and colored children nt |g ,mlggle, ang ow
socjogconomic Classes according to the characteristics of thé neighoorhoods In
which the schools were located; Higgins and Sivers (1958) compared white and
Negro pUﬁHS enrolled in public schools serving the Towest socioeconomic areas
of @ Nortneastern city; and Semler and Iscoe | 1936? selected particular schools
for testing in ordﬁr_ 0 minimize. socioeconomic differences between the Negro
and white"school children of Austin. _

The above fourteen studies have included data on approximately 2264 Negro
school children and a larger number of whites. Differences between the various
Negro and white means Were determined and a combined mean difference was
found to be 8,02 points. _

In other investigations the authors have attempted to confrol environmental
factors.by “equating” the socioeconomic status of the colored and white homes
according to some device such as the Sims Scale or according to the occupational
status of the father, both parents, or status-parent. In the following thirteen
researches, _Negro and white children reported to be of the same or of ‘somewhat
similar socioeConomic status, or whose parents were of the same occupational
status, have been compared. In certain” instances, whites of low occupational
status were compared with the colored group as a whole. Arlift (1921) compared
a group of white children of native-born' parents whose fathers were either
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semiskilled or unsktlled |aborers with the total Ne?ro group, 88 per cent of whose
garents were of inferior or ve mfenor social stq f KemPf and Collins 19292
amined th J% of Soutnefn 1lljnois whg chi dren 0 nattve borg 5p rent
the unsk a onng 8roup an those of the total ﬂroup o colore Jects
from the same urban andl rural localities; Bruce (1940) matched a grouP
colored and white children I|V|n%|n a rural Virginia county according to_their
Sims socmeconomtc scores; Griffith (1947) examined colored and whtte chtldren
Lrom the three Qwe?t 0CCU attonal rguI%s S(wn onee |ong and who had
een gnven very s|m|ar ratt gs on th core Card, a th se s attendin
one s¢ oo |n dpre omtnantly Negro district of Portland, Oretion Jordan (19
compared the mean 1Q’s of is colored and white subjects |V|n? n Winston-
Salem North Caroling, according to the occupation of the father; Slivinske (1949)
compared Ne%ro and white rufal school children of reIattveIY Superior socio-
econgmic stattls and  those of reIattveI%; inferior status afte he teachers had
classified thetr omes according to a five-point scale with superior and mfenor
being at the extremes; Hess (1955) compared the test scores of Tgroups of low
status whttes and colored in Chicago; using the Warner method o status classifi-
cation, Fowler (1956) compared Iower lower class colored and white children of
Detroit and Hamtranick, |ch igan; ord and Demerath (1958) compared the
test scores of Cambridge and omerV|IIe Massachusetts, colored and white chil-
dren from Tower and, Tower-midale socioeconomic levels, half of whom were
believed to be predelinguent and half normal: McQueen and Churn matched
colored and white children living in a Western'city for residence, occupation of
father, rqrade age, and some othér items; Tiber (L 63) employing the McGuire-
White' fndex of Socia| Status, com ared the mean S of a Jower-class %roup of
whites and a lower-class groug Negro su {ects rom a Southeaster public
school system: Wylie (1963) analyzed “the daa secured, on colored and whtte
chtldren enrolled in the one Juntor hl%h school Iocated in a small Pennsylvania
cny after she had separated the Ssinto lower and hi Ggher scale posmons accordt
0'the Hollingshead and Redlich classification; and” Deutsch and Brown (
compared the mean [Q of colored and white pyblic-school chtldren wh o h
been placed at about the same ﬂosnton on asocmeconomtc scale derived from
occngattonal prestige and amount of education of the main parent supporting

The " average dtfference in 1Q between Negro and white children whose
fathers were of approximatel % the same occu attona rou Or whose homes were
comparable as to socioeconormic status, proved to be 1280 points 11

From the several comparisons [t would seem that by selecting for testtng
colored and white school children who Jive in the same or similar néighborhood

dyre ucing socioeconomic-status differences between them, there”is a corre-
spon ing reduction In 1Q differences from the usual 1516 points to §133

3 Stjﬂél?gssed upon 4303 colored Ss whose means were compared with those of white pupils in the
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points, .or an approxrmate mean difference of about 11 points. The size of this
emarnrng difference (11 points) does nof warrant our assuming that racial
differencés in I(% woud be eradicated with further steps toward e uaIrty or
op ortunrty In the first place, the authors statrstrcs relative to parenta occuP
|ona and"socioeconomic ratrn s— ased as th e}/ were up on mformatron Secu ed
rom the child, mother, oth er re atrves or teach er—rncue omissions and
tkely some inaccuracies. Also, in some of the comparisons, the authors Indicated
that the colored children were at a disadvantage |n that their neighborhoods or
eswere inferior to those of the white pugrls in. spite of their attemrfts 0
mat tem Even amon those areas whereb th white and colored were |vrng
We wou not consid er 5 nero borhoods .as re resentrng the same, stafu hf
the white as for the colored. This writer 1s inclined to think mrx%d neighhor-
hoods as districts where selective mrPratron takes place more rapidly than In"other
neighborhgods and where it takes place in reverse order for the white and colored.
As vacancies occur in white residential areas, those allowed to move in may
include a few Negroes that are acceptable to the whites, perhaps because they
are better educated, more entearsrng ﬁldrn better gobs and at least as abl
as themselves, “the talented tenth” 10As t y ove In, comparable white famijjes
In the area, who are not only * taIente but perhaﬂs rejudiced, may find
reasons for movrno to_another “area In the city or to the suburbs, thus making
room for colored families in addition to the original arrivals. Hence anP/ area
In th? Process of becomrng mixed would be one representing higher stafus f
|t1s colo dthan Its white Inhabitants, and wo] 0 be accompariied gareductr n
mental differences among them his theory has Some, suP it from the
mvestrgatrons which includéd Negroes and whites living in the same or in
srmrar ner orhoods In these neighborhoods the Negroes achreve a mean |
of .88 which placed them about & much above the” mean of colored schoo
children in eneraI as the mean 1Q of % arned by white children in the same
or compara e neighnorhoods placed them eIow the mean of white children in

ener.
J 8a A number of authors have analyzed their test results and have indicated
areas In which the colored children seem to have the most and the least drfhculaj

b

Several of them. notably Pressey and Teter (1919), Schwegler and Winn (192
Arlitt B19221 Graham” (1 E 26), and_Kennedy, Van De Riet, and White {1963)
found the colored to e a therrbestrn certain rote memory or immediate memoré
tests, Schwegler and Winn ), Graham (1926), Thurmond (1933), an
Nicholson (1949) found the Neﬂro children to do reIatrver well in tests of a
practrcal naure Per aps with this group might be included Caldwell (1954)
and Teahan and Drews (1962) who réported therrcolored Su ]nectsasperformrng
relatively well on the W1SC subtest of Comprehension which depends upon a

AN aspect of the familiar seIectrve migration hypothesis.
18n contrast to a mean 1Q of 81 earned by the colored children who were matched with
white children for socioeconomic status of the home or for occupation of parent.
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certain amount of practical information and general ability to evaluate past
experience,

SunP ‘191 described hersbjecteashaV|r2]g %keener sense of rhym ang
g % erti faglnatton than ew Ites hest eIatter point contradicte
eftndlnso rice (1953) on the Rorschach. Sunne also observed that her
subects ad Tacility in control of words, a comment not at vanance with sub-
sequent re dports of the following mvestlﬁators Lewis (1947), Hammer _(1954),
Youn and Pitts_(1951), Young and Bright (1954), Calawell (19548 and Teahan

and rws (1962), all”of whom found thaﬁSoufB Ne [0 SCP% chllnr enf
or ver r>Tsectonso the C orng

earned gaer Mmean I\%son uaﬁe

Mental Maturity ? 1SC tan the norilanguage (or perormance
sections of these res ectlve tests. LtkeW|se Clark (1957) “and" Fowler ([95
reported that their Negro samEIes did not achieve higher’1Q’s on the pictoria
t)éogaottetsetsst tC%UCh as thé Davis-Eells, than they did on the more conventional or
V

On the gther hand, several authors have referred to verbal difficulties or
deficiencies of their colored subjects amon% these are Pressey and Teter (1919),
Arlitt (922 Sunne (1925 , raham  (1926), Lacy (1926), HeW|tt 1930
Jenkins (1932), Thurmand 933|)I Murray (1947), and Kennedy et al,

Young and Bright #19548 Caldwe g1954g and Teah n and Drew %196\/\) noted
the poor scores earned By their subjects on the voca uIary testo ISC

The Kohs Block Desnl;n the Block Design, and the Coloured Progresswe
Matrices, all of WhICh Invo ved worktn? with Colored abstract forms, seem to he
dlfhcult tests or co oredc | dren. Relatively low scores on these tests have heen
obtained by Graham (1926), Harris ( 1929% Young and Bright (21954) Caldwell

8 ; nggtns and |vers (1958), Teahan and Drews “(1962), dnd Tuttle

Difficylty with questtons |nvoIV|n Iogtcal anaI 5|s and abstract reasoning
was noted by Schwegler and |nn(9 Peterson (I 8 unne (1925), Graham
(1926), Thurmond 1933 Bean 142} and Sartin 195 ). Price (1953), Iikewise,
found” that_his col ore sub ects, were 1ess abe than the ‘whites 10 qrganize. the
elements of the Rorschach blofs into 3 meanmg ul context anol showed indications
of being more stereotyped in the handling of iritellectual problems.

9. Three investigators, Hurlock (1924), Klugman (1944), and Tiber (1963),
have studied the relative effect of different incentives upon mental test perform-

Mn Teahan and Drews’ work the “southern” Ss were Southern-born but living in the North.
msCIarks colored samples achieved higher means on the verbal test employed.
“The researches of Youngi and Bright, Caldwell, Teahan and Drews, and Tuttle utilized
the WISC which includes the Block De3|[qn a a subtest.
Tuttle’s 25 Negro Ss, for example, earned about half the total Block Design raw score
credited to his group of 25 white Ss of the same age and school grade.
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ance of Negro school children, 107 If one were to combine the results of the first
two researches one would conclude that the incentives of the Negro children rank
in the order of. money, (lpraise, reProof, and none; whereas, for white_children
the rank order of the incentives would be reproof, praise or money (no difference),
and none; the only significant differences appear to_have been between the
effects of praise or re ro_ofasa(I;amst none for hoth racial groups (Hurlock) and
between money and praise. for the colored children (Klugman). If, however, one
were to substitute candy mints for pennies and to improve urpon the experimental
design in several waysas Tiber did, he would find that for the colored subjects
the Tank order of incentive would probably be: candy, praise or_none, and
reproof; and for the white S candy or none, and reproof or praise — with
none of the differences bemrg %I nificant, B omﬂtm& the no incentive categor)(lco
trou%hodut we note that for'tné mean Negro chil ;fattern 1S the, same In hg
fhree St |es—bf|ng, money or a rewargl of can g olloweg bx}grame fol ?we

by reproof, We also observe” that the differences Detween the, mean 1Q's of the
colored children, when ong rather than another of these incentives was emPIok/ed,
vary from about one to 34 points. This seems to be an area in which further
research is desirable.

TFor a summary of the designs of these experiments see pp. 39-40 and 42-43.

TEA penny given to a child following certain specific correct answers; no child earned more
than 15 centsand no one earned less than 5 cents.

1BVe do not mean to infer that there was actually no incentive, of course, rather that there
was no specific incentive under the control of the investigator.



Chapter 1V

HIGH SCHOOL AND COLLEGE STUDENTS

HIGH SCHOOL STUDENTS

Fifty-five studies, in which the authors have reported the testing of more than
23,600 colored high school pupils, excluding duplications, are Summarized in
Table 5 Of these; 33 were conducted in the”South, six in the_Border states, 14
in the Ngrth, fm(jj two.In more than one seché)n of the country. Tw nm tests were
employed, incluaing eight which have been administered to school chifdren.1

Terman Group

The Terman Group Test of Mental Abiljty consjsts of the following ten
subtests: information, best answer, word meaning, logical selection, arithmetic,
sentence_meanmg, _analogles,_mmed sentences, classification, and number series,
For any item to De included in the test it had to d|st|n%u|sh between children of
known' brightness and  children of known dullness. “This was a good  test when
It was first published in 1920, both in terms of its intrinsic and Telative values.
Ehere \iv9e4rf nolﬁtzt}ler group fests which were unmistakably better.”  (Easley, n

uros, 1941, p.

. Boots, (1926) and Davis (1928) obtained Terman Group Test 1Q’s on
Mississippi and Texas colored pupils and found the respective averages in the
two states sampled to be 81.33 and 78, The large number of white high school
R_upns tested by Boots In the same state earned 2 mean 10 which wgs "13 points

igher than that attained by the Negroes. The standard deviation of the whites
distribytion was likewise larger than that of the colored, When he separated
his subjects into_city, town, and rural groups, Boots noted that the city whites
were about 15 1Q points ahove the city e%roes on the_average, the town whites
20 points ahove the town Negroes, and the rural whites 10 points above the
rural colored. 1t is possible that the rural white and colored schools were more
nearly alike than the city or town white and colored schools; or it may be that
the cities of Mississippi “exerted a greater “pull” on the brighter rural whites
than upon the brighter rural Negroes.

The s tests are: International Group, Otis Self-Administering Intermediate, Myers Mental
Measure, Chicago Non-Verbal, Otis Group Advanced, Kuhlmann-Anderson, California Test of
Mental Maturity, and SRA Primary Mental Abilities. Brief descriptions and appraisals of these
tests have been included in Chapter 111 and are not repeated in this chapter.
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In the spring of 1922, the Terman Group Test was administered to all
pupils of the junior and senior high schools in Lawrence, Kansas, Selectln% all
ga ers of thecolored and every third paper of the whites after they had Deen
rranged alphabeticall bg schiool grage, Bames (19232 calculated ‘means and
medidns and found thase Of the colored to be approximately two thirds of those
of the whites, The standard deviations were unusually largé for both groups, as
will be noted in Table 5 While Barnes observed a marked deficienCy on the
%art of the colored subjects jn all of the ten subtests, he found the disability to

e greater in Ahe foll?vv_m four: W%rd meaning, sentence meanmg, arithmefical
reasoning, and completiort of number series. This author pictured the Negro
child teSted in Lawrence as_havm% a marked vocabulary difficulty, as bemq
weak in reasoning %asshown in mathematical situations), and as being at a gred
disadvantage in_problems calling for quick analyms of new situations and for the
manipulation of abstractions (sch as presented In subtest 10).

. In his Master’s thesis, H. L. Jongs (1940) compared the physical skill and
mtelllf%ence of 200 Denver, Colorado, junior h|ﬁh school boys. A total of 485 bo¥s
from the Carlos M. Cole Junior High School, a ofwhom_havm(‘; been previously
tested by the Terman Group, were given the Johnson Skill Test in their re?ular
%/mnasmm classes. From this_ number a random sampling of the records of 100

egro and 100 Spanish-American boys was selected for comparison. Both groups
averaged below the norm of 100 on the Terman Gro% with the  Spanish-
American mean being 4.5 points helow that of the colored. Although he indicated
that both samples came from rather poor and inadequate environments and that
the junior high school was located In a neighborhood tending toward a large
and increasing proPortlon_of Negro- and Spanish-Americans, Jones did not men-
tion whether. Or not the children of the latter group (presumably of Puerto Rican
and/or Mexican stock) were from Spanish-speaking homes. It"may he assumed
that some or many. of them were bifingual, and If"so, the Terman Group may
not have been a valid test for them.

International Group

Peterson and Lapier (1929) administered several tests to colored students
attending the A?rlcultural and ‘Industrial Normal College in Nashville ang to
white students af the State Teachers College in Murfreesboro, Tennessee. Since
both schools surveyed included hagh school”as well as college fevel Ss the results
of the three tests hiave been placed in Tahle 5 On the International, the 135-138
colored students were below the 100 whites on the average in each of the five
subtests, the differences in four of them bemq large and significant. In terms of
overlapping, 814 per cent of the whites equaled or exceeded the combined test
scores of thie colored, The authors considered it highly probable that real innate
differences in mtelhgience, as well a environméntdl "differences, were shown
between the two racial groups on these tests.
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Otis Self-Administering

Eleven studies summarized in Table 5 include the measurement of intelli-
gence by the Otis Self- Admrnrsterrng Tests of Mental Ability. The Higher Exami-
nat nwas usualygwen ut sorne H ?rs did not spec the form. o{ the Otis:
In these instances, if a junior high schoo g{roup was tested we have inferred that
the Intermediate Examination was administered

Williams (1938), Gray (1945), Dunn (1946), and Johnson (1946) gave the
Otis S-A to colored high school pupils In Mexia, Texas, in 22 Loursrana parishes
in Montgomery, Alabama, and” in Houston, Texas, respectively, and secured
mean 10 of 93.45, 85.77, 89.85, and 82.70. With the exce tion of Gray’s subjects
they represent from three to four high school grades; in all instances the numbers
tested are reasonably large (104-508) and the he standard deviations small (where
calculated); with the exception of Williams™ subjects the students were reported
to have been selected erther by the saturated- or by the random-sampling method.
However attentron should be called to the fact that the Montgomer pugrls
% Pwer% nlrolled In the State CoIHe e Lahoraé Pr Hrg f nd
tfetrﬁ tt)retywee probably not representative of the colored righ school students
of that ci

Gray 9945) was interested in securing a samplrng of high school seniors who
were expected o graduate in June, 1942"With the aid of ‘Some Fisk UnrversrtK
reﬁearch fellows, Gra admrnr%tered the Otis SA t thrs class |n 29 Louisiana hr9
S0 ooIs re resenting’ 22 ans es In the state an gpr mga major economic,
social, and geograp ic C egones About two thirds of the subjects tested were
girls and they came from famr ies whose children numbered 42 on the average,
and Irved I homes o 5 rooms, on the average; the vast majority of their
Parents had not been b e nd the elementary schools and reIatrveIY few had gone
0 college, indicating. “a barren educational background”. In addition, the pipils
seemed 0 be mexperrenced in taking mental tests’and not only their cultural but
their geographic background was very different from the norms group. In general
the Louisiana subjects seemed to be”handicapped by a lack of energy, drive and
ambition, esprit de corps, and the ability to coorrerate

Peterson and Lanier (1929} McGurk (1943), and Stainbrook and Siegel
g1944g fested Southern roups of high schoolstydents, hut did not report their
sult |n terms of 10.2Peterson and Lanier found a significant difference between
he me lans of the 243 Negroes at the Agricultural and Industrial Normal
ege and the 301 whites at the Mrdde ennessee State Teachers, College,
wrth 3.5 per cent of the whites overl aplorng the colored. After selecting evéry
tent name from alphabetized lists of cofored and white children attendrn the
|chmond%blrc schools3 McGurk %aveanumber of tests to grade and r{
school Ss. The mean T scores of the 535 white high school puprIs were found o

McGurk translated the raw scores on the Ofis into T scores.
MAlphabetized within each grade.
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be about the same as the Oftis norms; the means of the 145 Negroes were
significantly below the Richmond whites as well as the Otis norms,

_ Testing small groug_s from the tenth grade of two high schools of a “Southern
city”, Stainbrook and Siegel found. the Colored mean score to be below that of
thé white. The Otis testing was incidental to the Group Rorschach administered
to these subrjects. An analysis of the latter showed less productivity of responses
gmon_ Nearoes than amonﬁ the whites. The resgonses_ of the colored were also

escrined & less flujd and Raving “less differentiation in association” than those
of the whites. Finally, the colored were found to be more emotionally stable,
less impulsive, and less anxious than the white ﬁupns.

_.In"a Natignal Survey of colored high school senjors, the Otis S-A was ad-
ministered to Ssin 15 urban and 19 rural h|%h schools; the urban hjgh schools
Wwere located lF ane Southerp states, the rest bem? In Border anq~Northern
cities; the rural schools were all located in the Southern states. All seniors present
were tested except in “schools with large enrollments, in such cases one-half of
the group was chosen by selecting every other name from alphabetically arranged
class rolls.” The median of all of the 2097 S5 was reported to be 34, which Was
10 points below the national median for high school seniors. The medians of
the 15 Urban h|?h schoo(!s varied bgtweeg and 43 the medians of the 19
rural high schools ranged between 20 and 40. The lower performance of the
rural Ss"on the Otis Was attributed in large part to the poorer schools and
inadequate facilities provided the rural pupils.

Lacy (1926) and Anderson (1947) utilized the Otis S-A in the _testin%_ of

. )
HE ARG G

rom 81 to 85. Lacy was of the opinion thaf his S were elected, owin
Ito tTe'IA?rge amounYQf retardationpamo_n colored children bElow the hlgh-schooq
evel. An

erson, testmgr 153 colored high school _pui)lls_m Okmulgfee, reported
the range of 1Q’s to he from 80 to 124 with a relatively high mean of 103.25.
Testm? 155 white and 122 colored subjects, described as unselected,4 Clinton

1931) noted that the mean. 1Q of the former was about 16 points above the
Igtter,)the respective means being? 1005 and 84.5. :

Myers Mental Measure

The Myers Mental Measure was usgd to _comfare the |ntell|g$nce of Mur-
freesboro and Nashville S (Peterson and Lanier, 1929) and Richmond students
(McGurk, 1943). All of these subjects were tested on'the Otis S-A As will be
noted. in Table 5, the difference between the Tennessee %roups on the Myers was
significant, with 88 per cent_of the whites overlapping e colored median. The
Richmond whites were likewise significantly superior o the colored.

‘Probably in New York City. See fn. s to Table 5.
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Chicago Non-Verbal

~McGurk tested the Richmond white and color%d
Chlca%o Non-Verbal Examination, In addition fo the
reported the difference between the means to be significant,

Y

O tis Quick-Scoring Gamma

_ Th? Oéls_chk_-Sconn Gamma Test IS a revision an? extension of the
Otis Self-A m_|n|ster|n?, Hl%her Examination. It congists of 80 Items, mainly
verbal, including: analogies, vocabulary, opposites, mixed Sentences, reasoning,
Elr_overbs etc. The test Is reported to” correlate about .86 with the Otis S-A,
igher Exa[mnatmn. (1I3|tntner,| n tBgros, t%938S p.thloﬁﬂ) with the fe

even studies, six of them located. in the South, have dealt with the testin
of coﬁore(q %lg_ school_stugents %y Otis Q-5 Gamma, McC(iam tN1948) useg t |%
test in measuring the_intelligence of junior and senior high school Students of
Montgomery Colnty Training School, in Waugh, Alabama. The mean 1Q was
7943 the standard deviation, 892, and the range, 45-103, _D|V|d|nrg the su éects

into three age groups, 11-14° 15-18 and 1824 (jdentified as preadolesCent,
%glolﬁscgﬂé %d %ostgéolesc nt, respectlve?y) McCIém reported'is the 1Qs to be

Without revealing the method of selection, Petway (1948) reR_orted testing
50 Negro bays and 50 e?r_ogwls from the ninth grade of a Jumor lgh school in
Nashville, Tennesseg, ob ammga mean 10 of 84.1, a standard deviation_of 9.7,
andaran%e from 67 to 114, Royster (1954) was interested in determining the
difference hetween the 1ntelllgence of urban and rural seniors in eight high schools
in four Alabama counties. The mean |Q. of the urban subjects was 8409, that of
the rural, 7446. No measures of variability were included’in the results. Royster
mentioned the advantages experienced by the urban groups when comPared {0
the rural, am?ng them—better qualified” teachers, higher economic status, and
annger school térm. o .

erry .(1954) examined the relationship between mental ab|I|t¥_ as measured
by the Qtis wck-S_corm% Gamma_and mechanical and art aptitude among
colored high school girls attending Pike County Training School. Having selecte
50 of the 450 pupilS enro]led in"the school by a method of random Sampling,
Berry reported a mean Otis 1Q of 78 and a standard deviation of 6.6 (Table 5).
Only one $ scored above 98, Te., between 99-101, indicating that no more than
two per cent equaled or exceeded the median of the norms group, While notm%
that the socioeconomic status of the colored %IHS apRrommated that of mos
Negroes I|V|ng in rural Alabama communities the author observed that in this
Training School they were taught by 18 well-qualified instructors, _

Geisel (19622 studied_ the ,ﬁtenUaI ability of Ne?ro and white Bugl_ls
measured by thelf Lorge-Thorndike or Qtis Q-5 test scores and their educationa
and occupational aspiations. From a “Southern city” of approximately 150,000
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population, Geisel selected subjects from one white and one_colored high school
and_from two white junior high schools and two colored junior hight schools,
the junior high schools being s chosen that one for each racial group would be
in & lower socioeconomic afea of the cit dy and_one or each In"a higher socio-
economic area. All of the 1245 white and the 777 colored subgects Were dIVIdﬁd
Into two socigeconomic status qroups accorging to the education attained by the
Rarents .2, lower, if the completed education™was less than the 12th grade, and
igher |f it was the 12t grade or more. As will be seen from the table
te tota| 8ogoup of white pupls earned a mean 1Q of 108, the colored,
mean of 89.7; the means of the uploer colored and wh|te S, d|fEere bfy
Pomts the difference %etw?en the _lower m ans Was oints; a of the
nree differences were |ghg 3|%n|f|cant Alt ? g |r s were_lower on
the average, the colored subjectS scored significantly %her than_ the whites
on self-evallation and had h&her educationd] and occupa lonal aspirations,

Roland and Swan (1965) have com ared the Otis Q-S 1Q% of colored and
white high school ﬁunlsof |m|n(r1ton orth Carohna As a part of the re uar
testmg pro ram a h grade gums In aiten ance wer% exanined
In 1956, Three years later, all 0 these upils who remained In the school system
and had advanced to the 10th, 11th, or 12th grade were retested. The colored
and white students were attendmg se arate schools and were tested by teachers of
ool T e S and 613 réseevtv e e e 2t e celont i
school level were an Iy | |
Were somew Wat higher, 18, 101985{) 82 both of these gnfserences emﬂ
hlghlxmgm icant.

pprOX|mateI¥ five per cent of the whites and no colored pupils reached or
exceeded an 1Q of 120 In Grades 7-9, whereas 18 per_cent of the colored and
about two per Cent of the white students scored below 70 In Grades 1012 seven
ercento{ ewhnesand no coIoredSsearned% nl 20 or more, VY)|eseven
Ber cent of the colored and 0.2 per cent of the white up|Is eamed 1Qs below 70
In studying the relationship between intelligence and frustration-aggression
atterns, McCary and Tracktir (1957) administered the Otis Q-S Gamma and the
osenzweiq Picture- FrFstratmn tudy to_ 188 white and ?7 colgred Bu IS in an
integrated hgh school In" Pittsburgn, Pennsylvania. All of the subjects were
described as being from m|dde middle-class am|I|es SeParatmg the "sexes, the
authors found the colored males to average S O%nl ficantly below thé'w |te males in
IQ the respective means being 96.8 and 1048, the { ratio, 4.60; similarly, the
c0 ored females aver%ged snin ificantly below the white females, the respectlve
mean 10 e|n - the tratio being 456. On the other hand,
the differences etween the sexes ‘within the races Were not significant, McCaR/
and Tracktn further divided the four race-sex groups into su qrou ps of i
middle, and low intellectual levels, and compared the subgroups To ascertam
re at|onsh| between frustration-aggression patterns and” level of ntell |gence
The low 1Q Negro males were more overtly aggressive, the low 1Q white males
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bern more self- bIamrnri and also conforming move closely to the group; the
Q whrte females exceeded the middle 1Q Negro femaleS in' need-

pOelr?IeS\}gP ?con gegtr:r;terences being the only ones reported as significant at the

Otis Group Advanced

Collum (1932 employed the Otis Group Advanced Examination, Form B
In comparing the brlrtres of whrte and colored hr%h school students In Southern
Oklahoma. The two schools se (ecte were of Similar size, fu \)/ %ccre dited,
of the same Ienrh;th of term, and had teachers with qualrtrcatrons aboe eaverae
for schools of their size. Both offered the same subjects in grade and high school;
other factors suchasburldrngs equipment, and library faclities were equal. The
mean 1Q ?% ew hite and colored ’%roups were 101 and 88, respectively; 13
per cent of the colored overlapped the nean of the whites.

California Capacity

The Calrtornra Capacity Questionnaire, a short and revrsed form of the
California Test of Mental Maturity, was administered by Smith 92) to 95
colored pupils ot Grades 10 to 12 In the A(slanta Umversrt hrg\;/e schoal. Awre

range o sores from 65 to 130 was reported, as well as a relatively ow mean of
2[ dponsr ering the tact that these university high school pupils were a
se ece group.

n a study of the sociocivic and religious attitudes of high school pupils,
FaIIrn 51949) gave the California Capacity Questionnaire, Form™A to 194 Dunbar

g School guprls In Bessemer, Alabama. The median IQ proved to be 8 the
quartile deviation 85, and the range from 60 to 108, Folrteen per cent of the
subjects were below 70 1Q and 2.1 per cent errualed or exceeded 100, The author
found that in most cases the puprls were in the correct grade for their aqe and
that the compulsory attendance law was being complied With in this school area,

American Council on Education

The American Council on Education Psychologrcal Examination for Colleq
Freshmen, Form 1939, provides two scores, a linquisfic value based on a composite
of same-opposites, completion, and verbal andlogies, and a quantitative value
based on a composite of arithmetic, number senes and figure analogies, The

Istic score |swe|?hteft about twice as |yafs%e uanfitative. No evidence
|so ered as to the relfanility of the test. Va |d|tyo e 1933 torm is shown In the
correlation of about 50 with results of each. of four 6-hour examinations in
introductory courses in biology, the humanities, physical sciences, and social
sciences. (Dunlap, in Buros, 1941, p. 1377) “This iS perhaps the test that one is
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likely to recommend to anyone who s ooking for a ‘good” intelligence fest to
Ive to a roug of coIIe%e freshmen.” SCommtns in Buros, 1949, 2172 The
CE for % chool Students has similarly a language and a quantitative sction,
Validity is based on the a priori relevance of the material to scholastic aptitude
and the similarity of the tests to others which have been valldated in the' school
room. Hovland “(in Buros p. 218) guotes from t e Thurstones |n their
Manual, 1946 Eﬂttton “Whtle E)he S0rEs 00 show rou&; ny the menta alertness
of the student they should not be thought of as measuring mentality with high

accu
Brooks 1942) tested 285 seniors enrolled in the Ne%ro high schools of the

%rtsmouth orfokarea on the 1939 College Form of the ACE. These senjars,

who were examined one montn, hefor %ra uation, earned a mean s?ore which
corresRonde to the 35 ercenttern n the national norms, for col%e resh-
men. A small number o wose athers were In the protessions scored at the
twelfth percentile on the college freshman norms. Dozier %1946) gave the 1944
rqh School Form of the ACE to girls in_the first year mathematics course at_a
colored high school in Davidson County, Tennessee.”The mean raw score of 39 75
and range of 1%to 67 compare unfavorabl with the htgh school norms: accordin
to the norms the mean score for elevent grade upilS on the total test 15 79.6
the author estlmatlng} that the average scoré for the n|nth and tenth ?ra es would
be between 65 and 73. There was apparently no overlaP of the colored on the
norms._ It should he noted that although the Ha nes High School is only four
miles from downtown Nashville it was the on one for Negroes in the oount
In 1946 with the result that the ma{or J of thg M”S oame to the hlgh schodl
from rural schogls. The parents were described as farmers, factory workers, do-
Enesttcs and janitors, raifroad workers, skilled workers, grocers, greaohers and
OUSEWIVES.

The very poor showing of Negro high school students on the ACE is em-
ha5|zed by “the results o Wllltams study in Alabama (1946). Testing 457
egroe reFresenttng\Nhe ger afof thelr class at a staté academic metfor
9 scnool seniors secured a mean of 19.35 and scores rangln% rom
0 32. The norm for coIIege freshmen on the 1945 College Form ?tvent these
S was 1015, It is obvious that there was no overIameg on this tes
. Bottosto (1959) investigated the reIattonsht be ween certatn median county-
wide somoeconomtc measures and median coun Wi e intelligence and academic
aohtevement evels of |?9 schoo sentorst roug outt e staté of Florida, Dunnﬁ
the academic years of 1955-5 and 1956-5/ nearly all of the states white hig
school seniors partlmpated In the Florida State-Wide Twelfth-Grade Testing
Program shortly before graduation; as a result, Bottosto was abIe to include in
his dissertation data pertaining to 19,749 white pupils from 213 public and
3 anate high schools located |n 67 countigs of the state. Fewer of the nonwhlte
gi schools 8art|c:pated In the Testlné] Program Battery (the program etng}
voluntary); however, the author succeeded In“obtaining ddequate data on 427
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high school seniors enrolled in one private and 86 public nonwhite high schools
In"50 of the 67 counties.5 o _

In the absence of scaled scores for the intelligence portion of the test battery,
the ontgmal raw scores of th%_ACE were glven a mean %nd fta_n ard deviation
comparable to those of the achjevement test scores. Since the Florida achigvement
scores had been scaled with reference to_national norms, the procedure followed
produced a set of county median intelligence scores comﬁarable to the county
median achievement scares and the national norms. With 50 representing the
nimonal aw_erage accordmﬁ to the scaled scores, th? med|i1n-_count score Of the
Florida whites was 46.8, tfie median-county score of the Florida nonwhites, 37.4.
The ran%e In county. medians, as will be noted in Table 5, was 41 to 52 for the
whites and 29 to 44°for the nonwhites; in the 50 counties, where both whites and
nonwhites were included in the report, the lowest median-county score of the
whites was above that of the highest median-county score of the nonwhites; how-
ever, among the 17 additional ‘counties (where nonwhite scores were excluded
b(facause f Tnsyfficient or mgd uate da_ta% there were four medlan-g_ounty SCOres
?hetgg whites below that of the one highest nonwhite county median “(among

. The correlations calculated by Bottosto for the white population indicate a
high. degree of association betweeri mtelllqence and the socioecongmic factors of;
médian “years of school cgmrg)leted bg aduts med|i1_n annual famulrx mcom?, and
measure of schooling and jncome combined. Intel |%ence, schoolirg, and family
Income were all intércorrelated and presumably exert a reciprocal” influence of
each other,_accordm%_to the author’s findings; in fact, Bottosto considered it
“quite possible that high levels of schooling and intelligence are powerful con-
tributors to the development_of h|gh inconie and social status levels among the
counties of Florida. Sp' 178) He found notably lower correlations for" the
nonwhite population and interpreted the fact as probably attributable to the
particular ‘measures of socioeconomic factors and ‘intelligénce employed, since
these revealed less variability among the nonwhites than among the whites, An
interesting finding reported by the author was that nopwhite countY income-level
Was more hl%hly asFouat%d with nonwhite pupil intelligence than was the
nonwhite county”level of schooling.

KuhImann-Anderson

In r_e[oorting_ the unusually low ACE scores on the 74 Davidson County
Ne?ro girls, Dozier referred to” the fact that these pupils had scored relatively
better on another test. Each vear all children entering the high schools in this
county were glven an intelligence test and during” the precedlngAyears the
Kuhlmann-Anderson had been”used. The average 1Qobtained in 1924 and 1945

“Bottosto noted that according to the 1950 Census the Negro Eoépulation for the state of
Florida was 603,101, while the total for other nonwhite races was 2153. The colored, therefore,
made up nearly the whole of the nonwhite population, i.e., 99.6 per cent.
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on the K-A was 85 for this group. Eight per cent of the Negro girls overlapped
the white norm.

Lawson (1945) gave the Kuhlmann-Anderson to all members of the ninth-
%rade general science class of the East Highland High School in Sylacauga,
labanta, In an attempt to determine the effect of specific science _teachm% on
superstitious beliefs.6 The mean 1Q earned by these 25 colored puglls was_ 8L,
th? standard deviation, 802, and the rangoef t?wf scores was from 62 to 96. No

colored score equaled or exceeded the mean of the norms group.

California Mental Maturity

Nine Southern studies, three of them reported in unpublished Masters’
fheses from Atlanta mversﬂx, describe the resulhs of ad wstermﬂ the Calj-
ornia, Test of Menta Matur 0 Negro Igh school students. Us] (9 the, Ad-
vanced Short-Form of this test, Howard (1947) compared unselected” students
attending day classes_in the Booker T. Wasfington ngzh School and those
enrolled'in thie David T. Howard Evemn% High School and the B. T, Washington
Evening High School. In spite of the fact that the groups were not homogengous
in _chronolo|g|cal age, the a?e range exteqdnﬁfrom 14 to 45, only abodt threg
gomts separated the Menta Matuntg 1Q. The day students earried a mean of
597 the evening S, 82.64. The stores of the evening group were the more
variable as will be'nofed n the table.

Flemister (1950) related the intelligence of 100 Negro Pupils In Grades 9 to
12 to their lgers_onah}y adjustment and ‘achievement. She selected her subjects by
random sa P|In from 280 en_roIIeP puplls in the Upchurch, Hl%h School,
Raeford, North Caroling, allowing for”proportional representation “from_eacn
class and for the sexes. The mean Mental Maturity 1Q (Advanced Short-Form)
was 83, the ran?e of scores vargm? from 56 to 104

. Thomas (1954), using the Intermediate Short-Form of the test, compared
ninth-grade pupils of a_Neg_ro high school in Alexandria, Virginia, who had been
co_ntmuouslyrenrolled in &ither "the city schools or in the Tural schools up to
this grade, “The results were reported ‘In__terms of raw score rather than 1Q;
however, the rural and urban means of 37.05 and 3957 corresponded to grade
placements of 51 and 5.4, respectively. _

.In two Alabama State o_IIegﬁ_ theses intelligence was related to scholastic
achievement in junior and senior |9h schools for colored pupils in the State of
Alabama. A. S "Browp M1951? reported quean 10 _cif 190 thﬁ Intermediate
Short-Form_of Mental Maturity, ‘eamed by 173 pupils from el t_{unlor nigh
schools in Pike County. The rdnge of scorés was from 43 to 117, with about 14
per cent overlapping“an 1Q of "100. Reese (1951) tabulated the Mathematics,

_ “The acceptance of su[)erstitious beliefs rangied from four Ss who believed that "If a person
is burned others can talk the fire out of him”, to 24 who believed that “If a bird flies into the
window, there will be a death in the family.”
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Reading Comprehension, and California Mental Maturity scores (Short-Form—
author does not Indicate whether it was Intermediate or Advanced) of 55 senior
hi gh school stydents selected by the normative survey method from the Elmore
County Training School at Wetumpka. The mean 1Q, calculated by the
r]e(vrrrenwgr 1\r.\(r)as 8691 and the range, 67 to 102, with six pér cent overlapping a

We have prevrouslg evrewed Hammers survev 51954 ) of the Madrson
Heights, Virginia, Negrg school children, Grades 1t 8 In" Table 5 we have
included the Tesults o Grades 9 fo 11, the school system operating on an 1-year
basrs at this, time, No measures of variabilit h){ were recor led, nor Was the amount
of over ap{r g%rven However, the mean_Mental aturrt Qs of the pupils n
Grades 9, 10, and 11 were, respectively, 7150, 81.25, and 80,

Osborne (T1962) was interested in comparing the mental growth and achieve-
ment curves of cofored and white pupils living in Chatham_County, Georgia.
Following the initial testing of 138 white and 723 colored sixth-grade chrI ren
in 1954 (whose respectjve meanl 's were found t%drfferb y.22.4 points) Oshome
matched Negro and white girls and_Negro and_ white boys'in 1Q; six years later
there remairied 59 matche pairs of bosand 81 mached pairs of irfs, all now
in the twelfth rdrade all of whom had been tested when in"the eighth and tenth
gra es, Since the_total groups from whrch the equated Ss were drdwn drffered b
24 1 points, rt rs o vrous that the majority of the white children use rn
matchrng were well eowtemean ot therrcassmates and the ma or| v of te
colored Were well above the mean o t elr 8%roups be noted m
the equated groups had an average | 17, 1n the srx subsequent y earste
white children increased on the average from five to erght pornts their means at
the 8th, 10th, and 12th grades being approximately 95; 98, and 97, respectively;
the corresponding Ne?ro means drapped from less than one pornt to_ about five
ggrnts their meansa the 8th, 10th, and 12th grades being approximately 89,

and 89, respectively.

Osborne pornted out that the drvertfence in the mental drowth curves of
the two racial ?roups was not attributable to a difference in the training and
uaIrfrcatrons of the Negro and white teachers, His own survey in 1957 of more
than 800 Chatham Count¥ teachers indjcated that, Negroes”had completed a
greater number of years of college training, had completed college wark more
recently, had a higher proportion of their grou odrng five-year teaching cer-
tificates, had reIatrveI more with Masters egrees, andwere ‘earning a nigher
mean yearly salary. T Negro teachers, furthermore %n 19572 for thé most part
had received their trarnrn ‘at. the better coIIegzes of the North, East, and Mid-
west”, the white teachers having generally aftended their state university or
local teacher training coIIe[g at the a mrnrstrator needs to know is how to
assrmrlate into whrte 5choo svstems Negroc Il ren who in spite of better trained
and higher paid teachers still learn at"a rate only one-half to three-fourths that
of the White children in the same school district.” {pp 16-17)
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_In conjunction with projects aimed at studying. the relationship between
mteIICl)qence and school achievément among Southern biracial ?ro_ups, Swan (1965
and Oshorne (1965) have reported the results of the testing 0 h|gh school pupil
In_two Southern cqunties. Data for the Swan study were ‘obtaingd from the ad-
ministration of a form of the California Test of Mental Maturity to all h|gh
school pupils, if Rresent on the testlng days, in the Louisiana (g)arls of St. John
the Baptist. In the _Geor%m county of Chatham, Surveyed by Osborne, a form of
this test was adminjstered under the direction of the” courity supervisors to all
tenth-grade pupils in 1963, 1964, and 1965, provided they were present on the
Parnc_ular testing days. As will be noted in Table 5, the Colored means were 15
g Pomts below the means of the white puRJIs in the Louisiana county, and from
13102 f?omts bef)ow the means of tﬁwe white gu%lls in the Georglg co%nta/' tpe
racial di erenctes etween the severa Ianguag eans appear t eﬁo t the
same as the differences between the nonlangtage means; and when the groups

were compared in variability, the colored was'the’more homogeneous.

Excluding Qsborne’s 1962 research with groups matched for 1Q, we have cal-
culated a combined mean 1Q from the seven CTMM_studies in which 3914
Southern Negro_h|9h school™ pupils were examined. This proved to be 8L
apg[ommately eight points, below the mean 10 reported by Hickerson on an
unbiased sample of California Negroes (1963, 1965). -

Hickerson, |nvest|gat|n% the kind and amount of Negro_participation in g
Northern integrated hlgh chool, selected an unidentified industrial town of
30,000 located” in. the San Francisco-Bay area. Enrolled in the one three-year
school servmq_ this small city were; nonethnic whites, Negroes, Mexican-
Amerjcans, Filipinos, and a very few “others™ (Table 5). As was probably, pre-
d|%ted, the Negro %tudents Wfre foun% {0 aPa t|0|p?(te_ fullg in certain, mt%r-
scholastic sparts such as football, basketball, and track in thé year in which the
school records were examined (probably in 1961-1962) hut rareIY i certain
other sports, such as baseball, tennis, swimming, and golf. Negro students were
%r_oportmnally well-represented in the high school band, the” “pep-band”, the

irl’s Athletic Association, and the Homemakm% Club. However, they were
Poorly-re resented in academic clubs, in elective College preParator classes, in
the college preparatory program track, and In assignments to ClasS A sections
in Englisn (even when they were compared with the non-Negro groups who
scored’in the same quarter of the total |Q distribution and whosg fathers were of
the same oc_cugaﬂqnal class as their own).”

As indicated in the table, the white seniors scored on the average about 13
1Q points above the colored seniors. (numbers not given), and the white juniors
and sophomores_ scored about 10 points above the colored S5 in these two' classes

numbers not given). When the pupils were equated for occugat_lon_ of fathers—
therehy of necessity including only parents, in skilled-and semiskilled-laboring
positigns and thoseé serving & noncommissioned officers in the United States
Armed Forces — the difference between the white and colored seniors was reduced
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to 10,points on the average, and that between the white and colored sophomores
and juniors (always combined by the author) was reduced to seven points.
Aain, the numbers of cases and measures of variability have been omitted b}{ the
author making it impossible for a reader to determine the reliability of these
reported differences. _ _

Since Hickerson does report the number of each racial or ethnic groy
located in each quarter of the total 1Q distribution gall three classes combined),
the present writer has converted these numbers int _percentages and believes
that'a comparison of them may provide the more meaningful data relative to 1Q.
From these percentages as presented in Table 5 one can readily observe, for
example, that instead of the expected 25 per cent in the highest o first quarter,
there is._for the whites, 32 per cent; for the Mexican-Americans, 15 per cent,
for the Filipinos, 9 per cent: ‘and for the Ne%roes, 8 pﬁr cent. And_conversely, in
the Towest quarter of the 1Q distribution, inStead of the normal 25 per cent, we
find for the whites, 16 per cent; for the Mexican-Americans, 26 per cent; for the
Filipinos, 34 per cent; and for the Negroes, 45 per cent. Comparing only Negro
and white @u ils, we note that proporionally the former had one fourth™as
many members in the hlghest uarter of the 10 distribution, %ne half as mang
In the secon gﬂuarte_r, ond and one third times & many in the third quarter, an
three times as many in the lowest quarter.

Henmon-Nelson
.The High School Examination of the Henmon-Nelson Tests of Mental
Abl|lt¥, like the other Henmon-Nelson tests, yields a smgle %Iobal score; at all
three Tevels the tests measure scholastic aptitude. It may bé considered asrankmg
among the better group tests of general mtelh%ence. Owever, there has been a
apparent lack of continuous.reséarch and the Tests need rejuvenating; the norms
appear to %lve mental ability estimates that are too_high; the manuals need
Eﬁvgd?gs 5195 gercezrétéle norms by age groups could profitably be added. (Fowler,
i FabTe S We Fave included summaries of four studies which utilzed the
Henmon-Nelson tests. Congehl (1946) analyzed the records of 122 Negro girls
who were_enrolled in the senior class of the two St Louis high schiools™ for
Negroes. Sixty-one of these girls had withdrawn from school during the academic
yedr and 61 Qirls (randomly selected) remained in school. The mean 1Q deter-
mined b}/ the”Henmon-Nelson or “other Ogroup tests” of those who dropped out
of school was 916, while that of the graduates was 96.5.7 In addition 10 having

The difference in mean 1Q between the drogouts and the graduates is exactly the same as
that obtained between two groups of New York City Negro boys tested in the ninth grade of a
general high school. The 79 dropouts earned a mean group 1Q (also _Henmon-NeIson§J of 93, in
contrast to a mean of 98 secured on 159 Negroes who remained in school. However, in a
vocational high school the mean 1Q (National Intelligence Testl) of 65 Negro boys in_rchool
proved to be the same as that of the 127 droputs, i.e, 80 (calculated by the reviewei fiom
separate means for 1937 and 1938 given by the author, E. Silverglied, 1940).
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hl ble. that | innate_dif-
s Dl B fond B9 el

sSee this table for other tests given to Ssin these two schools; some duplication of Ss.
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AUTHOR
DATE LOCATION

iams, exia,
Iy

S S

gorthern
tates
E/IéG:Erk,' Séchmond,
(1943) '
Etambrook énythem
5544

Wa Louisiana
(1945)

16l

ohnsan, ouston,
(9}6)0[9"“' lflex.

selected.

e

punn, ontgomery,
U Ma. gomery

SUBJECTS
N GRADE

¢- 300 §-11

Senior

ST

e

[ae)

¢- 508 Senior

c-104 10-12

C-228 911

THE TESTING OF NEGRO INTELLIGENCE

TABLE
HIGH SCHOOL

METHOD OF SELECTION

any of the advanced high.sch pupil
Pﬂfo surroundin commﬂmﬂes.Wetﬁod
selection not &ven.

g %1 hSC(n {efgom essr%%?m il
ern sta

LR PR B

F om one w &?ne ¢ high sch; all in
irst semester classes.

ling of the rQb{bI o ngh sch
? greﬂsengtslr{% gtzatgam wcﬂal of all

or_econamic, soua éé)eographlc
aspects of state."

é%osotfitﬁun chers é:oll Laboratory High

A S Higher A% ik

‘Tasted all prospective graduates, except those in large schools where every other name was



HIGH SCHOOL STUDENTS
FIVE (continued)

STUDENTS
RESULTS
IQ
Mdn 93.
Range 6027!'?1{9
Urban Scores Rural

H]ad nnge 6%1 3226

M Scores

[er @p?
RS=
oIS,
SRS

Scores

M ql . 6
l?iange 61-120

f?ange 71-115

Madnnge 6%816199

229

COMMENTS OF AUTHOR

Mexia the trade center of an oil field region.

|_ower gerformance of rur attributed in
parr&% dp rt 10 poor types o schs and facilities

’P\hgrséhatﬁ?‘ed s Cpbliile T Feponce

lack of en % drive, and ambition,

es rit de or s aB |I|t¥ t co gerate arﬁ

%nlza ems. facing Negro hig
|'stu ensm ouisiana.

R

U st et e oAl
aca m| averages.

‘Part of a f flng project in the Richmond publ schools. For other tests given to these

pupils, see this téeg
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AUTHOR
DATE LOCATION

Ezz% 8mglhoma City,

rson, ulgee,
e g

%Ii ton, %Jew,York
1931)

Peterson 2 MHrfreesboro
nd @Fashvine,
anjer, enn.

1929)

%@%rk %chmond,

%/Igzﬂr';rks 6lchmond

Locagion omitted in
Clmto %swerea rom a

SUBJECTS

c-157

c-153

w-155

C- 122

=
1
&R

A

9-12

9-12

h

TABLE
HIGH SCHOOL

METHOD OF SELECTION

All ¢ in school tested.

ﬁ‘ﬂgrhe%%'P( enrolled pupils in Dunbar

Unselected within the high sch.

MYERS MENTAL

Middle Tenn State Te oll.
sr"raonnq igsdt yr’\z1 h|g§’hﬁcé1 fand from

p?]c%etiezveecfyllsltmh name from

CHICAGO NON-VERBAL

%g“ez\é y| Slt0th name from

H %tud% However, R. M. Clark (1933) noted that
igh school



HIGH SCHOOL STUDENTS

FIVE (continued)
STUDENTS

RESULTS

MI1Q

T

11
12

;
F{Iange 2}8153
1Q
M 1005 o5
MEASURE
" Scores .
72.95 53.94
b e
" M Scores .
Gr%de gg ‘%
" 1
EXAMINATION

M Scores
Gr%de

A

231

COMMENTS OF AUTHOR

R ettenisge o i i & ohode.

al Test of Ment
by
0

R
than nomsctl nsg

]emvlores on language

Tests show unsel d W h| h sch k H
e sudue[lor men y {0 U selecte
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AUTHOR SUBJECTS
DATE LOCATION GRADE
[ain, augh, c-182 7-12
i
way, ashville, C- 100 9
52%48) JFenn.
Roggter, thoHn ¢- 320 12
1954) Ialr
E”a Iade
untle
e[ry, undldge, ¢-50 10-12
1954)

%&ezl) %?tlf/them w1z

Wilmington,
\/ iming

it -

Mean and s calculated by reviewer.

-~
o OO
——
RO

10-12
10-12

TABLE
HIGH SCHOOL

METHOD OF SELECTION
OTIS QUICK-SCORING

Cro%wtjysﬂ |r9h SCQ Rupils of Montgomery

A Frm e

PR
ow Ss were selected, pro abyalpresen
were tested.

T B ChEraR g 2 Ao

S et
it
Bagnts ﬂa }% 1e2H qowere 12th
rade or mor

All junior high sch pupils tested in 6.

AIIsnlorh H sch s st in 39;
Bum er |n e I esent who ha
een tested In 6



COLLEGE STUDENTS

FIVE (continued)
STUDENTS

RESULTS
GAMMA TEST

- &
Fciange 63-1%9
" 4

Mdn égg

Fcﬁange 666181

UWBEI’ 1W. Q]

P i 1901

LoMer "

b= ke 1543

T%al 1%6

- Y %0
iQ

- ik

[
3% ¢ overlaps 57

8.
Y o
b

= 3174
4% ¢ overlap*

031

12.8

89.7

11.0

8162

11.20

233

COMMENTS OF AUTHOR

SR

Urbap étuderhts had Ionger ﬁch term, more
S S Tl obrintes

Socioeconomic Xﬁatus of cap [prox the same as
In mPst rural Ala, commuH ﬁ loyment
mainly maids, janitors, an unsk anorers.

tho Ne ro 10 average Io er tha

btesu’gt gscghe? %ﬁh% actor 0

eva ua |on ave Imgher mean educ-
and occup-aspirations,

Tests admlnls?red by eacnhers whhlte tfarChd
Eachers The pupits- pils n W schs, colore

“1Q%s on 7th and sth grade Ss determined by Lorge-Thorndike.
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TABLE
HIGH SCHOOL

ASRIER LocATION N GRADE METHOD OF SELECTION
' . Rosenzweig Picture Frustr i0
j\/lfCary, Bétltsburgh, Vc”§9 Otlsg)ga ||Itere dto? tﬁ]aqs in,
r% s ere es fl ed 8 being
iracktlr, rom ddle m|d e-class am|I|es
1957)
OTIS GROUP
' . - Cin Ardmore, w in Woodville: hoth in
Wéum %30“'”9 Hg 8%% sarlne loca ﬁy mWs!Jut em \ﬁlart o? stateI
1937) L(imore,
a.
CALIFORNIA CAPACITY
' - . Ss jn the 3 years of the Atlanta Univ
ﬁ/m t.’ ég!anta, % 1 l)oratoryyHagh S ﬂ
(1942)
wum Efaslsemer, c-1% 10-12 g&st adn]ml 4rgeﬁ to 194 Dunbar High
(1949)
AMERICAN COUNCIL ON
rooks, Portsmouth c-285  Senior All seniors in Nggro high schs in P-N
B area tested In 1
140) @Jl(l)rfolk,

%oz;’er, $§§hdt§/on ¢- 74 9-10 (§‘C lsUseQ BXZ[ Wgh 'qasa)of Hayes High

Ic lated b ewer from . author’s frequency distribution. In the Wilmington testin
probg:b %etawa use |nJun|orh|g% seﬂsané a|dn senlor?ngh schs. J J



HIGH SCHOOL STUDENTS
FIVE (continued)

STUDENTS
RESULTS
M Q
TR T
ADVANCED |
w10 ¢
Pl{lg%g% overlaps ik 2l

QUESTIONNAIRE
I

“” i

Eiange -130
I

Mdn T
1

go%n%eoverlap 100 1Q o0 88
EDUCATION EXAMINATION

Scores,o

i

E&ange 10-105

Scores

' i

SCOTG 0

235

COMMENTS OF AUTHOR

icant differences in intelligence. between
m.t i § e“prag?aﬁ groups. s W it

A1$ similar sue ame term en

cgnfaesst%%n that o%e h(ig |ty

'sADCrJCertl%r I%l ratlnr% £, ﬂeaeulYerYl %J(S)re erlrme

and one feeb eminded.

Pupils are. in.most cases enrolled in correc
gr%%e mglcatm %at ?ﬁr?/ are not re%ar de
nd that ¢ omp sor atte dance law 1s com-
plied W|th

f 1 hose fath
M&?Qns%as%%w ose fathers were in pro-

Unysu al% low sc res or 9th and 10h
a e S uf% G%HL £se sawedp
ean mann-Ander on

entering St

0,
g%gsg]c% ﬁeo eran core ese rssponds to 3.5 %ile rank on coll freshman norms;
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TABLE
HIGH SCHOOL

AUTHOR SUBJECTS
DATE LOCATION N GRADE METHOD OF SELECTION
illiams,  Alabama ¢- 457 Senior Ss,r res%nt”l 58 high schs and ra kmg
1946) stat wac% casss%r ﬁgtegc(ﬁ
seniors %% coﬁ form

%oétosto, Florida ‘é”%%) 1 %a”ile%lt%n()f aé[% va\fngl%h Eehiseﬂlorgi/

[
1959) %grpealq[ra %a[IO ewer of,fon-w

a Incl %
scsm CH nrtlles&
one private high schs
of t e countles

KUHLMANN-

}%;1 55(;n Mgcauga, -2 9 Lelatﬁpa ﬁi(ljl EI@ grade science class, East

CALIFORNIA TEST OF
%ogjrd, Atlanta, C- 9-12 Unselected Ss from day and evening high
9

Ga. E%% SCN' Classes.

%Ie ister, ﬁaecford, C- 100 9-12 Random sampling.
1950) o
Brown, Pike c-173 Colored pupils from s junior high schs.

Ty KO,

pese, etumpka, ¢-5 i From th seni rh S the Elmore
§ X{a. P 1 Count ralnn?ng Wseé normartqve
(1951) surve;y

“Scaled scores; g I mterPretaJmn see tp FZl. Seventeen counties omitted by author from ¢
databgfluseo msg cient of inadequate results.
alculations by reviewer.



HIGH SCHOOL STUDENTS
FIVE (continued)

STUDENTS
RESULTS
Scores
C
! 3
ﬁange 0-
Scoresll 70
Mgnngg %%des 4416582 2%—'514
ANDERSON
I
M 81%
Ezange 65%

MENTAL MATURITY

ﬁange

Mange 56-104

|
y R

E1%9/0e overlap w norm

M 8

s“%n%erlap W norm

231

COMMENTS OF AUTHOR

The, 457 pupil t |
SR e e

%\/ wdns ahove ¢ i ch of 50 counties whg
19 roups te te WO non-w count ?
0 ti%ei were ert an the Iowest

the 67 white cou ty m ns.

LA T S5

A el g ol

ransported b ) b

authoMsemt g‘tapn%a“r/q i i/latlon and percentage of overlapping determined by reviewer from

al score
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TABLE
HIGH SCHOOL

AUTHOR SUBJECTS
DATE LOCATION N GRADE METHOD OF SELECTION
Thom I i c- 67 9 Study of ¢ coming from rural &urban
T(19 2§.SJ. Oagxandrla, ?Dlemys hs. testedgﬁll hee%r%%en uHrBj s|
enroﬁ gm e|ther tﬁe city or rural % y
mer, \l\j/‘gi?]lﬁ?sn ¢- 207 9-11 S rI c}/eesde ennt{rgssv%tél OEHI% SChl\égmber
1954) a,
- MM
el A B L
) g (pt% 6 |n 3
cm 0r| t w
{yoswgﬁet oe a ataets anwke
%earnet)N In 6th ¢

%Wg%%) iheJ%:]aptlst e ¥ ?Ahg#p”ﬁ gtoelrlneq ?& ?degle%when

1 ests administered
Loumana

=

I pupils from one cpunty in Grade.1
g rpes%nt on testing days, %xamme |

shorne, s AC unt
IB qh tern
su Cessive years.

v [

3

nNo—l

O
[N

xaxo itk
O
P="a% ’=1

[nad AUIHI IV6 J’\n tesléoerrgdfeor é Cemer]tl’ f herwm%%nilss tﬁeltseand d26 rees%ectlvelgc ISQS
t\lespgicitév?e? nterme ate S-Form gIVGS nte éra rBIacement }or SCOTQSgga/ H% gf dpg



HIGH SCHOOL STUDENTS

FIVE (continued)
STUDENTS

RESULTS

M Scogesl4
Heh A
e bl

?I E%m‘fs bet racial means I%lg]h(%y Sig
W MIQ c

1963
B
e B
e N H

fe mtalg\é ec%nm l)?neg Cﬁyt?e(/al%\e/vglr se§<eer elpa% f 4%&5%

LY

239

COMMENTS OF AUTHOR

gnradgAplacements acc to intelligence: 51

A T A T

AT operat

[ s B
ety
agove}ﬁ]%ll oPInelr group, " horty

0 evidence. th |ty achlevement cq reIa

t
sb%rt]% rﬁ%%ﬂal Rle W p{!l)f)ﬂs Ina segregqated sch

{\t/IM ?Svag%e%”Lé/Se!h ad m{jstzére ﬂﬁ

n
%e?nc%d Lege bwtlegsrompupals In %

oo Eompres Sy LGRS Rih s &

ished dadaesc mmualcated by author to reviewer. See Table 4 for results of sch

ch|Idren FEeste(‘? in Gra and
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TABLE
HIGH SCHOOLI

AUTHOR SUBJECTS
DATE LOCATION N GRADE METHOD OF SELECTION
Hickerson, %ngsenaslsco W 1 10,11,12 S{alsgeldna;”\/lrhl hscp with egd%H ent
al. A- an Industria cener ata take
- pIS 0 had |vd|n own or
F onw

uf ICIeE inform n eX|c
mer |H dw%& at ers

? een glven: ut oruse
of ast administered’in each case.

HENMON-NELSON TEST

Copetl, 3 Lovis, -1 D Z“’ﬁ;[?'”&%'fchﬂ[a '”9]'? 2, %4%

(1946) ' A0S 6da
radua % ﬁg R owmg
oseo st oro
Wisconsi Data a part of information collected b
%yrns, HEonn %3% 820[6t 1012 Wa|s 80%p Test%ng Commpssﬁon y
1936) ¢-1
. - lect 10th
% 9gkham Jlelcago ¢-912 9-12 %\?eerp? %qhe\g%% ] gOse r?l%rrnsel r|]nDsSn§e ﬁlasses
o gk e ne o S s i e
(1959) 51%%'2%3 Igh sch subjects bet 1943-44 an

Group A mcdudes total number of Ss thse rﬁcordshcompnsed research data. Numbers of
seniors, juniors, and sophomores omitted b){/ author t

“Group B selected from GroHpé\ Father g roup ﬁistere ither sk|II or. semlskllleg
\Qlorakuerso?r were noncommissioned" oficers In rmy. These num ers were Ikewise omitte

“Calculated by reviewer from author’s data in which senjors, juniors, and sophomores were
combmedp t?] ryuses term quartile throug%out for quarter, tlne reviewer s@bstltutmg the
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FIVE (continued)

STUDENTS
RESULTS COMMENTS OF AUTHOR
MI1Q Negroes as compared with non-N jn same 1Q
Group AT W M- E ¢ rtl? ose fathers are |n compar
Ao w1l v e
Grelrl]p A ! often 1n coﬁege preparato gy an% Sectetatial
Poon 8 W B g% poens
A
- c

Qu?ter \SN
Total é J%ﬁ gf
OF MENTAL ABILITY

19 On aver e those who dyop t senior
£ 8 BRI

Hlange

0 ¢ above w mdn. ups each re rese ting a dif -
85f%4groups oFNw strains, 82 were above ¢ mdn. ?Yud%é%c%%ﬂwan oM E Pgu (“ 0%%

Inc an strams

' { 3600 S o et
Ezange 6?— '§4

It a Rpears that mﬁelll ence factor 0 e{ates
g uch, more r[])remse ﬁpon Ne 9r0 puﬁls n
8.7 the determlhanon of “promotion "or non-

Mdn o8
pfomotion than Upon CAUCASIan pupls.

I’&W

t rat'lb‘f)tieocrh tﬁeu at{teqruatptgrsNB%Eggwgs”efoﬁg\rf\?se ntfges gﬁEer Ségmglc%g o 409684an?}2\?|rewteqﬁs

“See Table 4 for Brown’s data on nonpromotions among sch children.

ct tq_lnh hﬁﬁs sSeegéSélll)ford J. P., Fundamental Statistics in Psychology and Education,
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TABLE
HIGH SCHOOL
AUTHOR SUBJECTS

DATE LOCATION N GRADE METHOD OF SELECTION
I[ER TESTS OF RELATIONAL THINKING,

ey O oo 1%% g e e

ranoq{masaynvﬁ frq chosen by

ARMY

(Fgl ngold,2 Elartford Xy-zzgg 8 ,:\nl{e?lfntlg fﬁeapmsgﬂ classes tested on

dler, AI xander ‘é" 353 gg 'taélslt I‘B%I&asgcg uplls tested noc
1925) W-13 -

oun es
MENTIMETER
nesz1 awrence, w-1 ests |v oth r&s nipy high schs.
JEElZ e o i omesgfnw'e? wmcr\(fdefj‘ KTS?% ecured by
etically stacked wit |n sc grades).

Astabeey R

SCHOOL AND COLLEGE

%ngzbrson, Mississippi ggég ﬁ éaén lin drahwn bg/ Is\}\pecrtesarlpaﬁgce%?ﬁ
(1953) Pa t|ca LOrder jeschf et
s Scﬁ sam ? dall9th

h gra(ﬁe gswas represente

“Modified for t Feingol lly f h I
“%%%Inlev(\j/ f?e%r%de%pv?/grgysegerr]gte %Sc%e%ap%reorﬁts atslslh]toyo gﬁ means were above that of
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FIVE (continued)
STUDENTS

RESULTS
GENERALIZATION & ORGANIZATION
M Scores
Gr%de
1
Less than 4% c above w mdn at a given grade

ALPHA

M 10318 o &
oun " Mdn 1Qa
W
EXAMINATION

" Scores
por i :
Bange 2@;650 jgjo

11?‘9090 above w mdn
ABILITY TESTS

Scmes

L B

i ;

i .
15\- o %/3 in.G& ?% e national meansc
- A% cin Gr aovenatlon al means

falcul%ed hy r g/éeé@/(ermf{r?p Adl rs]tre uen%
over aYv 6% quantitative, gnd 4% total.

243

COMMENTS OF AUTHOR

ngha s more Ilkelg to ipclude. very . best
itelr ace sinc fewer J% rivate
g():(asmSSu santlal’( as aml lar with "taking

e I ot i, for,
§r01|%ps 0 WOI'ﬁl [’wan among 0? er

%uther count (J e uraI orthern,
urban A tests score |cago ureau.

As Io the roblems rem P ?omgara

;ffj(%a‘ef e Vaené il

DS Woe uI y t0°the Tear.

i eareure emSI|III0 %%d“ttlgasel &lon trjgsttsthof
W] 0yS ang ?/Is testeH] ﬁISSUdﬁ

tables.
roup test.
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TABLE
HIGH SCHOOL

W SUBJECTS
LOCATION N GRADE METHOD OF SELECTION
COLLEGE BOARD

talnaker, eve teens - 12 Aspemal 0 ram devised to identify
A i e;a%fm il (;aﬁﬁ %E o
Bné 4 %8 . metho ; e agc s e ecteJ from
IE amon wh

F rHISCIS in g?[ 6 f?mWW Segre aste?

companson V\/ere from all sa £s.

SRA PRIMARY
e e g‘? S
co% ean mcllalde?it ere
WECHSLER-BELLEV UE
(r_3r ndison, antral w-21 11-12 Fr0m3h|nq schs located in m? stri%l
, gn thern C-21 11-12 (:Itleese upaé:(\)% pgﬁ W re mn Lh or
(L8] Shi WB inus Arit m t|c an(J \focqbulary

tests T es? m I]p pairs were tnen
Q1 ared 0r%: ont e 5 performance
tests & Arith.*

“In addition to t Squthe es of Ala, Ark, Fla, Ga, L NC, SC Te Tex
and Va author probagT as mcq drgedS efoIIowmg Border’ statés: aDe'YI i(y Md, Mo, O a, and

7refers to the43/ear scholarship winners; 11, to the college entrance award winners (a $50
prize for each runner-up)



HIGH SCHOOL STUDENTS

FIVE (continued)
STUDENTS

RESULTS
SCHOLASTIC APTITUDE TEST

\;erbafl%oecnon

Groups w c
B

SAT Distrib of elr% ?rs Scores Math

: ‘I

s o

MENTAL ABILITIES

W 9.
M . :
DR
1% ¢ overlap w mean '
INTELLIGENCE SCALE, FORM |

l’It metic
rran
E "S‘e"sl
SS m

M Scores P

8 WI ners here includ

éor resu tson grade sch ¢ lf ren teste% see

-y

" @ i

% res on the mathemlatlcs section for w\me

n‘dNLpners not given.
le 4.

245

COMMENTS OF AUTHOR

Lowest[ ossible, score on tﬁer the .verbal

or math matlcal scno o est iS 200

a§86nu[m sc on eithe se tion

oar norm| ase on

e score co plicants t Put

s Ips) w 0 co szeH Ie%%res 0 up sw?cre
i Ea ol

many were applying to Eastern” colleges.

|ve onstant |n the
grp deE me %rom gnd ti

M

grade

he h’w her the | SC(ire of the Ne rQ stu
ent, the more ¢ ura?}/unacc&pta
evé sp |ra ([cc sp
: Iac | c}?r%sw ency, desires no 0
f‘ nce S in dwar d;frectlon
on ? nstant chang| fo conform to
previous performance, etc.
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AUTHOR SUBJECTS
GRADE

DATE LOCATION N

! aél, éentral w169
(1960) Teonvtvucky

kqtt, l Leadngton M@

W E
%. E.’ Ky. d
1963)

g?ham, E:ltlﬂcago, ¢- 319
1935) '

o
[N Y
——
(33T

rk,  New Jersey
I\; Be‘rﬁsylvama

12
12

12
12

Per I|t test admini Igre F all 9th
E ers %n es co
0 v revou

Seniors
sepec[]ed one q

eing entir
We 0 mqantnl w, All semorsgpresen%1

soclol e ectl

SC [€,
cu IUI'

TABLE
HIGH SCHOOL

METHOD OF SELECTION
UNIDENTIFIED

IVen an Intelll nce &S 8
S L ve |n same

ﬁ ded sam[g ass
|str|cts rom 2 publ schs

In a stugy of v‘a ugs sc[qoals of h|(r1h sch

coun
e(ioum)(héotrlwervs¥ ﬁlt}/n
W SC

Q/OOT

ere Ssin 0§fchs in the.cl
oweve enrolled in
classes were test

Frﬁm 4 schs in Nlear Sputh ﬁ|de W*E 19
CASES.

C|0ECO sampling o
X l\?ame of test not gn?en J

R T

aw rom same SC (iso m
or curr cuum ae and eV|se rrﬁ
evedp%e seC| testW|th alf
fn ncu questions.

groupA\espormetelf g(éuently obtained for each S his most recent score on a sch-administered



HIGH SCHOOL STUDENTS

FIVE (concluded)
STUDENTSS

RESULTS
TESTS

s B

10J1 .
M 1058 b
EZange 7113 64-131
12.67
M 1Q
Staﬁlusﬂ 1%
I1 .'
Scores
M
f — 357
y Noncultural
1&.
t- T $

27

COMMENTS OF AUTHOR

Y\/hles a ar efrom higher socme sta
milies tha roes on mnesota renta
ccupatlona

qg\f\?rﬁpﬁ%&vlcgrt?{aer?a clgareno; S%rﬁffsem
?gr%nﬁleé A Iodnby major provu?er in f\?egro

A study of adjustments of adolescent ¢ girls.

Racial dlff reater or nopcultu aI an for
f” tural ue ons 0 eVl Fncet eqroes’

Wer SC ower status or t
t%elr ina P] ty to angFe culturalfy Welghteg
test materla

3n the 2 predominantly w schs Negroes were tested but their scores were excluded from the

analysis

& here refers to better or good status; 111 to low or lowest status.
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lower g roup 1Q, the dropouts were of Iower economtc status, were older, and
had earned OWer ggrades on the avera e than the girls wh owere later graduated
Beckham ( tookaran om samp Ie of the"Du Sable High School colgred
subjeets by seIecttn eve tent or even( h name from the’rolls of the four
classes. The mean 1Q obtained from the large sampeof 912 students was 92 the
standard deviation. ‘119, and the range from 62 fo 144 Nearly half of these
Buplls were from families of unskilled or semiskilled wage earfers, the others
eing children of skilled Taborers or of parents i the semiprofessional and pro-
fessional occupations,
In a survey of the mental abilities of Wisconsin htdh school students, thous-
ands of senior$ were tested In 1931 on the ACE and thousands of seniors and
sophomores were examined, in 1932 and 1933 on the Henmon-Nelson test. Bymns
1936 sep arattn the white sutﬂects according to the nationality of Parents
un twenty n|n groups reporting parents of the same nationality"and fifty-five
8rou S reportln? two or more stralns When she compared the test scores made
¥ ese elghty-four %roups with th ose of 124 Negroes, Byms found the medians
two?roulo 0.he ahove the colored medfian. She concluded that a wide
range 0 Statlf ically reliable differences exists between the average mental ability
of natio-racia 8rougs
Brown I(1 5h) attempted to determine the causes of nonpromations in the
public schools of York, Pennsylvania. Anticipating that the level of intelligence
would be an |mPortant factor In the realtzatton of success or failure jn sthool
he obtained the 1Q’s of al npromote puplls unn% |%/ear period. (1943-44
0 1952-53) from the permanent record file, Among fhese, there were 3362 boys
and girls who had falled one or more high school subjects In Grades 10
Colored pupils composed 65 per cent of theaverage daily attendance as opposed
to 7.3 pe. cent of the high school retentions, I.e., failure in one or more sub;ects
The median 10 of the nonﬂromoted or “retained” colored children was 86.7, the
mean of the “retained” white pupils, 98.9,8 five per cent of the nonBromoted
whites and 26.8 per cent of the nonpromoted colored Ss eaming 1Q’s below 8)
The fact that the median 1Q of the Negroes who had failed one or more subjects
was 122 points below that of the “retained” whttes led the aythor to conclude
that |nteII|?ence Is more often the determtntn% factor in promotion or nonpromo-
tion of co ored th%n of white p Hptls In addition, Br?wn found that the pon-
Promote Negro children came'in greater proportions from broken homes, from
he unskilled“Taboring group, and “from housing areas described as “blighted”.

.. Thorndike 51923 asone of th flrst]psg/cholo ists to call attention tg the
inferior test scores earned by colore gupts He administered fne
[ER Tests of Selective and Rélational Thtnktng Generalization and Organization

sThe mean 1Q of all promoted senior high school pupils tested on the Henmon-Nelson in
1951-52 was 106.75.
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to a large number of whites and to. 349 colored pupils in Grades 9 to 1L the
racial samples attendm? separate h|gh schools of a “large city of the North
Central Division”, Whife_ the white Subjects were chosen by random sami)llng
all available colored pupils were tested.” The three mean scores of the colore
were all less than three fourths of the corresponding white means (see Table 5);
onl%l four per cent of the colored subjects overlappéd the medians of the whites,
Although the scores of the white S5'in the three respective %rades went up as
high as 719, 659, and 659, nq colored child achieved a score above 530 and only
oné eamed more than 419 1 Grade 9 no colored pupil scored ahove 499 In
Grade 10: and no colored sub{ect achieved a score above 476 in Grade 11. When
the test was repeated 12 months later the colored children were found to have
gained three fifths as much as the white Ruplls. Thorndike pointed out that
Since so few of the colored attend private schools, those in the public schools are
even more likely than whites to include the very best minds of their race.

Army Alpha

. The Arm# Alpha Int Il|gence Ex%mina@ion was one of the tests developed
in World War | because of thé need foragro_up test of %eneral ab|I_|t}/—_to SIft out
from the draft men unfit for m|||tar%/ service through lack of intelligence, to
select the more intelligent men for further traln,mgi, and to provide mare nearly
balanced com_Pames_ and regiments. Each form includes eight subtests: following
directions, arithmetic problems, common sense a{udgment, Synonym-antonym, dis-
arranged sentences, number series completion, analogies, and information. Alpha
was validated a%amst, various criteria including teachers’ ratings for intelligence,
school marks, officers’ ratings of their men. and Stanford-Binet”MA', with Fesult-
Ing correlations ranging from .50 to .90, The reliability coefficients of Alpha are
about .95 for unselected male groups, (Garrett and Schneck, 1933 E) -3

Feingold %1_924) and Adler gl92 have reported resylfs of the testmIq of
colored gnd white pupils, ?n Ar Rl Igha. Usm(Tl a mod|f|Tg form of Alpha
adapted by himself “especially for fiigh School puptls” Feingold found the mean
1Q5 of 58 colored and 229 white fréshmen entering the Hartford, Connecticut,
high school to be, respectively, % and 102. More than half, of the white freshmen
were of form%n-born parents and these Ss were categorized into nine groups
acc rdgwg to the naﬂw% of the parents. All nine means proved to be above that
reached by the colored &~ o o

Adlef tabulated the distriputions of intelligence. scores of white h|%h school
students_in two Illinois counties and of Negro pupils in one Southern Illingis
count%/. From these data we find that the median of the colored subjects was 87.3
and that of the whites in the same county, 1026.

_ Mentimeter o
The Mentimeter, School Group 2a Examination was administered by Bames
(1923) In conjunction with the Terman Group Intelligence Test, Form B to
Lawrénce, Karisas, Negro and white junior and senior high school students. Since
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the Terman Grourpﬂ depends upon language ability, Barnes thou?ht that a test
such as the Mentimeter, about one third of which is mace up of nonlinguistic
items, would pe more favorable to, the Negro sulfjects. Utilizing the records of
all Negro pu?lls present on the te_stm? da¥s and selecting a rando samRIe of the
white Students by taking every third fest from papers that had been alphabetized
within the school grade, Barnes compared the performances of the two racial
roups. Whereas thie whites earned a mean_score of 106 on both the Terman

rolt\w and the Mentimeter, the_colored pupils achieved a mean of nearly 88 on
the Mentimeter as compared with 3 mean of 7L on the Terman Group.” Bames
found the colored subjects to function generally adequately in intellectual tests
of 3 concrete S|mP_Ie, Or common-sense type, but to “be ver?/ inferior in
dealing with abstractions of an anal¥_t|c or Iangua?e type. He conclyded that the
Ne%ro child brmgs to learning situations a mental, social, and racial endowment

of his own, byt That one has™ng right on the basis of present information ang
gn%asurets of a%mty to say that hlsgendowment 1S m?erl%r, %ut rather that it IS
ifferent,

School and College Ability T ests

. Cooperative School and College Ability Tests (SCAT) for Grade 4 to college
Is offered to replace the ACE as a means ofnPredmtmg academic success. A Verbal
score measures vocabulary and reading comprehensign, and a Quantitative score
measures arithmetic reasoning and the understanding of arithmetic processes.
Both are intended to measuré school-learned abilities and should serve well in
the selection. of potential college students. The tests are well prepared, but va-
lidity, stability, ‘and d|scr|m|nat|ngO power in exceptional groups need to be
furt ermvesﬂgated. (Cronbach, 19 ,P.202 _ .

1. M. Ariderson: g1958g sought to determine the incidence of talent for
science and mathematics among egro students enrolled i the high schaols and
colleqes of M|s_3|33|8p|.9 As represéntative of the high school population she
selected for testing 948 ninth- and 468 twelfth-%rade puplls in 26 public schools
in the state. To “Secure these schools she first separated the state into eight
districts; all high schools Iocate? in Tach d|‘§tr|c%were then alphabetized and ?
particular schaols were randomly selected “so that a ten per-cent sample of al
ninth and twelfth 8rade subjects was represented. (g. 20) o

Anderson incorporated. her School and College Ability test data in six fre-
quency distributions accordmg to Verbal, Quantitative, and Total Scores eame
bX thé ninth- and twelfth-grace pupils, ana for interpretative purposes included
the national percentile norm opposite each scaled score, In addition the usual
measures of central tendency and variability were presented. As will be noted in

"Author administered and scored the following tests: SCAT; Cooperative Science Test for
Grades 7, 8, and 9, Form_R; Cooperative Mathematics Test for Grades 7, 8, and 9, Form Y
Cooperative General Achievement Test in Natural Science, Form XX: Cooperative General
Achievement Test in Mathematics, Form XX; and the Kuder Preference Record, Form BM.
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Table 5 the varigus means were below the national norms.10 At Grade 9, 4.1 per
cent of the pupils” Verbal scores, 7.6 per cent of their Quantitative scores, and
39 per cent of their Total scores overI ed the natronal means At Grade 12
the overla anos Were, respective ¥ I cent, 6 er cent ang Orlrer cent
At the ninth grade, temean Verbal, ntrtatrve taI scoresal ffl a(J
the 10th percentile of the normative sam e at G rae emean Verbal an
Total scores fell at the 8th percentile and he mean Quantitative score at the 22nd
percentile of the norms?rou The six modes. (in one instance making up 29 per
cent of the score]) all el in the I%west yoercentrle band. of the resBectrvenrnth and
su h-grade norms, Indicating that this test was highly unsuitable for these

JThe author found little relationship between the measured ability and
measured interests of the colored subjects, the interests of the students being
more idealistic than their abilities and"opportunities appeared to warrant.

College Board Scholastic Aptitude

The Scholastic Aptitude Test (SAT) of the College Entrance Examination
Board has been in use since 1926, appearing in a somewnat revised form_ annually
for use with high school seniors as one of"the college admission criteria. Three
sections of the test make use of familiar types of Verbal items, such as completion,
ogé)osrtes analogies, and paragraph meaning, which yield a Verbal score: two

tions, including arithmetic, algebra, and “geometry” problems, give a Mathe-
matics.score. It %5 a test of “abstract intelNgence” esroned 10 estimate the
potential_for higher education among the upper ability Tevels of high"school
seniors. The SAT is amonrrr the most useful of this ty Joe of test, berng sensrtrve
enough to measure relatively frne drfferences among iridividuals within“g selected
group Separate norms are rovre for Pu lic and private schools in addition for
| schools combined, for oys and gr IS, and for students in several types of
curricula. (Freeman, ‘1962, pp. 39

Reco%nrzrn g.that the envrronment of many Negro high school students is
|nfer|or that therrschools are likely to be substandard, and"that these and other
ors a verse a ect éhe éasgchometrrc rnteIIrgence of such puprs t e Pep r-

Seh oars Board dev ope a specra [0 ram w Ich 8
| entrty the su error Negro high school student outher an Bordler
States and the District of Coluninia (Stalnaker 1948)]1Accordrngly Negro high
schools throughout this area were encouraged to register for participation in the
special program; once a school was registered, candidates for scholarships were

“The several s5 (not listed in Table 5 but reported by Anderson) are as follows for
tge VerSalz Quantitative, and Total scores, Grades 9 and 12, réspectively: 4.6, 6.3, 3.9, and 6.4,

“Stalnaker refers to the 17 Southern States and the D. C.; therefore, in addition to the 1
states usually considered "Southern” he must have included the six Border states of Delaware,
Maryland, Kentucky, Missouri, Oklahoma, and West Virginia.
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chosen bly their senror class election on the basis of being “most likely to make
an rm o tant contrr ution to human progress.” Any. Negro school, no matter how
smal tesenrorcass may have had two representa ives. In the larger schools, up
to five Per cent of the Senior class could be, entered as represerftatives. These
candidates (or representatives) were then, required to, take a preliminary seIectron
test, a test prepared and scored especially for this program by the College
Entrance Examrnﬁtron Board, in their own ?]chools an ﬁdmrnrstered t&y
member of the school staff. Ag roximately erg t of the highest scorin P pils
In each state were asked to_take the SUP vised te%t of the Colleo ntrance
Examination Board (the SAT)—the Board paying tne fee for this test. On the
basis of the second Fand Iast% est, the highest Scoring Negro pupil in each state
and the District of Columbia, regardless of his Score recerved a_four-year
soho arshr[o]u Thfe next severaI In ordler, up to five per cent of those Partrcr at] eg
ﬂmaxr um of five stu ents from gna/ one fthe States or the District rcervd
College Entrance Awards, payin on te winner’s entrance into college
Even low-scoring contestants rf ey were the best in the state, received these

awards.

Stalnaker reports that 1875 students were thus nominated and tested in
1948 that twca e]rom ﬁ52 hgh schoo(!s which rncIu?ed 40 per cent oﬁ the
Negro secondary schools in the 17 States and the District of Colymbia;_and that a
total of 28,140 seniors took part_in the class elections, comprrsrn% 73 per cent
of the Negro seniors. in the Partrcrpatrn% schools. From among the nominated
and teste students in 1948 there were 8wrnners 18 of them earning 4-year
sc oars Go roup R and 80 receiving $50 each asrunngrs u1o %n entrance into
college (Gro Thelr mean Veral scores are included in Table 5 along with
the Verbal m an of 637 white winners n 1948, alsq separated nto Groups
and 1.3 The coIored Groups I and 11 earned respective means of 488 and 355,
the correspondrn% means of the white groups were 762 and 696, both based upon
a oossrble score of §00. None of the 98 coIored winners equaled the Verbal mean
attained by either Group | or Group 11 of the white winners (no overlapgrng
however one Sdid earn Verbal score of 690, just a few points below t\hem an of
the white Group 1. Both Negro Grougs |"and I ave a?ed below the norm of
500; % n fact about 13 per cent of the 98 colored Ss overlapped the norm. How-
ever the norm was hased upon ahrghly selected grou‘p of coIIer[;e applrcants for

T was_required of a;rp licants to many of the Eastern Colleges and
unrversrtres ‘and rst enb what is robably the most highly selected group of
comparable size seeking ad mrssron 0 co lege.

Another of the comparisons shown i Table 5 is related to the distributions

“Resulting in 18 4-year scholarship winners altogether.

' %rlzores of the white scholarship and award winners on the Mathematical Section were not
available

“College applicants” norm, not scholarship winners’ norm.
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of the Verbal and Mathematics scores of the 98 colored winners, Although the
aunor used Iar%e class intervals of 100 the distributions are strikingly Similar
and show market positive skewness.

SRA Primary Mental Abilities

A standardized testing program, including Primary Mental Abilities, has
been administered for s$v%ral j/ears to all pupilspresent in the tenth as well as in
certain lower grades of the Jackson, Mississippi, public schools. Swan (1964
describes the results of this testing rog_ram .35 conducted 1n 1960, 1961, an
1962, with emphasis upon the 1960 data Since it is com_?lete (relative to distribu-
tion of 10, 55, and the like). In this year the 813 white subjects eamed a mean
1Q of 1044 on the Primary Mental Abilities, the colored & mean of 740, the
difference tietwee_n the means bemg h'ng significant. Thf roups appear to have
been equally varighle. Four Rerc nt of the Colored overlapped the mean of the
white pupils and 97.2 per cent of the white S exceeded the mean of the colored.
Swan called attention to the constancy of the I%)’s of the white children from
the lower to the higher ?rades in contrast to the decling in the mean 1Qs of the

colored from the second to the tenth grade. b

Wichster-Bellevue

The first form of the Wechsler scales, the Wechsler-Bellevue Intelllgience
Scale, published in_1939, was intended to provide an intelligence test that was
suitable for adults. Providing norms down to the a%e of 10 years, its, total standard-
Ization sample included 670 children (lbetweent ?ges of [ and 16 gears) and
1081 adults, This scale is very similar Yo_the Wechsler Adult Intelligénce Scale
Egthe WAIS) which later supplanted it. The chief weaknesses of thé Wechsler-
ellevue Ji€ in the normative sample having been drawn largely from New York
City and its environs, the relaively small number of adults making up the sample,
the’ low reI|ab|I_|(tjy of some of the’subtests, the obsolescence of some of the items,
the ér(])%ag&r validity data, and the Inadequacies of the manual. (Anastasi, 191,

In stu yin? the relation hetween level of aspiration and Ne%ro-whne dif-
ferences on Certain of the Wechsler-Bellevue tests, Grandison (1951) selected 21
white and 21 colored high school pupils in Grades 11 and 12 in industrial cities
(Unnamed) located in céntral and Southermn Qhio. b The white and Negro subjects
had been matched for age, education, and Verbal intelligence of the Wechsler-

TFor further discussion of Swan’s report, see %p 195-196, In 1961 and 1962 both the white and
colored 10th-grade means were larger than in 1960. The 1256 w in %1 and the 1520 w in %2
earned means of 1062 and 110.1, respectively, while the means achieved by the 735 ¢ in ‘6l
and the 700 ¢ in 52 were 754 and 80.8. . .

i ‘%Ar_nlong the Negroes, there were 12 boys and 9 girls; among the whites, there were 14 boys
and 7 girls.
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Bellevue minus the Arithmetic and Vocabular tests These matched airs were
then com ared for differences on the five Performance and rithmetic
subtests he puprIs were grven Rotter’s Level of Aspiration test]] rndrvrdually
and_ sub seq[ ently were classified as to whether they had obtained_ patterng of
asgrratron hat Wwere culturally acceptable or unacceptable in relation to their
previous performances. A biserial r was applied to determine If a correlation
existed between the Arithmetic subtest plus Performance scores and the Level of
Aspiration pattems. .
will be seen in the table, the Verbal 1Q were the same, which was to be
expected from the matchrn? technique: on the Performance subtests where S5
were not matched, the colored. mean was about 15 I% mt ow rthat of the
white mean the rference berng significant at tne .01 eve conr ence; on
the Full Scale, a difference of er? tﬁornts s%parated the meanI ?thrs drfference
bern% significant at the .05 levef. The matc ed roups id not differ significantly
on the Arithmetic subtest nor on two of the Perf ormance subtests the Pictur
Arrangement and the Obiect Assembly:_however, the differences were significant
t[J)n rttheS Pnlgglk ([())gsrgn (01 level), the Prcture Completion (02 level), and the
! Trryne honuses earded bly each subject on the four Wechsler-Bellevue subtests
which grant extra points for speed of performance were tabulated by the author,
He found that the white Ss were allowed a higher number of bonus points on all
four subtests %trrthmetrc Picture Arrangement, Block Design, and Object As-
sembly), the whit ?Iored differences in bonys points being significant on Prcture
Arrangement and Block Desn[;n and on the fo rsubtess fake tod/ether regr -
son nqted_that In thig respect his data sustain the posrtron of D rson
McNeil, Segal, and Silverman ?1950 ) in p orntrng to the effect of speed as a
partial factor In colored-white differences on timed tests.
Among the white subJ[ects the reIatronsh between the Level of Aspiration
gatte{;ns and the Arr metic pIu% Perf orman e subtest scores as ow and in-
nificant (.19¢ as was the relation between the Level of Aspiration
Ea terns and' the FuII Scale 10° (.14 278, Among the colored Ss the relation
etween the Level of Aspiration patterns and Aritimetic plus Performance Sub-
test scores was a little higher, negative, and rnsrgnrtrcant 43+ 3) while the
relation between the Level of Aspiration patterns and the Full Scale '1Q é)roved
to be hrgher negatrve and significant (—, 72+ 16). ecuIturaII unacc Iptable
Patterns 0 asP ation shown more often by the Negro su Aects at r% than
ower levels of intelligence include: level Of aspiration constantly changing to

"Involving hrttrn? a steel hall along groove in a board by means of a stick so that the
ball will comé to rest as close as possible to a unit marked 10. Before each trial S estimates
the score he expects to make.

BA positive biserial r indicates that acceﬁtable aspiration patterns would be likely to
accompany higher W-B Full Scale 1Q% or higher IV-B Arithmetic plus Performance subtests
SCOres.
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conform to the previous performance; shifts in the upward direction only;
phantasy responses; de,smn? not to take a chance; the absence of shifts regardless
of achiévement; and, impulsiveness and mconsmfencg. _

Grangison also found that the Negro group as & whole had higher D-scores
(greater discrepancy between achievement and aszatmn than the White rouB
and in this connection, cited the publications of Frank 19353_and Sears (1940)
wherein they related high D-scores to ego Involvement. According to the former
if the ego-lével is involved there is a fendency for a ﬁ_erson to-set his, level of
aspiration consistently either higher or lower than his level of performance
would warrant; the subAe(_:t thereby protects the eqo—level by. either |gno_r|n%
failures or by avoiding their occurrénce. Sears su_% ested that with some Subject
a statement of the goal may be in jtself _%ratn‘yl and consequently substitute
for the actual attainment of the goal. Beligving’ that his Negro groug considered
itself to be different from other”members of ‘their race who fad not attained
their educational status, Grandison interpreted their statements reveaIm? a high
level of aspiration as a likely attempt to provide to others and to themsefves that
they were as ?ood as ang odg else. Al the same time, he cautjoned against
ap?lymg either the Wechsler-Bellevue or the Rotter Level of Aspiration results
without™considering cultural. differences and social pressures which might make
these tests established on white norms impractical for use with colored students.

Unidentified T ests

Ball (1960) compared the Minnesota Multiphasic Personality InventorP/
profiles of Negro and white ninth-grade students intwo integrated pablic schools
In Central Kentucky. AIthougE? 228 pupils were tested on the MMPI, valid profiles
were comRIeted by only 200; Ball, accordingly, included the mental test records of
th§1 200 wnose MMPI profiles were usable rather than those of the entire group of
A
The mean 1Q of the white girls was about eight points above that of the
colored %wls; the mean 1Q of the white boys was about 12 points ahove that of the
colored OKS' Some other differences mentioned by Ball were: lower academic
grades of the colored Ss coupled with no significant difference in the numbers of
children one or more years, retarded, the”greater percentage of colored from
broken homes, the lower socioeconomic status of the colored; the reIaUveIX h|%h
Incidence of neurotic tendencies found among Negro boys, and the tendenty
for the Negro (%IHS to be more withdrawn and introverted than the white ?lrls.
In order Yo compare the educational and vocational goals and values of
Negro and white high school seniors, Lott and Lott (1963) selected four schools in

“The 24 children whose profiles were invalid included 26 per cent of all colored tested and
7 per cent of all whites tested; a study of their records indicated that they were inferior
in academic achievement and in 1Q; if their scores had been included, the mean 1Q’s, particularly
those of the colored, would have been lower.
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Lexington and Fayette Count¥, Kentucky. One of the county and one of the
CltY high schools viere Negro, the other two schools being predominantly white.
All seiors B_resent In the"two rural schools and In the LTxm%tgn Ne%r fcho_ol
served as subjects, but In the Lexington “white™ school only stUdents enrolleq in
the s¥_cholo%y and In the sociology elective, classes were selected. One hundred
eighty-five white and 116 colored pupils p_art|C|Pated_ in the research, the authors
eliminating the records of the colored seniors attending the predominantly white
schools. The authors subsequently obtained for each of the pupils his most recent
school-administered ?roup mtellldgence test score.

... The mean |Q of the colored pupils was 88.89, that of the whites, 105,58, the
difference of about 17 points being h|rthy 5|gn|f|_cant_ since the t ratio was
12.67. The standard deviation of thé colored’s distribution proved to be larger
than Lﬁat of the whites (Taple 5). Tge difference hetween thte %ololred and }ilte
1Qs the authors ¢ nslii_ere no\ to e surprising. in vigw of the lesser sta ||t24
within the Negro families, the less formal “education of the Negro parents, an
the less desirable and lower income jobs held by the major providers in the
Ne[gro_households, coypled with the cultural bias present in"our typical methods
of festing general intelligence.

. Asample of adolescent girls in Chica%o scored about the same on an unidenti-

fied test as the Hartford Negro_pupils tested by Alpha. Oldham (1935) gave the
unnamed test to_colored girls from four h|g1h schools on the, “near South Side”.
She dig not indicate her” method of sampling, merely stating that she had a
“sampling of 319 cases”, Since Oldham was interested”in the Telation of adjust-
ment_and"status, she divided her Ss into three groups determined by reference to
the Sims classification, The respective means, ran(t;msq from lower to’higher status,
were 87.4, 95.6, and 100.7, the average being ahout %.

. McGurk (191) attempted to determine. whether or not socioeconomic
differences are sufficient to account for the consistently lower average Intelligence
test scores optained by Negroes. The psychometric “test employed by McGurk
consisted of 74 questions sintilar to those found on verbal group fests and selected

0 way: 226 questions were rated by 78 CJud es (31 were professors
yb%r %raduate tugents in Iosycholog}/ accor ImgTas to whether the

In the followin
of ps cholog
ast cultural, neutral, or mos

f

appedred t | cultural. “The questions were
ultimately accepted as belor&gmg to one of the categories whenever 50 per cent
or more of the raters agreed”in” their judgments. If"there was less than 50 per
cent agreement, chi square was calculatéd hetween the ratings given by the
judges and chance expectancy, When the value for chi square” was, below that
Vallle equal to a probabjlity of 10 per cent, the quesnonw reﬂected. Following
this procedure 103 questions were obtained for category I, 7 for 11, and 81 for JIT.
The 103 and 81 questions were administered to a sample of %) h|%h school seniors
to determine the difficulty level of each question, computed by the percentage 0
8 answerlng| each item_cCorrectly. By a process of matching categories | and Il
s0 they would be within two per Cent of the same difficlilty level, 37 pairs of
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matched questions Wfl’e obtained. These sets of cultural and noncultural ques-
tions were subsequently given to the high school seniors, o _

McGurk’s subjects were selected from a total of 2863 seniors in 14 h|%h
schools in Northern New Jersey and Southeastern Pennsylvania, seven of the
high schools being urban, five suburban, and two rural. In three large schools only
academic and commercial pupils were tested: in the other eleven schools all mem-
bers of the senior class who were P_resent were examined. Except for 20 Negroes
who were either absent on the testing days or whose records were not sufficiently
complete for classification, all Ne?ro seniors enrolled in the 14 high schools were
included i the sample. An equal number of whites was matched with the 213
Negro subjects for age, curriculum, and school attended.d) In addition, each
Nedro was matched whth a white pupil whose revised Sims score was either
equal to or lower than the Neg%rossc re.

The prmmﬁal findings of McGurk’s research are as follows: (1) Total test
performance—tne mean Score of the 213 colored was significantly below the
matched group of 213 white S the t ratio being 5.18; 28 per “cent of the
Negroes overlapged the mean of the whites and no” Negroes scored as. much as
the”hest 9 per cent of the whites, (22 Cultural vs nofcultural questions—the
mean of the 213 colored was significantly below the mean of the. matched group
of 213 white Sson the cultural questions, the difference being significant at the
one per cent level (f — 357); 39 per cent of the Negrogs ov rIaPped the mean
of the whites and no Negro scored as much as the best 5 per cent of the whites,
The djfference between the groups wes %reater on the noncultural questions, the
critical ratjo being 7.30; 29 per cent of the Negroes overlapped the mean of . the
whites and no Negro scored a much as thebest 10 Rer cent of the whites,
%3) Negroes and whites of high status — the means of the 53 Negroes comprising
the h|%h status group2 were si nlflcantIY below the means of the matched group
of 53 Nigh status whites on both the cuftural and the noncultural questions, the
respective { ratios being 359 and 544; the Negro overlap on 'the. cultural
and noncultyral questions was 32 per cent and 25 ger cent, respectively. No
Negro scored as much as the best loer cent of the whites on “either et of
(questigns. (4% Negroes and whites of low status—the mean of the 53 Negroes
compnsmg the low status, group was shghtlY above the mean of the matched
g_rou_p_ of 53 Jow status whites on the culttral questions, the difference bemP in-
ignificant g: 0.872 and_ the_ colored overlag 53 per cent, On the noncultural
questions, however, the situation was reversed with the difference favoring the

~ “With a few exceﬁtlons. Wherever the matchings were not exact an attempt was made to
give the advantage to the Negroes. . . o

“Matching on basis of 11 of the 23 items on Sims Record Card. A point biserial r of 40
was adopted as the standard for item acceptance; the 11 were the items which were found to
meet the criterion of internal consistency. . _ _ _

“H|%hest 25 per cent after ranking in order on “revised” Sims desagnat_ed as high status:
lowest 25 per cent—designated as the low status group. Mean "revised® Sims scoré of total
colored group was 44, for the group of matched whites, 4.1.
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whites being significant at the one per cent level (t — 3.592; 3) per cent of_the
colored overlapped the mean of the whites on the noncultural questions, The
data ingicate that the colored were mgmﬁcantly inferior on the average to the
equated %roup of white subjects on the test asa whole, and that In the several
comparisons the racial differences were greater for the_noncultural than for the
cultural questions. McGurk concluded "that “There is no evidence here  that
culturally weighted test material discriminates against the Negro. There is no
evidence that s the socio-economic status of the Negro increases, racial test-score
differences decrease.” (1953, p. 450)

Summary

We have reviewed fifty-five studies in which psychometric tests have been
administered to colored high school students. ApproXimately 85 per cent of the
23,600 pupllg wfer% tested in"the South.& : :

- L7In"26 of the Investigations white students were also examined, the white
subjects always achlevm? higher average scores than the colored.2 The differences
between the measures of central tend_encP/ were eneraIIY Iarge and where indices
of reliability were computed the diffefences proved to have been significant.
Measures of variability were not usually reporfed in these 26 studies; where the
standard deviations were included, thevariability of the whites was the greater
in 15 of 17 comparisons.5 _

. In 29 studies the colored scores were compared with the norms rather
than with those of a particular white group; of the separate 45 means reported
from these researches, 43 were below "the norms. One of Oldham’s groups in
Ch|cag|o identified as belongmalto the better-or 8ood-status cate%ory, eamed a
mean1Q of 100.7 (1935), and W. E. Anderson’s Okmulgee, Oklahoma, subjects
achicved a mean | oﬁlé.zg_ 19117. . L

3. In many of the studies t testm% was administered and the research
reported by cofored men and women. Sixteen of the investigations weye described
in" unpublished Masters’ theses from hqher institutions of learning for Negroes.
Several other authors in this area of testing are also known to be colored. There
seems to be no evidence that the race of the examiner materially affected the
testing ra ;s)ort. _ . .

4 IQD have been obtained on about 13250 Ne?ro high school pupils and
from the various aver_aqes a combined 1Q has been calculated. This proved to be
84.14, which is essentidlly the same as the combined mean |Q obtained from the

—

964“Including the 1435 Jackson, Mississippi, 10th-grade pupils tested in 1961 and 1962 (Swan,

“However, Bottosto (1959) reported that the 2 highest county medians of colored to be above
the lowest one of the 67 county medians of the whites. o

“Reliability of differenceé between s’ not computed. The two comlparlsons in which the
s’ were larger for the ¢ Ss were: McCary and Tracktir (1957) colored girls and white girls, and
Lott and Lott (1963) combined groups.
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testing of approximately 66,000 Negro school children (84.21). The combined
mean”1Q earned by 10,600 Southern Negro h|%h schogl students is 8242, that
of the 2750 Northern and Border colored High school subjects, 90.77. _

. The amount of overla pm% a;fpea_rs to be ess among Negro high school
students, than among Negro ?ra e school children. Whereﬁs th ?verl_ap Ing at
the grade school level was estimated to e 12.3 per cent, the qverlapping at"thy
h|9h school level, based upon the average overlap present in 26 comparisons, Is

.7 per cent.D The larger overlappings Were obtained in the Northern or Border
states; In fact, the two studies in" which the overlap was 30 or more per cent
were either conducted in a Border or a Northern state. In each of the following
ngp%arrt%raps the number of cases is given after the year in which the work wes

An overlap of 04 per cent occurred in 11 studies: Thorndike (1923% 349
Davis _(19283 2, Lawson (1945) 25 Williams. (19462 457; Dozier (1%40) 74;
McClain ((11 48) 187 Stalnaker 0(1948) 9 Fallin’ (1949) 194: Berry (1954) 50:
T. M. Anderson (1958) 948 and Swan (1964) 548, In five studies the overla
was from 59 %er cent. Gray (1945) 508 Dozier (1946) 74; Reese (1951) 55;
Anderson (1958) 468; Roland and Swan (1965) 1145." The' amount of overla p|n3q
In the other |nvest|ﬁat|ons was as follows—I0-14 per cent: Barnes (1923) 103
Adler (11925%82; Collum (193_7?,80; and Brown (19 13 173; 15-19 per cent: Bames
(1923) 122: 20-24 per cent: Williams gl938?3300; 5-29 per cent: Jones 551940 100;
and McGurk 819%) 13; 35-39 per cent: Byrns (1936) 124; and 65-69 per”cent:
W.E, Anderson (1947) 1537 _ _ _

6. Negro and white h||gh school pupils of high and low status differed less
from one another on the culturaf than on the noncultural items of a losychometrl_c
test (McGurk, 1951). Likewise, it appears that at the high school level there is
some evidence that the California Test of Mental Maturity may be less difficult
for colored subjects in its language section than_in its’nonfanguage section.
(Howard, 1951 Hammer, 1954 and Swan, 1965) These fmdmgis Seel o be in
agreement with those of Grandison (1951) who reported that cofored pupils who
had been matched with whites on four subtests of the Verbal Scale of the
(\J/¥et%hsler-BeIIevue were significantly below the whites on the Performance Scale

1S test.
COLLEGE STUDENTS

Studies on approximately 24640 Negro college students are included in
Table 6. The students were attending collges and universities located in many
states and the District of Columbid and ranged In class standing from the

“If no white Ss were tested, the overlap is given in terras of norm or per cent of
colored equaling orexceedln? wiQ. _

“References to the results of 3 mvestlgatmns have been reported twice: the researches of
Barnes (1923) and Dozier (1946) hecause the overlap varied with the tests emﬁloyed, that of

T. M. ngerson (1958) because the overlap (total scores only) varied with the “high school
grade tested.
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freshman year to the graduate level. Sixeen different mental_ tests were adminis-
tered to tfie sulgects, the Higher Form of the Otis Self-Adminjstering_Test or one
of the editions of the American Council on Education Psychological Examination
for College Freshmen heing most frequently utilized.

Stanford-Binet

_Probably the first test used in com armg the_intelligence of Negro and
white American college students was the 1916 Form of the Stanford-Binet "Derrick
(1920) examined unselected Negroes attending Benedict College and Allen Uni-
versity and whites at the University of South Carolina. The class and age ranges
were greater for the Negro than for the white S and a greater percentage of the
colorédl was reported ascomm?nfrom_an Inferior environment. The mean 10 of
the c0 o[)edsts 103, that of ewhlth 112. One Negfo and ten white séud nts
scored above 120, with 90.7 per cent of the whites overlapping the colored mean
and 164 per cent of the colored overlapping the white mean.

Myers Mental Measure, Binet Group, Army Alpha

Graham 81.930) describes the results of a number of t?sts given. to colored
students atten mg classes In_education, history, an psa(cho ogy at_Fisk Univer-
sity and to grroup of white Ss at the Geor?e eabody College for Teachers and
the Middle "Tennessee State Teachers College at Murfreesboro. Graham noted
that “a definite attempt was made to insure a’random sam%hng In each race” and
that an effort was exerted to increase motivation among the Colored by se_Iectmg
as administrators of the tests those people who “had been several years at Fisk an
were well-known.” The resR/Iectlve medians (not 1Q’s) attained By the white and
colored groups on MXers ental Measure were 754 and 66.2; the respective
Alpha medians were 1276 and 1183, On the Myers 30 per cent of the colored
overI_aPped the white median, on Alpha the amount of qverlap was 36 per cent.
As will be observed in Table 6, the colored median was slightly above that of the
whites on the Binet Group Test, the respective medians being36.2 and 35.5 with
55 per cent of the colored above the white.

Terman Group

_ Bond (1926) reports the testing of 175 students above the freshman class
in a Negro_college at Langston, Oklahoma by means of the Terman Group Test.
The nvestigation was undertaken by a class in menal testing under the direction
of the author, the method_of selectivity not being given. The” twenty-fifth, fiftieth,
and seventy-fifth percentiles of the "total Negro ?rou were_compared with
Terman’s norms; as is indicated in Table 6, the_coforea groups fiftieth percen-
tile was six points above the twenty-fifth percentile of the normative group, and
thed_seventy-flfth percentile of thé colored was eight points below™ Terman’s
median,
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Ohio State

The Ohjo State Unlver3|t¥ Ps chologwal Test, for Grades 9 to 16 and adults,
haf. agpeared dn a numper. of ?rrgs. Praj tml}g eveg item has peen sub ect?d {0
validation and the validities of the various forms dre reported to be mostly in
the .60's; the reliability of the 1937-33 form is about 94. The test consists of
the subtests of same and opRosnes, analogies, and reading comprehension. The
test i @ work-limit rather than a time-limit test usuallg takm% about 2 hours
but slow workers may take longer, (Pintner, in Buros, 1938, p. 0513 _

. The Ohio Statetest scores of Ne_lgr? nd white studenés at i %mo St%
University and at the University of Toledo were compared by Grigsoy (19
and Solomon (1941), respectively. In Grlgsby’s research the 131°coloréd freshmen
who entered the university in” 1926, 1927, and 1928 were contrasted in test
standing with the fotal freshman classes of these three xears. From the table it
will be noted that 42 per cent of the Negroes scored amorg the lowest 25 per, cent
of their classes while 11 per cent ranke amongteh|%h st 25 per cent, 12 per
cent of the colored were in the lowest 5 per cent of their classes; angd no Negro
scored among the top 5‘per cent of his class, “The median percentile of these
Negroes is 39,5 instead of 50 as it would be if the Negro distribution were, the
same as that for all entering freshmen — the great majority of whom are white.”

In Solomon’s study the"4/ Neqro students"and the" 181 whites of foreign-borm
parents, together with”the 19 whites with one foreign-born parent, were” paired
with a random sample of 247 whife students of American-born parents,  Each
colored student or white S of foreign parentage was matched with a white of
native parents according to the S's &ducation. For example, a student who had
8radua ed was matched With one who had graduated, one who had dropped out

f college at the end of one year with ong who had left college at the end of
one year, etc., and their fresiman scores on the intelligence test compared. Al-
though from 12,5 to 81 per cent of the students of foreign P_arentage reported that
a fore|gﬁ_ language was spoken at home, the mean intelligence "scores of all of
these white groups were hqher than that earned by the eﬁ_ro group. While in
%$neral the occupational ratings of the white parerits were Righer than those of

e colored, the Polish group™was in_no higher category, on“the average, than
the colored. Just_abaove”the Polish in_sociogconomit status were the Balkan,
Hungarian, and Russian parents, one third of whom were listed as unskilled or
semidkilled laborers. In spite of the relatively low occupational ratmg of their
fathers, the s of Russian-born parents had a’mean test score which placed them
at the sixty-fourth, percentile of the whole distribution, in contrast to a mean
test score at the fifty-fifth gerc_entlle for_chilaren of native white parents and
one at the thirty-nirith percentile for children of native colored parents.

Otis Self-Administering

. Eleven studies, in. which Negro callege students were examined by the
Higher Form of the Otis Self-Administering™ Test of Mental Ability, are summa-
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rized in Table 6. The students were enrolled in 11 or 12 different colleges for
Negroes, all but four of which are located in the Southern states.B The College
averages range from 352 to 493, all of them being below the Otis norm of

Five of the rnvestr atrons were conducted at Fisk University, 1., those of Graham

(1930 Caliver T. E Davis (1933), M. H. Johnson (1940 and Brun-
schwig (1943). ?Irve Davrs and Johnson reported the means of 272, 273, and
109, résp ectr e fre

shmen to b 41, and 426, From among. their subﬁects
Caliver and Davis selected all students who had been graduated™from Northern
city high schools; these Negroes were found to have, edrned resﬁectrve means of
44and"46. Caliver and Davis concurred in. their Ending that Fisk students whose
fathers were employed in clerical work achieved hrgher means than those attained
eY Isk freshmen ffom any other occupational cat go@{ Graham and Brunschwi
tste grougs of Negr%es enrolled in certain Fisk classes totaling 181 and
stu ent re pectrvet( ey secured averaqe scores of 49.3 and 45.5.8

Three of the other studies which utilized the S-A Hr her Form were made
on unselected groups of freshmen or new students R. C. Davis (1932) tested all
0 D e 1o ot o Some ohROS o & e 1E%

r u u

wardj nrv rsit P eshmen in the é%srnterval 0?4]844 and Price @9%g froung
t e median o 857 treshmen from seven Negro accredited colleges to b
The medians for the several institutions ranged between 35.4 and 47.5. A very
great range of individual scores was reported, with three s scoring in the class
interval 0f 59 apd gne S earning a score in the rntervaI of T0-75. Twenty
er cent of the colored In therse seven In trtgtrops oYer apBed the w tle norm, the
:Blgrczegntg?es of overlapping for the individual colleges being as tollows: 9, 10,

Price secured the Ohio State Psychological Examination scores of 70 Ohig
State Negro freshmen which he transmuted into equivalent Otis S-A scores and
compared these with the Otis scores eamed by the freshmen in the seven Negro
colleges; he found the drfferen%e between th% medians to be less than one_ point.
Pricé was also able to obtain tne scores on the ACE of 42 colored s in Cornell,
Dartmouth, Indiana, Northwestern, and Purdue and those of 433 S attending the
Negro universities of Atlanta, Fisk,_and Howard; the difference between the
averages of the two grou s was Insignificant.

ainbrook and Siegel (1944 tested small numbers of white and colored

students enrolled n psg(cho 0gy or sociol o?y classes in a Iarge Southern univer-
sity and students in a Southern Negro college. They secured mean 1Qs on the
respective white and colored subjects of 120 and 998

“Eleven colleges for Negroes identified. In addition, Stainbrook and Siegel tested S in a
“southern Negro college”
“Maximum score obtainable, 75. Some of Grahams Ss tested on Algha etc., Graham gave Ss
%ginrndollnggA on a 30-min. basis his w and ¢ medians of 42.4 and 38.3 would be approximately
4 and 49.3,
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Incidental to their study of personality differences between Northern and
Southern Negroes and Norttiern and Southiern whites, Patrick and Sims (1934
compared thé scores of 204 white students attending the state universities of Ohi
and "Alabama with 177 colored students from Wilberforce (Ohio) and
Tuskegee. All classes were included and an effort was made to secure ‘représenta-
tive samples”. The respective averages of the white Ss were 52.16 and 50.70, and
those of the colored were 45.75 and"37.10, The differences between the Negro and
White, me?ns were significant; in addition, the South?rn Negro mean was
3|gn|f|cantY below the" mean of the Northern Negro college. _

Wheatley and Sumner (1946) compared the most neurotic quarter with the
|east neurotic quarter, as determiried by the Bernreuter test, of 100 students in the
School of Music of Howard University. The 25 most neurotic Ss earned a mean
(%ns S-A score of 39.1 which placed them about four points below the mean of
te'i\aSt o ng%'o Negro, students, all of wh ttending vari
.. Approximate egro students, all .of whom were attending varjous
mshtuﬁ%ns o%g%er earmn% for members of th(\EI\I{r race,:{% have Qbeen qested by
the Otis S-A and included in the above survey. The combined mean score
earned b\ﬁ these colored students is 40.49 which corresponds to the 132 percentile
rank of the norms group.

Otis Quick-Scoring Gamma

Three standardized_ tests, including the Otis Quick-Scoring Mental Ability
Test, Gamma, were admjnistered by Virginia State College during freshman week,
1945, rouq I (5194621, in an attempt to describe variods charaCteristics of these
students, selected a sample of them' by taking everg third name from an alpha-
betized list of records until she_had ‘Secured™ 100" Cases, consisting of 62 female
and. 38 male, from the total of 353, The mean Otis 1Q was 90.9 and the standard
deviation, 11, the mean of the women being ver%/ close to that of the men. the
standard deviation of the women being somewhat the larger. Although Droughn
tabulated the education of the faﬁher% and mothers ?_f these s¥tﬂ$c_ts, $he made no
attempt to relate years of parental schooling to intelligence of their offspring.

In order to s ud¥ the relative competencies of prospective teachers and gther
students in Negro cd Ie?es in Alabama, Allman selected at random subjects from
four colleges i the state, 100 from each college with 25 from each cldss; one of
the coII_egies was a Liberal Arts College, one a Teachers College, and two were
Industri Colleges. From this number the author compared the means, and
standarq deviations on several achievement tests as well as on the_Otis of 149

potential teachers” and 200 “non-teachers™.3L As will be noted in Table 6, the

“Including the Virginia State College study of R. C. Davis, and estimating the number of
new students tested as 1oo. _ _
, "Nlott accounting for the 51 other cases. It is possible that the records of these students were
incomplete.
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students in the Teacher Education ProS%ram earned a mean 1Q of 95.75, those
in other college programs, a mean of 93

American Council on Education

The test scores of more_than 15600 Negro coIIe%e s(judents who were ex-
amined by various_editions of the American Council on, Education Psycho ogrcal
Examination for College Freshmen have been summarized in Table’6. T

with one exception were attending Negro colleges and wherever the_form of the
test was given their averages have beefl compared with the norms. Boots (1926)
tested a small number of Negro college freshmen from three colleaes in Mrssrser)
and 1681 white freshmen from thirteen col eges In the same state. Although e
colored freshmen were ?n the average %g/ ars older than the whrtes an
Rent more than a year longer In scfio ir mean was markedly below that of
the whites, 1., 37 1n contrast to, 93, Thrs appears to be the largest discrepancy
found between the Negro and white means on the ACE.

According to CaIrver (1931) the average scores made on the 1927 and 1928
forms of the ACE by 76 men and 114 women enterrng Fisk Unrversrt¥ during
these years were 69.95 and 88.90 res ectrve){ for t e two sexes; the freshman
norms for these same years were 12488 and 138.3 The Fisk freshmen who were
graduates of Northern”city high schoos earned a mean score of 96.90 which was
Superior to that achieved by the freshman class as a whole but inferior to the
national norms, As with the"Otis, Caliver found that students whose fathers were
In clerical work attained the hrrghest mean. of anY occupatjonal group.
ahsence ofhrqher academic train] r? are urremen for enterrn temr |stry—
which probafily was the occupatior o asrz able proportion of thersw owere
in the professions—coupled with the relatively high prestige held by clerical
workers among Negroes, may have accounted for the hr her means ac leved b
Negro children whose parents were of clerical rather than professrona occu
tions A% Fisk, the mean of the ?ﬁﬁprrng of clerical e Ro ee%
whereas the mean of students whose fathers Were listed as being in the professrons

was 86.13,

T. E Davis (1933) reported the median of about 100 Fisk freshmen on the
1929 form of the ACE to be 103,18, which placed it about 37 points below the
national medjan of 14067, Like Caliver, Davrs f% und the hrghest average amonﬂ
Etgr.féfkp OSStHIdOennStS to be secured by students whose fathers were employed |

3A gross score of 69.95 is located at the 11th or L13th percentile rank of the norms distribu-
tion depending upon whether the form was 1927 or 1928; a gross score of 88.90 lies between the
20th and 24thfpercentr|e ranks of the norms, depending upon the form, A score of 96.90 (mean
of ([rraduates of Northern ci dy high schools attending Fisk) is between 24th and 30th Fercentrles
of the norms distribution, depending upon the form, and a score of 10350 (highest mean of
S?seﬁaratesrg according to occupation”of father) lies between the 28th and 34th percentile ranks
of college
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In evaluating certain fests as Eredmtlve measures of academic grades, M. H.
Johnson (1940) ‘examined the ACE, as well as the Otis S-A,_récords of 109
freshmen who “entered Fisk University in 1933 or in 1934, The mean gross
sores earned bf the studends on the 1933 and the 1934 forms of the ACE placed
them at about the 22nd and 25th percentile ranks of the respective norms groups.
As will be noted from the table the standard deviations were unusually” large,

Rooks (1946) and L. F. Anderson 819481 separated the respective scores of
143 and 101 women who came to Fisk directly from hlg,h school in North and
South categories, the latter group described” as including all states and the
District of Columbia where ‘Separate schools were re(iuwed for Negroes and
whites. Anderson further limited his group to include only those S who remained
at Fisk for four success_|ve_ts_emesters._ he Northern mean, as reported b Rook%,
was 88.16, which was signi |cantlty h|g|her than the Southern mean of 6757, botr
of them being lower than the nationdl median of 1015 (1945 form).3 Anderson’s
Northern group earned a mean of 90.5, a score 20 points higher than the
Southern mean and 11 points below the national median,

In investigating the performance on the ACE of 253 college freshmen who
entered Fisk University between 1945 and 1947, Roberts (19 2 comgared thg
scores of males: (1) of different socjoeconomic status, ZJWhOW re veterans an
nonveterans, an ES) who came from the North and from the South. The
freshmen whose fathers were in the upper socioeconomic levels, who were non-
veterans, and who were from the North earned higher scares on the average than
their counterparts, the [egw_nal or}%m being thé most important of the three
factors, Rotferts_(i950 lik Wlfe $xa Ined thé A Esgoreso 54 Fisk women who
entered college in 1945 directly from hign school and were graduated four years
later; he divided them into two socioeconomic levels according to their fathers
occupations and into two regions depending upon whether’ they came from
the North or the South. All of"the women had' been tested by threg forms of the

E hetween their freshman and senior years, As with thie men, the women
from the North were consistently suBenor to those from the South even when
matched for socioeconomic statlis. Roberts concluded that the greater gains
made by the Fisk women relative to the national norms, for a comparable périod
of time sug]gested the need for a general re-examination of conclusions  based
upon freshiiian testing alone.

Brooks 1942g found the mean gross score of 184 Negro c_ollege freshmen and
sophomores at the Norfolk Division of Virginia Union™ UniverSity to be 5955
on the 1939 form of the ACE. This score Is in contrast to the published norm of
géilstﬁ%ﬂ“g%rresponds to about the ninth percentile rank in the normative

Craft (1943) was inferested in comparing the ACE scores of freshmen and
upperclassmen enrolled in Morehouse Collegé of Atlanta University. Since some

“Mothers” occupations were more closely associated with variable performance than were
fathers' occupations. (Roberts, 1946)
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form of the ACE had been administered t all entering freshmen at this college
for Ne%ro men Craft was able to select from the files the scores of 169 néw
students who had been teste? fre?hmen in 1942 bg the 1941 form. These score?
were compared with those of the following small groups of advanced students, al
of whom had been tested in their freshman year:3} (1) 35 sophomores, retested
on the 1941 form; (2) 3L juniors, retested on"the 1%1 form; and (3).16 seniors,
retested on the 1941 form.” As indicated in Table 6, the standard deviations all ap-
pear to have been somewhat larger than that of the pormative ?roup with the
means of the 5_evera|u perclass groups being,si mﬁcant;%/ syperior 10 the fre?hman
mean. According to the Thurstones” norms for” this form, the mean score of some
10,263 college freshmen was 10549, The Morehouse freshman mean corresponds
to the 4th percentile rank, and the respective sophomore, junior, and senior means
to the 22nd, 27th, and 24th percentile ranks of the normative distribution.

Roherts $1944 administered the 1940 form of the ACE to students attendln%
the Agricultural, Mechanical and Normal CoIIeFe at_Pine Bluff, Arkansas, |

conjunction with a larger study of the adjustments, opinions, and preferences of
Negro coIIe?e students. He was able to secure complete data on 188 of the 474
?tu ents enrolled in the college, 116 of them being in their freshman year. The
reshman mean proved to be” 5440, about four points below the mean of the
total Negro group tested. The Negro freshman mean is very close to the 4th
percentile rank in the Thurstones’ Sample. Roberts cautioned"the reader to bear
In mind the definitely substandard situations to which the students had been
subjected all of their lives.

In g study of the recreational interest, intelligence, scholastic achievement,
Personahty, and vocational interest of male students at Virginia State College
or Ne%roes, Boone (1945) tabulated the ACE scores of 222 stiidents on the 1937,

, 1939, and, 1940 editions.d The mean of 72.73 calcylated fr%m the auéhors
d?tt% b)t/ t{]e reviewer, may be compared with the norm of %4 on the 1939 edition
of the test

Kenfyon (1_9462/_mc|uded in his data the frequency distributions of the ACE
scores of Prairie View University freshmen who were enrolled as majors. in
Engllsh, mathematics, hlstoral science, and hfme economics. The median, calcu-
latéd by the reviewer, was 945, Unfortunately the author did not give the test
form e 9L{())oned' however, the Prairie View median was below all norms for the

years 1940 to 1945,
Caliver (1933) reported the results of the administration of the 1930 form

"The scores of the advanced students were not compared with their own ACE scores
achieved as freshmen but with the test scores earned by the 169 Ss of another freshman class.
Craft does not indicate how she selected her subjects above the freshman level; she implies that
the 169 freshmen tested composed the entire class in 1942-43,

sHe first converted the scores into equivalent 1939 scores.
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of the ACE to 1987 freshmen in 33 colleges for Negroes, the colleges b_eing located
in the District ?f Columbia and in 16 states. ) The avefage score %btame for the
total qroup of freshmen was 76.01, the median, 65.1, the former being somewhat
more than half the norm of 1415 reported for this edition. The medians of the
33 colleges ranged from 26.33 to 131 the median point of the h|gohest ranking
school bem?_ some ten points helow the national median reported oy the Thur-
?tones.87 Caliver summarized his findings as follows: “The t p|cTaI Negro. college
reshman is. 20 years of ge, hfas %,mean p%ycholo ical score of 76; and c?ms
from a famllr¥ of 5 childrén of which one fias alr adg graduated from col e%e.
His father and mother have respectively, 8 and 9ge rs”of schooling ... Te
comes from a home havmg a monthly income of $95. The home he Comes from
contains 5 or 6 rooms and is occupied by 4 or 5 persons. His parents have %
books in their home and take two magazines.” In contrast to the txglcal Negro
student, the ty§|cal white S of the depression penomljle\éva}:sa r)n/%n er, had a signifi-

p—

cantly higher “psychological score, came from a sma had parents Wit
more’ schooling, “had a”higher ratio of rooms to the number in the household,
and came froni'a home having a higher monthly income.

In a national survey of the higher education of Negroes, a testing prograr
wfas administered to a representafive samA)Ie of 3684 freshimen students ‘In thé fa
of 1940 gNatwnaI Su,rve}/ e 1942%. The Sswere enrolled in 27 Negro colleges,
19 of them located in the South; 13 of the colleges were Liberal "Arts, seven
were Land-Grant, four were Teachers, Colleges, and three, Junior Colleges. Those
tested included approximately one third of the total number of freshmien attend-
mg InS%I'[U'[IOHSf [ the h|%her education of Negroes during the year. A mean total
score of 56 was obtained on the 1940 edition 0f the ACE 'In contrast to the norm
of 103.55; the mean of 56 P_Iaced the average freshman in a Negro college at the
fourth percentile of the national distribution. The scores of the”Ss were Classified
according to location of their secondary education and the following respective
medians Were secured; North, 825; Border, 64.0; urban South, 49.8; and. rural
South, 430. The medians of the Ggrou ?WhO had attended public sch?]ols in the
North, Border, urban South, and” rura| South were, r_esgec Ively, at the twenty-

—

second, eighth, third, and first percentile ranks according to the national normis,
About two thirds of the colored freshmen had attended Southern elementary and
secondary. schopls which were known to have short school terms, poorlg_ prepared
teachers,” insufficient qu‘l]pment, and ma_de%uate school plants. According to the
authors, of this survey “There can be little argument with the validity of the
conclusion that the stbaverage educational hackground offers sufficient explana-

JFour of the states are Northern.

"On the basis of records of 36479 S (Thurstone and Thurstone, 1931) a raw score of
65.1 corresponds to a percentile rank of 84; 26.33 to a percentile rank of 0.7 and 131 to a
percentile rank of 455,
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tion of the subaver\gge achievement without introducing the question of racial
differences.” (p. 51)

In attempting to determine the means by which academic achievement ma
be predicted in the freshman year of college, Cowry (1957I) analyzed the ACE an
other records of freshman students entering a Tekas college for Negroes during
a ten-year period. This college, described & a church-related liberal“arts collegg,
was formed by a merger in 1952 of Tillotson and Samuel Huston, two private
colleges locatéd in the city of Austin. The research began with the records on
Ne%ro students entering Samuel Huston_between 1946 and 1%1 and continued
with those on students entermfg Huston-Tillotson, the college resulting from the
1952 merger. The ma;orlt of the freshmen were recent high school rqraduates,
between the ages of 17 and 19; in the earlier t¥ears Included Tn the analysis there
were reported 1o be some veterans in the fresiiman classes, but “very few veterans
entered as freshmen after the colleges had merged. _

The means (Table 6) may be directly compared with one another, and
except for the year 1951, vangé from 41 to 50. This range corresponds to the
1tt|rstt or second percentile rank”of American college students who were given this
est

Canady is the author of three studies utilizing West Virginia State College
Negro students. In the first of these %19363 all newSs entering'the college during
thrée successive years were tested by the 1931, 1932, or 1933 foim of the ACE. The
17 students were regorted as having secured a mean gross score %f 1865, a
median of 69.80, and a standard deviation of 40.05 on these forms. B The %mounJ
of overlapping was 543 per cent. Canagy, for comparative purposes, tanulate
the .median gross scores of his three ffeshman groups according fo the test
edition and iNcluded 209 subgects tested in 1930. For the four succéssive years of
1930, 1931, 1932 and 1933, the respective West Virginia State College medians
and the National medians were & follows: 1930—63 139; 1931—b4, 147.37:
1932—92,163.72; and 1933—78.89,155.20. _

In his second study (1942) Canady included the combined scores of all new
students entering West Virginia State CoIIe(‘Je in 1935, 1936, and 1937. The
mean score of the 497 S5 was 92.12, in contrast to the college freshman_norms of
182, 17723 and 167.08 for the three editions employed. When he divided his
subr{ects into three groups accordmg to their Sims Socioeconamic status scores
Canady found those™of the upper sfatus to have a mean of 9890 on the ACE:
this was higher than the means of the other two ?roups. In view of the fact that
the mean achieved by the highest socioeconomic status group is still far below the

“Median ACE of freshmen of College of Liberal Arts of Howard University from 1938-1945
was within the 20th and 25th %ile ranks of the national norms. Phillips (1946) was interested
in studying the characteristics of superior Negro students and did not include in her data the
number tested, the test editions, or medians. o

“All 517 scores combined into one frequency distribution by author.
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national norm (only about 60 per cent of it) the reviewer dogs not consider that
Canady’s results justify his conclusion that “The evidence presented . . . lead to
the conclusion that feported NePro-whlte differences in_ intelligence test per-
formilnce are due 19 all probabifity to the Negro’ position in” the American
social system.” (p. 110) o _

Canady further grouped the test results, of the West Virginia freshmen into
seven categories accarding to size and location of their home towns. He found
the %SrouR from Iargle Northern cities to have secured the highest mean score
113.05; those from arge cities in the South to rank second” with a mean of

0.87: the s from Ia_r(]_;e cities in West Virginia to rank third with a mean of
93.74: ?sfrom small cities and towns In the North fourth with a mean of 92.62:
and Ss from small cities and fowns in the South and in West Virginia whose means
were 79.00 and 77.36, respectively. _ _ _

The results of the two preceding studies were of course included in Canady’s
subsequent report (51943%m which hie presented averages and standard deviations
for Negro men and_ women entering West Virginia State College from_ 1931 to
1937, The mean ACE scores for thé men and Women were 8450 and 8150, re-
spectweli/. Canady did not indicate whether or not the individual scores were
transmuted into &quivalents of one form: the means, nonetheless, are far below
any of the national means between 1931 and 1937, _

In. comgarm yﬁn%us characteristics of Negro college senhors who wgr
education majors with those who were noneducation majors, Richardson (19 33
examined_the ACE records of 200 members of the class of 1957 of _Mor?an_ State
College, Baltimore, Maryland. All subjfects were voluntary participants in the
study and included about 90 8er cent of each department’s majors; furthermore,
all Tiad been tested on the 1949 form of the ACE at the beginnirig of the freshman

ear. Richardson divided the students according to fhree College divisions;

umanities, Social Sciences, and Natural Sciences,”As will be noted” in Table 6,
the mean gross scores on the ACE of the_three divisions were very close to the
Morgan State College combined mean of 75,69, with the males being superior to
the females only in the Natural Sciences Division. The standard deviations varied
between 17.75 and 25, the combined standard deviation being 21.94. Ten per
cent of the Ne%ro students were above the mean of the norms”group of 10369,
based upon more than 43000 freshmen attending 229 colleges. The Morgan
&%Itlﬁg%t%%an of 75.69 corresponded to a percentilé”rank of 14in the normafive

We have found few reports on the ACE scores obtained by Negroes attending
nonsegregated colleges. e have already noted that Price 192ﬂ reported nd
significant difference between the mean”score of colored S5 enrofled in North-
western, Indiana, etc., and the average of students attending Fisk, Howard, and
Atlanta universities. The National “Survey authors (1947) tabulated medians
secured on small groups of Negroes at the” Ohio State University, Chicago Uni-
versity, and the University of Kansas. These medians were found to bé above
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those usually obtained on freshmen attendm% Negro colleges. However, a satu-
rated samplln% of Negroes was not secured, the authors réporting that ngCho-
logical test scores were. available for some of the Negro students in the three
nonse%regated universities. The number rePorted for Chicago, for example, was
25: Vet grade point averages were given for 98 Negroes at the University of

Chlc%%o. _ :
ue% 1942) reported a_h|9her mean for the 43 colgred students enterm%
New York University’s Washington Square_College from 1935 to 193/ than ha
usually been obtained on coloréd students, The nean of 170.61 is relatively close
to the"national norm of 182 reported by the Thurstones and far above thé mean
of 92 secured on the West Virginia Staf Collegée Negroes.4) Instead of comParln
the total numl%er of whﬂeilm the college with Ehe Neqroes, Shuey selected
white s after having matched, a white With a colored s*dent accfﬂvr Ing fo test
eqrtion, sex, age (plus or minus one %/ear, countw of birth It the "Negro's
birthplace was™in the United_ States (for the six Negroes bom in the West
Indies there were obtained six whites of the same dge, sex, etc., who were
foreign-born), country of hirth of parents in so far & Negro parents were
United States-born (otherwise, a Negro was matched with a white student of
foreign-bom garents), occ%;fanon of “father, and academic sanqu of the si}u-
dent.”As will be seen’in Tahle 6, the 43 white stuglents thus selected o match tne
colored s achieved a significantly higher mean of 214,67 and were more variable
than the Negroes. No Negro scored within 70 points of the highest scoring white,
When ten pairs were eliminated on the presumption of inequality of educational
ogport_umty, the majority of the ten Negroes havm? had some of their previous
education n segre%I ted ‘schools, the test scores of the rFmamm% 33 palrs were
compared. The Testlting means were 177.00 and 217.76 for thers(ﬁ%ec Ve N%%ro
and white groups, the“standard deviatiqns. _emp practically un anged. e
difference hetween the means was still significant at the oné per cent level of
confidence. No colored S equaled or exceeded the seventy-fifth percentile of
the 33 white subjects.

Digit-Symbol o .

. Katz, Epps, and Axelson (19643 attempted to determine if anticipated com-
parison with whites is detrimental 'to_ Negro mental test performance. Since_ it
I often implicit in the testlnq situation “that comparisons will be made with
norm% or white standards the lower scores ob_tam?d b .Neﬁro subgects may in
Part e due to the presence of too much drive for efficierit resp ndmg or o
ear of failure which may disrupt performance by producing task-irfelevant
defensive reactions.

"Although all new students had been sent written requests to appear for testing on a
certain date in the beginning of the school year, about one fourth of colored and white
absented themselves and were never tested. Probably the averages would have been lower if
these Ss’ scores had been included. Not all of the” S were freshmen, some of them being
transfers from other colleges.
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Accordrngly, hard or easy digit- symbol tasks, were administered to_Negro
college students enrolled in Florida “Agricultural and Mechanical Universit
under one of three types of rnstructrons fio test, test with own college norms, an
test with national norms. A Negro facul IX ty member administered the tests. Whi
students in attendance at Florida State Unjversity were gzrven the hard_ task on
under the same three conditions the tests berng administered by a white facult
member As w eseen from Table 6, Negro'styidents scored” their best whe
told that they woud be com ared wrth othér students at their own college an
worst under 1o test instructions, Upon com Ietrno the tasks the Negro S5 ing
cated, that under all three conditions they felt cam rather than nefvous whi
working; and that the Ss cared more about doing well un ertenatronal norms
condition than did tho%e who worked under Ioca n ms rnsiructrons 3
In other words athou the natrona norms grofurt) tarne ower digit- srmb
scores, than th e] rﬁa norms group, the reports of the former Indicate tha they
were the more motivatéd

In the whrte sample, the digit-symbol_scores were about the same under
national norms as under local norms condrtrons both bern? higher than those
working under no test condition 1‘ew hite wer%su erior o the colored under
each of the three conditions, the difference being the greatest under the national
norms Instructions.

[3°) T'D_:z\<\< D Q_~<

School and College Ability T ests

At least three researches on Negro students, aII of whom were ttendrng
colleges 1n the Southern states, have magle use of the Cooperative School an
College Ability Tests (SCAT). The first of these was.concerned with determining
the incidence’ of talent tor scrence and mathematics among coIored students
enrolled in schools and colleges of rssrssrRP (Anderson, Tommie, 1958)4
Securrngasample of 260 freshinen from four eqro colleges of this state two of
them gesignated as private liberal arts col eges one a state unror co ege an
the other a four-year state college, Anderson administered_not only S
but also certain General Achievement tests and the Kuder Preference Recor

The mean Total Score on SCAT was reported to be 2746 as compared with
the norms mean of S00; the Verbal and Quantitative means were respectrvely,

and 2771.7 as opposed {o the norm means of 29 and 305 (Table 6). Ttie
coIore performe somew at moree ectively on the Quantitative than on the
Verbal tests, their mean on the former being Within the 8-15th percentile band
of the_norms_group, their latter mean within the_4-12th percentile band. T
mean Total Store of the colored students placed it within the 5-8th percentrle
band of the norms ?roup The amount of overlapping was as follows; Verbal,
55 per cent, Quantitative, 69 per cent, and Total, 2.3 per cent. The author

“For a review of Miss Anderson's research on high school pupils as examined by
SCAT, see pp. 251-252.
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observed that two of the 260 freshmen scored above the 80th percentile of the
norms group.

Thelma Anderson (1961) investi?ated some of the characteristics of high- and
low- achlevmg Negro college students. All entering freshmen at Alabama State
College had been given SCAT in the fall of 1959, From this file of 669 names
Anderson selected 48 pairs of subjects, which she identified as h(ljgh- and low-
achievers, for a sPeuaI study of personality, study habits, and attitudes. Although
the author selected her paired S from ‘the top. third of the SCAT scores she
included in her data the mean, standard deviation, and range of Total Scores
for the_entire group of freshmen. The mean of 2733 ({u_st one point below the
mean Total SCore of the Mississippi Negroes) was within the 4-7th gercenule
band of the normative samgle. The Alahama Students appear to have been rela-
tively variable, the lowest 46 scores being below the lowest percentile band of the
norms distribution and the highest three scores being within' the 80-89th percentile

bands.

The doctoral dissertation of A. L. Jones 9960) Was de3||gned to determine
the patterns of responses which might differentiate ‘the performance of selected
groups of Negroes and whites on SCAT, Form I. The sample consisted of Ne?ro
and white students enrolled in three state-supported colleges during 1959-60; the
colleges were described as all accredited, coeducational,” four-year institutions,
with enroljments raang_ from 2500 to 3000; the students were mamI_Y graduates
(goPubhc high schools within the state, College A" enrofled only white “students,

Staets Ao e é’ﬁ?edr?r?"’%‘F‘é‘sﬁ%evﬁh%%rét%‘;.gvee”ﬁsséﬂ‘% el of B g

Part of the testlngi program following whicfi a total of 2126 test scores secyred
rom the three colleges were tabulatéd to form a single frequency distributign.
The author, wishing to make an analysis of the hlgihest_- and the Iowes_t-scormg
roups of students, removed the midd|2 1066 scores, Teaving 530 in the highest 2
ger ent and 530 in the lowest 25 per cent of the entire distribution.

Amang the 530 Ss in_the highest grouR, 283 were from College A, 233 from
College B,"and 14 from College C—tfie white and P_redommantl white colleges
contributing 244 and the N&gro college contributing 0.6 of the 25 per cent.
COlEaE & 6 b COe B At 43 by CONeh Lt e o febomnanty
Y ) ™ Whi
w%negcol eges cyontn!) ﬁn? 45 and tR Ne?nrg college 205 of %e 205 per cent, IK
other words, 41 Fer cent o the entire freshman class of College A, 37 per cent of
this class of College B, and 2 per cent of this class of College C were drawn to
com8r|se the highest quarter; whereas, 4 per cent of the freshman class of College
Al OPer cent of the class of College B, and 54 per cent of the class of College C
were arawn for the lowest quarter.

While observing that the average scores of the upper white samples only
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approximated the median of the norms Sqroupzﬁ and. consequently supported
the view that the average performance of Southern whites is usually below tha}
of whites In ofner sections of the ‘pountr%/, Jones noted that _th? ef?rmanpe 0
the Negro students op fCAT Was Qoor ndeed” and that their laCk of facllity in
the use of the English angua(t;e of the test was “astounding”. She attributed ‘this
deﬂmencz, in part at least,"to the common use of dialects by the average Southern
Negro, the dialects being a mixture of American English words, word-remnants
of African dialects, words coingd by slaves accordm% to their Amfrlcan English
sounds ang uncAmnaI exgresslons ¥v|1]|ch e edaB meden of slave comniuni-
cation — the undue perpetuation of the dialects being probably a consequence
of desocialization fostered by American social practices.83 These dialects are
substantially oral short-hand and form an underdeveloped Iangua?e which may
restrict the average Negro’s perceptual discriminations and concept formulations
Hw wa?/s tpat impede oth verbal and non-verbal test performance as well &
educatronal achievement.” (p. 108

The only consistent patterning of responses was found in the relationship
between Sentence Understandings and Word Meaning. “Out of numerous impli-
cations su% ested by the dlver?ent combinations of response patterns, one defini-
tive findir emerged with carltg. For this sample, the strength. Tof Ro_smve
relationship between Sentence Understandings ang Word Meaning differentiated:
(1).upper and lower leve| test performance fegardless of race; an
white test performance within the upper and [ower levels.” (p. 107)

An_article by Cheers and Sherman (‘1963) Is essentially a resume of the
Jones dissertation”and although thex present much of the datg to be found in the
monograph they conclude that there was no evidence of a racial response
pattern.4 Emphasizing the fact that a direct relationship exists between the size
of the mean score of 3 group and the strength of the positive relation between
Sentence Understandings and Word Meaning and noting that successful per-
formance on SCAT was evidenced by all who possessed skills of Word Meamnq
and Sentence Understandings, they concluded that there were revealed successful

(2) Negro and

“This statement does not appear to_be accurate, since the midpoint of the upJ)er_ group of
A (304) was within the 62-74th percentile band of the norms grouF and the midpoint of the
upper group of B (302) was within the 55-68th percentile hand of the norms group. (These
figures determined by reviewer from author’ frequency distributions.)

“In this discussion, Jones cites the works of: A. S. Artley, Research concerning inter-
relationships among the language arts, Elem. Engl., 1950, 27, Pp. 527-37; R. 1. McDavid, The
relat|onsh|f of the speech of American Negroes to the speech of the whites, Amer. Sﬁeech, 1951,
26, %p 3-17; R. A. Hall, The African substratum in Negro English, Amer. Sgeec , 1950, 25,
pp. 51-54; L. D. Turner, Africanisms in the Gullah Dialect. Chicago Univ., 1949; and others.

“The dissertation was prepared under the supervision of Dorothy M. Sherman; Arlynne L.
Cheers is the same person as Arlynne L. Jones.
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and unsuccessful patterns of responses but that there was no evidence of a Negro
or  white response pattern™ .

Jones also Included the frequency distributions of the 2126 SCAT Total
Scores for the three groups of college freshmen from which the highest and
lowest quarters were subsequently drawn. The college medians of A, ‘B, an

Table '6) were respectively: 292 290, and 272, the median of the white coIIePe
reshmen’ being within the 28-37th percentile band of the normative sam%e
that of the predominantly white college freshmen beln% within the 24-32nd
Bercenule band, and that of the colored Treshmen bem%W| hin the 4-7 percentile
and. The median of the colored freshmen proved to be practically the same &
the SCAT avera%es reported on Negro freshmen attending colleges In Mississippi
and Alabama. (T. M. Agderson, 1958 and T. H. Anderson, 1961 o

Inattemptin t(? etermine why a r?mall% Integrated state university in
the Midwest4 seemed to attract such a small number o Ne%ro students and why
the quality of academic %erformance of the average Negro student enrolled therg
was Inferior to that of other students, Bindman (1965) éxamined in detail various
eV|d?_nces of particjpation amon% Negro males attendm% this u_mvgs%_dunng
the Tirst semester of 1963-64. With_the aid of several counselors n the university
dormitories and the assistance of three hired Negro students who_conducted
a census for him, the quthor was able to locate 16" undergraduates. Thereuh)on
he developed a questionnaire which was subsequently administered to these
students by four competent Negro men (a graduate student, a law student, and
two undergrad%ates) Wwho w?re emplgé/ed_not on,IX t? interview Fhe_sub ects put
t0 encourage them 'to reveal their e nPenences Inv vm\%_act%_o discrimination
af the university, The author supplemented these data With his own “participa-
tion-observation” and with university records.

Completed interviews were obitained on 154 of the Negro men, as Were
grade-point-ratios (Table 6). From the university records, Bindman was likewise
able to secure 63 Am?rlcan ollet%e Test scor?(s and 5 SCAT scores %n 100 of the
respondents — 19 of the su IJec having taken both tests and 54 having taken
neither of them. The author convertedall SCAT scores into equivalent ACT
standard scores; and_ included the ACT frequency distributions of 2866 males
gﬂterﬁng the university as f_restgﬁnen in 19_?3 gnd_ thotSﬁ of the 10% I\tleglrlo {nen

rolled in varioys classes in the university duying this year — but all (pre-
sumab?y) havlng Been ested at the b_egmm% of thgelr freghman y%ar. From pth
author’s distribltions the present writér calculated the mean of the non-Negro
freshmen (24.66) and found it to be more than one standard deviation above the

“The correlations included in Table 6 do not differ 3|%n|f|cantly (between _the racial
samples) at either the upﬁer or the lower level. This may have been due to the relatively small
number of Negroes in the upper level and to the relatively small number of whites in the
lower level. (Comment by reviewer) o _ o

.“Al_thouPh the author does not name the university, the reviewer identifies it as the
University of Illinois, Champaign-Urhana campus.
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mean of the 100 Ne%ro students, a highly significant difference (Table 6).
S?venteen Ter cent of t ? colored subjects Ovérlapped the mean of the total group
of entering freshman males. _

In hiS Table 16, Bindman includes the. mean ACT scores gwnh numbers of
cases) cateqorized according, to several socioeconomic, factors, such as. parents
ability to~finance son’s education, father’s occupation, mother’s gccupation,
father’s, schoolln% and mothers schooling, the Iatter four factors being con-
tained in our Table 6. There seems to be no reason to contest the atithor’s
statement that: “In all of the ma#or categories of the variables used to indicate
the socio-economic hackground of the stident, the mean ACT scores were not
substantially different.” (p. %) . . _

Among the 154 Negro men interviewed, 16 rper cent came from h|gh schools
located In"the Border or Southern states, .the fest from Northern states—with
46 per cent of the total group having received their secondary education in the
public schools of the state’s “maaor_uty” (Ch|cag%). Some 57 Per cent of the
respondents came from integrated high schools, and 43 per cent from predom-
inantly Negro_high schools.4’ Upon ar]alyzm% his data Bindman opserves; “The
racial ‘com o?mon of the respondents’ high Schoals did not explain inade uaie
R‘reparatlo or college since those front hoth integrated and predominant

egro high schools were found equally distributed above and below the 50t
Percentne rank of their college and'in the G.P.A. categories above and below the
equired 3.0 minimum for a college degree.” (p. 103 L
_ AIthough the “o_verwhelmmg number” of Negro students were I|V|n% n
integrated. ousm? with white roommates, in generdl they are reported. to have
mix&d socially onfy among, themselves. The prevailing norms proscribing close
contact hetween Negro and white peers and limiting their association to Imper-
sonalized activities—and. these between those of the same sex—have resulted in
the Negro males Fr])ercejvmg themselves as isolated and reejected from meamngful
participation with whites In extracurricular affairs. Théy have tended to Seek
company only amon? themselves where they feel at home, and have avoided
asking “others” (whites) for academic help, probably in part because they feared
being'rebuffed and in part because they did not want to admit their shortéomings.
Since the 154 Ne%o men on _cam*)u_s were in widely dispersed curricula thére
were few, if any, other Neqroes In their classes; consequently the poor student was
rarely able to_find important information about his course or other heIP from
memibers of his own racial group. Furthermore, when groups of Negro students
congregat_ed & they do at various places on the campus, their common topic of
conVersation related to the Negro Varsity rather than to the academic. _

. The auhhor thus attributes the low mental test scores, the lower grade-point-
ratios, and the relatively large number of stuaents dropped by the university, not4

ABindman uses the term integrated high school to indicate one with less than 50 per cent
Negiro enrollment, and a predominantly Negro high school to mean one with more than 50 per
cent Negro enrollment.
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to inferior mental ability_on the part of the Negro, but to his being separated
from the “mainstream of life”.

Scholastic Aptitude T est

Beginning in 1957, the Board of Regents of the University System of Georgia
required that all freshmen submit their Scores on the College"Eritrance Examina-
tion Board’s Scholastic Aptitude Test (SAT) prior to admission_ to any of the
undergraduate units of the University System. The University _S}lstem Includes
all tax-supported institutions of higher learning In the state. “Hills, Klock, and
Bush (194, 1965) have _Presented various statistics concernm? the freshmen who
entered the sixteen white colleges and the three Negro colleges in the fall of
192 and 19?3. Excluded fr?m the tabulated data dre stydents whose recordé
were Incomplete, those enrofled In a terminal program, Toreign students, an

other students who were considered to be atypical in Some way.

The mean Verbal score of the white students tested in 1962 was 436.7, that
of the colored S5, 260.1: the means of the white_colleges ranged between 346 and
529, the means of the. colored colleges petween 253 and 264 “The standard ?ew -
tion of the whites” distribution was anout twice that of the colored (Table 6).

The mean Mathematics score of the white Ss was 469.4, that of the colored,
2914, the means of the white colleges ranging between 389 and 610, those of the
colored colleges between 281 and 294. The’standard deviations of the distribution
of the whites'was more than twice that of the colored.

Ap,Prommater one per cent of the colored were above the Verbal mean of
the whites, and about 0.25 per cent of the colored were above the Mathematics
mean of tis rouP_. Both the Verbal and Mathematics means of the colored
students felll t h% irst percentile rank of the whites’ dis nbuémns. :

As will be opserved in Table 6, the mean Verbal and Mathematics scores
of the Negro and white students entering the state colleges in” 1963 were from
8-10 points higher than the respective. means of the Negro and white students
entering the same colleges the preceding year. The standard deviations of the
colored d|strlﬁut|ons were in 1963, as in 1962, ahoyt half. th% size of those of
the whites. The percentage of overlap was ve@/ slignt as in the previous year
being from 04 to 05 per cent. A?am, In 1963 & in 192, the Verbal and
Matfiematical means of the colored students fell at the first percentile rank of the
Georgia white’s distributions.

California Test of Mental Maturity

In connection with a study of personality characteristics .of summer school
raduate students, Holston (1946) administered the California Test of Mental
aturity to 85 Negroes attendmgz the State Teachers College at Montgomery,

Alabama. All were emﬁlo ed as Teachers, supervisors, or principals during, the
academic year. Although Holston did not report the number of graduate students
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enrolled during this summer session nor the method hy which he selected his
subjects, he indicated that the mean 1Q of his Sswas 95.12 the standard deviation

00, and the range from 80 to 156. wen(tjy-flv,e of the i;radu e students earned
1Q’S between 80 and 89 and mght achieved 1Q’s above 109, OF this groug, Seven
\ivseéeanrgplosréed to have secured 1Q’s between 110 and 119 and dne between

In a study designed to determine varigus characteristics, of Southern Negro
college studerits in ‘order to develon a college program suited to their needs
mtﬁr sts, and abilities, Buck 219 ) administered.“the_followin tesAs to_ 944
col e freshmen: California Test of Mental Maturity, California Reading Test,
Kudeér Preference Record, and the American Home Scale (a socioeconomic status
scale combining cultural, aesthetic, economic, and miscellaneous scores). His
sub[]ects comprised entire freshmen classes enrolled in the six Negro senior
colleges in the state of Mississippi durln% 1960-196L. These measurés together
portray the avera%e Negro college freshmap in this state as having an I%o 9. a
reading placement at the eighth-grade level (8.25), and a home score of about 35.8

More_interesting than the combined means earned by the students on the
CTMM, Reading, and Home Scales is the relationship bétween these varigbles
and the education of the students’ parents. Using. the educational level attained
by the fathers or mothers as the independent variable, the parental educational
|évels were recorded in Six mutual% exclugjve catT%orles cons_|ang of: no school-
mg 10): attended school — any armount of schooli gbelow nigh school — (602).
entered’high school — any amiount of high school But not ?raduatmg— 652);
finished. high school (30&?; entered collége — any amount of college but not
?raduatmg— (147); and Tinished college _q169).19 he dependent variables were
Q, reading level, and home score. AS will have heen noted in the table, the
home mearns increase (varying between 2.9 and 4.9 points) with each increase In
the father’s or mother’s educational level; this increase was to be expected, of
course, since 1t Indicates that the higher the educational level attained by the
father and/or mother the higher the“cultural, aesthetic, and economic stafus of
the home. However, neither the /Q means nor the reading level means of the stu-
dents show consistent improvement with increase in pajental education. Above
the nope level _(where_thT veP/ sm?ll number of cases makes %enerallzatlon mean-
Ingless) there is practically rio_difference in reading level, and onIY 16 points
difference in mean 7Q, separating those s whose parents had merely had some

“This statement does not necessarily apply to Negro freshmen in Mississippi junior coIIe%es.
The author describes the American Home mean as "at the 59th percentile, indicating that they
come from falrl?/ adequate homes.” Jp. 125) The scores on the Kuder Preference Record were
reported to be of doubtful validity and have not been included by the reviewer.

~ “See Table 6. Buck employed all of these categories but subsumed them under four major
divisions: men’s fathers’ education, women’s fathers” education, men’s mothers’ education, and
women’s mothers’ education, making 24 items. Present writer reduced these to 6 by combining
data on men and women students and on education of fathers and mothers.
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elementary education and those whose arents (one %r botrR had_ had some
college education. In other words, athoP one or botn parents ditfered by at
least five years of schooling (from elementary school to col ege and their homes
gresumavaarred cores ondrnw both the readrn% level and 1Q level seem to
e relatively unch ang ot until one or both parents have been graduated from
college ('5 there an appreciable increase in reading level (05 year) and 1Q (4
poinfs

These findings, do not apFear to supRort Buck’s concludrn? statement;
“There. is no escaping the conc usron that the scores of Negro, college students
on national tests mirror _back %roun or envrronmental conditions rather than
racral apility.” ? 1513 Proba Ily qne i, required only to accept the Rostulate
that %or ge 0 C0 g more sefective (for Negroes as for whites) at the lower
than at the upper socioeconomic levels.

W echsler-Bellevue

Fortson (1956), in attempting to determine the relative drffrculty of the
subtests and scales of Forms | and II of the Wechsler -Bellevye, gave hoth forms

this fest, one form a(péjroxrmatey hours aftey the other, to 50 AtIanta
Unrversrt students Like Holston,” Fortson examined students attending a
summer schooI all of whom were college graduates and enrolled in a Graduate
School of Education. Like Holston, also, Fortson included neither information
regarding the total number of fqraduate students In attendance nor his method of
sampling; .On IZ the resultf each form when it was administered first are
Presented in Table 6, 1t will be observed that Form | roduced higher FuII Scale
Q’son the average than Form 11, the advantage having been due toa difference
in*the Performance rather than to a drfference in the Verbal Scale. The mean
IEIU|I| tScale 1Q’% of 105 and 101 are, respectively, about 10 and 6 points above
olston’s mean,

Medical College Admission T est

The Medical College Admrssron Test (M CAT? administered for the Associa-
tion of American Medical Coll egls by the Educational Testing Service, consists
of four tests: two of general ability. (Verbal and uantrtatrve% one i Under-
standing Modern Sociéty, and an ac revement test in Science.

The Verbal and Quantitative Abrlrt}/ Tests are gseneral scholastrc aptityde
tests, desrgned to measyre abilities related to succe In postgra uate_ profes-
sional studies. The only requirements are ordinary reading -and arithmetic
abilifies, but these skills” are used in new Problems High scores indicate that
candidates should be able to perform adequately at the postgraduate level, regard-8

Hrhe author has not computed the srginrfroance of any of the mean differences relative to
palrenltal education, nor has he included the various standard deviations necessary for their
calculation.
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Iess of the specific pattern of courses they have taken. The test in Understandrnri

Modern Society (omitted in this review) is designed to measure general socid
awareness in fields of history, economics, qovernment, and sociolggy, and empha-
sizes the_understanding,and application. of basic concepts in socra science, The
Science Test (also omitted. I thrfs [eVIew) purports to evaluate a andrdates
?ras of fundamental princi Ies o scrence and sa ges concepts an ‘oro lems
rom_ basic college courses in biology, chemistry, and physics. (Medical College
Admission Test, Confidential Report of Scores etc Educatronal Testing Service,
Princeton, N. J., in Reitzes, 1958, pp. 376-377

The scores on the MCAT are eported in intervals of 10 on a standard ?cale
with a mean_of 500 and a standard deviation of 100; the range of scores is from
00 to 800. The Medical College Admission Test s rated as technically among
the best of the available standardized tests, Its reliability is satisfactory but ifS
vaIrdrtY or aiding In the seIectron of medical students has not been demadnstrated.
Wantman, in Bliros, 1953, p. 81/

Reitzes 81958) At the request of Dr. Franklin C. McLean, founder of
National Medical FeIIowshrgs Inc,, an organization grovrdrn assistance {0
Negroes for education and training in medicine, attempted to make a systematic
stu ?/o the status of integration i’ medicing and to analyze the factors contribut-
0 0r blocking integration. In conjunction with this"study, Reitzes examined
the schoIastrc aptrtude scores of applicants to United States medical schools from
%ro und er%ra duate col eges all oJ the colleges having ten or more students who
took MCAT between May, 1953 and Novemb
The mean Verbal score of the 1123 applicants from colored colleges proved
to be 389, their mean Quantitative score, 376, in contrast to the norm of 500
which was_based upon the_total number of applicants taking MCAT, about %
Per cent of whom were white. The Verbal mean of the Negro_applicants was at
he 13th percentile rank of the total %roup of applicants, the Quantitative mean
being at the 125percent|erank oft la ’\? grou From Tabl€ 6, 1t will be seen
that "L9 per cent of the applicants f rom eqfo colleges earned a_ Verbal score of
600 or more, 0.4 per cent Of these apP licants earned a Quantitative score of 600
or more, whereas among all apﬁlrcanstakrn the MCAT, 16 per cent earned a
score of 600 or more on either the Verbal or Quantitative tests, More than 11 per
cent of the Verbal SCOreS %nd about erght per cen; of the Qoantrtatrve scores of the
coIored S overlapped the res ectrv Mmeans of the tofa qrou of fc? |cants
pproximate 2(58per cent_of pGo licants from Negro 00 eges gam Ver al
scores below 400 on MCAT, a out 3 per cento thém eamed (?scores elow
400 on the test, and 16 per cent of the total number of medical school appli-
cants earned scores below this point r(one SD below the mean).
Reitzes examined the sc?res 0 ath (cants to the tvvo Ne%o medrcal col-
leges, Howard University ege of ercrne and Menarry erca Coll ege
and compared their scores with“those of applicants of all races (about 9% per
cent white) to all United States medical colleges in 1955-1956. The 325 Howard
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University applicants represented 99 colleges and the 476 Meharry applicants
represented 113 colle%ei — the Nﬁ;ro i pl|cant? to both schools attendin
Eﬁredommantly white oleges as el as egro C0 ques. The Verbal means 0

applying to Howara and Meharry were respectively, 417 and 405; _the
Suan Itative means of the applicants were respectively, 392 and 385. The
erbal overlafs of the applicants to Howard and Meharry on the national
means were 19 and 11 per cents, res;;ectwely; the (%uanntatlve overlaps of
these respective colleges were 11 and 7 per cents. Reitzes observed that it is
entwelB/ possible that” scores of ewghcant 0 som? othf_r medical schools maa/
have teen as low as or lower than the scores of applicants to Howard an
Meharry. Also, the fact that the mean MCAT scores of accepted applicants at
Howard and Meharry did not differ significantly from those of re{ected ap-
Rhc ts to all Unite Steﬁes edical schools does HOt |nd|c%te th%t here EI‘
ot have beerB other meaical schools foy which. this may have been egua
true. SjSee Table 6 for mean Verbal and Quantitative scores of accepted an
rejecg_e dai)phcants at Howard, Meharry, and all United States medical schools
combined.

It is likely that relative to whites, Neﬁroes who are admitted to medical
schools gomp%se an even more hl_%hl}/ selected portion of %helr race than_those
aamitted 1o |%her educational mstitutions In"general. Thompson (1953|) has
reported that the enrollment of white students Tn higher institutions of fearn-
INg comprises about two Ber cent of the total whité population and th